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THE CHALLENGE OF TEACHING

This is the time of the year when
teachers hold their conventions.
Such conventions are very import-
ant for the teaching profession.
Their purpose is to stimulate and to
educate.

Teachers are professionals. They
have to keep abreast of the devel-
opments in their field. Conventions
allow them to learn from specialists
and research workers, to share ideas
with fellow teachers, and to learn
how others solve problems that are
intrinsic in the teaching profession.

Teachers also need stimulation.
There are very few professions that
are as demanding as the teaching
profession. Teachers need constant
encouragement and stimulation.

Conventions offer this stimulation,
for there is great encouragement in
knowledge that one is not alone
but is part of a large group with
commonness of purpose.

This issue of the journal seeks to
complement and to reinforce what
conventions try to do by directing
attention to the challenges of teach-
ing. The article of Dr. Oppewal
deals with the need of developing
a strong profession, Mr. Philip Elve
explains some of the opportunities
in administration, Mr. Robert S.
Hoekstra calls attention to the
challenges of high school teaching,
and Mrs. Rose De Graaf points out
some of the opportunities in ele-
mentary school teaching.

The Editor.

The Christian Educators Journal is published by the Christian Educators Association, whose
members teach in, or are committed to the idea of, Christian day schools, whether at the ele-
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The general purpose of this journal is to foster the continuing improvement of educatioqal t'heory
and practice in Christian schools. Therefore, its pages are an open forqm for the ppbllcahon qf
significant articles and studies by Christian educators on Christian teaching. All articles and edi-

torials appearing in it are to be regarded as t

he expression of the viewpoint of the writers and

not as the official position of the Christian Educators Association.

Business correspondence concerning subscriptions to the journal or mgmbers_hip in the Assocla'tlon
should be sent to the Business Manager. Correqundence concerning aticles or l?ook reviews
should be addressed to the Editor. Subscription price is $2.00 per year. Association members

receive the journal free.

Editor: Dr. John A.Van Bruggen, Education Department, Calvin College, Grand Rapids, Michigan
Business Manager: Mr. Nicholas Yff, 7496 Thomas Ave., Jenison, Michigan

THE CHALLENGE OF TEACHER

ORGANIZATIONS

By DonNALD OpPPEWAL *

As this Journal enters its second
year of publication, its editorial
board has decided to devote this
issue to examining some charac-
teristics of the occupation called
teaching. This will be done under
the general theme of “The Chal-
lenge of Christian Teaching.” As
a journal written by and addressed
to Christian educators, it is ap-
propriate that these pages should
contain a hard look at ourselves
and the function we perform in so-
ciety. Such a hard look at our-
selves will likely bring into focus
both our trials and our triumphs,
our collective satisfactions as well
as our unfullfilled expectations.

In this article I should like to
focus on that aspect of teaching
which has to do with membership
and activity in teacher organiza-
tions, with particular attention to
Christian Educators Association,
the group that sponsors this journal.
Other articles in this issue will look
at other aspects of the vocation we
call teaching.

The Road Behind

The skills and competencies re-
quired of a teacher in 1962 are
far more exacting than they have
been, even in our recent past. They
certainly are a far cry from what

* Dr. Donald Oppewal, A.B. Calvin Col-
lege and Ph.D. University of Illinois,
is Assistant Professor of Education at
Calvin College. He is a member of the
Editorial Board of the Christian Edu-
cators Journal.

was expected, or at least accepted,
of the teacher in the colonial “dame
school,” in which any mother who
could stir the broth with one hand
while holding up an alphabet slate
with the other was qualified to
teach. Certainly teaching is no
longer simply a sideline or second
occupation, to be carried on by
bartenders, local dog-catchers, or
town ne’er-do-wells, who have no
steady daytime employment. Teach-
ing is even pretty much losing its
Ichabod Cranes, those well-mean-
ing but socially inept, physically
frail, educated but not enlightened
persons whom Washington Irving
sketched so vividly in his Tales of
Sleepy Hollow. While teaching is
still for some a stepping-stone to
higher things, like marriage, busi-
ness or graduate school, it has a
solid core of men and women who
have made it their lifetime career.
It is they who are presently shaping
the public image of the teacher,and
it is to them that the following is
chiefly addressed.

