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ito rial 

ARE WE, OR AREN'T WE? 
by Joel R. Brouwer. Chairman. Special Issue Committee 

The service offered by our profession is 
the only professional service deemed so 
important that every citizen has a right to 
take advantage of it. 

If everyone's o p i n i o n  of the stat us of teachers coin
cided with Gaetano Pol ichetti's, perhaps there would be 
no  need fo r a C EJ S pecial Issue on  " Profess ional 
Exce l lence in Ch rist ian Schools." Accord ing to the July 
5, 1976 i ssue of Time, Pol ichetti .  a n  Ital ian immigrant 
p lasterer in Bosto n's N ort h E nd, asp ires to send his 
ch i ld re n  to col lege, "even i f  it  costs too much mo ney for 
me. I'd l ike to  see us  have a p rofess ion  in t he fa mi ly,l ike  
teacher or engi neer." 

Time i tself. tho ugh, seems not to  share Pol ichett i's 
op in ion .  A su bscriber su rvey which the magazine sends 
out per iod ical ly asks  s u bscri bers to reveal what they do 
for a l iv ing by check ing the appropriate box .  Just  above 
the box la belled " P rofess io nal ( M .D ..  lawyer, etc)" is 
another  box la belled "Educat ion." Perhaps, fo r some 
reaso n, Time need s a separate head count of educators, 
whi le  t hey can make do  by l u m p i ng " M.D.,  lawye r, etc." 
toget her. O r  could it be t hat Gaetano Pol ichetti, Ita l ian 
im migra nt, speaks out of a E u ro pean att i tude toward 
ed ucation and teac hers, w hile Time's s u rvey reflects an  
attit ude nat ive to  this cont i nent? 
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This  A merican attitude seems ironic to me, con
s idering t hat the service offered by our profession is the 
only professional service deemed so important that 
every citizen has a right to take advantage of it. 
(The statement is not qu ite t rue in Canada, w here the 
profess ional  services .of doctors and dentists are also 
guaranteed to a l l  cit izens. But that on ly complicates the 
q uest ion of p rofess ional is m for the doctors and 
dent ists-not for t he teachers . )  I f  we're so important, ': .. 
why must we expend so much energy convi ncing others, 
and perhaps ourse lves, that we're worthy of the respect 
and estee m -and the authority-which should be ours 
as profess io nals? 

Maybe our importance is at the root of  the prohleni, 
It's also i m p o rtant to have the garbage picked u p, and 
the mai l  delivered, which i s  why governmental agencies 
h i re garbage men and mail  carriers. Governmental  
age ncies also h ire teachers, and whi le we'd argue that 
o u r  cal l ing  is important in a d ifferent way, t he dist inc
t ion  is probably lost on a populace which is al l  too l i kely 
to  see teach ing as j ust another category i n  civil service. 
W hen  news of the teachers' str ike comes sandwiched 
between the stories of the garbage str ike and the mail 
s t r i ke, do we enco u rage ot hers to  see us  any d ifferent ly? 

O u r  i m porta nce mi l i tates against  mean i ngfu l p rofes
s ional  recogn i t ion  in other ways, too. For example, we 
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generally concede that a professional, because of his 
training and expertise, should make the ultimate deci
sions in the exercise of his profession. When my dentist 
tells me that I need four cavities filled, I don't dispute 
the diagnosis. Even if I did, we wouldn't submit to 
arbitration, I'd simply have to find another dentist. But 
the importance, and in this case the institutional nature, 
of education dilute the authority of the teacher. Children 
are more important than teeth, and if their educational 
treatment is

'
inappropriate, the consequences are much 

more distressing than the after effects of bad dental 
treatment. 

Since most of our constituents have been educated 
themselves, they are fairly familiar with what we're 
trying to do. Often, they have very definite ideas as to 
what our goals should be and how we should try and 
achieve them. Obviously, though this is true for all 
teachers, it is especially true for Christian school 
teachers. While Christian school parents and teachers 
can usually agree on goals, and even on procedures, 
whose will prevails when they can't? Whose should 
prevail? 

One other way in which our importance dilutes our 
authority deserves comment. One of the traditional 
marks of a profession has been self-regulation and 
control by the profession of who enters the profession. 

Thus, graduation from law school doesn't qualify one to 
practice law-passing the bar exam does. Lawyers 
themselves set the standards to which practicing lawyers 
will be held. We teachers, of course, exercise no control 
over our profession. While self- and peer-evaluation 
are certainly steps in that direction, they don't amount 
to control. Again, the reason can be traced to our 
importance: if all children have a right to be educated, 
society can't allow teachers to restrict entry into the 
profession in the mannner that physicians do. Society 
needs too many of us and can't afford to let us regulate 
and restrict ouurselves. 

One of the traditional marks of a pro
fession has been self-regulation and con
trol by the profession of who enters the 
profession. 

All this leaves us, particularly as Christian teachers 
with a lot of questions. Should we be concerned about 
our professional status? Should we press for self
regulation? To what extent should we seek to control 
the conditions under which we teach, and what channels 
should we use to assert that control? Many public 
school teachers have unionized-would that be an 
appropriate model for us to follow? Is it consistent with 
the idea of professionalism? Finally, is it realistic to talk 
about upgrading our professional status in the face of 

declining enrollments and a continued teacher surplus
or do these factors make such talk crucial? 

We on the CEJ Board of Trustees hope that this 
Special Issue will begin to answer some of the questions 
posed above and provoke further thought on these 
issues and others related to them. Read the articles
discuss them informally in the faculty room and put 
them on the agenda for a future faculty meeting. Share 
your copy of the journal with a school board member. If 
you have a reaction, or more to say on a topic, write us a 
letter. We hope also that you will see the ideas and 
perspectives presented here as distinctively Christian 
ones, and that this issue may become an important 
resource as we all attempt to learn how to do God's 
will-as professionals-with excellence. e 

Joel Breuwer is Language Arts tea c h e r  at Unity Chnstian H i g h .  Hudsonville. 
Michigan. 

THANK YOU 
from 

The Board of Trustees of the Christian Educators 
Journal Association to 

All CONTRIBUTORS and the 
Special Issue Committee 

Joel R. Brouwer, Editor 
Leroy Stegink 

Lillian V. Grissen, Managing Editor 

for this issue on PROFESSIONAL EXCELLENCE 
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PROFESSIONALISM 
A DIRTY WORD AMONG CHRISTIANS 

by Barbara Hudspith 

Christian teachers should not even discuss profes
sionalism. To admit there is such an animal in our midst 
is to incorporate yet another pagan idea into Christian 
education. We are fooled into thinking that we, as 
believing educators, must keep up with the world in 
every sense -first class academic standards, the latest 
equipment, modern buildings and now a proud profes
sional stance taken by our teachers. We are servants, 
not professionals, and should any man think he is first, 
he will be last. These are the words of our Lord. 

"That's all very well," you say, "but you don't have to 
work under my school board or put up with my parents. 
I have to fight for every penny I wring out of them-and 
talk about work, they expect twenty-four hour service. " 
Every teacher has similar griefs to share, but pouring on 
a slick coat of professionalism isn't going to solve these 
problems. Christ didn't say it would be easy to be a 
servant and that others would readily follow suit. No, 
washing one another's feet is not a pleasant, status job 
nor is it easy to point out to others kindly and tactfully 

that they should be doing the same. If, as believing 
educators we become preoccupied with fighting for our 
rights, then something has obviously gone amiss. The 
"world" has very craftily succeeded in leading us away 
from our first love. We would do well to rethink our 
purpose in teaching and to evaluate our relationship 
with those in the Christian community around us. 
Things may have degenerated to a point that real 
Christian education is now a side issue and personal 
grievances have taken the spotlight. This may be a 
situation in which you cannot effectively function as a 
believing teacher and must leave. Or it may be that 
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things are only beginning to get off the track, and you 
may choose to stay and fight the subtle influence of the 
world's values upon your little community. 

"It all sounds so simple and straight-forward," you 
say, "but it isn't. It's so difficult to sort out who is right 
and who is wrong. " You're right and that is why it's so 
wrong to band together under the powerful title of a 
"professional staff' so that your voice will be heard and 
your demands met. There is no precedent for this in 
Scripture. 

It may be a matter to be discussed with older and 
wiser believers, prayed over and to be subjected to the 
authority of Scripture, but certainly not to be solved in 
the world's way. When we choose this route, we stray 
from the basic principles of Christian love and fellow
ship. Paul severely reprimands believers who cannot 
settle their differences without resorting to the methods 
of the pagan court. He even expects them to let 
themselves be wronged but never to wrong others. See I 
Corinthians 6:1-8. 

"But what about the children," you say. "They 

deserve good teachers and we must be very professional 

in our hiring principles and our teacher accreditation. " 

Again we have fallen prey to the world's reasoning. 

There is no guarantee that a teacher with several degrees 

and all the current summer courses, knowledge of the 

latest audio-visual materials and reading techniques 

will love our kids and serve them faithfully. Impressed 

by all the wrong things, we wonder why our staff can 

never agree and won't work togethe! as a team. It could 

be that they have no calling to teach and no love for our 

little ones. But we are too sophisticated even te touch 
continued 



these issues when choosing our staff. 
This is not meant to advocate sloppy, second-class 

education for our children but rather a re-evaluation of 
our standards. If we feel we need advice on the abilities 
of our teachers, we should ask for outside advice, not 
from the state or the province, but from a competent 
Christian School.organization. H6w can we seek guid
ance from the world outside when our own schools were 
formed out of distrust of their values and beliefs? It's 
ludicrous that we should crawl back to the public school 
system for approval or even look to them for a pat on 
the back assuring us that we're at least up to scratch. We 
seem to trust our own judgment in "religious" areas, but 
we have no confidence in our academic prowess. Does 
not the same Spirit pervade our ethics class and our 
chemistry lab? Does not our God give wisdom in all 
things? Or does He tell us that His wisdom lies only in 
certain areas and that we should seek the advice of the 
world in more academic matters? This is the subtle 
implication if we constantly use the public system as our 
measuring stick and view them as the 'real' pwfessionals. 

"But what about graduation and the future? Our 
children need a good grounding by competent profes
sionals to get into the job market and into the university. 

We can't be lax in their preparation," you protest. What 
better preparation can they have than that which the 
Christian school offers? They are nurtured by Christian 
teachers working under God?s guidance. If, on gradua
tion, they don't fit into all the artificial niches set up by 
society, then so much the better. Surely this only means 
that God has something better planned for His children 
-something that we cannot see because our sights are 
dimmed and clouded by the world's values. 

If as Christian parents and educators we are worried 
about professionalism in any sense of the word, we have 
taken a giant step backwards. Let us fill our minds with 
the important issues. 

Jesus called them to Him and said, "you know that 
among the pagans the rulers lord it over them, and their 
great men make their authority felt. This is not to happen 
among you. No; anyone who wants to be great among 
you must be your servant, and anyone who wants to be 
first among you must be your slave, just as the Son of 
Man came not to be served but to serve, and to give His 
life as a ransom for many." Matthew 20: 25-28. e 

Barbara Hudspith serves on the Education Committee for the Community lor Christian 

Learning. (grades 9-11 ). North Gower. Ontario. Canada. and edits the school's promot1onat 
newspaper. 

PROFESSIONALISM 
WHAT DOES IT MEAN? 

It is not an uncommon thing for people to express 
allegiance to an abstract idea, such as democracy, 
liberty, and justice for all. We are all for good literature, 
clean air, moral politicians, and good students. Indeed, 
we can hardly be against such things. 

Difficulties begin when people attempt to apply these 
principles to their daily lives. A politician may vote 
against a bill because of his moral conviction, yet find 
his constituents trying to recall him because they 
consider his moral vote highly immoral. A school 
librarian may order a novel which meets certain criteria 
for good literature, yet find himself the target of a 
parent group for trying to pollute the minds of their 
children. 

by Leroy Stegink 

Trying to arrive at a concrete definition for the word 
"professional" as it applies to teachers can be as difficult 
as defining "good literature." Does the word apply to 
the hard-working teacher who is an administrator's 
delight, always turning in his absence slips on time and 
attending all of the athletic events? Does it also apply to 
those more militant colleagues who close schools in the 
fall by striking? Does it just mean one who is concerned 
about and loves children? Questions such as these, 
raised in a faculty lounge during morning coffee, often 
guarantee the student body at least five more minutes of 
precious recess time. 

In an attempt to define the term "professional" as it is 
used by the readers of the CEJ, I would direct your 
attention to the following cases: continued 

CHRISTIAN EDUCA TOR'S JOURNAL 7 



CASE #I 
Jane Gray is in her late fifties, a veteran of many years 

in the City Christian School. She is an effective teacher 
in her own way, which is very traditional. She is of the 
firm conviction that children learn best when seated in 
rows and that learning goes on only when the teacher is 
talking. To her, the "open" classroom is a method which 
exposes children to the temptation of cheating, and she 
has so far successfully resisted attempts to get her to use 
this method and other so-called educational innova
tions. 

However, Jane is in trouble this year. It seems that the 
principle must recommend the name of a teacher to be 
dropped by the board because of declining pupil enroll
ment. He narrows his choice down to two teachers, Jane, 
and Sue Wright, the newest teacher on the staff. Sue is 
also an effective teacher, using the latest methods and 
materials, such as learning centers and role playing. 

The principle, after agonizing over his decision, has 
finally decided to recommend to the board that it retain 
the services of Miss Wright for another year, and that it 
not renew Jane's contract. He gives "effectiveness" as 
his reason for the recommendation. 

Questions for discussion and reaction: 
A. What should Jane do now? 

I. Accept the decision 
2. Protest the decision to the board 
3. Appeal to the parents 
4. Hire a lawyer and threaten to sue 
5. Other 

B. What should her colleagues do? 
I .  Ignore the incident 
2. Support Sue Wright 
3. Join in a protest to the board in support of 

Jane. 
4. Join with Jane in appealing to the parents 
5. Collect money for Jane's legal fees 
6. Other ______________ _ 

CASE #2 
The faculty of Woodlawn Christian School is upset. 

