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Editorial

Put On

he first time [ became aware

of worldviews, I was a student
at Calvin College in the mid-1950s.
Before that time, I thought the
Heidelberg Catechism was all the
ammunition I needed for fighting the good fight of faith. I had
become a member of the Groen van Prinsterer Club (usually
referred to as the Groen Club), which in essence was a worldview
club sponsored by philosophy professor H. Evan Runner. The
only part [ regret about belonging to that club is that we became
separatist in our thinking. It didn’t help either that Runner was a
bit of an outcast in Calvin’s philosophy department. In fact, ef-
forts were made at that time to oust him, a plan that was thwarted
by Canadian members of Calvin’s Board of Trustees.

Most members of the Groen Club were recent emigrants from
Holland to Canada, and our thinking was more European than
North American. Being able to read Dutch, we were in touch
with the thinking of such Dutch writers and statesmen as Groen
van Prinsterer and Abraham Kuyper. Some of us even pretended
to understand Christian philosophers Herman Dooyeweerd and
D. H. Vollenhoven, having digested a few lectures on these gi-
ants by Dr. Runner. And, of course, we had to own the three-
volume A New Critique of Theoretical Thought by Dooyeweerd.
I still have these volumes on my bookshelves, but they remain
largely unread. I, for one, never became interested enough in
pure philosophy to make a deep study of these books.

Body and soul

But what I treasure about my membership in this largely ethni-
cally-determined club and my taking courses with Dr. Runner is
that I ended up with invaluable tools I could use to discern the
society and culture that surrounded me. In those days, we called
it the Reformational perspective. I now call it a Reformed
worldview.

The most useful idea I gained from Runner’s presentation was
that the Greeks introduced dualistic thinking into Western cul-
ture. The vivid image of a soul being kept like a bird in a cage
(the body), which would be released upon death, had apparently
influenced medieval theologians like Thomas Acquinas, and
people like him had begun to interpret the Scripture as if it, too,
preached a separation of soul and body. The body waseviland to
be distrusted, and the soul was our only hope for salvation. The
joke thathaving sex standing up was bad because it could lead to
dancing crudely illustrated this distrust of the body in Christian
circles.

Against this form of dualism, Reformed thinkers spoke of the
need for a holistic worldview that sought to sanctify soul and

the Full Worldview
of God!

body and recognized the all-encom-
passing redemption of Christ. “Life
is religion” was our battle cry when
we attacked the notion that the
world can be divided into the secu-
lar and the sacred. “Christlaysclaim to everyinch of this world.”
We spoke of the antithesis, a struggle between the domain of
darkness and the kingdom of light, and of the fact that this struggle
ran right through the believer’s heart and even through churches.

Tools for discernment

Ah, yes, we were a bit aggressive, and it took the Holy Spirit a
few years to straighten us out on that, reminding us that the
claims of Christ go through the cross. It’s amazing how long you
can keep the Holy Spirit at bay when you think too much of
yourself. But he allowed us to keep the tools that we were given
in those heady days. Today, a few decades and battle scars later,
[ would plead with all educators to sharpen their worldview
tools and take some time to read a book like The Transforming
Vision: Shaping a Christian World View by Brian J. Walsh and J.
Richard Middleton, both students of students of H. Evan Run-
ner.

Not that we should develop a worldview for its own sake. We
need a worldview to be fruitful as Christ’s agents in this world. If
the apostle had known about worldviews, he would have in-
cluded it in the description of the armor of God in Ephesians
6:10-18, I believe. But worldviews were not articulated much in
Paul’s time, and certainly not at a time when Paul was spreading
the Gospel and starting up churches.

Let me quote a few sentences from Nicholas Wolterstorff’s
introduction to The Transforming Vision to demonstrate the need
for a biblical worldview.

“A people’s worldview is their way of thinking about life and
the world. Why does the Christian worldview remain so disem-
bodied in spite of the fact that so many in our society count
themselves as Christians? The answer that Walsh and Middleton
develop is that Christians in general fail to perceive the radical
comprehensiveness of the biblical worldview. They assume that
its formative impact does not reach beyond some ‘religious’ cor-
ner of life. ‘Lo, here but not there’ is how they think. They fail to
perceive the longing of God for the expression of the faith in the
polis. Accordingly, some other, competing worldview and some
other, competing faith shape their public lives. Christians, in
short, are dualists.”

Communal challenge
This observation is at one and the same time an indictment
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and a challenge. And I would place that challenge before all Chris-
tian school teachers. All of us have to become a bit philosophical.
We don’tall need to study Plato, Hegel and Kant, but we do need to
find out about other worldviews. We need to know whatis meant,
for example, by materialism, moralism, modernism and post-mod-
ernism. A Christian worldview does not stand in splendid isolation
to other worldviews. Quite often we find out what is good by study-
ing what is not good and helpful.

A Christian worldview is developed in community. You need a
community of scholars to lead the way and a community of prac-
titioners to work out the Christian worldview. Catholic scholars
have done it for their community. Reformed scholars have done
it for ours. As such, we don’t need to start from scratch.

No muddled thinking

Sometimes there is resistance from educators in our Christian
schools toward developing a distinctly Reformed worldview. They
are concerned about disenfranchising other fine Christians who
teach in our schools or who send their children to them. Let it be
a biblical worldview, they say. And I say Amen to that, except it
would be a little presumptuous to call your own worldview bib-
lical as opposed to other “non-biblical” worldviews. Why not
title yours “Reformed” and let others test it against the Scrip-
tures?

Besides, it’s a mistake to translate a desire to work together
with other Christians into a worldview that incorporates all the
traditions they represent. Worldviews don’t lend themselves to
blended thinking. All you get then is muddled thinking.
Worldviews have to be consistent internally. They have to have
integrity, and that’s possible only when you work from a family
of assumptions that belong together. This is the problem with
Christian schools which want to reach out to other Christians,
butwho end up minimizing their Reformed principles, not because
these principles have been found wanting, but because people are

afraid to offend Christians from other traditions.

Having Christian day schools independent of church and state
is not unrelated to being Reformed. The very notion of starting
them a hundred years ago, at a time when the culture had not
degenerated to the point it has today, is a Reformed notion — the
very proof that our schools are meant to transform the mind of
the students and the culture of the day, however morally decent.
That’s being Reformed. That is working with the principles some
of our writers in this issue have placed before you.

Necessary glasses

But, above all, worldviews have to be more than theories. In
fact, Walsh and Middleton say that “worldviews are best under-
stood as we see them incarnated, fleshed out in actual ways of
life. They are not systems of thought, like theologies or philoso-
phies. Rather, wordviews are perceptual frameworks. They are
ways of seeing. If we want to understand what people see, or
how well they see, we need to watch how they walk. If they
bump into certain objects or stumble over them, then we can
assume that they are blind to them. Conversely, their eyes may
not only see but dwell on certain other objects” (The Transform-
ing Vision, p. 17)

The thing to keep in mind about worldviews is that they do
not save you, and they are never perfectly in line with God’s
revelation. A Reformed worldview pair of glasses also permits
you to see only darkly. But if we don’t trash churches and Chris-
tian schools because they are imperfect, neither should we trash
a Reformed worldview. You’ve got to have a way of seeing the
world, right? Why not make an attempt, at least, to see it right?
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To Be or Not to Be REFORMED

—No Cliché Intended

by James Vreugdenhil

James Vreugdenhil is elementary school
curriculum coordinator for the Ontario
Alliance of Christian Schools in Ancaster,
Ontario.

Schools operate best on a well-defined
basis and vision, and within a carefully ar-
ticulated framework that characterizes the
educational goals and prac-
tices of the school. Schools
can lose the ability to con-
vey their vision in words
that mean something to
both the supporting commu-
nity and to families investigat-
ing the school for the education of
their children. Concepts and expres-
sions that mean a lot to one gen-
eration may become nothing more
than worn-out and hackneyed phrases
to the next generation of parents.

Pat Nexus is a tenth-grade teacher at
ChristoCentric Christian School, a school
that prides itself on its Reformed heri-
tage, its Reformed basis, its Reformed
world and life view, and its Reformed
vision.

More heat than light

It’s Tuesday evening, and Pat is at-
tending the school’s parent council
meeting where she will share with the
members some aspects of the language
arts curriculum she uses to instruct her
students in the intricacies of language
usage.

The parent council, an advisory
committee to the school board, is re-
viewing various aspects of Christo-
Centric’s language arts program this year
so they can advise the school board on the
direction and development of the library.
Secretly, Pat is hoping that the meeting will
not drag on too long because she still has
some more lesson planning to do for

tomorrow’s language class on clichés.

At first, the interaction goes well. But
then things get bogged down as the discus-
sion increasingly centers on some library
books that are too secular and on the need
to have more books in the library that re-
flect the Reformed perspective. When Pat
asks the parents to list what being Reformed
means in the context of language arts and

library development, her ques-
tion is fairly well ig-
nored. The meet-

ing with the

parent

council seems to drag on
forever as parents heatedly debate the is-
sues.

By the time Pat is excused from the en-
counter, she really wonders whether any-
body knew what being Reformed had to
do with daily school life at ChristoCentric.

No longer sweet

The next day Mrs. Nexus starts off her
class by asking her students what clichés
are. After several students volunteer a defi-
nition, one student reads from the dictio-
nary. “Cliché: n. a trite or overused ex-
pression or idea. v. to stereotype; being stale
or common place through overuse; hack-
neyed.” Several students object to the defi-
nition. They feel that clichés are used to
convey a way of looking at things, or a
way of responding to things, or to commu-
nicate a total sense of something.

Examples of clichés are soon provided:
the new hairstyles for guys are sweet; the

new school basketball jerseys are
phat; and the music on the local ra-
dio station is wicked. The students
feel that using words this way ex-
presses a particular flavor of what they
want to say. When Mrs. Nexus asks
what happens when a cliché no
longer communicates the desired ef-
fect, or indeed becomes over-used,
her students respond that then
they drop the word — then it’s
out of style, it’s passé, it’s no

longer sweet.
Mrs. Nexus then inquires
about adult clichés. Again,
the students respond with
a list — headed by re-
spectable and Re-
formed, and ending
with neat. When
Mrs. Nexus asks
her students what
the word Re-
: <o to them, there is little reac-

tion at first.

One finally replies, “It means, well, it
just means something to adults having to
do with religion.”

Then another chimes in, “It’s just a word
that has lost its meaning.”

A third student responds with, “It’s a
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word, ummm..., actually a cliché that my
parents use in talking about ChristoCentric.
They get all riled up about whether our
school really is Reformed, but I don’t see
how it makesany difference to me or any-
body else here.”

Then one of the students says,
“My parents have argued over the

the word Reformed is understood by both
speaker and listener, she debates with her-
self, then it can convey a rich and mean-
ingful way of describing a set of complex
concepts. However, she argues inwardly,
if the word is no more than a stale, trite,

the world and the meaning of life. And as
long as both parties in the dialogue are
aware of that, then meaningful communi-
cation can occur through the use of phrases
such as a Reformed perspective, Reformed
heritage, and Reformed basis. However,

she concludes, if the word no

longer connotes the full and rich

word Reformed but nobody seems
to explain or define it in any sen-
sible way. Is that what makes it a
cliché?”

A convenient term

How well Pat understands the
responses of her students. She of-
ten has similar thoughts about the
concept of being Reformed. As her
students go to work on selecting
several clichés from the assigned
reading and then recording their

understanding of the author’s in- *

tent, she frowns to herself as her °

thoughts return to last evening’s par-

ent council meeting. She reflects °

on her own understanding of the

term. Does her teaching convey a s

Reformed view of the world and

the meaning of life? *
Reformed, she thinks. Itis a con- o

venient word to use to describe a

The word Reformed expresses her

convictions about:

* the sovereignty of God,

* the totality of Christ’s redemp
tive restoration of all creation,
the way Psalm 19 explained the
meaning of the creation,
the Scriptures,

knowledge,

culture and community,

and yes, education,

and so much more.

meaning to both speaker and lis-
tener, then the word is becoming
nothing more than a cliché — a
stereotypical and stale expression.

Two options

Pat wonders if that is what is
happening at ChristoCentric. The
board, the parent council, and the
school’s literature often use the
word Reformed. If the word is be-
coming nothing more than a
cliché, then she can see two op-
tions. The community can either
drop the word and use language
that more clearly and meaning-
fully describes the basis and pur-
pose of Christian education at
ChristoCentric, or the board can
initiate a long-term community
growth and development plan to
reawaken in the community the
concepts of the Reformed world-

way of looking at the world. Her
analytical mind goes into action.
The word Reformed expresses her
convictions about: the sovereignty of God,
the totality of Christ’sredemptive restora-
tion of all creation, the way Psalm 19 ex-
plains the meaning of the creation, the
Scriptures, knowledge, culture and com-
munity, one’s task in this world, and yes,
education, and so much more.

As she walks around the room, listening
to the students’ discussions about the use
of clichés in the assigned passage, she keeps
wondering about the situation at
ChristoCentric. If the full implication of

hackneyed word that signifies nothing, then
thesoundandthe fury overbeing Reformed
at ChristoCentric is not worth the time it
takes to say the word.

Pat recalls the comments by some of her
students about clichés being able to con-
vey meaning and nuances of language to
describe a response to events, situations and
complex concepts. But no, she retorts to
herself, the students are not right in that
definition of cliché. A word such as Re-
formed can signify a way of interpreting
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view which constitutes the frame-
work for the practice of education
at ChristoCentric school. Yes, she
thinks to herself, that’s what she should
propose to the parent council at its next
meeting.