Teaching as a distinct occupa-
tion has come of age and into re-
spectability, if not deep respect.
There is even much talk of calling
it a “profession,” thus putting it on
a par with medicine, ministry,
law and other related pro-
fessions. However, examination
reveals that this state is more an
aspiration that an actuality, more
an ideal that a reality at present.
One need only consider several
representative  activities which
members of some other professions
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carry out to discover that teaching
has some, but not nearly all, of the
earmarks of a profession. Teachers,
unlike lawyers and doctors, for ex-
ample, have no control over either
the standards for entering the pro-
fession, or over the value placed
on the services of those already in
it. On the credit side, teaching
does exhibit, in varying degrees,
three other characteristics of a pro-
fession: (1) it exhibits an emphasis
upon intellectual techniques in per-
forming its service, (2) it provides
a unique, definite, and essential
social service, and (3) it requires
a long period of specialized train-
ing.2

Depending upon what measures
are used, therefore, to determine
the question, one can say either
that teaching is or is not a pro-
fession. It could in the future
move either away or toward such
such a state, depending in part on
what teachers themselves want and
do. While the past movement has
been toward professional status,
the past is no guarantor of the
future.

The Road Ahead

As Christian teachers stand at
this juncture in history they shall
have to assess themselves and their
desire to be “professionals.” This
journal is dedicated to the proposi-
tion that most of them do have that
desire even if in the past they have
shown only meager signs of going
about it systematically and with
vigor. The Journal’s reason for
existence is to give the Christian
classroom teacher an organ of ex-

(1) For a further treatment of the ear-
marks of a profession, and the ex-
tent to which teaching now exhibits
them, see Myron Lieberman, Educa-
tion As A Profession, Englewood
Cliffs, N.]J.: Prentice-Hall, Inc. 1956,
pp. 2-6.

pression for exhibiting professional
concern and competence, under the
assumption that he does want to
be not only a classroom executor of
educational policies, but also a
shaper of them; he wants to be not
only a follower in the Christian
school movement, but a leader as
well, within his own area of special
competence. However, up to the
time of the publishing of this jour-
nal he had no organ through which
he could express his concern or
competence. True, he could always
individually make his influence
heard and felt through personal
contact with parents, ministers,
and fellow teachers. And the pages
of “official” church papers and
other religious periodicals have al-
ways been open to him, as they
have been to anyone with some-
thing to say. But he had to do
this singly, and therefore, inevi-
tably, weakly. He had to submit
his views to the general public be-
fore they could be submitted to
his professional peers, those who
could help him most to clarify or
implement his views. In the face
of this situation he has often re-
mained silent, and the Christian
school community has been the
weaker for it. An important voice
has not been heard, the voice
of the one on whose shoulders rests
the chief burden of translating into
effective practice the grand and
glorious aims and the broad gen-
eralizations that the rest of the
community makes about the Chris-
tian school. I refer to the class-
room teacher and principal.

Most occupational groups, cer-
tainly most professional groups,
once they come to self-conscious-
ness not only carry on practice but
write and talk to each other and
the public about it. This is exhibit-
ed in the convention and the trade
or professional journal. Both of

these phenomena are brought into
being, the convention and the
journal, by a group who have or-
ganized for the purpose of more
effectively sharing their concern
and competence not only with
profession-wide  problems, nor
each other but with the general
public as well.

While teachers in general have
seen the need for professional or-
ganizations and journals, Christian
teachers have not been as vigorous
in these two areas. While they
have had their yearly institutes,
and filled a page in the Christian
Home and School, they have not
in either of these ways worked
for commonness of judgment or
reached significantly out beyond
themselves with their contribution
to thinking about Christian edu-
cation. If the gains in professional-
ism he has made in the last decade
are not to wither and die on the
vine, the classroom teacher needs
desperately to strengthen these
areas.

The Christian Educators Asso-
ciation and this periodical, the
Christian Educators Journal, is an
attempt to meet that need. Born
out of the vision of a few teachers,
with the delivery room fees paid
by NUCS, the Association and the
journal now lie in the nursery
rapidly depleting the nourishment
provided mainly by persons other
than teachers whom they are de-
signed to serve. Presently about
one-sixth of the teachers listed in
the NUCS directory are members
of the Association or subscribers
to the Journal. This is indeed a
watery diet if the weak infant is to
grow to professional maturity.

The Call To Action

Having sketched the road behind
and the road ahead for professional-
ism and the classroom teacher, what

remains is the call to individual
action. About a thousand more
members and/or subscribers are
needed if the infant is ever to get
off its back and go to work.
Teachers and the Christian com-
munity need this journal in order
to build a community of feeling
about the Christian schools and also
to give the educator the voice that
both he and the community need
to hear.

Free issues cannot be sent indefi-
nitely to non-members or nonsub-
scribers. Renewal of membership
and subscription also begin with
this issue. Thus all those who are
dedicated to the need for continu-
ing the dialogue between teacher
and teacher, as well as between
teacher and the Christian communi-
ty are urged to make use immedi-
ately of the form provided else-
where in this issue. Check the ap-
propriate category and mail to the
address given, enclosing the mem-
bership - subscription - contribu-
tion with the form shown.