Last week the board informed the teaching staff that, 
due to the high cost of tuition, salary raises for next year 
would be only $200. The faculty had hoped for a raise 
which would at least enable them to keep up with the 
standard of living for their area, but now, in the words 
of one faculty member, "$3. 85 more per week won't 
even keep up with the increase in faculty dues to pay for 
the higher price of coffee." 
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The board is of the opinion that they did the right 
thing. In the words, of one board member: "We pay a 
good wage for only nine month's work. Besides, we have 
our parents to consider. Their tuition bill is high 
enough." 

Question for reaction: 
What should the faculty do now? 

I .  Accept the decision 
2. Attempt to educate the board 
3. Organize and bargain collectively 
4. Other--------------

CASE #3 
Miss Joyce James, a high school English teacher, 

has been teaching The Grapes of Wrath to her 
American Literature class. The class is not yet finished 
with the book, but Joyce has been ordered by the 
principal to stop teaching it and to start another which 
she considers an inferior novel. It seems that the 
parents of one of her students heard about the racy birth 
scene and protested the use of the book. 

Joyce has attempted to discuss with the parents her 
reasons for using Grapes of Wrath, but to no avail. The 
principal will not change his mind. 

Questions for discussion and reaction: 
A. What should Joyce do now? 

I .  Accept the decision and teach the inferior 
novel 

2. Quit 
3. Teach Grapes of Wrath, in spite of what 

others say 
5. Other 

B. What, if anything, should her colleagues do? 
I .  Ignore the problem 
2. Give Joyce verbal support in her decision what 

ever that may be 
3. Give Joyce more than verbal support, such as 

some form of collective action 
4. Other 

These are three of many such incidents, I am sure the 
reader could suggest many more� The issue at stake in 
all three cases involves the rights and duties of the 
Christian professional teacher. 

The CEJ wei comes any and all reactions to these 
cases in out attempt to define professionalism. Oiscuss 
the proper role of the Christian teacher in each case, an<:f 
let us know your opinion. e 

Leroy Slegink. Special Issue Commillee M ember, Educalion Deparlmenl. Calvin College, 

G r a n d  Rapids, Michig an.  



·�' R ader Response 
Dear Editor: 

It is with surprise that I note the publication of a review of the book Scientific Creationism in the March 1977 issue 
of The Christian Educator's Journal. A thorough review of that same book was published in the March 1976 issue of 
CEJ. One might guess that the earlier review was disliked by present editors of CEJ because it was critical of the 
book, and they_ concluded that it would be well for another viewpoint to be published. However, that could not be the 
justification in this case because a response by the editor of the book was published along with the critical review in 1976. 

I undertook to review the book Scientific Creationism for the Christian Educator's Journal in 1976 because I 
thought that a thorough evaluation of the book would be of use to teachers in Christian schools. I am convinced that 
the ideas in that book do a disservice to Christian education because its claims are misleading or are based on partial 
data. I expressed that as well as I could in that earlier review. I certainly respect your right to publish another review of 
that same book, but I think that your decision to do so was a mistake. 

Dear Clarence, 

Clarence Menninga 
Professor of Geology 
Calvin College 

Thank you for your contribution to the continuing discussion on one of the most pressing and unresolved issues 
facing educators at every level. Although some readers may agree with your assessment that the printing of Gary 
Parker's review "was a mistake," let me assure you that our actions were intentional and not the result of excessively 
short memories. As we announce in our Statement of Purpose, the general purpose of CEJ "is to foster the 
continuing improvement of educational theory and practice in Christian schools. Therefore, its pages are an open 
forum for significant articles and studies by Christian educators." 

Certainly you would not wish us all to conclude that your article and the response by Morris and Jansma in the 
March '76 Journal drew the curtain on creation and resolved all disputes for posterity. In our estimation, your original 
review merely opened the door, allowing the Christian community new opportunity for dialogue. Gary Parker was 
the first to reply, submitting an unsolicited review, written four months before yours was published in the CEJ. In his 
estimation and ours, the basic issue is for more than bickering over scientific detail or the quality of a particular book. 
Scientific Creationism is merely a convenient catalyst, calling our attention to such unresolved questions as the 
validity of the uniformitarian approach, the problem of hermeneutics, and our philosophy of science. These issues we 
need to focus on and not bury. 

It is our hope that the CEJ can increasingly become the forum it was intended to be. To that end we solicit 
continued discussion and will actively seek articles or reviews which extend our understanding of the .issues. 

Norman De Jong 
Book Review Editor 
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UNIONIZE NOW! 
by Lester De Koster 

Of course, Christian school teachers should unionize. 
They should have done so long 

'
ago. 

Unions are an integral part of the free enterprise 
system. 

Christian school teachers should form their own 
union today. 

The details of how such unionization should be 
realized can be passed by here and now, but the 
principle which should drive teachers to doing so is 
obvious. It is so obvious that responsible parents and 
responsible boards should promote teacher union with 
all their might. 

What principle? 
This: that while training can go on almost anyhow, 

education is more caught than taught. 

The facts communicated and skills imparted in 
classrooms around the world are pretty much the same. 
Math is math; science is science; technology is· techno
logy; typing is typing; accounting is accounting; gram
mar is grammar; and even the basics of history, rhetoric, 
philosophy, and the arts are constant enough-in fact, 
all this adds up to our experience that Christian school 
graduates arrive on college and university campuses 
and in the everyday worlds of labor and enterprise 
trained much like their peers, only (often) better. 

But education-what is caught in the Christian 
classroom in distinction from others, that's another 
matter. Education occurs in an environment, an atmos
phere, where the Word with its priority-setting man
dates comes to communica ble reality. Education 
transpires where in the light of the Scriptures students 
see things clearly and whole. The key to this contagion is 
the intelligent, dedicated, courageous, and avidly be
lieving teacher. 

What economic environment stimulates and nour
ishes such teachers and teaching? 

Hardly ours! 
The salary indispensable to a teacher's survival 1s 

administered to him or her as an allowance purveytd 
from parent to child-conditional solely on the will of 
the board (and, it may be, on good behavior as defined 
by the narrowest and most bigoted in the school 
community.) 

No teacher can exude in today's world that spirit o/ 
liberty which is his in the Lord when his economic 
existence is pallerned on relations which went out of 
style with absolute monarchy. The power-relations 
between boards and individual faculty members (and 
administrators, too) survive in the fossilized forms 
known today only in the non-union shop. Yet, iron
ically, the teacher is supposed to eulogize in and out of 
the classroom a free enterprise calculated�\' denied to 
him! 
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What will our children subtly breathe in, where the 
classroom atmosphere is created by teachers so held in 
bondage under the old law? Surely not that true liberty 
which belongs both to teacher and to student in Christ 
Jesus! 

No teacher can exude in today's world 

that spirit of liberty which is his in the 

Lord when his economic existence is 

patterned on relations which went out of 
style with absolute monarchy. The power
relations between boards and individual 

faculty members (and administrators, too) 

survive in the fossilized forms known 

today only in the non-union ship. Yet, 

ironically, the teacher is supposed to 

eulogize in and out of the classroom a free 

enterprise calculatedly denied to him! 

Yes, I use Biblical terminology, for ours is a Christian. 
community. Biblical language is practical language, 
dealing with the realities of daily existence. One of the 
realities of Christian liberty is economic. Old Israel and 
the New Testament Church both link the affirmations 
of brotherhood with God-prescribed economic right, 
even to the extent of community of goods. 

No teacher can hold his head high in the classroom-· 
and thus communicate ineffab��· but absolutely the 
joyous liberty Christians should radiate-when he has 
always to reckon with the absence of job security and 
must guard his lips against his powerlessness vis-a-vis • 

both the Board and the loud-mouths in the communitr. 
Nor can any school administrator, especially one 

whose family depends upon his discretion for their daily 
bread, give his best and most creative leadership when 
he is all too well aware that behind him there can be no 
united faculty and beside him there is no administrative 
community endowed with the sinews of power. 

It becomes a question of what kind of education we 
want. 

What spirit do we want children to imbibe? 
A discretion dictated by the realities of paternalism, 

insecurity, and fear? Or a liberty supported by realities 
of organization and strength? 

To the degree that school boards desire spirited 
teaching and genuine education, they will demand that 
teachers unite to meet boards from positions of eco
nomic strength. Happily, a vital element in modern free 
enterprise, unionism represents the right every seller has 
to bargain from combined strength-a right which 
certain classes of sellers have enjoyed alone for far too 
long. 

' 
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What boards profess i n  regard for free enterprise they 
sh ould requi re teachers to enjoy .  C h rist ian school 
boards should urge teachers to help them rid our 
community of a maste r-servant paternal ism which the 
a bsence of a teacher-un ited front makes inevitable.  

No teacher can hold his head high in the 
classroom-and thus communicate inef
fably but absolutely the joyous liberty 
Christians should radiate-when he has 
always to reckon with the absence of job 
security and must guard his lips against 
his powerlessness vis-a-vis both the 
Board and the loud-mouths in the com
munity. 

Parents who know what education is and how 
i nt i mately its quality is related to l iberty in  classroom, 
should demand that teachers unite, stand side-by-s ide 
with those in advers ity,  and toget her l ift their  heads in  
ge nuine C hrist ian l i berty. I f  it's the best education that 
we a re after,  t here is no alternat ive! If it's Christian 
educat ion that we demand,  t he B ible prescribes security 
fo r al l  in  the necess i t ies of l i fe-a nd an econo mic form 
assumed by t he struggle fo r t hat secur i ty in our t imes is  
unionism! 

R ighting the balance of power between the board and 
the indiv idual teacher is not an  invitat ion  to l icense. On 

the contrary, it wi l l  relieve the teacher of a great 
temptation to equivocat ion.  I s sues not now touched, 
matters hi nted at, j udgments never quite spel led out can 
at last be freely made and tested. The coward ice which 
students so readi ly detect and want to editorial ize in  the 
school paper ( when the faculty s ponsor and p rincipal 
dare let them do so) can be e l iminated. 

A responsi ble teacher union-and if irresponsible, 
then it cannot be Ch rist ian!-pol ices itself, in  the very 
l iberty it e nj oys. With strength comes, for t he Christian, 
growing resonsibi l ity. S o me teachers who should long 
ago have taken up another vocat ion  may be persuaded 
by organizat ional standards to  make the t ransit ion.  
Ot hers now in  d isfavor for too-creative views may be 
given wi ng. 

M oreover, neither parent nor board i s  deprived of 
power and authority. They s imply meet t he ir  faculties, 
at last, as more nearly equals .  

C h rist ian schools train well .  Very well .  Our graduates 
are freq uently top in s k i l ls .  

Christian schools will, however, he freedto educate 
to their full potential only when every teacher can he 
/iheratedfrom looking over his shoulder, and canfix his 
eyes, as a member of a united community, upon the 
excit ing, horizonless enterprise 11·hich educating can he. 

Lester DeKoster. editor. The Banner, weekly Magazine of the Ch ristian Reformed 
Chu rch 

UNIONIZE? NO! 
by John A. VanderArk 

" U nionized yet? I f  not,  chances are you soon wi l l  be 
or have t he opportunity to be - as a trend toward 
orga nizing collective bargain ing units picks up steam 
among school admin ist rators . . .  " so reads Croft's Cur
riculum Letler, January, 1977. 

"Across the nat ion,  labor unions are flexing their  
muscles in  the Cathol ic  schools,  adding the issue of 
'teac her rights' to a long l ist of qua ndaries a lready 
facing the Cathol ic  C hurch.  I t's becoming a nasty 
fight . . . .  " writes J a mes R o bison in  The Chicago Tribune. 

A nd then  there is  that heavy-fisted pro nouncement 
known as S hanker  shock: " I f  you don't  unionize, some 
one else wi l l  do  it fo r you." 

These are sampl ings of news and editorial  op in ions 
with which reading educators are bom barded.  There are 
offsett ing re leases, of course, such as th is :  " U nion
izat ion move poses problem of parental control ," an 
editorial head l ine by D r. Ed ward Sp iers in  Freedom in 
Education. I tend either t o  cringe or  recoi l  under the 
blatant threat of i m pending confrontat ion,  but there is a 
more becom ing post ure tha n the wringing of hands.  I t  is 
to  p roceed de liberate ly and col lect ively - no pun 
in tended - to marsha l argu ments  for or  aga inst union
ization of Christian schoo l teachers. I shal l  contend in  

th is  a rticle that  un ionizing C hristian school  personnel i s  
not the way to go to do  j ust ice to  our  personnel pol icies 
and practices. 

There is a need for giving steady attention to the 
teacher's role as partner in  t he system.  I nflation, job  
security, teaching condit ions, and  cultura l  pattern 
c hanges in  ad ministration alert us  that there should be 
professional involvement in  decis ions on salary, fringe 
benefits, and other cond it ions of employment which 
affect t he security and abi lity of teachers to function 
without stress. 

The accent, however, is on  part nership,  whole-school 
consciousness. The accent of unionizing is ,  in  the final 
analysis, on collective bargaining. All the accoutre
ments associated with unionism are unavoidable, in
cluding pressure, even the strike mechanism. 
- For your considerat ion I advance the fol lowing 
arguments.  

Unionizing is out of character in Christian schools. 

First and foremost, t he basic concept of unionizing is 
out of character in a C hristian school system.  I t  sets up 
an adversarial condit ion,  an al ien ingredient.  Our 
schools,  l ike a l l  private schools,  a re col legial  (or col-

con tinued 
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Unions would drive a wedge between the 
profession and the Christian community 
which patronizes Christian schools. 

leguial - the word's not in the dict ionary, so either 
spel l ing wil l  mean the same th i ng) by their  essential 
nature. The gen ius of Christ ian schools i s  their  co
hesiveness, affi n i ty, and ident ificat ion as a whole body, 
a veritable partnersh ip. If you introduce an ad versa rial 
role,  you unde rmine the system .  T here is a commit ment 
in  a voluntary organ izat ion which d oes not compare to 
public,  non-voluntary, government organ izat ions .  

In t h is connect ion  I i nvite you to examine the 
l iterature of the C hrist ian day school: the basis articles, 
educat ional  creeds, and a l l  such state ments of bel ief. 
There is an acknowledgement of ulti mate aut ho rity, 
na mely C h rist,  a cha in  of command,  and, not to  be 
min imized, a good distr ibut ion of emp owered mem
bers. The basic question is: what k ind of inst itut ion do  
we want to  perpetuate? 