With a sudden start Patrealizes she has
almost forgotten about her students and
the assignment they are working on. She
needs to re-engage them in a discussion of
the meaning of the word cliché, the use of
clichés as part of our every-day language,
and the need for clear communication to
enhance the meaningful interaction that
helps build community.



Beware of Reformed Ghristian Education

by Jack Fennema

Jack Fennema is a professor of education
at Covenant Lookout Mountain,
Georgia.

“Christian schools are meant to be
bootcamps for equipping the children of
the King to engage the enemy, rather than
cities of refuge to which to flee for safety
from a sinful world.”

(Nicholas Wolterstorff — circa 1970)

Christian education that is biblically
“Reformed” is a wonderful thing. It pro-
vides, perhaps, the most precise rationale
for the enterprise. Rather than reacting to
the dangers of violence, drugs, or secular
humanism found in other systems, Re-
formed Christian education is a proactive
approach to equipping children and young
people for their life callings. Schools of
this stripe are comfortable with the adage
that “the best defense is a good offense.”

But therein lies the rub. It would be much
safer to retreat to schools designed to be
“cities of refuge” from the ills of the world
than actively to engage the enemy through
search-and-destroy missions. Many Chris-
tian schools today are designed to be “safe
houses”; Reformed Christian schools are
not. They are designed to follow four Re-
formed tenets for education: 1) actively
engage culture; 2) take a high view of gen-
eral revelation; 3) rightly handle the an-
tithesis; and 4) apply sphere sovereignty to
schools.

On the warpath

Reformed Christian schools actively en-
gage culture because the central mission
of Christ’s earthly ministry was the
(re)establishment of God’s kingdom on
earth (Matthew 4:23-24; 6:10, 33). Christ
did this as both salt and light, in a very
active manner, “destroying the devil’s
work”(1 John 3:8). Through his healing

It May Be Dangerous!

ministry, the casting out of demons, and,
ultimately, his death and resurrection,
Christ was “salt” that preserved and re-
deemed the “good” creation. Through his
teaching and preaching of the truth, as well
as his perfect life, Christ was “light” that
uncovered the false claims of the kingdom
of darkness. Christ in his Great Commis-
sion instructed his body, the church, to
disciple people and to teach “them to obey
everything that I have commanded you”
(Matthew 31:18-20).

These are also the marching orders for
the teachers of God’s children. Their stu-
dents are to be equipped to “imitate Christ”
(Romans 8:29; 1 Corinthians 15:49; 2
Corinthians 3:18) by taking “captive every
thought to make it obedient to Christ” (2
Corinthians 10:5). Indeed, Christian edu-
cation of this type reflects a war-footing, a
preparation for reclaiming territory that
rightly belongs to King Jesus. It equips for
spiritual warfare, since the kingdom of light
and the dominion of darkness are in mor-
tal conflict.

But warfare is dangerous. Soldiers are
wounded and killed. That is a key reason
some parents enrolltheir children in “safe”
Christian schools. They don’t want their
children endangered by “warfare” within
secular schools, nor do they want them
engaged in cultural “war games” within the
Christian school setting. In contrast with
“safe” schools, Reformed Christian schools
do not avoid curriculum materials and ac-
tivities that have the taint of sin on them.
Rather, just as simulated battles prepare
soldiers for warfare in the real world, stu-
dents in Reformed Christian schools
wrestle with real-life issues in school as
part of their preparation for being disciples
of Christ.

Immunization approach
Sometimes this means reading a book
that contains offensive language or watch-

ing a film that includes violent scenes. It
may mean deliberately selecting a secular
textbook over a Christian one in order to
deal with the spirits of the age in a more
authentic manner. This, essentially, reflects
the immunization approach to education
over that of avoidance.

Vaccinations actually inject a small
amount of the disease into one’s system so
that antibodies can be formed to fight off a
more pronounced form of the disease.
Avoidance of all controversial issues, on
the other hand, can set one up for defeat
when later confronted with the fallen cul-
ture of a secular university, the military, or
the workplace. The Reformed approach to
Christian education rejects cultural avoid-
ance; rather, it seeks cultural transforma-
tion.

But herein lies a danger: What if stu-
dentsare not spiritually equipped to handle
an active engagement with culture? And,
some are not. Do we risk casualties right
within our own Christian schools? To deal
honestly with this issue, the reality of spiri-
tual warfare must first be acknowledged
and then addressed by the school. In
Ephesians 6, Paul describes the armor of
God that one must put on in order to en-
gage the enemy effectively.

Teachers need to make certain that their
students are properly equipped before plac-
ing them in harm’s way. They must, in a
corresponding manner, make certain that
students are not “led into temptation”
through exposure to materials or experi-
ences for which they are not yet spiritually
ready. Students who do not yet have the
mind of Christ are unable to view a film
or read a novel in the same redemptive
manner as those who have surrendered to
Christ’s lordship. Not to be concerned
about the spiritual maturity of students
before teaching certain lessons may, in fact,
do more damage than good.
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The book of creation

A second tenet for Reformed Christian
schools is that they take a high view of
general revelation. In fact, thismay reflect
the greatest contrast between Christian
schools that are Reformed and those that
are not. Many Christians believe that all
of creation — nature, society, and culture
— is Satan’s domain and that it will ulti-
mately be totally destroyed. So, why fool
with it! As far as God’s revelation goes,
theybelieve the Bible is all that is needed.
Consequently, the Bible is sometimes used
as a textbook in ways for which it was not
intended. Reformed Christians, on the other
hand, sing and believe: “This is my Father’s
world.” They read Psalm 19 and Romans
1 and conclude that God has spoken and
revealed himself through the created order
as well as through the Bible.

But here, too, there are dangers as stu-
dents search for truth that has been pos-
ited by God in creation. Three areas of
concern over a high view of general rev-
elation emerge: a) determining what is true;
b) dealing with common grace insights; and
c) rightly handling the antithesis.

Determine what is true

God speaks with one voice, but he speaks
through different modes. If a perceived
conflict appears between general and spe-
cial revelation on a particular issue (e.g.,
the age of the earth), then either one’s gen-
eral revelation research data or his inter-
pretation of them (or both) are flawed, or
one’s exegesis of the Bible is skewed. His-
torically, based on John Calvin’s metaphor
of using the Bible as eyeglasses through
which to view and interpret the world, the
answer appears to be simple. Special rev-
elation, because it is more explicitly clear,
always should be used to interpret general
revelation.

But, unhappily, good Christian folk dif-
fer on the interpretation of Scripture (e.g.,

baptism). In addition, simply by accepting
creation as an avenue through which God
communicates his truth, it is an easy next
step to draw conclusions fromcreation that
may only be Satan’s lies in disguise. After
all, he is the arch-deceiver.

Another danger of seeking truth through
general revelation is taking conclusions
drawn from culture and using them to in-
terpret Scripture, the basis of the great mod-
ernist controversy early in the last century.
General revelation, in this case, is used to
contextualize special revelation, an unac-
ceptable hermeneutical practice. How can
teachers guard against these dangers? Not
by seeking God’s truth solely through the
Bible. That would be a cop-out.

There are better alternatives. An aware-
ness of the issue is a good starting point.
Submitting to the Bible as the authorita-
tive Word of God and the bottom-line for
all faith and learning is also foundational.
Biblical literacy, in the original languages
if possible, is another protective device.
Being aware of personal biases while read-
ing either mode of revelation, and praying
for the illumination of the Holy Spirit are
other recommended helps.

Common grace insights

Some Christians judge the validity of a
person’s ideas on whether or not the per-
son is a believer in Christ. That certainly
is a “safe” approach taken by certain Chris-
tian schools. In fact, some Christian text-
booksgive disproportionate credence to the
contributions of Christians throughout the
ages. Heart-condition is the litmus test for
believability. Reformed educators, however,
believe that non-Christians can have what
theologians call “common grace” insights.
Thus, it is valid to read what unbelievers
have written and to study their contribu-
tions.

The danger, however, in studying the
works of unbelievers is one of discernment.
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Are the students, in fact, equipped both in
heart and mind to find the nugget of truth
in a person’s work, while discarding the
extra baggage that the individual may have
added in his or her blindness? Again, the
equipment necessary to do this includes a
thorough understanding of Scripture so that
its light can shine brightly and clearly. It
also requires a biblical worldview that can
be used by students as a truth-determining
template. Without these tools, there will
be no way a student will be able to discern
the difference between fool’s gold and the
real thing, and teachers may, in effect, be
teaching the opposite of what they intend.

Line of division

A third distinctive is that Reformed
Christian schools teach the right handling
of the antithesis. The term “antithesis”
within Reformed circles alludes to the battle
between the kingdom of light and the king-
dom of darkness. Many Christians believe,
at least in practice, that the line or bound-
ary between light and darkness runsaround
people and institutions. Thus, there are the
redeemed people and institutions on the
one side, and the unredeemed on the other.
It’s all or nothing. This creates a good-guy,
bad-guy approach to life and learning. For
instance, President George Washington
could be viewed as a good guy, and Presi-
dent Bill Clinton could be viewed as a bad
guy. Christian schools could be seen as good
institutions, and public schools could be
seen as bad institutions. That is a very
“safe” position to take, for everything is
cut-and-dried. Life viewed in this manner
has no ambiguities.

The Reformed position, on the other
hand, states that the antithesis runs through
people and institutions. Even Christians
struggle between a redeemed heart that
seeks to please God and the “old man that
is in them” that seeks to disobey God. Both
George Washington and Bill Clinton are



viewed as having redemptive fea-
tures, and both are seen as hav-
ing features that needed redeem-
ing as well. The same can be said
about institutions.
Taking this more complex
educational approach to
events, people, or institu-
tions carries with it dangers
that are similar to those
cited above for common
grace insights. It takes bib-
lical discernment — eyes
that can see. Some students
have hearts and minds that
are right before God. Others
don’t. It is this latter group that
will require a great deal of nurture
and the transformation of the Holy Spirit
before they will be equipped adequately to
determine and use truthfound through gen-
eral revelation.

Different tasks

Finally, Reformed
Christian schools ac-
knowledge the sovereignty of spheres.
“Sphere sovereignty” is an insight that has
emerged more from general revelation than
special. It is also identified primarily with
and embraced by the Dutch stream of Re-
formed thinking. Basically, it means that
various spheres or realms of social and
cultural activity have their own peculiar
creation norms or reasons for existence,
as well as their own authority. These
spheres include the family, church, school,
government. For purposes of this discus-
sion, only the spheres of church and school
will be dealt with.

Many Christian schools are ministries
of a church. This blurs the role, responsi-
bilities and boundaries of authority within
both the church and the school. The result
is that the primary mission of some Chris-
tian schools is evangelism rather than edu-

cation, the

same mission

as that of the
sponsoring

church. Within

the Reformed
community, most
Christian schools

are viewed within

a sphere that is
definitely separate

from that of the
church, and, to a lesser
degree, that of the home.
Assuming that Reformed
educators have it right, and
that the school has some
level of sovereignty
within its sphere, this
can be a healthy thing,
for good fences usually
make good

(my apolo-

gies to Robert

Frost). Stated

from a more negative perspective, when

creation structures are violated, problems
arise.

But with the acceptance of sphere sover-
eignty, a problem and a consequent danger
emerge. Taken to its extreme, sphere sov-
ereignty cites the church, not the school,
as the place within which faith is nurtured.
Consequently, devotions, chapel services,
biblical studies and encouragement toward
commitment to Christ are viewed as ac-
tivities that don’t rightly belong in an aca-
demic institution. They are thought to be
more within the spheres of the church or
the home. Given a perfect world, this might
make some sense, but the needs of students
in a fallen world cry out for all Christian
agencies and leaders to be vitally concerned
for the spiritual equipping of God’s chil-
dren.

Specifically, every teacher should have
some insight into the spiritual development
of his or her students. Every student needs
to be made aware of the claims of Christ
on his or her life and receive continual
encouragement to respond to those claims.
Christian schools need to graduate students
who are biblically literate, who know how
to apply a biblical worldview, and who can
discern the spirits of the times. Students
need to understand and accept the reality
of spiritual warfare, and they need to be
equipped with the armor of God. Only then
can teachers feel free to educate in a full-
orbed manner and risk the dangers of en-
gaging culture for Christ.

Salt and light

In summary, doing Christian education
in a Reformed manner is a thoughtful and
biblical approach to the formal instruction
of God’s children. It provides, perhaps, the
most academically acceptable apologetic
for Christ-centered education. It can more
than hold its own against alternative ap-
proaches. Reformed Christian education
pro-actively engages culture for Christ, the
King over all of culture. As modern-day
salt and light, it promotes active engage-
ment of the enemy, and it seeks to uncover
God’s truth, wherever it may be found.

But with this aggressive approach come
certain dangers. Each of the dangers cited
above relates to spiritual maturity, to spiri-
tual readiness. Even in school, where the
warfare is primarily simulated, the armor
must be worn — the shield of faith, the
helmet of salvation, and the sword of the
Spirit, which is the word of God. Praying
in the Spirit will provide the protective
cover. Doing Reformed education this way,
we will nurture our students toward spiri-
tual vitality and readiness as our schools
become “bootcamps” within the kingdom
of our Lord.
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The Story of Our Journal:

a professional magazine called CE]

by Bert Witvoet

At the most recent board meeting of the
Christian Educators Journal Association,
the comment was made that many teach-
ers who read us do not know the purpose
and history of the Christian Educators Jour-
nal. Some even think of it as a publication
of Christian Schools International. I was
asked to have someone write an article that
would explain why our magazine exists and
why it is so important that it continue. I
decided, instead, to interview two former
editors and a former board chairman and
to read some early issues of the magazine
in order to achieve the end sought by the
board.