Future issues of this journal will
be devoted to such live, and often
perplexing questions as: public sup-
port for religious schools, Christ-
ian textbooks and teaching ma-
terials, the teaching of reading, and
other matters of concern to each
teacher no matter what his teach-
ing level of field. Also planned are
reports on research that has been
conducted or is under way in the
Christian school, and reviews of
significant books.

Considering the relative insigni-
ficance of the financial outlay de-
manded and the potentiality for
good in the Journal, one is temp-
ted to close with the following
tongue-in-cheek paraphrase of that
familiar slogan:

Teachers of the school, unite;

you have nothing to lose
but your change!



THE CHALLENGE OF ADMINISTRATION

By PuiLip ELve®

The high mountain is a chal-
lenge to the adventurous man. The
joy is not so much in the climbing
because the path can be difficult,
exhausting. The joy is in the satis-
faction of the achievement, in
standing on the mountain top and
viewing the surrounding area and
Eeclcognizing it as good and beauti-
ul.

Administration has a similar di-
mension to the administrator. The
steps one has to take to accomplish
a smooth running, goal-accomp-
lishing organization can at times
be painful and difficult; and yet
when the pattern is set and the
school performs all the functions
that a school should perform be-
cause of the light, but definite touch
of an administrator, the satisfac-
tion of achievement comes and
much of the pain and difficulty can
be forgotten.

Herein lies the challenge of
Christian School Administration: to
be instrumental in providing the
best education possible for our
covenant youth. The key word in
this challenge is responsibility. It
is indeed a great responsibility to
be in a position that can to a great
extent govern the quality of teach-
ing and hence the quality and di-
rection of thought of the Christian
youth of our day.

The scope of administration and
the qualities necessary to fulfil the

* Mr. Philip Elve, A.B. Calvin College
and A.M. University of Michigan, is
Principal of Unity Christian High
School.

challenges are so diversified that no
one person is fully suited for all
of its many facets. How diversi-
fied the challenge of administration
is can be seen somewhat in a list
recently published in the NASSP
Bulletin regarding the budgeting of
the secondary school principal’s
total time on the job. The list ran
like this:

Supervision of teachers and
improvement of

instruction 22%
Office routine 15%
Activity program 12%
Pupil personnel 11%
Public relations 7%
Teaching 7%
Administration of school

plant 6%
Business management 5%
Professional meetings 5%
Conferences 3%
School Board 3%
Cafeteria 2%
Transportation 2%

This list is not typical of any
one principal but rather represents
an average of many. Perhaps we
should examine some of the areas
listed as they relate more specifical-
ly to the challenge facing ‘the
Christian School Administrator.

Public Relations

In a sense the area of public re-
lations is a most essential area.
Our schools rely quite heavily on
the good will of the people who
give it financial help. The fact that
some people have so little convic-

tion regarding the Christian train-
ing of their youth that some slight
disagreement with a teacher or the
administrator can result in aban-
donment of their convictions and in
withdrawal of some support, must
be no deterrent to the principal in
doing what he regards as right.
However, his responsibility for the
image of the school must temper
his words and actions so that as
little damage as possible is done to
the good feeling toward the school,
and hence toward its support.

Finance

In this area of finance the chal-
enge takes on another dimension.
The best Christian education possi-
ble must be the chief motive of a
conscientious administrator. Often
quality in teaching and in teaching
materials are related directly to the
funds available. On the other hand
the tuition and gifts required from
the parents to operate the
school must be balanced with their
ability to meet added financial
burden. The principal stands in
the responsible position that re-
quires him to provide the best
education possible within the
framework of the school’s support-
ers’ ability to pay. This aspect of
his position is becoming increas-
ingly difficult as general standards
of education are raised to meet the
challenge of our time. He must use
his inventiveness and organization-
al ability to receive maximum
function from his staff, and yet see
that they are not burdened to a
degree which makes good, creative
teaching performance suffer. He
also must work constantly to see
that the compensation the staff re-
ceives for its service is commensu-
ate with the community’s ability
to pay. The challenge is clear and
at times awesome, but the adminis-
trator must be the optimist, the

encourager of pessimistic society
members, who view dimly the
prospect of maintaining our Chris-
tian school in the light of rising
obligations.