Unions tend to reduce teacher responsibility. 
M y  second argument is that unions tend to reduce, 

not enhance, teacher res pons ib i l ity. To have a union 
"you have to g ive up so meth i ng." The h istory of  
unio nizat ion i n  education is  crystal clear: in it ia l  lofty 
goals of profess io nalizat ion soon d windle to p rofes
s ion i sm.  In fact, the goals soon become very narrow, 
usually crass - more money. 

I recogn ize that th is argume nt may be considered a 
bit presum ptive. T he perspective has been gleaned 
largely fro m  reading and l isten ing to news media and to 
c o m ments by ex perienced school ad min ist rators. I am 
strongly influenced , too,  by a close associate who is a 
me m ber of a State Labor Relat ions Board and who has 
many encounters at the bargain ing table where this  
point  is c learly manifested. G ranted, the argument lac ks 
other specific documentat ion but is no netheless an 
historical point  of view w hich cannot be neglected.  The 
prevai l ing att itude a mong union ized teachers is often, 
" Let others do  it ." At th is  point the m i l itants step in and 
carry the bal l .  

Private sector "authorities" do not favor unionizing. 
That leads logica l ly to a th i rd considerat ion .  The 

opinions of teachers and other "authorit ies," prac
tioners and theoreticians in the private sector, do not by 
and large favor unionizing. Private, i ndependent edu-

continued 
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cat ion in the U . S . covers a bout 1 0% of the pupils in 
school . I d o n't have a rel iable figure for Canada, but I 
assume it is not less.  I have spoken several t i mes with 
M r. Cary Potter, president of t he N ational  Associat ion 
of I ndependent Schools .  That syste m has near ly 1000 
schools  with 250,000 students .  Only a few schools are 
un ionized.  Says Potter, " W he n  you int roduce an out
s ide fo rce, it has its own objective. I t  has l i t t le to do with 
the  total i nstitut ion ."  

In  the Cathol ic  syste m, t here is some union activity 
among lay teachers. But "today," says J a mes Robison 
i n  a synd icated art ic le in  The Chicago Trihune referred 
to in t he opening statement,  "only a bout 20 out of 1 50 
d ioceses in the nation have collective bargain ing agree
ments [for lay teachers] . . .  only about 8 ,000 out of94,000 
are covered by union contracts . . . .  " Conferring with 
Father H erman Zerfas, superintendent of the G rand 

Our vision-should be that of working 
together. Boards and parents are con
cerned about good conditions of employ
ment and professional standards for 
teachers because it is ultimately for the 
good of their own children that teachers 
are happy and motivated to do their best. 
Teachers are concerned about these 
issues for the same reason. It enables 
them to better serve the parents, stu
dents, and Christian community. Neither 
side may be concerned with bargaining 
for selfish reasons, but always for the 
sake of building the Kingdom and doing 
the best possible job of educating coven
ant children. 

Rapids Cat hol ic Diocese, I learned that there are no 
unions in  that d i ocese and few in  the State of M ich igan .  
Nat ionwide t here are  poc kets of act ivity but only in  the  
large cit ies .  Zerfas summed up h is op in ion and that  of  
lead ing parochial  school  educat ors in  these sal ient 
wo rds: " U nions are unnecessary a nd detrimental to 
unity." 

U nion act ivity among Protestant sc hool groups is 
al m ost n i l .  In the three Lut heran bodies,  M enno nites, 
Friends, Seventh Day Adventists, Bapt ists, Assem blies 
of God,  and a wide spect rum of inter- or undenomi
national  schools the quest ion of unionizing is academic. 
H e brew schools located in  large cit ies, I understand,  
have more of a problem.  

U nion izat ion is more common in  p rivate col leges, 
also many re l igious ly o riented ones,  than in  private 
e lementary and secondary schools .  But the testi mony 
fro m  such sources is neither encouragi ng to unionizing 
n o r  persuasive. In a book,  Unions on Campus. 1 975, 
Fra n k  Kem merer and J .  V icto r  Bald ridge, after giving 
the  posit ive influences of unions,  concluded that:  "A 
number of negat ive consequences, however, may offset 

t hese posit ive effects. In st ruggl ing fo r their  mem bers' 
j o b  security, un ions may harm t he t rad i t ional  process of 
peer evaluat ions based on subj ective criteria ... th i s  in 
time may reduce the qual ity of the  p rofess ion. The pr ice 
for j ob security may be a system hamstrung by bu rgeon
ing bureaucracy, rigid rules and p rocedures, and con
stant grievance act ions ."  

Alb ion Col lege in  M ich igan,  after being the subject of 
a highly funded study by the Carnegie Com miss ion in 
1 97 1 -74, voted against  having an outs ide agency to deal  
with personnel matters. The col lege o pted, instead, for a 
stronger dean.  

I could add test imon ies ad infin itum fro m teachers 
and ad min istrators in our and other private schools, but 
the  same point  would be made.  

Better methods and resources are available. 

The fourt h point ,  I submit,  is that there are hetter 
methods and resources in Christian schools to deal 
satisfactoral/y ll'ith personnel policies and practices 
than through unionizing. It is not  beyond our wit and 
competence to  invo lve teachers in matters perta in ing to 
t he full  range of their employ ment .  

Wit hout cla im ing to  be fi rst in  t he field,  the Nat ional 
U nion of C h rist ian Schools has available some ex
cellent sources - Board Memher Handhook, Admini
strator/ Teacher Handhook. Salary S tudy Report. a l l  
replete wit h model pol icies and practices. M any schools  
have t heir  own written and classified pol icies co mp i led 
in accessible references. 

With in  many a school st ructure there are orga niza
t ions l ike  a teacher-board cou ncil ,  a teacher counci l /  
senate, or  s imply teacher membership on regu lar or ad 
hoc committees. A few of t he regional teacher asso
ciations have ex panded their  agenda to include matters 
of professional  concern. I 'm t h i n k i ng part icu larly of the 
O ntario ( Canada) Christian Teachers Associat ion and 
the Christ ian Educators Associati on in  t he U.S .  G reat 
Lakes area. 

Other regional assoc1at10ns may also have t he ad
vancement of professional standards on their agendas, 
but I a m  not acutely aware of such. The main pu rpose of 
all regional teacher associat ions is to co nduct an annual 
convention for both inspiration and pedagogical growth. 
Several suc h associat ions have studied and ad opted a 
code of ethics as a basic p rofess io nal state ment .  

The two bod ies referred to above are act ive in several 
areas. They have d rafted, fo r example, guide l ines with 
respect to the hir i ng, cont inuing cont ract ,  and d ism issal 
of teachers. D ismissal ,  incidentally, may be re lated 
either to  teacher com petency or to c ircu mstances 
beyond a teacher's control ,  such as a drop in school 
enrol l ment.  S o me work has been done on salary. fr inge 

contmued 
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benefits, and other cond i t ions of em ployment .  Ot her 
profess ional  interests l i ke teacher exchanges and pro
fess ional  growth workshops a re sponsored ·by regional  
associat ions .  

Such stud ies and services have resulted not only in  
stat ing pos i t ions  o n  various issues but a lso in be i ng 
conveyed wi th  influence to school boards. 

Teacher evaluat i o n  is  assumi ng a much  more sophis
t icated complexion than formerly. Evaluations are made 
by peers, students and supervisors.  Self-evaluat ion is 
o·ne earmark of a profess ion .  The t rack record of unions 
in  this  con nect ion  i s  not good. They tend to protect the 
incompetent and consider tenure above merit as a 
criter ion for cont inuing contracts. 

A very sensit ive area in  this connect ion is pol icy on 
handl ing grievances. The Christian school system has 
not whol ly "arrived" on  this score.  There are st i l l  too 
many unha ppy and unnecessary episodes which get out 
of control, but we have the mechanisms to handle such 
pro blems. There i s  recourse to an ed ucat ion com m ittee 
or  other school-wide provision .  There are d ist rict-wide 
pol icies to handle serious grievances, and the N UCS is 
ready to  set up adjud icat ion procedures should other 
attem pts not resolve an issue. 

R esources, o rgan izat ion ,  and pol icy are all needed,  
but even more i m portant i s  a cooperative wi l l  to resolve 
such p roblems.  U n ion iz ing certainly does not engender 
mutual confidence and t he feel ing of working toget her 
toward a common goal .  I t  puts teachers and school 
boa rds o n  opposite s ides of a fe nce. 

Parental rights a nd concern are largely ignored. 

Final ly, there are other arguments,  but my space a nd 
your endurance are v irtually exhausted.  Parental rights 
and co ncern a re largely ignored in  th is cont roversy. 
That perhaps is  explained by the fact t hat the smal l  
un ion izat ion movement has affected on ly t he Cathol ic 
sector of p rivate education,  and that not extensively. 
S h ould union ization come i nto more promi ne nce in  our 
and other Chr ist ian schools, it wil l  i nvolve not only 
teachers and school boards, but the conflict wil l  spread 
to the cons iderat ion  of basic rights of parents in 
select ing educat ional  values for t he i r  chi ldren.  

Unions ll·ould drive a wedl(e hetween the pru(ession 
and the Christian community which patroni::es Christ
ian community 11·hich patroni::es Christian schools. I t  
wou ld  eve n d rive a wedge into  the Chris t ian community 
itse lf, s i nce teachers are a part of that co mmunity.  Can 
you i magi ne what k i nd of const ituency react ion  would 
be touched off if  teachers would go on str i ke? 

N o  one argues the need to correct any teacher 
exp lo itat ion, u n fairness, or  lack of work ing  pol icies. 
Where do N UCS schools  stand on the scale wi th  other 
rel ig ious schoo ls? W e  are among the top i n  sala ries, 
fr i n ge benefits. jo b sec u r i ty, and genera l ly good 
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emp loyer-e mp loyee relat io nsh ips. Let's not in t roduce 
an a l ien co mpo nent which has the potent ia l  to d iv ide 
and  confuse the roles  a nd categories of persons working 
cohesive ly, which have made one system stro ng. There 
is  an  o ld adage which sa.ys , "W e're o n ly o ne giant step 
be hind the world but t rying desperately to  catch up." 

This is  n ot my sense of miss ion .  

Our vision should he that of work in!( tol(ether. 
Boards and parents are concerned ahout l(Ood 
conditions of employment and professional stand
ards for teachers hecause it is ultimately for the 
good of their own children that teachers are happy 
and motivated to do their hest. Teachers are 
concerned ahout these issuesfor the same reason . It 
enahles them to hetter serve the parents, students, 
and Christian community. Neither side may he 
concerned with harl(aining for selfish reasons, hut 
always for the sake of huildinl( the Kingdom and 
do in!( the hest possihle joh o( educating covenant 
children. 

John A .  V a n d e r  Ark. Director. Nat1onal Union o f  C hnstian Schools 
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THE ASYLUM 

H.K. Zoeklicht  invites contributions from other coffee clatterers who might like a n  opportunity to 
take their place behind the searchlight and focus the readers' attention on yet another Asylum 

situation. Whole columns as well as suggestions for columns are welcome and will be seriously 

considered. H.K.Z. 

The door to the faculty room swung open and in 
strode Bill Silver, commercial teacher at Omni Chris
tian High. His face was red and his voice was strident as 
he dramatically waved a sheet of paper for everyone to 
see, then slapped it forcefully on the faculty room table 
and said to everyone in the room, " Hey, did you guys see 
this rating chart yet?" 

"What have you got there, Silvers, the latest stock 
report?'' said a grinning Steve Vander Prikkel. "You 
look like it's dropping again." 

"I wish it was a stock report," responded Silver, still 
breathing hard. "What this is is . . . here, let me read it to 
you . . .  it's called 'A Faculty Evaluation Instrument,' 
and do you know what it's for? Someone thinks he's 
going to use it to evaluate each one of us to see if we're 
professional enough. 

John Vroom, Bible teacher, sat frozen in his chair, his 
mouth wide open. He had opened his mouth to receive a 
Twinky, a chocolate one with cream filling, but now he 
just sat there, immobile, a Twinky poised about six 
inches from his gaping mouth. Three unopened Twinkies 
occupied the napkin on his lap. He said nothing. Vroom 

- - just stared incredulously at the bearer of such bad news. 
Bill Silver picked up the sheet, then slapped it down 

on the table again and began to walk disgustedly toward 
the door. "Tell us what's on that thing," said a voice 
from the far side of he room. "Right, let's hear it," said 

another. Steve Vander Prikkel picked up the Qbject of 
wrath and began to read: 

This is an evaluation instrument. It allempts to assess 
your strengths and weaknesses as a professional teaher. 
A ccording(v. each item on this instrument represents a 
point value; the total of points in your score will indicate 
your standing. A score of 1 00 would indicate that you 
are a perfect teacher. A score of 75 would indicate 
mediocrity. A score below 60 would indicate unaccept
ability. Some of the items will measure obiective, 
Factual information; others will reflect the judgment 
of competent observors and evaluators of your class

room performance. 

Steve paused. 
"Sounds as though the Principal Club is up to some 

mischief," said Matt De Wit grimly. "Where did you get 
it, Bill?" 

Bill Silver, who had remained standing near the door, 
said a bit sheepishly, "Well, I, uh, I saw a few copies of 
this on Snip's desk, and it, well, it looked interesting, 
and uh, there were several copies, and I took one." He 
added, "It wasn't marked 'confidential' or anything." 

Then Kurt Winter's big voice took over. "OK, 
everybody, rr.aybe I can shed a little light on this thing. I 
know that Rip has been working on getting an evalu
ation instrument for us. And you don't have to be 
Barnaby Jones to figure out why he wants one. The 

continued 
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enro l l ment at Omni  is down th is  year, and it's going 
down furt her next year. I 've heard that the school  board 
has t old  R i p  that we've got to drop two teachers next 
year. I ' l l  bet t his  is R i p's way of going a bout it .  H e' l l  
have us al l  evaluated,  and the two with the lowest scores 
wi l l  be . . . .  " Kurt made t he quick gesture with his hand 
across his throat.  