All in all, there have been six managing
editors throughout the 41-year history of
our journal. The first was John Verbruggen
(1961-1963), professor of education at
Calvin College, Grand Rapids, Mich. The
second editor, Donald Oppewal (1963-
1977), was professor of education at Calvin
College and has continuously served CE]J
throughout its 40 years in one capacity or
other — as managing editor, book re-
viewer, article writer, advertising manager
and board member.

Lillian Grissen, a teacher and writer
from Grand Rapids, Mich., came next
(1977-1983), and Lorna Van Gilst followed
(1983-1999). Lorna, a professor of educa-
tion at Dordt College in Sioux Center, lowa,
has been the longest serving managing edi-
tor. Her 16 years of service was interrupted
for a year by the interim editorship of Pat
Kornelis, also a professor of education at
Dordt College. After Lorna, current man-
aging editor Bert Witvoet, retired teacher
and editor from St. Catharines, Ont., took
on the responsibility of managing editorship
in 1999.

To what needs did these editors and
people like Henry Baron, who served as
chairman of the board for 28 years and co-
wrote the popular “Zoeklicht” column,

respond when they devoted so much en-
ergy to the production of the Christian
Educators Journal? This is what John
Verbruggen, the only non-surviving editor,
wrote in his first editorial in the first issue
of CEJ:

Verbruggen: “If the journal isto survive,
it must meet the needs of the Christian
school teachers. The first of these needs is
help in classroom situations.... Profes-
sional teachers are ever on the alert for
new methods of teaching and for opportu-
nities to share successful methods with oth-
ers. The second need is knowledge of what
is taking place in the field of education....
Another need is [obtaining] ... a clear and
comprehensive statement of the educational
philosophy that is basic to their exis-
tence......What remains is the serious task
of relating principles to specific practices
and issues.... Finally, Christian teachers,
to be effective, must keep acquainted with
new publications.... For their help, a book
review section will be included in future
issues.”

CEJ: Don Oppewal, you were there
when Christian Educators Journal was con-
ceived and born in 1961. Can you tell us
how CEJ got started?

Oppewal: Yes, I was there at the begin-
ning. [ was a new member of the Educa-
tion Department at Calvin College in 1960
and was asked, along with representatives
of Christian Schools International (CSI),
to testtheidea of a professional magazine
for Christian school teachers. CSI (then
NUCS) had been toying with the idea for
years, but had never gotten further than to
devote a special page in their Christian
Home and School magazine to professional
topics. For two years, I was on the CSI
Board of Trustees while we tried to get
professional organizations of teachers to
join our publishing venture.

Both CSIand Calvin College committed
$500 annually to help fund the new peri-
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odical, which was to come out four times
ayear. When the Midwest Christian Teach-
ers Association offered to come on board
and collect the subscription amount from
allits members, we were off and running.

CEJ: And what did the founders have in
mind?

Oppewal: I believe the journal was be-
gun because Christian educators had no
forum for dialogue about their profession.
At one time, I identified the distinctive-
ness of CEJ as “of the Christian educator,
by the Christian educator, and for the Chris-
tian educator.” While the early years had
most of the articles written by college types,
now the contributors arise much more from
the ranks of elementary and secondary edu-
cators. In my judgment, CEJ was the first
to take seriously the need for dialogue
among educators, and it is only lately that
CSI and ACSI have become competitors.

CEJ: Henry Baron, how did you get in-
volved in the work of CEJ?

Baron: I started teaching in the Grand
Rapids area after graduating from Calvin
College in 1960. As a high school English
teacher in the Reformed tradition, I was
eager to subscribe to this new rag, called
Christian Educators Journal. So 1 started
reading CEJ when it was a very new and
fairly small enterprise. Through all my
years as a professional Christian educator,
CEJ had its place on my reading shelf.

Shortly after I started teaching at Calvin
College — it must’ve been early on in ‘69,
I think — [ was asked tojoin the CE]J Board
as one of the two Calvin representatives.
For some reason, I stayed on until I retired
from full-time teaching in 1997. For much
of that time, I had the privilege of serving
as board chair. My long-term commitment
to CEJ no doubt had much to do with my
conviction that the Christian teacher is as
much a trained professional as any non-
Christian teacher, and as such should have
a professional Christian journal among his



professional resources. Moreover, a Chris-
tian teacher thinks not only pedagogically
about her task, but also philosophically,
and thus about the necessary link between
the two. And we all need help with that.
Well, that’s just one of the areas, but a foun-
dational one, that made CEJ’s birth so im-
portant and its continuing function and
growth so vital.

CEJ: Lorna Van Gilst, you have been
managing editor the longest with 16 years
of service, which includes one year leave
of absence, what stands out in your mind
about CEJ?

Van Gilst: What stands out in my mind
about my time with CEJ? Thatitwasnever
out of my mind for 15 years. Wherever I
went — to England to study a couple of
summers, back to California for visits af-
ter I moved to Iowa, even to Venezuela
sometimes — CE]J plans were always
mulling around in my mind.

CEJ: What role did you see CEJ play in
giving leadership to Christian educators?

As a columnist for two years and more
particularly as editor, [ grew so much more
aware of the lordship of Christ in every
aspect of Christian education. The CE]J
board always pressed me to articulate a
Kingdom vision in every issue, to provide
a forum for views thatwould never be pub-
lished in secular education journals. That
vision helped me realize that my students
were already active, gifted members serv-
ing in the Kingdom, not future members
whom I had to “fill” with knowledge so
they could compete in the world.

Many Christian educators believe in cov-
enantal Christian education, in educating
for service rather than for success, but CEJ
has given those teachers and principals a
public voice. CEJ encouraged some of us
who were not speaking publicly to discuss
our theory and practice of Christian edu-
cation on the page. Until a regional editor
asked me to submit an article, I had sel-

domread CEJ — I thought it was a journal
primarily for principals and college edu-
cators. Once I began to edit CE]J, I gained
agreatrespect for the voices of classroom
teachers in Christian schools.
CEJ: Henry, what are some of the great
challenges that face teachers today?
Baron: Today’s challenges? Some remain
primary and in constant need of attention:
we need classroom teachers who are pas-
sionate about learning and teaching, who
are first rate in knowledge and pedagogy,
and who love the age group they’re inter-
acting with each day. But one would have
that  same
idealineduca-
tion of any
stripe, so it’s
notpeculiar to
Christian edu-
cation.

I guess the
challenge is to
inspire teach-
ers with the

ever-present awareness that underneath
those ideals is the foundational reason for
their being where they are: in a Christian
School classroom where their purpose is
nothing less than pointing the way to a
radical discipleship of Jesus Christ. That,
of course, is not new either. But as the king-
doms of heaven and world move increas-
ingly toward different orbits, the task be-
comes more urgent and all-pervasive. Its
implications are terribly comprehensive:
e.g., selection of teachers who will not only
“point” but model and are passionate about
their strategic calling; curricula that explore
the implications in choice of friends, mar-
riage, work, money, poverty, war, media,
possessions; opportunity for group and in-
dividual action that carries out the vision.
CEJ: How can the Christian Educators
Journal help teachers in their task?
Baron: CE]J is in a peculiar position to

constantly remind the doers of Christian
education of their reason for existence,
maybe to raise the level of passionate ex-
citement about that, and to encourage an
on-going search for and evaluation of ways
of doing that in a world in perpetual flux.
My impression is that the radical nature of
Christian education has inspirational power
for its practitioners and its supporters but
is too often displaced by more immediate,
nitty-gritty concerns.

CEJ: Don, Let me put the same question
to you. What are some of the great chal-
lenges facing Christian educators today?

Oppewal: While the challenges are many,
one surely is that of keeping quality educa-
tion through adequate funding. Christian
educators, as leaders on the question of
Christian schooling, should be seeking in-
creasing financial aid for their schools from
both church and government sources. This
will assist those parents with either mar-
ginal income or marginal commitment to
make the choice for Christian school.

Another challenge for educators is to
keep the Christian school’s Reformed iden-
tity and to distinguish its education from
that of public education, which is often
alluring to the unwary.

CEJ: How can our journal assist educa-
tors?

Oppewal: CE] can continue, as it has in
the past, to be the forum for not only pre-
senting problems of pedagogy forthe class-
room but also for discussing foundational
issues, those that spell long-range hope for
the movement. Withouta treatment of both
in its pages, the practical and the founda-
tional, CE]J will not be distinguishable
from other periodicals. As a professional
journal, and not merely a house organ for
one ideology, it needs to be both inspira-
tional and analytical about existing prac-
tices and ideologies.
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Joy in the Journey in Cyberspace

by Mary Leigh Morbey

Mary Leigh Morbey is associate
professor of culture and technology at York
University in Toronto, Ont. The following
article is adapted from an address she gave
at the Ontario Christian School Teachers
Association in October 2000. Dr. Morbey
usestheterm “Reformational” to indicatea
worldview rather than a theology.

The question [ want to place before read-
ers of the Christian Educators Journal is
this: How can we employ the strengths of
the Reformational community to give
Christian shaping in a computer-based
culture?

Some 335 years ago, [ was introduced
to the Reformational understanding of
life by Hans Rookmaaker, a professor of
art history at the Free University of
Amsterdam and a leader in the develop-
ment of the Swiss-based [’Abri Fellowship
Christian Community. The striking thing
about this new world he introduced me to
was its holistic understanding of life ... the
discovery of meaning, purpose and direc-
tion with God as my Father, Jesus Christ
as my Savior and Lord, and the Holy Spirit
as my guide. This understanding of reality
is valid for past worlds and cultures that
were mainly oral and visual, for ones in
which the printing press led to their shap-
ing through printed text, and for the world
today, which is driven by computer-based
information technology.

For 35 years, I have participated in the
life of Reformed communities led by what
we have come to call the Reformational
vision or Reformational worldview — very
different from the southern United States
culture in which [ was raised. This under-
standing of reality is quite remarkable! It
helps us understand why we are here and
what our purpose and direction is in living
each day. We have been led to build church
communities, school communities ranging
from kindergartens to graduate schools,
organizations that care for the earth, its

people, politics, economics and so forth.
These understandings of reality that we
inherit as Reformed believers enable us to
meaningfully shape our historical moment.

The theological and philosophical foot-
ings of the Reformational community —
what we might call its worldview — have
been guided by, among others, Dutch
thinker and leader Abraham Kuyper, who

The Egyptians created their own
alphabet and visual language....

taught us what we have heard repeated
many times, that God lays claim to every
inch and millimeter of life, to every com-
puter chip. Our footings challenge us to
continually reform that in which we find
ourselves and to do so through relation-
ships and community building. Our edu-
cational institutions through deep commit-
ment, rigor and love teach us how to care
well for God’s world.

Technologies and education

And this world we live in is ever more a
computer-based one. The notion of living
with technology is not new. We have lived
with different kinds of technologies since
the beginning of human life. Early civili-
zations drew on the walls of caves. The
Egyptians created their own alphabet and
visual language which they painted or
sculpted on “things” important to their
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culture. The Early Christian church visu-
ally rendered jeweled wall mosaics to com-
municate her beliefs and theology. The
printing press of the 15th century gave us
the printed word. The twentieth century
gave us the computer chip. Humans have
always lived with some kinds of technol-
ogy that became a part of their everyday
experience. The important question is:
How do we view and employ a par-
ticular technology to render and en-
hance what we believe to be impor-
tantin life?
In recent years the academic com-
puter science community has told us
what it believes to be important. In the
1980s and into the early 1990s, much
thought was given to developments in
artificial intelligence and debates about
virtual bodies and realities; both these
discussions became somewhat irrelevant
in the late 1990s. More interesting to
current theory are discussions about ge-
netic technologies and artificial life. !

The commercial world of computing fo-

cuses on different kinds of concerns:
speed, size, wireless, the dot-com explo-
sion and bottom line profits propelling
NASDAQ investment.

In contrast to the emphases of commer-
cial computing, an international group of
computer scientists, computer theorists,
software and hardware manufacturers and
lawyers forming an organization entitled
Computers, Freedom and Privacy critically
watches an expanding World Wide Web
that is becoming more exclusive as web
patents and online costs continue to ex-
clude those who cannot pay as they go.
Currently, 93 percent of the world’s popu-
lation does not have access to the Web.
The group’s objective is to work towards
an open, accessible and “democratized”
Web for all world communities.

Computer as tool
These realities have led those of us work-
ing in educational communities to ask:



The world we live in is ever more

When we talk about computer-
based technology in relation to education,
what is it we are talking about, and what
are we doing with this technology? A vast
amount of educational discussion and ar-
gumentation about computer technology
views “computers in education” as simply
instructional tools, and this is, perhaps, the
dominant viewpoint within the broader
North American educational community.
This understanding works on the premise
that technology is “applied science.”
Hence, computers are “just machines.” The
metaphors of this way of speaking convey
the autonomy of moral neutrality, an inde-
pendence of value-free instruments. 2 This
understanding assumes that computers can
be used for good or evil, and these tools,
powerful as they may be, are not blamed
for what is done with them.

The viewpoint of the computer as a tool
is a reductionistic and limited view of the
computer. The computer is a tool. How-

a computer-based one.

ever, when we reflect on

the amount of attention

paid to the coming

the year 2000 with

much worry about

whether computer systems, many of them
life-sustaining, would re-numerate to the
correct number of zeroes, then we under-
stand that computer technology is a domi-
nant shaper of our global existence, some-
thing more than a tool.

Technology as system

In contrast to the viewpoint that the com-
puter is a mere tool, let us briefly examine
two other considerations as we continue
to ponder the question: What do [ under-
stand computer technology to be?