Fi rst t here was s i lence. "You've got to be k idd ing," 
said one vo ice. A n other one said, " R ip would be 
hopping mad if he k new we had this  th ing." Bi l l  S i lver 
said ,  "It seems to  me that we have a right to  know what's 
going on here. Teachers have rights, too,  don't they?" 

" Wel l ,"  ca me fro m M att De Wit ,  "now t hat we've got 
it, let's see what's in i t ."  And he took the paper fro m 
Steve, cleared his  throat and declaimed, "Very wel l ,  
lad ies and gentlemen,  hear ye s o me items fro m  the 
doo msday d ocument.  I tem num ber  one, for a maxi
mum of five points: A re you a member of profess ional 
organizat ions related to the teaching profession? Item 
num ber two,  for a total of s ix  points: D o  you read 
professional publicat ions for teachers?" 

"T here you are, S i lvers," said Steve. "Now you know 
why you've got  to  subscribe to  the Christian Educators 
Journal. You can keep your j o b  that way ."  

The  com mercial teacher fired right bac k .  " I  th ink  the  
whole  t hing st in ks," S i lvers sa id .  "They make us  belong 
to a teachers associat ion and make us pay dues for that 
dum b  j ournal,  and that's sup posed to make us profes
s ional? That's horsedung." He looked around warily.  

"Oh, come on, S i lvers," came maliciously fro m the 
other s ide of the room.  " With a l l  that income tax 
business you d id  th is spring, you can afford more 
membersh ip  fees and subscript ions than any of us. I n  
fact, if  you read t h e  professional  j ournals,  you may 
d iscover t hat some people th ink  teachers should give 
the i r  ful l  t i me to  teaching, and that heavy moonl ighting 
is  un profess iona l ."  

S i lvers glanced a ngri ly at the source of that remark 
and retorted: " H ow I earn mo ney is my affair ,  as long as 
I do  a good job  of teaching when I 'm here.  S o me of you 
guys make t he extra buck by having your wives work,  
when t hey s hould be home taking care of t he kids ."  

John V room wi nced at t hat one, because his M i nnie  
was  a ful l  t i me clerk at  Penneys, arguing t hat the added 
income ena bled t hem to  give more generous ly to 
"k ingdo m  causes ." H e  said nothing, and devoured his 
last Twinky .  

Bob Den Den ker had been enjoying the whole 
conversat ion .  G ri n n ing, he turned to  V room.  "W hat do 
you make of a l l  t h is ,  J o h n? What is a profess ional ,  
anyway?" 

Vroom w i ped h is  mout h wi th  the back of h is  hand,  
then  l ic ked the frost i ng fro m  t he back of h is  hand,  rol led 
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his eyes imploringly toward the cei l ing, and said ,  " I  tell  
you, Bob, th is matter has nothing to  do  with p rofes
s ional  meet ings and working wives. It seems to me t hat 
we are really professional  when we, uh,  well, when we 
take our profess ion of faith seriously, when we first and 
foremost promote a world and l ife view. You know 
what  I mean?'' ''I ' m  not sure I d o," responded Den 
Denker; " I  wonder i f  there isn't more to  it t han that.  
Why should we object to  being evaluated, as long as the 
cr i ter ia are reasonable? 

"That's just the poi nt," put in  S i lver. "The criteria 
aren't reasonable .  As  long as I k now my stuff, del iver it  
i n  t he classroo m,  and keep control ,  I 'm meeting the 
criteria for being a good teaher .  That's what I 'm gett ing 
paid for. Let's face it -teaching is a j o b. I t's a job you do 
in the c lass room.  Al l  this bus iness about conferences 
and read ing j ournals and being professionals is  non
sense.  We a ren't gett ing paid for a l l  that anyway." 

" But, Bi l l ,"  protested Den Denker, "you need to do 
something to keep up your interest in  your field ,  to  give 
you new ideas about teaching busi ness issues and 
th ings, do n't you? Reading j ournals and attending 
conferences could make you and your classes more 
i nterest i ng." 

" N ot fo r me, Bob. Not fo r me. I 've got t he real stuff. 
M y  p ract ical ex perience in my income tax bus iness, and 
my work as advisor to investment clubs -t hat's t he kind 
of n i tty-gritty stuff t hat I can take r ight into the 
classro o m  with me. That's t he real world ." 

Vroom noded approval.  He  was a member of an 
i nvestment club for which the commercial teacher was a 
paid advisor .  

"This i sn ' t  get t i ng us anyw here," t r i l l ed  G in ny 
Traansma. " I  s t i l l  haven't got the foggiest idea of what 
they mean by a profess ional teacher." N ow G inny had 
the "hot" eva luat ion s heet in her hand and was running 
her eyes over the quest ions .  Listen to th is one," she 
ch i rped.  " H ow many graduate courses have you taken 
i n  the  last three years?" H ow a bout t hat, M att? Does 
your summer housepainting count as graduate work?" 

De Wit smi led. "I wish it d id .  I wouldn't mind taking 
courses i n  the  summer, but I need to p ick up some 
tuit ion money t hen.  I d id  take a good extension course 
just last fal l ,  t h ough; it was wort h the t ime and money. I 
needed i t ."  

G i n ny waved her hand for s i lence and p iped, "L isten 
to t h is o ne. 'How many extra-curricular act ivit ies are 
you involved in? List them. '  " Then she added thought
fully,  " D o  you know that if my j o b  depends on my 
gett ing  a good score on t h is rat ing sheet, my chances are 
z i lch? I'm a member of on ly one professional organiza
t ion ;  I get on ly the Christian Educators Journal and The 
Banner; I haven't taken any graduate courses. I 'm not 
even he lp ing the cheerleaders this year." G inny looked 
wo rried.  continued 



" B u t  you have been d o i ng s o me t h i ngs t hat look 
p retty good," sa id  Den Denker .  "For  one t h i ng, y o u  
s p e n d  m o re t i m e i n  t h is s c h o o l  b u i l d i ng j ust he l p i n g  k ids  
t h a n  anyone else at  O m n i .  A nd I not iced i n  o u r  c h u rc h  
b u l le t in  t hat you were g iv ing a book rev iew of Roots 
s o mew here ,  I forget w here,  next  wee k .  That  s h o u ld 
c o u n t ,  too . " 

G i n ny s m iled grateful ly  fo r that  recogn i t i o n .  
" H ow come a l l  t h e  heat is  o n  us?" a s k e d  kar l  D e n  

M eester .  " A ren't a d m i n istrat ors s u pposed to b e  p rofes
s i o n a l ,  too? A re pr inc i pals  and s u pe ri ntendents  and 
d irect o rs of ed ucat i o n  s u p p osed t o  be mere tec h n icians? 
W here are we s u p posed t o  get o u r  i n s p i rat ion and 
st i m u lat ion? D o  y o u  s u p pose R ip is  cons ider ing g iv ing 
h i mself  s o m e  k i nd o f  eval uat ion? W o n d e r  if  he has read 
a b o o k  i n  the last year ."  Then he added,  " I s  t here 
a n y t h i n g  o n  t hat s h eet a bout  read i n g  books?" 

" I  w o n d e r  if t he re's a n y t h i n g  a b o u t  being an inter
est ing  person,"  added Den Den ker.  It seems to me t hat a 
real profess i o n a l  teacher k n ows h is  s t u ff, k n ows h o w  t o  
g e t  i t  across t o  y o u n g  peop le, but  bes i d es a l l  t hat - he's 
a n  i nteres t i ng i n d i v i d u a l .  M ay be he has s o me inte r
est i n g  h o bbies ,  may be he has had a lot  of i nterest i n g  
e x periences,  or  may be he j ust has a l ively interest i n  a l o t  
of t h i ngs.  W hatever t h e  c a s e ,  e x c i t i n g  teac hing a n d  
learning often depends  as m u c h  o n  w hat k i n d  of a 
pers o n  t h e  teac her is as o n  w hat he k n o w s . "  

" I  t h i n k  I agree w i t h  y o u ,  Bob,"  res p o nded G i nny .  
" But d o n't  y o u  th ink a teac her needs  t i me t o  beco me a 
more interest ing person? We' re often caught in having 
t o  spend al most a l l  o u r  le is u re t i m e  o n  school-related 
act iv i t ies :  co rrect i n g  papers,  read ing profess ional  j o u r
nals ,  g o i n g  t o  confe re nces, serv ing o n  c o m m ittees,  
go i n g  t o  bal l  games and other school t h i ngs -and 
t here's l i t t le  t i me left t o  d o  anyt h i n g  else .  I 've been 
t h i n k i n g  of t a k i ng u p  fly i ng, but I ' l l  pro bably feel gui l ty 
a b o u t  taking t he t i me . "  

" E x actly my p o i n t ,  G i n .  S o mewhere o n  t hat s heet 
s h o u ld be an item s o m e t h i n g  l i k e  t h i s :  'Takes t i m e  to 
bec o m e  m ore i nteres t i n g. ' " 

" I s  t he re anyt h i n g  on being a good C h rist ian i n flu-

e n ce? H ow about that  one," asked Karl  Den M eester.  
" O r  d oes it  i nc lude only those t h i ngs t hat t hey can 
mea s u re sc ient ifical ly?" he added s o mewhat sarcas
t ical ly .  

John Vroom reached up and took t he evaluation 
s h eet fro m  Ginny's hand and began searching it anx
i o us ly  fo r any items on which he might score wel l .  He 
ru bbed his apple  o n  his s o i led s h i rt as he i ntoned,  " I  
d o n't  s e e  a n y t h i n g  t hat says ' Fu l l of the Spirit of the 
Lord. '  " Sudde nly his  eyes l ighted up as he saw one 
which offered him hope.  He smi led,  sat down and said, 
" N o w  here's one that makes some sense. " H e  read the 
i tem aloud: " ' I n  w hat ways have you served the 
community?' I th ink  my monthly sermons down at the 
c o u nty jai l  would qualify t here, d o n't you?" 

Vroom was about to read another item when he 
not iced that Dr.  Peter Rip,  the p rincipal  of Omni 
C h rist ian H igh, had entered t he faculty room and was 
l istening intently to t he co nversat ion .  

" W ould qualify you for what ,  J ohn?" inquired a grim 
Peter Rip.  "And where did you get that paper?" 

B i l l  S i lver had s l ipped quietly fro m the room. 

" Well ,  I ,  uh, you see,  Dr .  Rip ,  t he fact of t he matter is ,  
t hat, uh, I was just commenting on ,  uh, our need to  be 
profess ional ,  that is,  to get out and make speeches and 
th ings . "  

V r o o m  w a s  red d e n i n g  fast . · H e  t o o k  a ferocious bit 
out of his s h i ny a p p le,  and loo ked a n x i o usly about the 
room for some help,  but n o  one offered any.  

Bob Den Denker finally broke the s i lence. 
" Look,  D r. R ip .  We probably should n't be d iscussing 

th is evaluat ion sheet. A pparently you did n't intend it  
for our eyes, at least not yet, and we're sorry if we have 
been out of p lace i n  talking about it .  But this  is an 
i m portant matter .  We have heard that several teachers 
here are going to be d is missed because of decl in ing 
enrol lments at Omni ,  and we are naturally a l ittle bit  
upt ight about that .  I s  it true that you are going to  have 
us evaluated somehow, perhaps with an  i nstrument l i ke 
th is o ne, and t hen  dis miss the teachers with the lowest 
scores?" 

Peter R ip's face was redder t han Vroom's.  • 

H _ K _  Zoekl1c ht. a ser ious educator. s i f ts  the  chatter  a n d  matter from t h e  clatter of the  

t n d t s p e n sable fa culty lounge coffee cup. Unless i n fla! lon takes coffee. cup or  

co m m entary .  this column wil l  cont inue to shed 1 1 g h t  on educators· proble m s  
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P RO F ESS I O NAL I SM  AN D G ROWTH 

FO R TH E C H R I ST I AN T EACH ER  TH RO U G H  A 

P RO F ESS I O NAL  O RGAN IZAT I O N  

ADMlNIST 

Professionalism for the Christian Teacher 

In order to defi ne " profess ional ism" for the C hrist ian 
teacher, we must know something about the nature of 
his profession.  Webster defines a profession as "a 
calling requiring a specialized knowledge and often long 
and intensive preparation. " As C hrist ians,  we have a 
special reason to ident ify with "a call ing" because we 
believe that whatever our tasks in  l ife, we are "called" by 
G od to perform a special service and to do th is to  the 
best of our ability.  Often a "cal l ing" by G od to perform 
a special service implies sacrifice, fo r a person who 
answers t he cal l  of G od often turns down t he cal l s  of 
such th ings as money and social  prestige. E p hesians 
4: 1 1 - 1 2  tells us,  "It was H e (Christ) who gave some to be 
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. . . . .  teachers, to prepare G od's people for works of 
serv ice, so t hat the body of Christ may be built  up . . .  " 
T hus, the C h rist ian teaching profess ion s hould be 
viewed as a s pecial cal l ing w hich involves sacrifice so 
that chi ldren may be taught in  t he wisdom and 
knowledge of t he Lord.  When t he C hristian teaching 
profess ion is thought of as a call ing and a sacrifice, 
"profess ional ism" for the Christ ian teacher has a 
meaning which is un iquely C hrist ian.  A C hristian 
u,nderstanding of profess ional ism helps the C h ristian 
teacher to see his proper relat ionship to God,  to  the 
community,  to the chi ldren he teaches, to  his colleagues, 
and to  t he board and ad min ist rat ion of his school .  It 
a l so he lps him to realize t �at his goal must be to serve 
G o d  and ot hers rat her than hi mself, or  he can never be 
content with his occupat ion.  continued. 



Consequem�r. professionalism for the Christian 
teacher first of all implies that he is a servant of his Lord 
and Savior. But w hat kind of servant is considered a 
"professional?" I f, as a profess ional, he is expected to 
render q uality service, he must have an advanced 
degree, the freed om to choose his  own posit ion and the 
amount of effo rt he wants  to exert in  his pos i t ion,  and 
he must be allowed to determine the materials needed to 
carry out his  work .  

I f  a C hrist ian teacher is to  be a fait hful  servant who 
renders q uality service, he must  a l so  be keenly aware of 
the nature of those whom he seeks t o  serve.  The 
Christian teacher must see his students as image bearers 
of God, students t hat wil l  be active in H is kingd o m  now 
and forever. S ince t he chi ld is commanded by G od to 
make fu ll  and act ive use of his  talents, he has  the  
i nalienable right to a quality educat ion.  Therefo re, 
profess ional is m for the Christ ian teacher impl ies 
making children aware of t heir o bl igat ion to serve G od 
with their  talents and doing everything possi ble to help 
them achieve t hat end. The Christ ian teacher, a model 
fo r C h r i s t i a n  a t t i t u d e s  a n d  b e h av i o r , m u s t  
cons picuously teach C hristian v irtues. H e  must inst i l l  a 
C h rist ian sense of values in his students by teaching 
them such v irtues as respect for aut hority, concern for 
others, respect for the property of others, a desire to  
cooperate with ot hers, ent husiasm for work,  and most 
i mportantly, submiss ion to  the Lordship of Christ .  It is, 
therefore, the Christian teacher's duty to provide the 
experiences wherein the child will have his talents 
elicited, developed, and perfected for the service of God. 

M oreover, t he Christ ian teacher must be wei/ trained 
if he is to do a competent j o b  of teaching. H e  should be 
wil l ing and capable to recognize educatio nal change 
and progress, and to  incorporate into his own teaching 
that which is worthwhile. He s hould t houghtfully 
organize his  daily work and use the most modern tools 
and eq uip ment available so t hat he can be most 
effective. 

I t  is  also i m portant for a professional Christian 
teacher to  cultivate the friendship and support of his 
fellow staff members. H e  must show an interest in  
s haring pro blems and successes as wel l  as ideas and 
equipment.  Though he encourages open discuss ion of 
d ifferences, he must pro mote a coo perative rather t han 
a com petet ive sp irit in the faculty. 

A Christian teacher must be keenly aware of his 
responsibility to Christian parents w ho have made a 
covenant with God concerning their  chi ldren.  H e  
respects their concern and understanding o f  their 
chi ldren and keeps the parents informed of educat ional 
change. Finally, he works to get parents i nvolved in  
school  act ivit ies so a better continu ity of tra in ing for 
the chi ldren  can exist .  

A Christian teacher must also try to understand and 
appreciate the unique qualities of the Christian comm
unity. J ust as it was important for h im to keep the 
student's parents informed of a l l  act iv ities, of educa
t ional  change, and of the progress of the school, so too it 
is i mportant for h im to keep the supporters of t he school 
aware of these th ings. A C hristian teacher is concerned 
about the Christ ian School's i mage i n  the community. 
This means that he is an educator who i s  willing to 
contribute to the support of com m unity programs.  He 
supports com munity programs in  such a way t hat 
reflects Christ who served the world and commanded us 
to fol low H is example. 

I f  we u nderstand the impl icat ions of being a profes
s ional  Christian teacher, we realize that the Christian 
teacher must not be caught in a rut and get by with as 
l it t le work as possible; he must not be closed minded 
toward new ideas; he must not be indifferent to the 
opinions of others ;  he must not teach for self-serving 
reasons;  he must not make derogatory remarks about 
students or other teachers; he must not be lax in 
attending faculty meetings, educator's club meetings, ()r 
C E A  meetings; he must not shortchange the student 
classroo m  t ime, or  by allowing the student to cheat; he 
must not be afraid to  provide service to the school 
beyond contract requirments.  

Professional growth through a professional 
organization 

For a Christian teacher, professional growth should 
not stop wit h attaining some academic degree or 
reaching a certain step on  the pay scale. Professional 
growth should continue to take place as long as one is in 
the profession. There are organizat ions for teachers 
that can aid them in profess ional growth.  The C hristian 
Educators Association (CEA)  is  such an organization. 
I t  is  com mitted to promote the welfare of the educators 
of the midwest Christian Schools by providing profes
s ional leadersh ip ,  p ropagating the cause of Christian 
education and providing for annual conventions.  I 
believe giving you a brief history of one of th�; C E A  
committees, of w h i c h  I am a mem ber, c a n  s how you 
how such an organizat ion can facilitate profess ional 
growth .  

A rticles written in the  C EJ i n  t he late 1 960's dealing 
with professional principles prompted the conception 
and birth of t he Professional Standards Committee 
( PSC) in  t he fal l  of 1 969. The com m ittee was appointed 
by the executive board of t he M;dwest Christian 
Teachers Associat ion ( na me was -changed to CEA in 
1 973)  "to develop a set of profess ional principles which 
would give guidance to the M CT A as t hey seek to fulfil l  
their mandate to give leadership to  the teachers ."  S ince 
that  t ime  the  c o m m i ttee has become permanent ,  

continued. 

CHRISTIAN EDUCATOR'S JOURNAL 1 9 



appointed by the Governing Board of the C E A  to study 
and make recommendations on professional p roposals 
referred to it by t he Governi ng Board. 

The seven-year history of the PSC shows many 
acco mplishments. E ight policies concerning the p rofes
s ional  status or t reat ment of C hristian teachers have 
been written and approved by t he CEA.  M any of these 
pol icies have been accepted treat ment and approved by 
facult ies and boards of mem ber schools of the C E A  
hel ping to cement t he relat ions hip between faculty and 
board and constituency. Following is a brief sum mary 
of the pol icies. 

I .  Pol icy for Resignat ion :  Conditions are defined 
and steps are outl ined which show why and how a 
teacher can termi nate his contract before that contract 
ends.  

2 .  Pol icy for I ntern Teachers:  Gu ide l ines are esta
blished for i ntern and supervising teachers. 

3. Pol icy for Membership  on  School Committees: 
The C E A  proposes j oi nt board-faculty committees in 
areas t hat concern bot h board and faculty to help 
develop more p rod uctive school systems. 

4. Pol icy for P rofessional Advancement: M in imum 
standards fo r p rofess ional advancement are  established 
to help educators develop a greater awareness of their 
role and responsibil ity.  

5. Pol icy for Proced ure for N on-renewal of Con
tracts Due to Decreasing Enrollment: G u ideli nes are 
outl ined fo r staff reduction caused by enroll ment loss. 

6. Policy fo r Procedure for N on- Renewal of A nnual 
Co ntracts: I f  condit ions arise that lead the board to 
consider not renewing a teacher's contract, a p roced ure 
to accomplish such a pu rpose is outl ined.  
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7 .  Policy for Dismissal of Teachers; Steps for i m me
d iate termination of a teacher's contract are pro posed. 

8. Policy for Evaluat ion in  t he Christan Schools:  
J ust ificat ion and procedures for evaluat ion for teachers 
is proposed. 

In addit ion the PSC has worked at establishing 
workshops for delegates at our CEA conventions. 
These workshops were intended to i m p rove the dele
gates' active role in the C E A .  

T h e  past year found t h e  P S C  struggl ing wit h writing a 
statement that d istinctively defines professionalism of a 
Christian teacher, a statement that identifies us i n  a , , 
unique way to our profession.  Such a statement defends 
the p receding pol icies of the CEA and establishes new 
areas of study that contribute to the professional 
advancement of our  colleagues. T he statement is in  its 
final stages of refinement and adoption.  

Recently t he PSC has received its mandate for the 
year ahead. This mandate includes evaluat ing and 
making recom mendations regard ing: the base for 
school evaluation teams, one-year teacher exchanges, 
establishing a hearing board for teacher grievances, 
famil iarizing the membership with candidates for 
office, and workshop sponsorship i n  specific subject 
areas. The committee has met and d iscussed these 
mandates, and assignments were given to com mittee 
mem bers to report on at our next meet ing. With these 
mandates the year promises to be i nteresting and 
fullfi l l ing. We hope we are fil l ing a professional need of 
the CEA membership.  

Let me conclude with a statement from t he " H istory 
of the M CT A (CEA)": The basic  quest ion remains the 
same for the C hrist ian Educators Associat ion, " H ow 
can I a C hristian teacher, best teach God's children 
about G od's world?" I believe t hat a Christian teacher 
needs to be p rofessional.  The C E A  can aid in Profes
s ional  G rowth through a Professional O rganizat ion. • 

Stanley De Jager .  c h airman Profess1onal Sta ndards Committee of the Christian 

Educators Association 



TEACHING (IS) (IS NOT) 
A PROFESSION 

A concept of "profession", whether explicit or 
implied, flo ws throughout all education. Instruc
tors. publishers, parents. administrators and school 
boards use the word frequent(!' and comfortably, 
each assuming that others know how they are using 
it and agree about its meaning. From the contexts 
in which the word is used it appears to have a great 
variety of meanings; and the implications, (f drawn 
to their logical conclusions and applications, in
dicate a wide range of disparate beliefs and prac
tices. This paper does not presume to answer the 
question about the meaning of the word as it applies 
to education, but rather is an attempt to give 
individuals guidance to ward disco very of a mean
ing as they become aware of the need to clar(fr the 
issue for themselves. 

Teaching is a profession; teachers receive pro
fessional train ing; teachers are p rofess ional .  Such a 
statement at fi rst glance appears to be self-evident at 
best, and red undant at worst. It is not i mportant here to 
determine if it is  one o r  the other;  w hat is  important is 
the bri nging of attent ion to  the word " profession" to 
serve as an  opener for a d iscussion of the pro blems one 
has when deal ing with t he concept for w hich the word 
stands as it appl ies to educat ion .  

To so me, a p rofess ion is s i mply w hat o ne does to  
provide inco me, an occupat ion or  a vocat ion ,  en
compassing everything fro m  agro nomy and astro nomy 
to zookeeping and Z ie barting.  To ot hers, profess ion 
and occu pat ion cannot be synonyms,  because in their  
view some pract i t ioners of occupat ions are " more 
profess ional" than ot hers in  t hat t hey perform t heir  j o bs 
better. St i l l  others point  out  t hat even the doing of a j o b  
particularly well  does n o t  qual ify o n e  for t h e  label 
profess ional .  True professionals,  t hey maintain, are 
t hose unique persons who not on ly d o  something very 
well, but have t hemselves been captured by what they 
do and pursue it with total l ife expendit ure.  Not 
always, however, is the term defined i n  such al l
e nco mpassing fashion .  S o met imes when people ta lk 
about teaching being a profess ion,  or  teachers profes
s ional ,  t hey have more specific th ings in mind,  such as 
the manner in which teachers d ress on the j o b, the 
extent to  which t hey fo l low o r  chal lenge bui lding 
proced u res, t he degree to  which t hey emphasize teach
ing content or  teaching students,  the flex ibi l ity with 
which t hey approach t heir  work,  the amount of success, 
the behavior  and beliefs they model, or  the degree to 
wh ich they remai n ind ividual ly auto nomous or organ
ize the mselves to  negot iate for what they believe to be 
t he ir  rights.  

by Robert  L .  M u lder  

M yron L ie berman, in  Education as a Profession. a 
monumental study of t he problems ad herent to " . . .  the 
concept of"profession "  as it relates to education, would 
limit the term to be applicable on(r to those occupations 
which exhibit. with only minor deviations, the eight 
interrelated generic characteristics: " 

" I. A unique,  defi nite and essential social service. 
2 .  An emphasis upon intel lectual techniq ues in  per 

forming its service. 
3 .  A long period of special ized t ra in ing. 
4. A broad range of autonomy for both individual 

pract i t ioners and for the occu pational group as a 
whole .  

5 .  A n  acceptance by the pract i t ioners of broad 
personal  res ponsibi l ity fo r j udgments made a nd 
acts performed within the scope of profess ional 
autonomy.  

6. A n  emp hasis on the service to be rendered, rat her 
than t he econo mic gain to t he pract it ioners, as a 
basis fo r the organizat ion a nd performa nce of the 
social service delegated to  the occupational group. 

7. A comprehensive self-governing organ izat ion of 
-pract i t ioners.  

8 .  A code of et hics which has been clarified and 
interpreted at ambiguous and d oubtful poi nts by 
concrete cases ."  ( p .  2-6) 

The essence of a profession cannot be 
found in a surface reading of its list of 
salient features, but rather in an under
standing of the philosophical assumptions 
which underlie and give meaning to those 
features. 

A lthough many occupations may at certain points he 
described in the listing, onlr those such as the practice of 
medicine. law, and perhaps ministry and psych/ social 
work qual((l' as professions according to Lieberman. 
who ampl(fies the meanings, implications, and ex
ceptions to each point, and in subsequent chapters 
addresses pertinent issues in educat ion such asfunction, 
authority, autonomy, training, unionization, and ethics. 
A nyone desir ing to pursue the quest ion " W hat does it 
mean to be profess ional?" would do  well to make 
h i mself fami l iar with t he t horough, challenging, in
depth t reat ment t h is book gives to t he issues involved. 

To have ident ified the characterist ics of someth ing, 
however, is not necessari ly to have d iscovered its 
essence, as was poi nted out by D r. L. D e K o s t e r  i n his  

c o n t m u u d  
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speech " P rofess io nalis m for the Teacher," del ivered at 
the  1 974 Christ ian Educator's Associat ion convent ion 
in  C hicago. C haracteristics are those manifestat ions of 

-something which are o bservable, wh ich can be d is
cerned t hrough d irect sensat ion or t hrough d i rect 
o bservat ion of effects. For example, I can d iscern the 
characteristics of a tree, a person,  or  a typewriter 
through d irect observat ion .  I cannot see gravity, or  the 
wind,  or health ,  but I can observe their  effects, and 
describe the characteristics of each accordi ngly. 

Essence, in differentiation from characteristic, 
can mean one of t wo things. Sometimes it can refer 
to the most salient features of something, those 

features which may differ in specific man{festations 
from instance to instance, but in a generic way are 
consistent in all instances. 