Ursula Franklin, emeritus professor at
the University of Toronto and a professing
Christian believer, points out in her 1990
CBC Massey Lecture “The Real World of

Technology” that technol-
ogy is not the sum of the ar-
tifacts, of the wheels and
gears, of the rails and elec-
tronic transmitters. Tech-
nology is a system. It entails
far more than its individual material com-
ponents. Technology involves organiza-
tion, procedures, symbols, new words,
equations, and, most of all, a mindset. 3

Franklin observes that in today’s world
we have two kinds of technology practice:
holistic and prescriptive. Holistic technol-
ogy is work-related, oriented to achieving
specific tasks and making better practices
easier. In sharp contrast, prescriptive tech-
nologies aim to control the process of work
itself — the dominant practice in ad-
vanced industrial society.

An alternative to this continued domi-
nation by prescriptive technology practices
is to build a “redemptive technology.” The
central principles of redemptive technol-
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ogy are holism and reciprocity — reci-
procity is fundamental in the dialogue be-
tween the developer and the user and is,
therefore, the essence of democracy as well
as justice, fairness and equality. Holism is
key to recognizing limits and building com-
munity, including marginalized people and
protecting nature. *

New worldview needed

A second consideration comes from
Simon Penny, professor of art and comput-
ing at Carnegie Mellon University in
Pittsburg. In the mid-1990s, Penny astutely
delineated the situation, both conceptual
and strikingly real, in which we find our-
selves at the beginning of the 2Ist century:
“Systems of communication and structures
of power have changed, yet the worldviews
and critical systems that operate in many
of our institutions are pre-electronic, of-
ten pre-industrial.” $

A development of worldviews and criti-
cal systems — something which Reforma-
tional thinkers and communities have been
superb at doing over the past hundred
years — for an emerging computer-based
information society, and in particular its
educational vision, practice and school
community building, can provide “struc-
ture and direction” ¢ for the inter-relation-
ship of computer-based technology and
Reformational Christian education.
Hence, we need new worldviews and criti-
cal systems for understanding, direction
and practice towards “redemptive” com-
puter technology.

As we work to articulate an informed
shaping of computer technology and edu-
cation interconnected to our beliefs and
commitments as Reformational people in
the 21st century, we share similar struggles
economically with the entire educational
community. Whereas Microsoft and Apple
Computer can allot millions of dollars to
research and development and educational
experiments such as the “Apple Classroom
of Tomorrow” project, school boards, col-
lege and university monetary planners are
tightly strapped in their possibilities to
purchase and supply the hardware, soft-
ware, training expertise and support needed
for state-of-the-art computer technology in
education.

The entire educational community faces
the struggle to continue to have a well-
financed, holistic approach to education
— giving a strong place to the humanities
and the arts. Idea development depends
on imagination and creativity. We need
careful thought and savvy in our discus-
sions of how to continue to build curricula
that engage the whole person and do not
fall prey to corporate and federal funds
directed solely towards computer technol-
ogy and to the development of skilled
workers in an emerging information so-
ciety. Let us not forget that education re-
mains concerned with that which has been
its foci for millennia: information lead-
ing to knowledge leading to wisdom.

Holistic practice

Back to the question: How can we use
the historical understandings and strengths
of the Reformational community to give
Christian shaping in a computer-based cul-
ture?

If you believe what I am suggesting, that
computers are more than tools and em-
body mindsets and worldviews, let me leave
you with several suggestions to reflect upon
and possibly enact in your educational con-
text.

First, with a clear understanding and ar-
ticulation of the Christian vision and di-
rection of your educational context, criti-
cally ponder and decide what “the com-
puter” is in your setting. I believe it is most
important for us to clarify how we each
view the computer. This also needs to take
place in staff room discussions so that there
is understanding as to how the school and
staff view the computer and its use in the
school.

If there is interest in a richer and more
meaningful use of the computer, a reading
of and subsequent staff room discussion of
Ursula Franklin’s 1990 Massey Lecture
“The Real World of Technology,” asking
what particular ideas “might concretely
look like” in your school, could reap fruit-
ful results. Exploring how a school staff
could employ computers beyond regular
prescriptive uses, such as completing an
assignment on the computer, could bring
about more holistic practice. For example,
asking and addressing questions of fair and
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equitable computer access in one’s class-
room and school community can lead to
more holistic practice.

Questions about fair computer access
include: Which students are the main us-
ers of school computers,andhow can those
who are not regular users be facilitated
towards regular engagement? Who assists
those who have trouble using computers
or are intimidated by computing? And how
might World Wide Web access in school
be equalized to give more availability to
those students who do not have a home
computer with a high speed connection?

Using the Web

A second consideration: How mightwe
employ the computer to bring about new
kinds of learning? To get at this question, |
will refer to recent research about learn-
ing and the World Wide Web. My York
University colleague Ronald Owston pub-
lished an article in the March 1997 Edu-
cational Researcher entitled “The World
Wide Web: A Technology to Enhance
Teaching and Learning?” 7 It is a “bench-
mark” article, well accessible for staff room
discussionwith research ideas illuminated
by concrete practice; it is not one of those
esoteric, obscure, barely comprehensible
articles that we university academics spend
much of our time writing!

In the article, Owston differentiates be-
tween the Web beingused asan educational
tool and the effective use of the medium in
a teaching and learning situation to pro-
mote improved learning.

From this perspective, the Web appears
to offer at least three distinct advantages
that can be capitalized upon by the teacher
to promote improved learning. First, the
Web appeals to students as a learning mode
— itis anintegral part of their world where
they play and learn. Second, the Web pro-
vides flexible learning — Web-based study
projects and on-line activities can be ac-
cessed at the student’s convenience. Three,
the Web enables new kinds of learning —
in the hands of capable teachers, the web
can play a prominent role in fostering criti-
cal thinking, problem-solving, written
communication and the ability to work
collaboratively. For example, in the devel-
opment of critical thinking and collabo-



ration, teachers can encourage students
working in pairs to explore the Web with
the goals of having them weigh evidence,
compare different viewpoints on issues, ana-
lyze and synthesize diverse sources of infor-
mation and articulate what a Christian un-
derstanding might be. A staff meeting de-
voted to discussing the Owston article and
to asking how these ideas might be con-
cretely worked out, is well worth the time
spent, and again moves towards a “redemp-
tive technology.”

Global community

Let me briefly mention a third area of
growing importance. Employing the
Internet and World Wide Web, we have an
opportunity to build with our students, and
Christian students and teachers worldwide,
global Christian schooling communities.
The idea of sharing curriculum, on-line
classes and possible face-to-face learning
situations with a class at the True Vine Chris-
tian School in St. Petersburg, Russia, is not
farfetched — some of you are probably
doing this kind of thing already.

We are onlv inst heoinning ta exnlare
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holisticand meaningful uses of the computer
for curriculum development, collaboration
with colleagues, national and global Internet
learning environments, along with the con-
templation of new pedagogical paradigms
of how to concretely do these things in light
of our Christian school visions.

With these thoughts in mind and imagi-
nation, I ask you to continue to ponder and
to concretely work out how you can em-
ploy with joy the strengths of the Reforma-
tional inheritance to give Christian shaping
in a computer-based culture for the devel-
opment of human beings, the discovery of
meaning, and the understanding of mean-
ing in community in your particular educa-
tional context.

We are on an exciting journey as we fig-
ure out how, as Christian educators, to en-
gage a world ever more daily directed by
computer technology. We have the challenge
and opportunity to give shape, emanating
from our beliefs, commitments and relation-
ships, to communities which meaningfully
embody computer technology and commu-
nicate who we are, and, in doing so, to give
glorv to onr God.
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Clarence Joldersma
(cjolders@calvin.edu),
assistant professor of
education at Calvin
College, Grand Rapids, Michigan, asked the
Dot Edu panel the following question: Perhaps
peculiar to CSI schools is the question of con-
fessional identity. Do we want the schools we
teach in to be known as (1) Reformed Christian
schools, or (2) Christian schools with a dis-
tinctly Reformed outlook, or (3) should we
drop the adjective “Reformed” in all our pro-
motional material, staff discussions, staff hiring
and what not, so that we can be known as
Christian schools?

The panel consists of:

Pam Adams (padams@dordt.edu), assistant professor of edu-
cation at Dordt College, Sioux Center, lowa.

Lois Brink (LBrink@grcs.org), curriculum coordinator and
media director at Grand Rapids Christian High School, Grand
Rapids, Mich.

Johanna Campbell (ctabc@twu.ca), executive director of the
Christian Teachers Association of British Columbia, Langley, B.C.

Tim Hoeksema (thoeksema@hollandchristian.org), the prin-
cipal of Holland Christian High School, Holland, Mich.

Tony Kamphuis (TonyKamp@aol.com), who teaches history
and business at Smithville District Christian High School,
Smithville, Ont.

November 15,2001

Clarence, I think we should drop the
adjective ‘Reformed’ in all our promo-
tional material, so that we can be known
simply as Christian schools. [ remember
that when I first started teaching, my first
two schools were called Calvin Christian
School. In British Columbia, most
schools have dropped “Reformed” names  Jobanna Campbell
and are now just named after the community or city in which
they are called to shine as lights. If our schools are so good, and
[ believe they are, then we should open them to as many chil-
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The (in)visible adjective
“Reformed”

dren as we can, giving priority
to the children of believing par-
ents. That is being a salt and light
in this world.

More and more I see that our fortress mentality was too self-
ish. It was Groen Van Pinsterer who said: “In ons isolement ligt
onze kracht” (our strength lies in our isolation). I do not believe
that our strength lies in our isolation, but in opening our doors
wide to proclaim the greatness of our God in all areas of life.
What about “our” Reformed confessions? I think we should
first of all be sure our statements of faith are biblical and not
put the creeds and canons on a pedestal, or use them on a par
with Scripture.

Iwould carefully examine and interview teachers who want to
work in our schoolsand ask that they themselves write out their
own statement of faith, in perhaps 20 pages or so, so that the
committee interviewing them can read and hear whether this
teacher’s faith and worldview are biblical.

While I am very thankful for a “Reformed” world and life
view, I do not think it should be a matter of pride, or that we are
the only ones who have the Truth. Nor do I think that we can
capture the correct interpretations on all aspects of life for every
century in one Synod, five points of doctrine or the “Three Forms
of Unity.” The Word of God is living; the Spirit is blowing every-
where; God’s people are searching for the Truth as one seeks
great treasure. God is able to reveal himself in every century,
because it is his work.

That does not mean [ discount the past. I think those of the
Reformed persuasion who started our schools had very clearly
articulated goals and confessions, and I praise God for their
perspective. But we must go further than them and find more
truth in the Word of God. God’s people are all prophets, priests
and kings, living stones, his workmanship. By the grace of God,

we need to put the new wine into fresh wineskins.

Johanna Campbell

November 16, 2001

Johanna, you give us an eloquent de-
scription of our mission. I share your vi-
sion of our schools being communities of
Christian truth, ecumenical in our Cre-
ation-Fall-Redemption worldview, all one

body we, in Christ. However, I recommend
that CSI continue to describe us as Chris-
tian schools with a distinctly Reformed per-
spective. To me, this perspective speaks

Lois Brink



education in our age and culture.

To be schools with a Reformed perspective tells something to
our boards, our parents, our staff and our students. This Re-
formed perspective says that we are about discernment, not sepa-
ration; restoration, not abandonment; grace, not condemnation;
renewal, not reaction; community, not fortress. This Reformed
perspective says something about how we govern our schools
and classes, develop our curriculum, relate to our context. It
says something about our mission. We not only prepare students,
but we give them challenges to be agents of renewal in this world
as servants of Christ. We work not only towards excellence in
education and the unwrapping of individual gifts but equally for
community and responsible discipleship.

The phrase “Christian schools with a Reformed perspective”
defines, focuses, challenges each of us involved in CSI Christian
schools towards our distinct call to be agents of renewal as well
as facilitators of learning.

Lois Brink

November 16,2001

Dear Joanna, Lois and Clarence: I also gen-
erally refer to our approach to education as
“biblical” rather than “Reformed” when I am
speaking in general terms or to a general au-
dience. I am not trying to be coy in that, but
[ think if what we are doing has any merit it
is only in that it truly is biblical. I also don’t
mean to say that other Christians don’t have
a biblical foundation in their emphases and,
in that regard, we may have things to learn. However, when it
comes to more in-depth discussions with potential staff mem-
bers, with potential supporting families, I think we need to be
clear and up front about our Reformed approach to education.
[ suggest two reasons: (1) Honesty. It’s only fair that we don’t
try to pretend that we can be all things to all people. Further-
more, our unique understanding of Christianity does make a real
difference in the day-to-day operations and goals of our schools.
People with different understandings about the effect of Chris-
tianity on our relationship with the world in general and educa-
tion specifically deserve to be made aware of that. (2) Julius
deJager (Curriculum Coordinator of District 11 of CSI) once
remarked to me that he saw the Reformed approach to education
as one of the greatest gifts that our tradition has to bring to the
table where all Christians gather to feast on the good gifts of
God. We should celebrate this contribution we can make! Not
with hubris, but in the humility that recognizes we have nothing
that hasn’t been given to us (Corinthians, somewhere), and with

a determination to make sure that God’s good gift is developed
to the fullest potential we can manage!

Tony Kamphuis

November 19,2001

Hi all: If a Christian school does indeed
work from a Reformed world and life view,
then the word Reformed should be used in
promotional materials and the mission state-
ment. [ don’t think it should necessarily be
in the name of the school because it might
give the impression that the school is asso-
ciated with a particular denomination. I
believe we should identify our schools as
Reformed because this helps parents and others understand who
we are. There is a great variety of Christian schools out there,
and the Reformed label helps us communicate who we are. I
agree with Lois when she says that the Reformed perspective has
a lot to offer our society. [ don’t believe that this means we think
we have arrived and know better than other Christians. It simply
identifies who we are. As Julius deJager is quoted by Tony to
have said: the Reformed approach to education is a great gift.
think we are too often apologetic about being distinctive.

What brought my husband and me to the Reformed faith and
Christian education was the Reformed emphasis on the transfor-
mation of culture rather than retreat. As many of you probably
know, the Reformed approach to education is very attractive to
other Christian schools. Catholic schools are listening, as are
ACSI schools. Instead of trying to hide who we are, let’s thank
God for the insights we do have. Let’s also be open and willing
to learn from other Christian school traditions.

Pam Adams

November 22, 2001

Wow! I knew my comments would draw responses! I like your
comments, Pam, about being willing to learn from other school
traditions. What I am concerned about is that when we say we
have the “Reformed” educational approach we think we have
arrived. We need to keep on adding fresh insights to our distinc-
tive world view — develop it to the fullest potential we can
manage, as you say, Tony. That leaves the door wide open for the
Holy Spirit’s work in our classrooms and board rooms.

Johanna Campbell

Christian Educators Journal February 2002 17



Who Gets a Voice in a “District of Choice”?

Alberta’s alternative schools challenge independent Christian schools

by Lisa Martin and John Hiemstra

Lisa Martin is a graduate student in
philosophy at the University of British
Columbia in Vancouver, B.C. John
Hiemstrais associate professor of political
studies at The King’s University College, in
Edmonton, Alberta. Dr. Hiemstra is
currently doing research on the history of
plurality within the educational system of
Alberta. This article is a follow-up on the
discussion we held in the October issue of

CEJ.

Christian schools that operate as alter-
native programs within the public school
system in Edmonton, Alberta, now receive
almost full public funding. In Edmonton’s
self-proclaimed “District of Choice,” 31
distinct and fully funded alternative edu-
cational programs are offered within the
public school system, including several
programs with a distinctively religious ba-
sis.! Edmonton Public Schools has until
recently operated like most Canadian
school systems — as a majority controlled,
non-sectarian system designed to generate
and perpetuate approved societal values.
Now the public system is opening its doors
to alternative programs based on diverse
platforms, ranging from language to gen-
der to religion. Where did this remarkable
shift in public policy come from, and what
does it mean for independent Christian
schools in Alberta?

Assimilation-isolation model
Alberta’s public school system originated
as a “dual confessional system,” allowing
both Protestant and Catholic faith commu-
nities to directly run their own schools.
Between 1875 and 1901, the growing Pro-
testant majority in the North-West Territo-
ries (present day Alberta) passed a series
of school amendments that transformed
this system into a “non-sectarian public
school system with minority denomina-

tional districts.” The new system trans-
ferred governance of schooling from non-
governmental agents to the state- and ma-
jority-controlled Department of Education.
This public school model advanced the
important principles of economic equity
between rich and poor and universal ac-
cessibility of schooling for all groups.

Asa state-dominated model, however, it
also reflected the dominant English-Cana-
dian Protestant assumption that the state
ought to use public schools to forge its
national identity and goals. The monochro-
matic public schools were designed to as-
similate minorities into mainstream val-
ues. After Alberta became a province in
1905, minority groups that found them-
selves at odds with mainstream cultural
values were either assimilated into the pub-
lic school system or isolated in indepen-
dent schools that were not legally recog-
nized by the province. It wasn’t until the
1940s that the Alberta government finally
developed a rudimentary legal framework
for independent schools.

The first real crack in the foundations of
this assimilation-isolation view of public
schooling occurred when the government
extended public funding to independent
schools in 1967. By giving “public” funds
to “private” schools, the government of
Alberta recognized for the first time that
independent schools operating outside of
the public system also contributed to the
public purpose of education. However,
these religious independent schools were
still seen as inappropriate for inclusion
within the supposedly secular public school
system. Albertans who wanted religious
schooling for their children were still ex-
pected to isolate in private schools.

The second crack in the assimilation-iso-
lation model of schooling came in the mid-
1970s, when a variety of types of alterna-
tive schools were started in Edmonton and
Calgary. Controversy over the religious al-
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ternative public schools, however, led in
1982 to a policy against opening religious
alternatives in Edmonton, and in 1983, to
the closure of existing alternative religious
schools in Calgary. Then in 1988, the
Albertagovernmentrevised Section 16 (1a)
of the School Act, specifically enabling
local public boards to establish religious
alternative schools and programs where
numbers warranted. This was the first time
legislation explicitly permitted the estab-
lishment of alternative school programs on
the basis of religion.

The Edmonton experience

In 1995, Emery Dosdall, who became
the superintendent of Edmonton Public
Schools, pushed the concept of alternative
programs within the public system to dra-
matic new heights. In addition to alterna-
tive programs that emphasized academics,
fine arts or athletics, Dosdall believed that
the inclusion of programs catering to di-
verse ethnic, religious and linguistic com-
munities would be a positive step toward
the goal of including as many students as
possible within the public system. He
seemed to recognize the varied educational
needs of Albertan children and the conse-
quent need for plurality of schools within
the public system.

By funding and including alternative pro-
grams within the public school system,
Dosdall conceded that ethnicity, language
and religion are important elements in pro-
viding an appropriate education to differ-
ent kinds of students. Dosdall writes, “For
me, public education is about providing
every child with an opportunity to reach
his or her potential. It’s not about provid-
ing the same menu for every child. Equity
in public education should be about eq-
uity of outcomes, not of inputs or pro-
cesses.” 2

Far greater plurality is allowed within
Alberta’s public school system today than



ever before. The
historic
assimilatory pur-
poses of the pub-
lic system, how-
ever, provide
grounds for the
ongoing suspi-
cion that public
schools are in-
terested in
partnering with
independent or
alternative
schools only in order to domesticate and
assimilate them. The pressing questions fac-
ing independent Christian school operators
in Alberta are these: has the structure and
ideological dynamic of Alberta’s public
school system — non-sectarian public
schooling with minority denominational
districts — really changed from the old as-
similating past? Certainly more room has
been created for religious, philosophical,
ethnic and other forms of plurality within
the public system. But will the introduc-
tion of alternative schools be accompanied
by a change in the deep-structure and ideo-
logical goals of Alberta’s public school
model? Will the new pluralism in public
education serve the needs of diverse eth-
nic, linguistic and religious communities
in Alberta, or will these groups lose their
ability to deliver truly alternative educa-
tion to their children?

The emerging character

A clue to the new character of the pub-
lic school system came with Superinten-
dent Dosdall’s comparison of the provi-
sion of education to a “market.” He ar-
gued that Edmonton public schools are
competing for students directly with inde-
pendent and charter schools. He writes, “I
am convinced public education is funda-
mental to any democratic society and thriv-

i

West-End Christian School in Edmonton

ing economy.... This is not rocket science.
Serve your customers well and they will
remain with your system. If you don’t sat-
isfy them, someone else will.” * During
his tenure as Edmonton’s Superintendent
of schools, Dosdall has used the revised
School Act to convert Edmonton into a
champion of choice in public education.
By the spring of 2001, Edmonton Public
Schools offered 31 alternative program
choices, and “of the district’s 209 schools,
more than 80 have adopted at least one of
these specialties.” *

The language used to describe
Edmonton’s new school system raises some
important questions. Are alternative pro-
grams based on religious, ethnic and lin-
guistic identities being marketed as com-
modities? Is the old uniform, assimilating
public system being transformed into a
market system? Is the current system actu-
ally designed to serve individual consum-
ers of competing schools and to encourage
parents to take their business elsewhere if
they don’t get the schooling they want?

The idea of individuals “shopping
around” for the right school does not fit
well with the historical raison d’étre of in-
dependent Christian schools in Alberta.
The rationale for independent schools in-
volves the right of faithful, dedicated com-
munities to develop curriculum and edu-

cational programs
for their children
around deeply
held convictions
or cultural tradi-
tions that differ
from the main-
stream society. In-
dependent
schools have his-
torically been the
primary way for
minorities to re-
tain their distinc-
tiveidentitiesin a pluralistic society. A mar-
ket-based school system tends to reduce
cultural and religious communities to in-
dividual consumers, and their identities to
commodities. Such a system does not seem
to recognize the intrinsic justice of allow-
ing communities to develop alternative ap-
proaches to education.

Governance in alternative schools

The key problem with a market view of
schooling is that it stresses consumer sov-
ereignty but does not leave adequate room
for parental governance andinput concern-
ing the ongoing nature and content of edu-
cation. Parents are left with little role be-
yond merely choosing between pre-exist-
ing options. If the public system is trying
to draw as many students as possible into
amarketsystem of educational choice, can
this lead to a just pluralism within the pub-
lic system? Or will the public school sys-
tem eventually strangle the truly alterna-
tive aspects of these new programs once
minority groups and parents no longer have
direct governance of their schools? Will
alternative programs protect and respect
ethnic, linguistic and religious identities
or market them to the general consumer
for their saleable qualities?

Higher public funding often comes with
greater leverage for government control.
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In order for a pre-existing independent
school to enter the public system as an al-
ternative program, the school itself has to
come under the governance of the
Edmonton Public School board. Employ-
ees of the school are employed directly by
Edmonton Public Schools and become
members of the Alberta Teacher’s Asso-
ciation. Support staff must join secular
unions.

Another problem is that independent
schools that choose not to join the public
system face an uncertain future. By includ-
ing Christian alternatives within the pub-
lic sector, will the market model under-
mine Christian schools that remain inde-
pendent, weakening thisgroup as a whole?
Will Christian schools within the public
system, with higher pay scales and lower
tuition rates, draw teachers and students
away from independent schools, leaving
these schools with a diminished capacity

Golden Rules Poster

to serve their respective communities?
Finally, will making the public system
more inclusive result in decreased public
funding, and hence decreased legitima-
tion, for independent schools?

Conclusion

Edmonton Public Schools is making a
groundbreaking attempt to accommodate
greater plurality within the public system.
This action is raising serious questions
about the role of parental governance, the
ability of alternative programs to retain
their truly distinctive features, and the pre-
dicament of independent schools that re-
main outside of the public system. On the
other hand, the inclusion of alternative
programs within the public system poten-
tially creates an opportunity to do greater
justice to ethnic, linguistic and religious
communities that depend upon distinctive
education to retain their identities in a plu-

ralistic society. Now is the time for Chris-
tian schools to seriously evaluate the alter-
native school phenomena and to construc-
tively engage it with the aim of achieving
educational justice for all.

Notes and references

The term “religious” is used throughout
this article to refer to specific institution-
alized religions, such as Christianity, al-
though the authors acknowledge the reli-
gious nature of all approaches to educa-
tion.
1) Emery Dosdall, “Edmonton Enterprise”
in The School Administrator of May 21,
2001.
2) Ibid.
3) Ibid (emphasis mine).
4) “Edmonton”s Wide Array of Pro-
grams,” sidebar in The School Adminis-
trator, May 21, 2001.
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Thinking Thirteen

Keeping My Adjectives

by Joel Bratt

Joel Bratt has taught language arts
at ].S. Morton High School in
Cicero, llinois, at Grand Rapids
Christian High School in Grand Rapids, Michigan, and, mostly
recently, at Shoreline Christian Middle and High School in Shore-
line, Washington.

For the first time in nine years, [ haven’t had to unpack my
adjectives — or anything else in my classroom for that matter.
No August angst, restless nights, or weird dreams the week be-
fore school starts. No sir, thisyear I get to keep my adjectives all
packed up.

Thisyear I get to answer different questions. Who made God?
What’s an opportunity and how come I lost it? Why doesn’t the
baby like to get poked in the cheek? Just a few of the questions
my four-year-old wants answers to. [ am a stay-at-home dad on a
one-year leave of absence, and I am signed up for a year of the
tough stuff. Don’t get me wrong. I absolutely love what I'm do-
ing, and, to be honest, [ welcome the temporary departure from
adjectives, but I've never really known or appreciated the work
my mom did for us, until now.

For the eight years prior to this one I have in one way or an-
other been unpacking adjectives, teaching the ins and outs, rules
and regulations, and idiosyncrasies of English grammar to both
high school and middle school students. I’ve taught grammar as
part of my English teaching duties in three different school sys-
tems, one public and two Christian. These schools have required
different things regarding my teaching of English grammar, but
for the most part grammar is still something that gets taught.
Interesting, considering that the only constancy in the never-end-
ing debate is that few seem to agree about how or when or even
if it should be taught at all. And, yet, it gets done.

I must admit, sometimes teaching grammar for a ninth year
makes me as tired as the debate itself. [ sometimes wonder if 20
years from now I will still have the courage and stamina to un-
pack the adjectives.

My son attends preschool at the same Christian school from
which I took my leave of absence. On the daysI go to pick him
up from school, one of the most frequently asked questions I
receive is whether or not I miss teaching. “Do you miss it?” they
ask.

Until now I haven’t really had to think about it. My wife and
children and I have enjoyed an altogether different rhythm to our
lives. Our previous eight years also included medical school for
my wife, a masters degree for myself, two new children, resi-
dency, three cities, leaving family ... do I miss something that

Packed Up

made my life "fknOI@aol.com

almost chaotic? Until now I an-
swered their questions with: “No,
[ don’t really miss it.”

But people want to be missed, and that’s the key. If I’'m honest
with myself, I don’t miss the adjectives, the hours of grading on
sunny Saturday afternoons, the countdown to Monday morning
... but [ do miss the people.