For example, t rees may vary in s hape, size and color, 
but consistent salient featu res of trees are roots and 
limbs; t herein, accord ing t o  th is  defin i t ion,  l ies  their  
essence. Th is meaning of essence is the same as the 
generic character ist ics  of s o me t h i ng typ i fied by 
Lieberman's l ist .  To  i l lust rate t his, one can look at the 
practice of medici ne, an ack nowledged profess ion 
The specifics of medical pract ice and t heory vary a great 
deal: dent ists, surgeons, psychiatrists and general prac
t ioners vary i n  the services t hey perform, the  man ner in 
w hich they perform t hem, and t he knowledge on which 
their performance is based . All ,  however, can be said to 

I pract ice medici ne, and collectively t hey ex hi bit t he eight 
c haracter ist ics  of  a profess ion  as ident i fied by 
Lieberman. In this case, t he characteristics,  or salient 
featu res, of  t he medical profess i o n  const i tute  the  
essence of the profession;  t hey are  one and the same 
t hing. This  suggests, t hen, t hat the r ight u n derstanding 
of w hat it means to be professional can best  be gained by 
a study of w hat L ieberman and other sociologists have 
to say a bout t he nature of professions as t hey ex ist in  
particular cul tural  manifestat ions.  

The second meaning of essence is  more e lusive. As it 
is used by phi losophers, it generally refers to some 
transcendental ,  u niversal q u al ity which is assu med to 
exist .  Essence, in  t his  case, s i mply is; it is a sp iritual 
( no n-material) entity, the "true" nature or  constit ut ion 
of someth ing. Essence cannot be physically d iscerned; it 
exists as an abst ract ion.  I n  this sense, one may say that 
the essence of a t ree is beauty, t he essence of a social 
service profession like medicine is altruism or, to  bring 
t his back to the t op ic somewhat,  t he essence of profes
sionalism is? I n  th is use of t he word essence, one's 
defi nit ion of what the  essence of something is proceeds 
from his own set of bel iefs and values.  T h is suggests, 
t hen, that t he right u nderstanding of w hat it means to be 
profess ional can best be gained by bot h a study of what 
philosophers have to say a bout t he nature of reality, and 
an i ntrospective analysis of t he content and locus of 
aut hority of one's own bel iefs. G iven t he totally s u b
jective nat u re of such an enterprise, defin i t ions of the 
essence of somet hing are i nevitably subj ect to logical 
debate. 

A great deal of t he confus ion t hat surrou nds the 
word " profession" as it appl ies to  ed ucat ion can be 
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understood as confus ion about w hat is meant by the  
"essence" of teaching as  a profession. O n  the socio logical 
s ide, those who would accept as defin itive a l ist such as 
Lieberman's argue about such th ings as whether or not 
education p rovides a "uniq ue, defin ite and essential 
social serv ice," whether or not teachers " i nd ividually or 
col lect ively enj oy broad auto nomy," or  "accept broad 
responsi bil ity for j udgments made and acts performed," 
or  practice co mprehensive self-governance, or  have an 
agreed u pon code of et hics. T he underly ing assu mption 
of such debates is that if and when teachers measure up  
to t he yardstick for a profession w hich the list provides, 
only then may t hey be called profess ional .  

On t he p hilosop hical side, teachers and others argue 
about what they believe to be t he true nature or 
conditions of teachers and teachi ng. In such debates 
" profess ional" teachers are defined as t hose who have 
certa in  attitudes toward students,  who practice par
ticular teaching styles, who have certain beliefs about 
the value of human beings, who have particular views 
about the  proper relat ionship between persons and 
institutions, or w ho have particular traits of personal
ity; in other words, people who believe and practice the 
" right" k inds  of things accord ing to someone's phil
osophical system of beliefs and values. I n  t h is vein, a list 
of characterist ics could also be developed, and some of 
its items may closely parallel the items on a list of salient 
features. S uch a corres pondence would indeed be 
grat ifying to the developer of t he instituted list,  because 
it would indicate to him that "w hat is" and "what ought 
to  be" are one and the same. 

Essence, in differentiation from char
acteristic, can mean one of two things. 
Sometimes it can refer to the most salient 
features of something, those features 
which may differ in specific manifes
tions from instance to instance, but in a 
generic way are consistent in all instances. 

A s  with the concept "essence", one must be careful  
also to  dist inguish between t he two k inds of l ist i ngs of 
characteristics .  I t  would be a mistake to  leap to  the 
conclusion that s ince one can arrive at a del ineat ion of 
characteristics via eit he,r of the routes provided in the 
meanings of "essence", it must not be important to be 
aware of and to u nderstand the difference. Definit ions 
of "what is" and "w hat ought to be" are determined 
d ifferently, the first through sensate observat ion,  the 
second t hrough phi losophical assu mpt ion.  I f  consensus 
of any sort is to be reached in a discussion of what we 
mean when we claim for teachers and teaching the 
mantle of " professional", not only must the standards, 
or  yardst ick,  be understood, but the locus of its genera
t ion must also be made clear. The point is not that the 
fi rst order of business for those who would d iscuss the 
problem of "what d oes it mean to be professional?" as it 
relates to ed ucat ion should be to decide whether to use a 
sociological or  phi losoph ical yardst ick .  I t  is not an 
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Professional excellence is more a process t han a 
product.  N o  grad uate can insure it, nor  can a state or 
provincial ed ucat ion depart ment certi fy it  because it is  a 
qual ity always in the making. 

This is not to suggest t hat teachers who search for 
excellence are i m possi ble to identify. True profess ion
als, after all ,  often evidence common characteristics. 
Com bined i n  the right way, these characterist ics work 
to separate the leaders fro m  the followers and the 
innovators fro m t hose enamored of routine.  

O ne such characteristic is rest lessness.  Professional 
teachers are never really content; t hey always know that 
they are less than what t hey might be. As  a result they 
are constantly on the hunt for better methods, better 
ways of relat ing to students, and better equipment with 
which to do  their  job .  

I nterest ingly, such  teachers are often media-minded. 
They hunger for new tools and have been known to  find 
them in t he strangest places. Even more, they have a 
facil ity for taking a tool  designed for one purpose (e .g. ,  
sel l ing soap on television) and making i t  serve a 
completely different purpose (e .g . ,  as a basis for a lesson  
i n  Christ ian ethics) .  

Nor are these teachers afraid to  t ry media on them
selves i ncluding s o me of the media mentioned below. 
Each in  its own way carries t he power to st imulate, to 
foster new insights, and to contribute to  that process 
called professional excellence. 

There's a lot more to teaching t he B ible than most 
people ( i ncluding Christian-school teachers) realize. 
H ow much more becomes clear in R o bert L Browning 
and Charles R .  Foster's  W A Y S  T H E  B I B L E  CO M ES 
A L I V E  I N  CO M M U N ICATI N G  T H E  C H R I S T I A N  
FA I T H ,  a cassette-tape course issued b y  A bingd on 
Audio-Graphics, 20 1 Eighth Ave. S o. ,  Nashvi l le ,  TN 
37202. 

Designed for i nd ividual or group study especially by 
Christ ian educators, the course supplies audio and print 
reso urces for eight I 1;2-hour sessions.  Topics covered 
i nclude three ways of i nterpreting the Bible ( the per
sonal way, the historical way, and the theological way) 
and methods of helping the Bible come alive for various 
age groups (younger chi ldren, elementary children, 
youth,  adults) .  

This  is an excellent p re- and inservice learning tool, 
one that teaches itself yet allows plenty of room for 
learner m ovement and growth. $29.95 will get you this 
excit ing package, which includes four 60-minute tapes, 
a self-instruction  guide, and a resource book. Addi
t ional  self-instruction guides, of which you will need 
one per person for group study, are $ .95 .  

Meditation is a lost art for many Christians, espe
cially those trapped i n  the go-go pace of modern l ife. 
Fortu nately meditat ion can be taught, and it can be 
learned. One aid t hat seeks to do  just that is M E DIT A
T I O N S  W I T H  M U S I C, a stereo cassette-tape series 
developed by Louis Savary, d i rector of the I nstitute for 
Consciousness and M usic.  

Four tapes currently make up t he series. Two are 
based on B iblical select ions and two on body- and life
awareness top ics. Each tape side offers a 20-minute 
experience t hat inc ludes a s p o ke n  narrat ion and 
classical music select ions t hat foster reflect ion,  contem
plation,  and prayer. 

S pecific  s u bj ects are: Biblical Meditations- One, 
Pearl M erchant and Widow of Nain; Biblical Medita
tions- Two. Psalm 1 50 and Mary's Visit to Elizabeth; 
Self-A ctualization- One, " My Body, My Breath," and 
" My M ovements"; Self-Actualization- Two, "The Peo
ple in M y  Life" and " M y  G ifts ."  Each tape includes a 
study sheet, l ists at $7.95,  and is issued by N C R  
Cassettes, P . O. B o x  28 1 ,  Kansas City, M O  64 1 4 1 .  
U sable by individuals o r  groups from middle grades to 
adults. continued. 
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This column welcomes competition, especially when 
it comes in  a helpfu l  form such as R E LI G I O U S  
M E D I A  TODAY. P ublished b y  t h e  C hristian I nter
faith M ed ia Evaluation Center, R MT is a new quarterly 
magazine that seeks  to offer "obj ective, informed, and 
competent j udgments on  t he quality and variety of 
resources in  t he a rea of religion such as books,  fi lms,  
filmstrips,  audio and video-cassettes, records, and other 
communications media." Besides reviews of new re
leases, each issue reports news of recent media develop
ments and i ncludes general a rticles on  media usage. 

Reading t h rough an issue of R MT p roves again t hat 
the real problem facing Christian teachers today is not a 
deart h  of usable resources, but superabun dance. To 
help you choose, I 'd  s uggest you s u bscribe today to  th is 
"critical review of communicat ions resources for relig
ious educators ."  Prices: $8 for I year, $ 1 5  for 2,  $2 1 for 
3. Address: 432 Park Ave. So . ,  New York,  N Y  1 00 1 6. 

A most practical how-to-do-it manual is Roy A.  
Frye's G R A P H I C  TOOLS FOR TEAC H E RS .  I t s  
practicality is  partly d ue to  having gone through four  
revisions in  fifteen years. Edi t ion  I V  contains chapters 
detail ing tools and techniques of lettering, mounting, 
layout, and overhead p rojection, with additional ma
terials on p hotography and television.  

The boo k's emphasis on sk ills rather than content of 
materials produced makes it usefu l  for teachers of any 
subj ect and at any grade level .  I f  you've been looking for 
help in (among other th ings) poster making, drymount
ing, or  arranging attractive classroom displays, th is I 08-
page i l lustrated paperback may be j ust the answer. 

I 
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Single copies sell for $6 plus $ .50  postage from 
G raphic Tools for Teachers, Map levil le, R l  02839.  
Leaders p lanning inservice seminars s hould note t hat a 
ten percent d iscount is a l lowed and postage is paid on  
o rders of ten  or more. 

Perhaps you've already seen it at your local movie 
house. I f  not,  d o  spend 1 04 minutes plus the price of a 
t ic ket to  ex perience S M A L L  C H A N G E, d i rector  
Francois Truffaut's delightfu l  study of childhood in  
act ion .  

You'll  laugh,  you' l l  agonize, and you may even cry as  
you watch several score smal l-town chi ldren interact 
with each other and wit h their parents, teachers, and 
adult acquaintances . I ncisive but never heavy-handed, 
this  English-subtit led French import explores a dozen 
d ifferent d imensions of growing up .  First loves, how to 
survive a mother's brutal  batterings, the  risks  of p laying 
at ninth-floor windows-these are j ust a few of the 
s u bj ects treated . 

I n  short,  th is 1 976 release makes for solid entertain
ment.  At the same t ime it can serve as a provocative 
discussion-starter for faculty or  parent-teacher meet
ings.  Of special interest to C hrist ian adults  will be the 
a lmost total absence of rel igious influence in the 
chi ldren's l ives, a situation by no means u nique to 
French youth.  • 

Fredenck N o h l .  ed•tor of t h 1 s  co lumn.  IS the Spec•a l  Ass •gnments E d •tor of t h e  01v is •on tor P a n s h  
S e r v i c e s  of  t h e  Lutheran C h u r c h  of Amenca 

0 ?�r:�%\ONAllSM o 

'WoW � � 
( �����·wa:�s\ONAt.. � W�tSN 

T��T ({( J) 
<Su�f::. 

SX-tMDs 

24 MA Y 1 977 

I 

��::::::::�S'Tc.A�Y 
A 

LoT 
oF 

s�s 

Af2a.lMDo*' .. 

L l� 
A 

GmD 
V rxA&JtA.'f..Y 

WrJ(2SJ 
Fo� 
M.'{ 

��C£l<;\-\ 
CJ,A.S$ D00 



Teachmg IS· IS  not  a profess 1on 
eit her- o r  q uest i o n .  Both  legit i mately c o me into play 
w h enever people  d iscuss  t he issue,  and not  to recognize 
one o r  t he other  as such when i t  i s  wielded i n  d iscuss ion 
is  t o  guarantee confu s i o n  s u fficient t o  p r o h i bit  any 
res o l u t i o n  of t h e  i ssue .  

I t  seems clear t o  me t hat t h e  two are i nterrelated.  
I t ems i n  t he l i s t  of sal ient feat u res, such as t h e  req u i re
ment t hat a p rofes s i o n  must  provide "a u n iq ue, defi n i t e  
and essential  s o c i a l  service," t hat it  e m p hasize serv ice 
rather t han eco n o m ic gain,  and t hat practice be gov
erned by a code of et hics,  w h atever the specifics of that 
code may be, d o  not have a n  arbi t rary genesis,  but 
rat her p ro ceed fro m  certa in  p hi loso p h ical ass u m pt i o ns 
a b o u t  t he nat u re of man,  t h e  nat u re of society,  a n d  t h e  
res p o n s i b i l it ies pert a i n i n g  t o  both .  F u rt hermore, i f  and 
w hen t hese i tems are ever  cha nged, t h e  rev i s i o n  w i l l  not 
be t he res ult  of s o me ar bit rary decree,  but  wi l l  proceed 
i nstead fro m  a c hange in  the beliefs and values of b o t h  
t h e  p ract i t i o n e rs and t h e  soc iety w h ic h  affi rms t h e i r  
r i g h t  t o  profess ional  ex istence.  

The essence of a prolession cannot befound in a 
surface reading of its list of salient features. but 
rather in an un derstanding ol the philosophical 
assumptions which underlie and give meaning to 
those features. 