How good it is when a student understands for the first time
what a complete sentence is and continues to use it effectively in
her writing. How good it feels when students grasp what I mean
when I say that their paragraph is unified? It is not lost on me
that part of what makes teaching so special is not that adjectives
are new, but that [ get to be there when they are new for someone
else. Teaching is both static and dynamic. The information may
not change, but my students’ interaction with them is always
different.

Last year we had a staff in-service meeting, during which our
presenter suggested that what and how we teach is part of the
working out of the much larger story of creation, fall, salvation,
and restoration. Through Christ’s infinite love we are saved, and
now we work to restore a fallen creation by sharing that love
with others. She went on to suggest that what and how we teach
is a kind of hands-on directing of the students’ roles in the con-
tinuing and unfolding story. Our joy, awe, scholarship, search-
ing, instruction, and relationships — and, yes, even my decision
to stay home for a year, are all models for them as actors (those
who take action) in the same play.

And so it is that Christ’s love is also both static and dynamic.
His love for us is constant and continues to seek us out, even
when we don’t necessarily feel terribly lovable. So, too, does it
grow each and every time we share it with those around us.

This year I will revel in my two boys and cherish this wonder-
ful opportunity. I think that maybe the best part about it is that I
understand just how good it is while I am in the moment. How
often can we say that? Next year, I'll return to Shoreline Chris-
tian to unpack a few more adjectives and, better yet, revel in
those who help me move into a new school year.
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Media Eye

Harry Potter and the
Mill of Rumours

Lowell Hagan

Did you know that there is a
link to a Wiccan source on the
Harry Potter web site? Or that
author J. K. Rowling openly espouses witchcraft and in a pub-
lished interview said she hoped her books would help destroy
children’s faith in Jesus? Or that a Pennsylvania computing firm,
working on NASA research into the age of the universe, discov-
ered a missing day — just as the book of Joshua would lead us to
expect?

If you knew any of those things, give yourself a gullibility check,
because these stories are all complete fabrications. They spread
by agrapevine of letters, e-mails, newsletters, local church bul-
letins, and, sometimes, publications of nationally-known Chris-
tian organizations trusted by tens or even hundreds of thousands
of believers. Inevitably, they also appear among parents and stu-
dents in our Christian schools. Sometimes they present wonder-
ful opportunities for teaching critical thinking.

Christian legends

The Harry Potter rumors are only the latest short chapter in
the long history of Christian misinformation. We should not for-
get that the Crusades of the 12th century were fueled largely by
unsubstantiated rumors, or that the Roman Catholic Church has
had to expunge several hundred saints from the official rolls due
to the absence of credible evidence concerning their stories. Chris-
tian legends can have a very long life, precisely because they are
exempted from the standards of proof we would require of a
court, or even of a reputable journalist or scholar.

Christian legends are a subset of what have come to be called
“urban legends.” These are stories that spread quickly without
news media assistance, resonate with some deep-seated fear or
hope, and like retroviruses, adapt themselves quickly to new
surroundings. The hitchhiking angel story that made its way
around Seattle was also heard in Chicago, St. Louis, New York,
and no doubt dozens of other cities. The missing-day story was

variously attributed to sources in Pennsylvania, Maryland and
Florida.

Convenient legends

How do we explain the persistence of these legends? And why
do so few people take the most elementary steps to check out
their reliability? These modern legends are appealing because
they confirm things that we want to believe. We find them plau-
sible because they fit nicely into our worldview. In the middle
ages, it was widely believed in Europe that lion cubs are born
dead, but come to life three days later. The prevailing worldview
said that everything in creation had been made for the direct
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benefit of mankind; everything

had some direct spiritual appli-

cation. Was not Jesus the Lion of Judah? Did he not die and rise

from the dead on the third day? Was this truth about lion cubs

therefore not a wonderful sermon built into the creation itself?

In a similar way, the story about a computer finding a missing

day we present-day Christians find believable because the

worldview of our century holds that nothing is reliable until it
has been confirmed by scientific means.

Answer to fears

Besides being plausible because they ask us to believe things
we find inherently believable, urban legends tend to confirm
some deep-seated fear or longing. In evangelical churches steeped
in dispensationalist theology, and therefore preoccupied with sto-
ries about the Second Coming and the Great Tribulation, the
story of the hitchhiking angel is believable because it tells people
whatthey long to believe. Betty Dost, a reporter for the Washing-
ton Christian newspaper published in Seattle, tried for three
months to find an authentic first-person confirmation of this story.
She was disturbed to discover that people told the story in an “I
have a friend who” format, but upon being questioned the friend
said, “Well, it didn’t happen to me, but this friend of mine said....”

A good liberal-arts education should have been a defense against
the missing-day story. To some who understand the methods and
limitations of science, the story was patently false. If the science
programs in our schools are not giving this kind of foundation in
the methods and the limitations of science, they are failing in
one of their most important tasks.

From satire to gospel

This brings us to the recent spate of rumors surrounding the
Harry Potter books and film. Anyone with Internet access can
quickly disprove the notion of Wiccan links on the Harry Potter
web site. As for author Rowling’s alleged open advocacy of witch-
craft, this rumor began with The Onion, a satirical online jour-
nal noted for its deliberately outrageous stories. In July 2000,
The Onion published a totally fabricated “interview” with Rowling
which confirmed in graphic terms all the worst fears of Chris-
tians who were suspicious of the stories. But some unfortunate
souls read the article as if it were accurate journalism, and began
an e-mail campaign to spread the word about the evil author and
her evil books. The entire original e-mail, and some analysis of
it,can be found at http://urbanlegends.about.com/library/weekly/
aa080900a.htm?once =true&. Unfortunately, the original Onion
article is no longer available on line.



The story of the anti-Potter e-mail illustrates a fundamental
principle of the whole urban/Christian legend phenomenon: we
believe what we find believable. If you believe, as many con-
temporary Christians seem to, that the forces of light and dark-
ness are locked in a titanic struggle for supremacy in the uni-
verse, then the idea of dark forces lying in wait to defeat the
forces of light will demand confirmation. The same mind-set
that contributes to the success of novels by Frank Peretti and
Tim LaHaye can engender paranoia about Harry Potter.

That mind-set is more appropriate to a Zoroastrian or
Manichaean faith, however. It is here that we find the story of
two divine beings, one good and the other evil, locked in a
titanic struggle for mastery of the universe, with the deciding
factor being the number of men who join each side. But the
Christian gospel tells of an enemy who is not a divine being but
a created one, an enemy who has already been conquered, a
victory that has already been won, and a battle the outcome of
which is already decided. There is no Faustian story in the Bible;
human beings do not have to sell their souls to the devil. Hell is
the destination of those who refuse to submit to the authority of
the God who created heaven and earth. In any discussion about
evil, we would do well to remember the words of the Apostle
Paul when he spoke on the question of meat that had been sacri-
ficed to idols: “We know that idols do not really exist in the
world, and that there is no God but the One.”

Classic fairly tale

A useful antidote to the paranoia surrounding the Harry Potter
phenomenon is Connie Neal’s book What’s a Christian to Do
with Harry Potter? (Waterbrook Press, 2001). Her primary ap-
peal is that Harry Potter not become a new Shibboleth, a touch-
stone to determine who holds the true faith. She appeals to the
Apostle Paul’s words concerning the keeping of Jewish holy days
and dietary laws. Christians can reach different conclusions about
their own attitudes toward the books without insisting that God’s
leading in their lives is normative for all believers.

Neal treats the convictions of those who object to the novels
with respect, but she respectfully disagrees. In one of her more
useful sections, she points out that the Potter novels contain the
elements of many classic fairy tales. Harry’s emotionally abusive
aunt and uncle are the counterpart of the wicked stepmother in
Cinderella, and the Hogwarts School of Witchcraft and Wiz-
ardry is his fairy godmother. He discovers that he has abilities
that make him special, something every child wants and needs.
However, those abilities do not make him a superior being and
certainly not a super man. He finds a home among his own kind
of people at Hogwarts, but he is not as skilled at magic as his

friend Hermione,
nor is he cruel and
vindictive like his
classmate Draco
Malfoy. In these nov-
els, magic is not an
ultimate answer to
anything.
Just magic
Neal’s strongest
argument is her
analysis of the nature
of fantasy literature.
Fantasy creates an alternate world, one that is obviously not our
own. In Harry Potter’s world, there are two kinds of people:
Wizards who can practice magic, and Muggles who can not.
However, wizards can be born to Muggle parents, and vice-versa.
There is no super-race of wizards. In fact, the evil plot Harry and
his friends strive against through all the novels is one to create a
kind of racial purity. The wicked wizard Voldemort wants to kill
off all those who are not born of pure wizard ancestry, whom he
and his followers call Mudbloods. An adult reader will quickly
find here echoes of our own history, particularly Adolf Hitler’s
efforts to exterminate the Jews and the reality of racism in our
own culture. Butherethe subject is brought to a level thatcan be
understood by children without bombarding them with horrific
images of the Holocaust.

In the world of Harry Potter, magic does not represent Evil,
and wizards do not gain their power from any sort of dark force.
Magic is as ordinary as electricity, and as wondrous. Magical
powers cannot be either achieved or granted; one either has the
ability or not. There is nothing in the novels to encourage any-
one to seek out mysteries. This does not mean it might not hap-
pen. But I recall a news story a number of years ago about a
young girl who was paralyzed for life when she tried to ride her
skateboard under a truck. She had seen this in a cartoon. Ban-
ning Wily E. Coyote would not solve this problem, nor will the
banning or forbidding of Harry Potter accomplish any useful
purpose.

For my taste, Connie Neal goes too far in seeking ways to
spiritualize the story of Harry Potter. Her chapter “Using Harry
Potter to Preach the Gospel” is credible, but perhaps we should
just let astory be a story, and not read too much into it like those
who fear that the mere mention of magic will lead to dire conse-
quence, or try to read too much out of it as if all stories must
somehow be freighted with ultimate meaning.
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Slouching Toward Bedlam

Please Don’t Feed the Teachers

byJanKaarsvlam

After some difficulties as the Development Director at Brantford
Christian School (where he appears to have “misplaced” the post-
age budget, “lost” the entire constituent database and “offended”
a group of 20 donors by doing an “interpretive dance” about
“excessive materialism”) Jan Kaarsvlam has accepted a position
as Assistant Principal at Manhattan Christian School in Manhat-
tan, Montana.

Gordon Winkle, Bedlam’s industrial arts teacher, slammed his

sandwich into his mouth, mumbling under his breath about how
nobody understood and no-
body appreciated the hard
work he was doing — espe-
cially now that his students
had completed their shel-
lacked elephant clock project.
Of course, no one understood
aword he said because the pi-
mento loaf, sausage,
gorgonzola, pickles,
provalone, horseradish, pea-
nut butter, and wheat bread
(he was after all, on a diet)
had absorbed all the sound
waves.

“Waf’s mif Vammerhow,

emmyway?” A bit of stray pas-
trami landed on Christina
Lopez’s shoulder; her face
contorted with disgust as she
dabbed with her napkin.
Christina had just come from
teaching 26 junior English stu-
dents about the importance of
enunciation and clear articu-
lation in everyday life.

“Sowwy, Cwisstwima, I’'m
juffst berry berry umpset,”
Winkle said.

“Does anyone here under-
stand what he’s saying?” Lopez asked the room at large.

“Salutations, my salubriously sartorial stenographers,” said Phys.
Ed. teacher Rex Kane as he strutted through the door. In his right
hand was a dog-eared copy of Thirty Days to a More Powerful
Vocabulary. He had just caught Christina’s question. “I believe
my corpulent comrade is ... (he paused to page quickly through

24 Christian Educators Journal February 2002

his book, a smile flitting across his face) is bemoaning the lack of
appreciation for his diligence in leading his young charges to
create his pachydermian chronometer.”

“All right,” said Lopez to the room at large. “Does anyone
know what he’s saying?”

John Kleinhut, Bedlam’s paranoid librarian, looked back and
forth, as if checking for spies, then leaned forward and said,
“Can’t you guess? It’s the same old thing. Vanderhaar doesn’t
ever recognize when we do any kind of extra work. Winkle
knocked himself out, as usual, working on that stupid clock
project, and Vanderhaar doesn’t give him a word of thanks.”

“Thanks?” said wizened
math teacher Jane
VanderAsh. “Are you kidding?
He pulled two students out of
fourdays of calculus to go to
the zoo to sketch elephants.
Can’ttheyjustlook in a book?
He shouldn’t be thanked; he
should be fired!”

Winkle’s face fell (along
with a small drizzle of horse-
radish from the corner of his
mouth).

“Hey, hey,” said Rex, the
raw emotion of the moment
causing him to temporarily
forget his new and improved
vocabulary, “I think that
assignment’s pretty good.
Those kids take away a lot
from that.”

“Like what?”said Vander
Ash.

“Like an elephant clock,”
said Kleinhut with a sardonic
grin.

Sam Toomer, who had been
quietly grading science papers
in the corner, spoke up. “Ac-
tually, it 7s true what Kleinhut

says. A little bit of encouragement from the front office would
make it easier for me to do this job. Remember Dribley? He
used to write me notes every now and then, whenever he’d hear
a compliment from a parent or two. I could keep going on that
for a long time.”

“Yeah,” chimed in Kleinhut, “back when I coached basketball,



he used to give me a gift certificate to Wally’s Chop-
house whenever we won the tri-county regional. Boy,
those were the days.”

At the mention of Wally’s Chophouse, Winkle’s
stomach growled.