T he assert i o n  i m p l ic i t  in t h e  preced ing paragrap h ,  
t hat a p h i l o s o p h ical s t a n c e  p recedes and c a l l s  into  b e i n g  
s p ecifi c  standards fo r s pecific profess ions,  Is  inten
t i o nal ,  and se rves t o  i n d i cate an avenue u p o n  w hich t o  
a p p roach clos u re of t h e  ed ucat i o n /  profess i o n  i s s u e .  I t  
w o u l d  be a mistake, I bel ieve, t o  t ry t o  br ing p rofes
s ional  stat us  t o  educat i o n  by o rganiz ing it so as to 
produce s u rface m a n i festat i o ns w h ic h  a p pear t o  be 
paral le l  t o  t h ose occu pat i o n s  c u r rent ly  acknowledged 
as profess ions ,  and having done so, t o  claim p ro fes-

s i o n a l  status fo r ed u cat i o n .  Perhaps it  w o u l d  fool some 

of t he peop le, s o m e  of t he t i me, but  not for very l o ng. A 
good cu rrent e x a m p le o f  t h is can be taken fro m  the 

aut o m otive ind ustry:  t o  t hose i n  t he k n o w  about 

auto m otive engineering and performance, the  Ford 

G ranada s i mply  is not  i n  essence s i m i lar  to a M ercedes 

Benz, no matter how hard F o rd's promotional  material 

see ks to convince people  t hat i t  is because of su rface 
s i mi larit ies .  

M uc h  m o re i m p o rtant  t ha n  attent ion to  external 
c haracterist ics is  a n  attempt t o  ident ify and u nderstand 
t hose p h il o s o p hical  antecedents upon w h i c h  t he c har
acterist ics are p red icated.  S uc h  an endeav o r  is necessary 
if we w o u l d  k n o w  w hat t he "true" essence of a 
profess i o n  is .  F u rt hermore, we m ust atte mpt to define 
fo r o u rselves what t h e  essence o f  educat i o n  is .  If  we 
s h o u ld fin d  t hat i n  essence p rofess ions and education 
are s i m i lar, t hen we can s hift our attent i o n  t o  t he sal ient  
feat u res o f  profess ions,  and deter m i n e  t he extent to  
w h i c h  t h e  features of a col lect ive o rganizat ion of 
e d u cators can and / o r  s h o u l d  p a ral lel  the features of 
profess i o n s  as currently e x h i bited . 

I n  s u m mary, to al lege bl i t hely as either self-evident or 
red u ndant  t he o p e n i n g  statement t hat "Teaching is a 
p r o fes s i o n ;  t e a c h e rs receive p ro fes s i o n a l  t ra i n i ng; 

teachers are pr ofess ional ."  is  u nwarranted.  
The resolution olthe question " What does it mean to 

he a professional?" as it applies to education cannot be 
achieved until one has determined what the essence of  a 

profession is, what the essen ce of education is, and to 
what extent the two are compatible. U nti l  such t i me, the  
statement  is  at best an a m bigu o u s  assert i o n  generat ing 
man ifold  m isu ndersta n d i n g  and confus ion .  e 

Robert  L. M u l der . 1 s  t e a c h e r  of E n g l 1 s h  a n d  Psychology.  G r a n d  Rap ids Chr is t ian  H i g h  

S c h o o l .  a n d  part - t i u m e  mst ructor i n  t h e  E d u c a t i o n  Department  of C a l v i n  Col lege.  

Grand Rap ids .  M 1 c h i g a n  
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MASTER OF ARTS in TEACHING 
at Calvin College 

SUMMER COURSES 
The summer programs a t  Calvin a re planned for 

teachers - those wanting fresh ideas ,  those wish
ing maste r ' s  degrees.  and those seeking new com
petenci e s .  Others may need to complete the re
qui rements fo r teacher ce rtification in Canada or 
elsewhere.  All fou r  of these goals may be c ombined 
in Calvi n ' s  Master of Arts in Tea ching programs 
programs that can be completed entirely during 
the summe r .  

SESSION ll ,  June 16 - July 8 
(Students may take one course a session . ]  

E d u c  530 ,  Guidance o f  t h e  Gifted, R .  De Haan 

Educ 533 .  Motivating the Under-Achieving S tudent, 
P .  Lucasse 

(Plus 43 other courses,  many of which may be applied to 
the MAT Progra ms. ]  

WORKSHOP, June 27 - July 1 
Eng 570. Language A rts in the Middle School, 

Yz cu.  H.  Ba ron 

SESSION ill, July 1 1 - August 2 
(Students may take one course a session.]  

Educ 51 3 ,  Psychology and the Teaching of Reading, 
G.  Besselsen 

Educ 531 , Teaching Children with Lea rning Problems, 
C .  Kass 

Educ 534. School Adminstration, Staff 

Educ 581 , Educa tiona! Philosophy and Curriculum 
Decisions, D. Oppewal 

Eng 51 0, Literature for the Adolescent, H.  Ba ron 

(Plus 24 other courses,  many of which may be applied to 
the MAT Programs. ]  

SESSION IV, August 3 - 25 
( Students may take one course a session . ]  

Educ 510, History of American Education, P .  De Boer 

Psyc 51 1 .  Mental Health in the Classroom, D.  Bouman 

(Plus 10 other courses, many of which may be applied to 
the MAT Programs. ]  

SPECIAL SESSION, June 27 - August 15 
(Students may take two courses a session.] 

Bioi 51 0, Basic Ideas in Contemporary Biology, Staff 
CPSC 51 1 ,  Computing and Computer Science for 

Teachers, L. Nyhoff 
Educ 540, Reading Problems in the Elementary 

Classroom, K. Blok 

Hist . 2 1 2 ,  England, H. Ippel 
Math 51 2 ,  �bilosophy and Foundations of Mathematics, 

P.'Zwier 

Tuition is $205 a course ($1 90 for members of the 
Christian Reformed Church from Michigan and 

$1 65 fo r those from elsewhere . )  Graduate work
shops a r e  $ 1 0 5 .  Regist ration by mail or in person: 
Registr a r ,  Ca lvin College,  Grand Rapids , Michigan 
49506 : (61 6)  949-4000 . 

SPECIAL SESSION (continued) 
Phys 1 20,  Introductory Physics,  Staff 

Pols 201 , American Politics,  C. Strikwerda 

Spee 2 14 .  Speech for the Elementary Teacher, 
M.  Vande Guchte, J .  Korf 

WORKSHOP S ,  Augus t  15 - 19 
mrs 570, Individualization in F oreign Language 

Instruction. H. Altman 

mrs 571 . Peer Tutoring and Counseling for Teachers, 
\12 cu.  M. Walters 

WORKSHOPS, August 22 - 26 
Educ 570, Personalized Lea rning in Elementa ry Science, 

\12 cu.  H .  Triezenberg 

Educ 571 , Revelation-Response Bible , 1 -9,  Yz cu, 
A .  Snoeyink 

P E 570, Physical Education Institute, K-6 , \12 cu, 
M.  Zuidema 

SESSION IN HAMILTON, ONTARIO, 
July 4 - 22 
Educ 304. Philosophy of Education, H. Beversluis 

Educ 580, Curriculum Theory and Development, 
G .  Steensma 

· -----l 
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I n  the N a m e  of Language, 

edited by Joseph Gold. 209 pages. Toronto: 
Macmillan of Canada, Maclean - H u nter Press, 1 975 

Revie wed by Stanley Wiersm a, 
Englis h Pro fessor, Calvin College. 

U rgency a bout language makes t h is anthology of 
essays by Canadian professors of E nglish a tonic for 
E ngl ish teachers. Even the zealous grow half-hearted. 
Our  inveighing against  t he co m ma sp l ice and the 
fragment sentence having gone un heeded, we st i l l  put 
ou rselves t hrough the motions of being urgent, but we 
lack s i ncerity. 

"The t hesis of t his  book is that anarchy begins wit h a 
breakdown of language; no economic growth is that 
anarchy begi ns wit h a breakdown of language; no 
economic growth wi l l  co mpensate for the stunt ing of 
rat ional ity. Each of us must find a p lace to stand with 
convict ion  on  every major  issue, and our convict io ns 
must become articulate. A rticulated convict ions are al l  
t hat wil l  save us,  say t he writers, fro m  polit ical-social 
anarchy. T he vital organ in  a democracy is language; 
language is st i l l  used, but not exercised sufficiently.  
U nless E nglis h teachers and students are clear about 
th\i t pu rpose, the E ngl i sh  language wi l l  atrophy-and 
with ]t the pol it ical-social structure.  

The signs of atro phy, say t he authors,  are al l  around 
us.  " I  have seen un iversity grad uate students ," says one 
author, "u nable to read aloud a passage of prose 
without falteri ng after every few sentences ."  " Fru itfu l  
exchange," says anot her, has  replaced "confrontat ion," 
bot h i n  and out of schools, to t he detriment of 
democracy. Behavioris m and technology, says another, 
have given us "sk i l ls" and "techniques" for writing, 
"tools of research" and " methods of crit icis m" for 
read ing, and "learning ex periences" instead of books.  
The result :  students are not sk i l lfu l writers, not crit ical 
readers, and not learned cit izens.  

The drift of t his  book is cont rary to M arshal  
M c L u han,  who pred icts t he i m rltinent demise of the 
written word.  I t  would be a poor movie indeed, one 
essayist  suggests, in  which the actors had no script and 
i n  which a l l  d i rect ion was given in  sign language. Even 

the visual  arts depend on the word more than M c Luhan 
realizes.  Oral  language grows more articulate as we are 
a ble to analyze written language; analyzing oral lan
guage, we are always analyzing w hat we t hink  we heard 
or th ink  we said .  Teaching writ ing is not enough; 
teaching s peech is necessary, but teaching speech in
stead of writ ing misses both.  

The att i tude of this  book is conservative, but not 
react io nary. The writers app reciate the advances of 
contemporary l ingu ists in  prov iding a complete gram
mar for E ngl ish,  in bringing mac hine trans lat ion closer 
to a work ing rea lity, and in sh i ft ing theories of usage 
fro m prescript ive to  descript ive pr i nciple.  At t he same 
t i me, al l  that a nat ive speaker of English requires in order 
to i mprove h i s /  her style is roughly what is covered in 
trad it ional  grammar, fragmentary as that system may 
be for foreign speakers of E ngl ish or for translation 
machines. T he authors favor a complete mastery of 
tradit ional gram mar, supp lemented by conte mporary 
gra m mars, rat her than a s mattering of several "co m
plete" systems of grammar, not one of them sufficient ly 
mastered to provide the student with a techn ical abi l ity 
in prose style. I n  the confus ion between structu ral, 
t ransformatio nal,  and .t rad it ional  l ingu i sts,  grammar 
and writ ing have s i mply not been taught -or lea rned, as 
the decl in ing language scores in standard ized col lege
entrance exami nat ions show. 

The att itude of the boo k is conservat ive, but s pright
ly .  That t hese urgent E ngl ish teachers enjoy their  field 
and their  students is  evident in  t hree quotat ions :  

N o, neither telev is ion,  nor fi l m ,  nor t he atomic bomb 
may be blamed for a decl i n ing l i teracy . W hat is certa in 
is that we, t he teachers, are contr i but ing to it by a loss of 
fai th ,  a lack of moral convict ion,  a fa i lure or rigou r, by 
the too-ready award ing of degrees at  a l l  levels, es
pecial ly in Arts and S ocial S ciences, and by the 
u nderlying decadence t hat wants qu ick, cheap resu lts 
fro m  as little effort as possi ble. We see m to be in  the grip 
of rat ional ized exped iency. I am conv inced t hat our  
system wi l l  be  j udged in  t ime by  t he degree of l i t eracy i t  
produces.  * * * W i l l  it come to be sa id  t hat when we 
fo rsoo k our  langu age we a l so  su rrendered our  freed o m ,  
yielded to boredom,  a n d  were content w i t h  mind less 
passiv ity? 

J oseph G o ld 

CHRIS TIAN EDUCA TORS JOURNAL 2 7 



I s  t his  study of S hakes peare and t he grade ( D-) to be 
part of t he formal  educat ion ( remembered as E nglish 
200 H )  and yet to  be what Y eats called "a p reparat ion for 
so mething that never happens?" I f  t he study of l i ter
ature is  to have any meaning, and if  univers it ies are to be 
for t he l iving, t hen it is  i mperative t hat whatever is  
striven for by students be actuated in  their language; 
t hat the poss ib i l i t ies of "realizing" t heir  worth in  
language be rescued fro m  the impoverish ment and 
unconsciousness w h ich, l ike infect ions, are d isplayed i n  
many, many essays which are dut ifu lly p resented each 
year. 

M aur ice S. Ell iot 

The method to be used depends o n  the teacher; 
nothing is more absurd than the search for met hods t hat 
wi l l  enable t hose who lack a talent for teaching or a love 
of l iterature to  do well in t he classroom.  My own 
met hod, for what it  is  worth, is to t ry to  bring l isteni ng, 
read ing, s peaking, and writ ing, into the closest possible 
connect ion .  * * * W hat we most need at present, how
ever, is emphatically not more d iscussion of methods, 
but a clarifying and confirming of our aims. I f  we ensure 
t hat t hose who teach the young understand the i m
portance of language, and can use it competently 
themselves, each will find his  own way to teach ot hers 
his s ki l l. 

Geoffrey Durrant 

Those are stout words, but they and the rest of t he book 
can arouse again  the determinat ion of teachers of 
English.  

The one l i mitat ion  of t he book is its somewhat naive 
ass u mption t hat, if o nly we save the language, we wil l  
save civi lizat ion.  W het her or not we save civ i l izat ion,  
teaching language with vigor and spright l iness wi l l  save 
the classroom w here it happens fro m  point lessness, and 
who shal l  say how much bes ides? 

C hildren's Literatu re, An I ssues Approach, 

by Masha Kabakow R udman. 
D . C. Health and Company, Lexington, Mass. 
433 p p ,  paperbac k,  1 976. 

Revie wed by James J.  Veltkamp, C hairman 

Education D epartm ent 
CHRIS TIA N HERI TA G E C O L L E G E, 
San D iego, Californ ia. 

This recently publ ished book is addressed primarily 
to  the teacher of chi ld ren's l iterature. The author 
recognizes t he s ignificance of l iterature in  molding t he 
th ink ing of chi ldren.  I t  is intended as a reference and 
guide to crit ical evaluat ion of the issues i n  chi ldren's 
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books.  The issues dealt with are d ivorce, death and old 
age,  war, sex, the black,  t he native A merican and t he 
female. Each chapter d iscusses t he issue, how it should 
be handled in  chi ldren's l iterature, and act ivit ies. It also 
contains an annotated reference list of sources and an 
annotated bibliography of chi ldren's books pertaining 
to  the topic.  A ll C hrist ian school teachers should read 
t his book, to become aware of the s u btle i nfluence of a 
thoroug hly humanistic and an existentialistic view of 
l ife pro moted in  the more recently p u blished chi ldren's 
books.  Examples of the t hrust of t he book are " books 
should indicate t hat t here are many att itudes and sets of 
values toward sex and should not impart feel ings of 
guilt  if  t he readers disagree with the message of t he 
bo ok," also "there are no right answers to questions on 
abortion, suicide, euthanasia, death, t he hereafter," and 
"t here is a lmost no topic t hat is unment ionable i n  a 
chi ld's book today . . .  " 

A Unit of Christian Lit 
"How long yet on poetry?" 
My freshmen ask hopefully. 
"Only two weeks-or three ," 
I say, with forced alacrity. 

"I've always hated poetry," 
A girl observes quite candidly. 
I smile and know not to dispute; 
She's evidently honest-and also cute . 

I think of Donne , Crashaw, and Herbert , 
Milton, Hopkins, Francis Thompson
Not everybody's dish of sherbert, 
But good enough to take your comps on. 

Gifted servants of our Savior, 
Melodious singers to the King, 
Each unique in his behavior, 
Background, forms, and structuring. 

How can it be that they can't hear it? 
The song that celebrates their Lord, 
That world-defying, deathless spirit 
Extolling Christ, the Living Word! 

Perhaps their teacher just lacks vision 
To trust the God those poets love; 
It may be to some life decision 
That lyrics in His praise will move. 

-Merle Meeter 
Associate Professor of English 
Dordt College 



''THE MAKE-UP OF AN 

EFFECTIVE TEACHER 

EVALUATION PROGRAM'' 

O ne of the most  neglected and ineffective responsi
bi l i t ies of t he modern school p ri ncipal  has been proper 
teacher evaluat ion .  C lassroom observat ions,  if con
ducted at al l ,  frequently find the principal  feebly s itt ing 
i n  a classro o m  centering t he context of his evaluation 
around petty teacher irregu larit ies. T hese i rregularities 
are tabu lated strictly for t he purpose of giving teachers a 
rat ing. These rat ings, a l though most arbit rary, satisfy 

By D a v i d  J .  Koe t j e  

b o a r d  req u i re ments  concern ing  t he eval uat i o n  o f  
teachers even though t hese evaluat ion attempts seldom 
assist staff members in t heir  professional growth and 
usual ly create on the staff, a d i s l ike for t he eval uat ion 
process .  I t  seems apparent t hat boards of ed ucat ion wi l l  
cont inue to  ask  pr incipals to rate their  teachers even 
though research cont inues to shower us wit h evidence to 
ind icate t hat d ifferent practit ioners evaluating �he same 
teacher's performance may very well arrive at drastic
ally d ifferent evaluations and rat i ngs of the teacher. 

As principals ,  we must go beyond school requ i re
ments and begi n to understand the evaluatory process 
and its goals m uch more clearly. L imit ing t he purpose 

The main purpose of teacher evaluation 

should extend beyond the pinpointing and 

tabulation of teacher strengths and weak

nesses; a good program should center its 

efforts on providing valid information that 

can be used to assist in both the profes

sional growth of the staff and the academic 

growth of the students. 

of our evaluat ion to str ictly t hat of rat ing teachers 
p laces us in  a s i tuation t hat few of us can handle 
effectively. A q uality evaluat ion p rogram invo lves 
considerably more than s imply watching the teacher 
perform, rat ing the teacher, and reporting t hese rat i ngs 
to the board of educat ion .  
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The main purpose of teacher evaluation should 
extend beyond the pinpointing and tabulation of 
teacher strengths and weaknesses; a good program 
should center its efforts on providing valid infor
mation that can be used to assist in both the 
professional growth of the staff and the academic 
gro wth of the students. 

If we are going to use classroo m o bservat ion as a tool 
to  inst igate growth o n  our  staff, we must remove from 
the center of our attent ion the petty irregularities, and 
become sensit ive to the co mplex ities of teacher profi
ciency. T here are many kinds of effectiveness for 
d ifferent k inds of teachers, progra ms, and situations.  
We must, t herefore, begi n by establ ishing a n  open, trust 
collegial relat ionship between ourselves and our  staff. 
We must do away wit h our  tradit ional role of condi
t ioner and ex pert, stop pretending to be al l  th ings to all  
teachers, and esta bl ish ourselves, within bou ndaries, in 
a position that finds us serving the staff as helpers and 
faci l itators.  We should find ourselves as king rat her than 
tell ing in  areas of classroom i nstruct ion .  I t  i s  i m perative 
that we dis play t he notion t hat our school needs each 
staff members knowledge and s k i lls in  order not to only 
fu nct ion properly, but also to share with t he group in  
the decis ion making process. 

Equally i m portant to th is collegial relat ionship on the 
staff is t he el iminat ion of the teacher's fear and anxiety 
t hat are normally associated with the eval uation pro
gram.  The first step towards the e l imination of t his  fear 
is  to make it clear that t he teacher is  not being observed 
for t he purpose of establis h ing a case for d ismissal.  It 
should be clear to the teacher t hat s he was h ired not 
because she was the on ly professional  available for the 
j o b; s he was h i red because you, t he pri ncipal,  wit nessed 
her particular ex pertise a nd decided t hat it would be of 
benefit to  the school's total program. In fact, if you as 
principal  have the authority to select your own staff, 
once a cont ract is issued to a tea her, you automat ically 
share the responsi bil ity with that teacher for successfu l  
teaching performance. I t  i s ,  therefore,  the principal's 
responsibi l ity to assume t he tas k of providing the 
necessary ingred ients to al low the teacher to gam 
proficie ncy in those areas in which she is weak. 
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The classroom visit, therefore, is meaningful  to the 
extent that it is used to gather data for discussion at a 
su bsequent meeting between the principal and the 
teacher.  I t  is at th is most i m por.tant post-observation 
conference that t he principal and t he teacher react to 
those items on  the evaluation design that pinpoint 
particular st rengths and weak nesses. 

Success in the observation and evalu
ation of teahers comes only when all 
persons emerge from this process not 
only knowing that their skills, talents, 
resources, and creativity have been util
ized to maximum effeciency, but also 
feeling emotionally enhanced and intel
lectually richer. 

I t  is at t his p oint t hat t he most challenging aspect of 
the entire evaluatory process occurs, for it is here that 
the principal uses his e.··. per.tise and strives to el iminate 
the wea knesses of ea�h teacher. This change may be 
acco m plis hed by reco mmending a particular author to 
read, a particular technique to try, or  a particular staff 
member to o bserve. We may find it necessary to  shift 
certain teacher responsibilit ies around and, therefore, 
e l iminate various weak nesses by using the strong points 
of other teachers. In addition, through the recognition 
of t hese particular weaknesses we can plan for meaning 
in-service training for weaknesses of our staff. All  oft his 
takes on meaning w hen we remember that throughout 
th is entire process, our m ost important goal is the 
increase in student learning through the increase in 
teacher proficiency. 

In conclusion,  we recognize the difficult challenge 
principals face when we note t hat success in the observa
tion and evaluation of teachers comes on�l' when all 
persons emerge from this process not on�1· knowing that 
their skills, talents, resources, and creativity have been 
utilized to maximum e.ffeciency, but also feeling emo-
tional�r enhanced and intellectually richer. • 

G eorge G roe n .  superintendent of the Ontario ( California ) C h ristian School Associa

tion is the editor of this continuing column .  This issue's contributor. David J .  Koetje. is 
principal of Des Plaines C h ristian School. Des Plaines. Iowa 



GOD IS NO FOOL: thirty five. 

I once knew a man who had been given a very special 
gift .  In his  part icular field he had t he heart and a bi l ity of 
an  artist .  A nd more impressive was t hat this  art was 
ded icated to its giver,  C hrist .  As this  man's l i fe un
folded , so did h is gift ,  a nd he seemed very s pecial i n  the 
eyes of G od and man.  

The man is a fi ne man, and one whom I 'm sure wi l l  
one day face G od,  in  truth .  I 'm sure t hat G od wil l  reach 
his hand out to him and acce pt h im.  But I wonder if 
G od's eyes might also fl icker in d isappointment .  

He  beca me deeply co ncerned with the problems of 
t hose about h im.  Litt le by l i t t le he became less  an artist 
and more a servant to those a bout h im .  He did it well, 
and they loved h im,  and worked h im, a nd used him, and 
fastened on him with a deat h gri p .  Severa l t i mes in  his 
l ife fresh thrusts were made to reopen the d oor to  his art, 
and each ti me, after carefu l  contemplation,  he wou ld 
close the door and turn  back to the worried eyes of those 
about h im.  

W hen C hrist ta lks  to us a bout not being conformed 
to t h is world,  I th ink  he mea ns more than j ust avoiding 
evi l  and wic kedness.  I think he means kee ping our  eyes 
on h i m  and us ing our very special gifts fro m him, as he 
i ntended, not as the world whispers.  The choice is not 
always clear . . .  it is a t ightrope decis ion,  and one way 
wi l l  lead closer to Christ than the other. 

Repri nted with permiss ion 
From G O D  IS NO FOO L by Lois A.  Cheney. 
Co pyright© 1 969 by A bingdon Press 

Dare to 
be a 
Daniel 
I f  you dare speak o u t  agai nst t h e  
effects of n o n - C h r ist i a n  ed ucat i o n ,  
co n s i d e r  j o i n i n g t h e  Assoc iat ion  for 
t h e  Advancement  of C h r ist ian 
Sc h o l a rsh i p  (AACS) . 

AACS s u p p o rts the I nst i tute for 
Ch r ist ian St u d ies .  E i g h t  Ph . D . 's t h e re 
b r i n g  Ch r i st i a n  a lternat i ves to sec u l a r  
sch o l a rsh i p  i n  eco n o m i c s ,  
psyc h o logy,  aesthet ics ,  p h i l oso p h y ,  
h i story ,  and p o l i t i c a l  t h eo ry .  The i r  
resea rc h effo rts a re s h a red w i t h  
stu dents f r o m  seven cou n t r i es w h o  
w o r k  fo r the Maste r of  P h i loso p h y  
and Ph . D .  deg rees at the I nst i tute .  
But  AACS also st i m u l ates C h r ist ian 
act i o n  in  you r  l i fe th ro u g h  
confe ren ces , tapes,  pu b l i c  l ectu res 
and p u b l i cat i o n s .  

Members h i p  m e a n s  tak i n g  a 
cou rageo u s  stan d .  B u t  you a re n ot 
a l o n e .  Ove r 2000 m e m bers i n  1 3  
cou n t r i es have a l ready j o i ned 
tog et h e r  to sta nd up fo r Ch r i st i a n  
l ea rn i n g  a n d  l iv i n g  i n  a l l  a reas of l i fe . 

Pl ease f i l l  i n  the c o u p o n  a n d  send 
i t  to AACS . We w i l l  send you w i t h o u t  
cost an exce rpt f r o m  ·o u r  work o n  
marr iage a n d  fr ien d s h i p  taken from 
Dr .  James O l t h u i s '  boo k ,  I Pledge 
You My Troth. 

J o i n u s  and you r fe l l ow Da n i e l s  
wo r ld-w i d e !  
• • • • • • • • • • • • • • •  

Send to AACS, 229 Co l lege St reet , 
To ronto , Ontar io MST 1 R4 .  

P l ease send me m e m be rs h i p  i nfo rmation 
a long with  the free exce rpt o n  m a rr iage 
and fr iendsh i p .  

Name 

Add ress 

C ity 

Prov ./State Code 8 

• • • • • • • • • • • • • • • 
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C h rist i a n  Ed ucat ors J o u rnal Assn. 
Arie F. Doornbos, B u si ness M a n ager 
4341 K i m ba l l  Ave., S.E. 
G ra nd Ra pids, M ic h i g a n  49 5 0 8  
Add ress correc t i o n  requested 

Can we take the Bible apart, 
analyze it, question it, 
debate it, and stil l trust it? 
CAN WE TRUST THE 
NEW TESTAMENT? 
Sc h o l a rs h ave pu rsued facts a n d  ra i sed 
q uest i o n s  to the exte n t  t h a t  one may 
we l l  ask :  Ca n we t rust  t h e  N e w  Testa
m e n t ?  " T h i s  boo k , "  says Honest to 
Cod a ut h o r  j o h n  A . T .  Rob i n s o n ,  " i s  
a n  i n v i ta t i o n  t o  t r u st ,  t o  g o  w i t h  the 
s c h o l a r  t o  the New T e s t a m e n t ,  t o  
s e e  w h a t  he i s  u p  to a n d  watch h i m  
a s  h e  goes about  h i s  w o r k . "  G c  w i t h  
h i m .  I t  w i l l  i n c rease yo u r  co n f i d e n c e  
t h a t  y o u r fa i t h  i s  n o t m i s p l a c e d . 

1 6 82 , pape r ,  $ 1 . 9 5  

ABOVE THE BATTLE? 
The Bible and Its Critics 
As the " batt l e  fo r the B i b l e" rages , you 
may wonder :  I s  i t  b l asphe m o u s  to s u b
ject  the  Wo r d  of God to c r i t i c i s m ? 
I s n ' t  t h e  B i b l e  " a bove t h e  b a tt l e " ? 
H a rry Boer says i t  i s  not .  A n d  i n  a n  
easy, po p u l a r  sty l e ,  he  defe n d s  B i b l i 
ca l c r i t i c i s m  a s  a v a l u a b l e  a n d  neces
s a ry too l fo r f i n d i n g  the  mea n i n g of the 
B i b l e .  1 69 3 ,  pa per ,  $ 2 . 9 5  
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