“Things surearen’tlikethat now,” said Lopez. “My
novice debate team took second in state and
Vanderhaar never said a word to me. No congratula-
tions, no pat on the back, no nothing. I mean, I don’t
need a certificate to Wally’s, but I wish someone
would at least acknowledge that I helped these kids
do something good.”

“In his defense,” said Maxwell Prentiss-Hall, look-
ing up from the current issue of Christian Counsel-
ing Today, “I think Vanderhaar assumes we know he
appreciates what we are doing. He figures that if he
calls us to the office, we’ll be afraid he’s going to
chew us out or something. You know, no news is good
news.”

“Don’t be asinine,” VanderAsh said. She was espe-
cially surly today, perhaps because she herself had
just finished her last year of coaching volleyball and
had received no acknowledgment from Vanderhaar.
She had coached for 28 years, and her principal had
not even offered a passing comment of congratula-
tions or thanks in the hallway. “How can you say we
shouldn’t offer each other an occasional ‘thank you’?
I know I’m not in this for the money, and I really do
think of my job as a calling, but isn’t encouragement
one of those spiritual gifts you are always talking
about? No wonder the kids and even the rest of our
community aren’t very thankful or encouraging. We
sure don’t set a very good example.”

Prentiss-Hall turned red and peered back into his
magazine.

“Why, peradventure we might bethink ourselves
to undertake such appreciatory gestures intra-
collegially, rather than chastising our superior in ab-
sentia.” Rex had, evidently, had some time to page
through his book.

The door swung wide one last time. It was Ed
McGoughal, Bedlam’s janitor and resident Scotsman,
and he was carrying a platter full of Italian pastry.
Winkle smiled for the first time since he’d spit on
Lopez. “This is from Mr. and Mrs. Rigatoni. There’s
a card with it. Says thanks for all you teachers do
around here.”

“Holy canoli!” said Rex. He caught himself before going further
and started paging through his book. “What I mean is, sacred ... no,
wait, um ... liturgical? Nah, hold on, um ... here it is. I've got it.” Rex
beamed with pride. “Unprofaned tubular confections of Mediterra-
nean origin!”

Without so much as a nod of thanks to McGoughal, Gordon Winkle
and the rest of the Bedlam staff dug in.

MATHEMATICS IN A
POSTMODERN AGE

A CHRISTIAN PERSPECTIVE
Edited by Russell W. Howell and W. James Bradley

“This well-planned and clearly written book represents the
first serious attempt to investigate possible relationships
between mathematics and the Christian faith. It is an excel-
lent choice as a text for a capstone course for mathematics
majors or as recommended reading for thoughtful persons
interested in integrative issues.”

— Robert L. Brabenec

ISBN 0-8028-4910-5 * 407 pages * paperback * $28.00

HOW CHRISTIAN FAITH
CAN SUSTAIN

THE LIFE OF THE MIND
Richard T. Hughes

“In this remarkable book Richard Hughes gives us a
Christian way — a way that follows the example
of Jesus — to live the life of the mind. ... | Chyristian Fai
Beautifully written and intensely argued, this book o Ch,',',mn ,}ia},t«h
should bring new life to the discussion of how to
be a Christian scholar.”

— Robert N. Bellah
ISBN 0-8028-4935-0 * 192 pages * hardcover * $18.00

THE SCOPE OF OUR ART
THE VOCATION OF THE THEOLOGICAL TEACHER
Edited by L. Gregory Jones and Stephanie Paulsell

“This superb set of essays by some of our finest theological
educators should spark a life-giving conversation about
teaching and learning in the seminaries — where vocation
as embodied by the faculty of today helps give shape to the
vocation of ministry in the church of tomorrow.”

— Parker J. Palmer
ISBN 0-8028-4958-X * 276 pages * paperback * $20.00
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Query

A Child’s Scribbling Is Writing

Tena Siebenga-Valstar is a former teacher and principal, working
on her Ph.D. thesis. We encourage all teachers and principals to
submit a question for this column, even if you know the answer.
Please send it to Tena Siebenga-Valstar, 168 Windsor Dr., Fort
McMurray, Alta., T9H 4R2 or e-mail her at
valstar@telusplanet.net.

Children no tabla erasa

Question #1:

I am a beginning first-grade teacher and have been told by a
veteran teacher that it is not necessary to have my students writ-
ing until after Christmas. What do you think?

Response:

Children begin school believing they are able to write. When
schools teach only the letters, what children learn are the con-
straints of written language. All the wealth of knowledge about
writing that children acquire before entering the classroom is set
aside so they can center on the arduous task of learning the let-
ters. The children’s beginning attempts can only be called errors
or mistakes, their work is wrong..... They learn that they cannot
write after all. (Steward, 1995, p. 83)

I have been privileged to be in some first-grade classrooms
where the belief that children can write is encouraged from the
beginning of the year. Believing that children bring with them an
understanding of the meaning and purpose of print, they were
encouraged to build on that knowledge. As with all learning,
there was an acknowledgment of each child’s created uniqueness
and differing levels of development. At any of the stages of writ-
ing development, young children know there is meaning con-
veyed in their “writing.” To an adult it may be a scribble, but to
the child the “writing” has a story.

The teacher’s reaction and interaction was vitally important.
Not only did the teacher listen as children read what they wrote,
but asked questions for clarification and made comments to en-
courage future writing. Initially children traced over the cap-
tion they asked the teacher to scribe under a picture they had
drawn. It was important for the child to watch the teacher write
in order to understand directionality and formation of letters.
Children then progressed to writing or copying below what the
teacher had written. Interaction with the teacher helped the chil-
dren extend their captions. From copying letter by letter, stu-
dents progressed to copying letters, syllables (letter string) and
words. Simultaneously, the teacher emphasized concepts such as
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letter, word, space, and sentence while reading to the children.
She familiarized students with common words or spelling pat-
terns. Learning to write is built on talking about writing, and
gradually these words and patterns were incorporated in the
children’s writing.

There was a balance between the performance aspect of writ-
ing (how letters are formed ) and the composing aspect of writ-
ing (creating ideas). The teachers chose to foster spontaneity rather
than dampen enthusiasm. The children worked cooperatively
with others to help generate ideas, reminded each other of the
way they said a sentence or clarified ideas. Parents and other
volunteers helped one hour each morning during the writing time.
These writing programs honored the children and helped them
develop their gifts in an affirming communal learning atmosphere.

Don’t give up yet

Question #2:

I have been serving as the vice principal in our school but am
considering giving up the position because I feel I am pulled in
so many directions. I am teaching as well. Any advice?

Response:

Since the question does not include your story, I will give some
general suggestions. If you have not done so recently, return to
your job description and, by talking with your principal, rede-
fine what you really are to be doing. If you do not have a job
description, it is important to create one in order to clarify your
role in relationship to the principal, board, other staff members
and parents.

Secondly, it might be helpful to document your time. What do
you do with each 10-minute segment of your time? So often the
immediate dictates what receives the most time and attention.
Do the priorities suggested by your school’s vision and your job
description receive the most attention? What is receiving an in-
ordinate amount of time? Operating as a team player may take
more time than a top-down authority model. What fits with a
Christian model of servant leadership? You will have to evaluate
your priorities. Could the secretary do some of the administra-
tive work?

Thirdly, you may have to put boundaries around the time you
spend on administrative duties. Since you indicate that you are
also teaching, you want to insure that your students are your
priority. Allow adequate time for preparation, teaching and re-
lating to your students.



One of the reasons you may
teel pulled in many directions may be that you are conscien-
tious and dedicated. Sometimes the capabilities which qualify
you for the job may, on the other hand, become your worst
enemies when you consider your personal life. Are you a people
pleaser? Can you say “No” and live with your decision? Can
you delegate? You may have to consider your personal bound-
aries. Are those closest to you able to support you as you work
through this?

Try to be honest with yourself as to why you feel pulled in
many directions. Is there a solution to the problem, or are you
ready to conclude that even though you may have the God-
given gifts for the position, you have to step out of the job to
work through the situation? Can you work through the process
while you continue in the position? Listen to God as he speaks
through his Word and Spirit. Take the time to converse with
your Best Friend, who knows you better than you know your-
self. Ask for direction and peace. Listen to the wise sages that
God may send your way.

Teach perspective 70 times 7

Question #3:

Our school is looking at a number of options for
professional development. Is it better to offer the

teaching contract. As with any teaching, the instructor has to
be mindful of each of the students and seek to accommodate
their needs. By offering a balance of “teacher-taught” instruc-
tion, class discussion, small group interaction, and personal re-
flection, teachers at various stages of their career can be given
opportunity to integrate their learning into their practice.

Because some school boards expect teachers to take these
courses on a regular basis (e.g., every three years), some have
chosen to have all of the staff members take the course at one
time. This allows for a common direction not only at the time of
the course, but also throughout the following school year. Re-
flecting on how their plans actually work out in the classroom
can become the focus of professional days. This summer two
smaller schools came together. The advantage, beside sharing
the costs, was that each staff was able to focus on their own
school’s direction, and at the same time find a colleague in the
other school who taught at the same grade level. Each time I
have seen the understanding and cooperation flourish as staff
members communally grapple with what makes their school dis-
tinctively Christian.

The advantage of having board members attend the course would
be that they gain a greater understanding of Christian education
and the challenges and joys their teachers face in dealing with the
“doing” of Christian education in the classroom and in the school
in general. Their participation could, however, change the focus
and the classroom dynamics to a certain extent.

Christian perspective course at the beginning of a
teacher’s career or after a year or two of teaching?
Should the professional development courses be of-

Special Education Position

fered to the whole staff as well as to the board
members?

Response:

Many of the Canadian Christian schools offer
“Christian Perspective” courses for professional
development; therefore, I will answer this question
in that context. The focus of these courses, whether
[ have taken them or taught them, is to come to a
clearer understanding of what it means to teach
Christianly and then to find ways to work out the
practical implications for the classroom and in your
school.

If a beginning teacher does not have a background
in Christian education, it certainly would be ben-
eficial to take the course prior to teaching. Many
school boards include this as a condition of the

Position: tenure-track, Special Education.

Appointment for Fall 2002.

Duties: Teach undergraduate Special
Education and graduate Learning
Disabilities courses and conduct research
and scholarship in the area of special
education.

Qualifications: Earned doctorate

(or ABD) in Special Education or equiva-
lent; demonstrated effective teaching
and potential for scholarly research; P-12
teaching experience, preferably in special
education; commitment to a Reformed
expression of Christian faith.

CALYVIN

College

Application: Interested applicants
should forward a letter of application
detailing their interest and qualifications
and a full curriculum vita to:

Dr. Tom Hoeksema

Chair, Education Department

Calvin College

3201 Burton S.E.

Grand Rapids, MI, 49546

Deadline: Screening of applicants will
begin by February 15 and continue until
the position is filled. Inquiries regarding
the position may be directed to the Chair
of the Department, Dr. Tom Hoeksema
at (616) 957-6212 or hoet@calvin.edu.

Calvin College is a Christian college within the
Reformed tradition of Christianity and is an equal
opportunities employer. The college encourages
the application of women and minority candidates.
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by Pete Post

Pete Post has been a teacher at Elim
Christian School in Palos Heights, Illinois,
for 27 years.

Noah, a man of the soil, proceeded to
plant a vineyard. When he drank some of
its wine, he became drunk and lay uncov-
ered in his tent. Ham, the father of Canaan,
saw his father’s nakedness and told his two
brothers outside. But Shem and Japheth
took a garment and laid it across their shoul-
ders; then, they walked in backward and
covered their father’s nakedness. Their
faces were turned the other way so that
they would not see their father’s naked-
ness. When Noah awoke from his wine
and found out what his youngest son had
done to him, he said, “Cursed be Canaan!”

Kids, kids, kids. My wife and I have four
of them, although, at ages ranging from 23
to17, they don’t quite qualify as kids any-
more. If I remember one restaurant quali-
fication correctly — “kiddom” ends about
age 10. I remember this because once as I
was paying for five adults and one child at
Old Country Buffet, beautiful little daugh-
ter with innocent honesty piped up, “But
Dad, don’t you remember, [ just turned 10
last week.” Her remark cost me an extra
$3 despite the fact that the only thing she
ate was a chicken leg and a large do-it-
yourself sundae.

How do you handle your children?
Doesn’t it seem to be more of a challenge
as they get older? Does everyone really
dread having an empty nest — or are there
some, like my wife and I, who secretly are
hoping the time for parting amicably could
come a little faster? I wonder what it must
havebeen like for Noah and the boys. They
must have been a closely knit crew after
coming through whatthey did — but could
they have wanted a little more space espe-
cially after enduring such cramped quar-
ters during the flood?

I’d have to admit that much of my re-
flectiveness comes after yesterday’s family
strife. It began with daughter Leah borrow-
ing mother Caryl’s mascara and afterwards
putting the container in her own drawer in
the bathroom. This is a crime that I'm sure
Caryl would rank far above seeing one’s
parent naked, and, therefore, the shrieks
reverberated throughout the household.
NowLeahhad been repeatedly warned not
to use anyone else’s mascara. Caryl has it
on some high authority that the eyes con-
tain more germsthanany other part of the
body (including an infected appendix), and
the passing of germs in the sharing of mas-
cara is a sure thing.

Caryl had to leave for work early, and,
since [ am a teacher home for most of the
summer, I felt much of the burden of dis-
cipline falling on me. After Leah’s shift at
Baker’s Square, I picked her up and told
her that she would have to pick up her
mother’s prescription and pay fortwo new
mascaras at Dominick’s. Leah continued
my mascara education by explaining that
they would not have mom’s type at
Dominick’s and that we would have to go
to Jewel. The car ride was silent, and the
door shut with a little extra emphasis as
Leah went in to fetch the product.

Later Caryl called me and played a voice
mail that Leah had left for her at work. In
it Leah did give an apology of sorts, got a
little weepy when she told Caryl that [ had
called her “learning disabled” for not re-
membering the mascara rule, but wanting
credit for the fact that she had not used
Caryl’s mascara for at least a month. My
sister-in-law later quipped about whether
Leah would be able to use the same logic
if she had been caught robbing a bank.

Another part of Leah’s penance was to
clean her room. This also brought about
protests in the form of “Have you looked
at Luke’s or Marc’s room lately?” I won-
der if Ham tried some of this logic with
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“What about the time Shem almost killed
the female alligator,” or “Ask Japheth what
really happened to the raven.” But Leah
was right — somehow the boys had for-
gotten what drawers are for and the floor
was strewn with clothing of every sort.
Whether clean or dirty was anyone’s guess.

[ was determined to set things in order
and eliminate this somewhat reasonable part
of Leah’s protest. I could tell that most of
18-year-old Luke’s shirts from working on
the garbage truck were dirty. So I broke
another of my partner’s rules (Caryl does
not do children’s laundry after high school
graduation) and washed, dried and hung
up the shirts in his closet. I would hope
thata warning would be good enough for
Luke to respond positively. [ wondered if
Ham might have been a bit of a trouble-
maker since he doesn’t appear to get the
benefit of an additional chance.

21-year-old Marc’s room was a differ-
ent story. Marc went to trade school for
one year after high school — an excellent
decision for him, although I enjoyed col-
lecting various military “goodies” by an-
swering his letters from the armed forces
(with his permission, of course). Marc has
been working full time for almost two
years now as a mechanic. He has a bed-
room in the basement and Caryl and I try
to give him space as an adult and still en-
force house rules about no alcohol or smok-
ing in the house, for instance. It is some-
times a precarious truce as Marc tends to
push limits; yet, we know he serves as an
example to younger siblings. To his credit,
Marc has a good heart, and, when Leah
recently totaled one of our vehicles, she
called Marc to come to her rescue. We
were not aware that he had her memorize
his cell phone number. A wonderful rev-
elation.

I began the task of reclaiming Marc’s
room in the name of everything clean and
reasonable. [ organized, dusted, swept and



nearly wept — not from emotion but
from what I found when [ uncovered
the little refrigerator I had given Marc
upon high school graduation (with
anote wishing him well and re-
minding him that the fridge was
not for anything alcoholic). The
refrigerator was not running,
and, when I opened it, I realized
why the room had smelled so
bad. Apparently, the last time
Marc had used the fridge, he left
some beef and gravy, which had
transformed into mold and mag-
gots. At this point, I felt that a
Noah curse may have been ap-
propriate. I cleaned up every-

thing but the inside of the
fridge, leaving rags, bucket,
plastic bags, and a new bottle

of 409 for Marc to use when he
got home.

Now it’s a day later. Leah and Caryl seem
to be on good terms and, it is to be hoped,
enjoying their own mascaras. Luke is show-
ing off his new CDL license, which allows
him to drive a truck, and has decided to
buy a used car since the one Leah finished
off will no longer be available. Marc has
promised to get an old Cutlass that he has
been working on out of our garage today.
We talked about it and put it on the calen-
dar, but it’s not gone yet. We visited oldest
son Matthew in Grand Rapids last week
—he’s a Calvin grad and works as a chemist
but wants to move to Colorado. So here I
sit musing about Noah in a clean home
with no one around but Eddy, Marc’s part
coyote, part fox, part dog sleeping on the
bed next to me. No one would even know
if I took off my shirt to get a little more
comfortable.

So what do you think? Was Noah a good
dad? Did Ham deserve such a punishment?
And why is the curse on his son instead of
Noah himself? I bet a good commentary

might help but
would ruin my play ofideas. [ don’t recall
hearing any sermons on Noah’s nudity or
his harassing of Ham. But I like to think
aboutsome storiesthat we tend to cut short
in story telling. I can’t tell the “Prodigal
Son” without feeling sorry for the older
brother; “Jonah and the Whale” is fantas-
tic but, without the “Worm versus the
Gourd,” incomplete; “Gideon and
Samson” rules; and my students love the
story of lefty Ehud sticking it to Eglon while
his servants are trying to figure out why
he’s been in the bathroom so long.

What would happen if you were sitting
around drunk and naked? What do you
think your children would do? In my case,
Leah, of course, would be mortified, but
it would be great ammunition if ever she
were caught in a compromising position. I
can hear it now, “Well at least I wasn’t the
one typing naked on-line!” I would think
that Matt would come in and try to deter-
mine what the problem was, perhaps take
a blood sample to analyze what had caused

dear old Dad to have such a reac-
_, tion. Marc, P'm pretty sure, would

' - get the VCR or digital camera — per-

haps even have a few friends over. But

Luke — I think Luke might have just
left, like Ham did, and not bother to
tell anybody, ever. OK, so Dad was drunk
and naked, what about it?

But wasn’t getting drunk and naked
Noah’s fault? Why is it that poor Ham
has to bear the brunt of the old man’s
fury when he awakens from his stupor?

And what about those tattletales, Shem

and Japheth? At least, I assume that

they told dear old dad what younger

brother Ham had done. And don’t

you wonder (at least, I do) if maybe

they had put little brother up to going

in to the tent to see what was wrong
with dad in the first place?

[ wonder how Ham broke the news to
his elders. Could he have said, “You guys
have got to see this,” or, maybe, “Boy, dad’s
in pretty good shape for a guy of 600.”
Maybe he just said, “You guys had better
get in there.” At any rate, it seems as if
Ham has broken a vital rule, at least for
his family. He has apparently shown a lack
of respect for his father, a violation which
will be taken out on his son.

Families are funny things. God gives them
to us and, just maybe, enjoys watching par-
ents try to manage their kids — like a grand-
father who remembers raising his own.
Children teach you how to compromise.
In a family of three boys and one girl, I
never thought that I would be the only one
without pierced ears! I hope that Noah
patched things up with Ham despite the
curse. If we read a little further in Genesis
10, we find out that some of Ham’s de-
scendants builtgreatcities in Babylon and
Assyria. One of thembuilt Nineveh —and
even God (over Jonah’s protests) gave them
another chance.
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A few weeks ago, the 60 Minutes program featured a group of
teachers, parents, and children who haveadopted a freewheeling
approach to education, one which professional respondents, along,
one hopes, with most viewers, found very unsettling. No formal
curriculum is used, no requirements are stipulated, no specific
goals for the learning process have been adopted. Improvisation
is the order of the day. The child may do pretty much what he
wishes to do, and may reject what he finds boring or difficult.
No central core of subject matter is acknowledged; no subject is
thought to be more important than another. The child will come
to learn what he needs to know through experience — foreign
languages, trigonometry, construction of a sentence, or scientific
concepts. Nothing is obligatory.

Prof. Beversluis’s educational program could not be more op-
posed to the one proposed by the misguided
folk whom host Ed Bradley challenged vigor-
ously. Itis not that Beversluis discourages spon-
taneity, experimentation, initiative. But he
properly, and profoundly, relates the wholeedu-
cational enterprise to a Christian anthropol-
ogy, to a definition of human beings as Image
Bearers of God, and to God’s overarching cov-
enant relationship with humans and nature —

a comprehensive vision of the nature and pur-
pose of humanity.

With great energy and fervor, with an almost
oratorical style, he rouses his reader (and au-
dience) to a creative and vital appropriation of
the best educational and theological wisdom
of the past, all brought to bear in the arena of
the classroom where youngstersare to be taught
the soul-sculpturing and mind-enlarging sub-
jects of a creation brought into being by a loving and extravagant
God. He relates education to the reality of time, to the processes
by which we progressively achieve maturity (or fail at this) through
choice, commitment, informed attitudes.

We owe a debt of thanks to Henry Beversluis’s wife, Gertrude,
for her willingness to work through the files of her late husband,
files replete with notes, lectures, observations, articles, and cor-
respondence, and then arrange for the publication for this selec-
tion of his representative ideas and convictions about the cause
that was at the center of his life — Christian education. She has,
chosen well. Spouses in due time learn the art of finishing their
partners’ sentences.

Gertrude has discerned the basic contours and emphases of his
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lively discourse about a Christian

philosophy of education, avoid-
ing overlapping except where he deals with a given subject in
different words, with different nuances. She lets us see his mind
at work, as he grapples with foundational principles on which
education must rest if it is to be Christian education. In her
Preface, she identifies specific and general sources of the chap-
ters: two chapters from his dissertation, addresses and essays
prepared for the eastern schools and the National Union of Chris-
tian Schools (now CSI), as well as articles for The Reformed
Journal. As a colleague of Henry, I say with confidence that we
have here the best of his thought, consisting, truly, of a massive
body of good educational sense.

Beversluis is concerned about the religious underpinnings of a
Christian school — a topic utterly remote from the group of folk
[ discuss in my beginning paragraph. His starting point is the

time in early CRC history when parents were
urged to look at schools not as church schools,
as an arm of the parish, an extension of the
religious ministry of the church. The church
instructed the parents to find other reasons,
“reasons of their own,” to venture into the field
of Christian education.

In a sense, the discourse in this book consti-
tutes Henry’s response to this challenge. The
church is crucial, of course. But philosophers
of education need to work out the implications
of the doctrines, creeds, redemptive proclama-
tion, and cultural mandate for believers whose
piety — Calvin’s metaphor of religion is the
burning heart — must be complimented by a
vigorous participation in the life of the world.
He strives always for wholeness, inclusiveness,
integration, the big vision, syntheses of appar-

ent oppositions and dichotomies. He sees the Christian life as a
dynamic reality and calls for the Christian community to prepare
its children for “a vibrant affirmation of our cultural calling.”

Henry’s discourse is laced with such words as robust, dynamic,
as education being intentional, affirming, as requiring active re-
sponse, participation, choice. His program is a demanding one,
not one for the complacent or indifferent. His summons is for
the Christian community — and he supposes that Lutherans and
Catholics harbor the same goals — to adopt a comprehensive,
all-embracing life orientation, a life of stewardship coram dei —
before the face of God.

We must regard ourselves as part of “a community of memory”
— affirming our debt to the good traditions of people who have



prepared the way for our generation. Liberalism won’t do; it
lacks roots, depth, ultimate commitment. Fundamentalism won’t
do, either. It tends toward narrowness, heresy-hunting, cliches,
slogans, tinny songs, and fails to do justice to the full counsel of
biblical truth. Education for this group is located in the context
of redemption rather than where true Reformed thought locates
it — in creation.

Certain emphases receive greater attention than others.
Beversluis’s exploration of the idea of covenant is crucial. As a
metaphor, it serves as the biblical framework for a world-and-
life view as well as a personal commitment to a lively faith in
God’s redemptive program. His idea of covenant includes “the
whole of God’s condescending intercourse with human beings”
(63). It implies a God who created and a creature who re-
sponds. The commands that come to us in this relationship are
three: to love God in true worship, to love each other in true
community, and, under the controls of these loves, to do the
world’s work (64).

Chapter 7, “Bad Dichotomies,” deals with the sad array of the
contentions which are part of our history — contentions based

on reductionism which have kept us as a community fromreach-
ing the level of maturity we should have reached by now. The
solution to these dichotomies is often “not one or the other, not
the two separately, or in tandem, but both together, undivided,”
as the way to wholeness. I find Chapter 9 a provocative one —
“The Religion/Education Analogy” — in which he explores the
affinities between curriculum and revelation, between the pro-
cess of learning and believing, between “knowing” in the Semitic
sense and a student’s response indicating understanding.

Ultimately, Beversluis reminds us, we are working to bring
about not merely a number of individual believers who are con-
cerned, in a narrow sense, aboutbeing rescued from punishment
for their sins; on the basis of our transformed life, we are en-
gaged in building a kingdom — the civitas dei — the kingdom
which is already here and now, but which is also, as we long for
and hope, yet to come. And the education of our children must
be designed to give them increasingly more substance to be Chris-
tian with.
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Brief Review Notes

by Bianca L. Elliott, teacher in Linwood, Kansas

Mary E. Williams, editor, Education: Opposing Viewpoints.
San Diego: Greenhaven Press, 2000.

Each volume in the series Opposing Viewpoints begins with
this quotation by John Stuart Mill:

“The only way in which a human being can make some ap-
proach to knowing the whole of a subject is by hearing whatcan
be said about it by persons of every variety of opinion and study-
ing all modes in which it can be looked at by every character of
mind. No wise man ever acquired his wisdom in any mode but
this.” Every volume provides progressively more challenging
questions and indicates the web sites where further information
can be found.

As a publicschool teacher, I have found the education volume
a useful, balanced analysis of the state of public education in
America. The questions are timely. Examples: What is the state
of public education? Should parents be allowed to choose their
children’s school? What role should religious and moral values
play in public education? How can education be improved? The
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book does not shy away from ref-
erences to sex, drugs, and vio-
lence, but these issues are
handled candidly and appropri-
ately.

Kenneth Leithwood, Robert Aitken, and Doris Jantzi, Making
Schools Smarter: A System for Monitoring School and District
Progress. 2nd edition. Corwin Press.

President Bush’s plans for reform in education emphasizes ac-
countability. As a public school teacher in Kansas, [ have experi-
ence with accountability and standards in state and local posi-
tions as well. Thisis a hands-on book, with multiple surveys and
forms that expedite the task of responding to calls at various
levels for demonstrating progress towards designated goals. I have
found it eminently useful, and recommend it to all building and
district leaders who are involved in the task of showing how well
their schools are meeting the designated standards.
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