The Teaching Profession

The administrator must also
keep in mind his obligations to ele-
vate the teaching profession. He
can do much and should do much,
to elevate the professional attitudes
and actions of his teachers. He soon
learns that his position is viewed
differently by some teachers and
laymen than by others. Some re-
gard him as a fifth wheel needed
only when a tire goes flat. He be-
comes the fire chief, handy when
something is needed, wanted only
when trouble piles too high to
handle alone. Others feel the ad-
ministrator is the expert in each of
many subject areas and of each and
every grade level. A more accurate
view of the administrator recog-
nizes that he is the responsible per-
son for all the activities inherent in
a school, but he is not; he cannot
be expert in all areas of education.
This overall responsibility he bears
carries with it the need to be in-
formed on and involved in all ac-
tivities of the school. He must take
advantage of all opportunities to
keep informed on new happenings
in educational methods and in the
theories of learning; and what is
even more important, he must en-
courage his teachers to keep up
to date in their subject area and in
the new methods that apply to it.
The present revolution in many
areas of education presents aspecial
challenge to the administrator.
What can he do to see that his
teachers are alert to the new mate-
matics, new Latin, new biology,
new science, new reading, and new
English teaching methods evolving
in our day? What must he do to
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inspire the stagnant, unimaginative
teacher; the teacher who plods
year after year over the same path
with seldom a new idea?

Counseling and Guidance

Today we read much of coun-
seling and guidance. In an age of
complexity our youth need more
belp in acquiring and keeping a
proper direction in life. The ad-
ministrator needs at times to work
with the student on a one to one
basis, and therefore must know the
techniques of counseling. It is true
that because of the image that his
position often creates in the mind
of the youth, he is generally not
in the best position to counsel the
students. This can better be done
by a counselor who does not direct-
ly bear the additional responsibility
of school discipline. However,
counseling at times when miscon-
duct has occurred can be reward-
ing in its total impact on the life
of the disciplined. If in the per-
formance of this duty the principal
can transmit to the student a deep
concern for his welfare, an under-
standing of his feelings and actions,
and the inevitable justice of the
discipline needed; he can be in-
strumental in the area of counseling
the young to a degree that few
others are in a position to do. Each
time a student appears who has
misconducted himself, the princi-
pal faces a new challenge that
requires wisdom beyond men, and
yet a challenge he must meet in a
manner that will make a better per-
son of the student. The reward of
an improved attitude by the stu-
dent is one of the compensations
that the administrator receives.

Organization

In the foregoing list of admini-
strative activities a large portion of
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while at school, and to provide an
time is given to office routine.
Routine sounds insignificant, and
yet lack of organization in the rou-
tine aspects of administration can
doom a school to a haphazard and
confused atmosphere, an atmos-
phere which good teachers flee, and
one where good education becomes
accidental. Scheduling, program-
ming, communications, and in some-
schools the handling of transporta-
tion can be a nightmare of confu-
sion without proper direction from
the administrator. The challenge
in these areas is of such a nature
that the process of refinement is
never complete. New ideas and
new methods are continually re-
fining the routines of the school so
that transitions are made without
confusion or misunderstanding. The
lack of confusion and uncertainty
enables the staff to move foreward
with sureness, and lends itself to a
feeling of direction that brings com-
fort to students and staff alike. A
smooth beginning of the school
year is an accomplishment often un-
noticed, but a rough and disor-
ganized beginning is noticed and
can affect the tenor of the whole
school year. The first instance us-
ually brings nothing to the adminis-
trator except satisfaction in a job
well done. The latter instance ac-
counts at least in part for the rela-
tively short tenure of principals in
administrative positions.

Distinctive Education

All of these challenges do not
equal the greatest challenge in
administration, the challenge of
giving the direction necessary for
the school to reach the objectives
for which it is established. The mo-
tives of our forefathers and parents
include a desire to provide a Chris-
tian atmosphere for their children

education that teaches our youth
the sovereignty of their God in all
spheres of life. If this challenge is
not met, then the very purpose for
the Christian school’s existence be-
comes void.

The distinctiveness of the at-
mosphere and of the teaching is
to a large degree the responsibility
of the principal. The spiritual em-
phasis in classroom and chapel
can be influenced by him in a
number of ways. The way he deals
with the students and teachers
must reflect the convictions of his
heart. One of the chief character-
istics he must look for in the teach-
ers he recommends for positions
on the staff are those involving the
personal convictions and the living
manifestations of a person dedi-
cated first of all to his God. If in
the process of change an adminis-
trator inherits or by error hires
one not suited to the harmonious
order needed in a Christian school,
he must have the courage to act to
preserve the quality and the at-
mosphere needed.

At a meeting not too long ago I
heard a teacher say, “I wouldn’t
take the job of principal for any-

thing.” It is understandable that
one who loves the classroom and
the close personal contact with
students that it offers, will not
want to leave it for an office beset
with decisions and the problems
of everyone. My friends in busi-
ness tell me it is difficult to get
workers to take on the responsi-
bility of being foremen because
life takes on a new dimension for
the foreman, the dimension of re-
sponsibility. However, for the
Christian responsibility cannot be
evaded, and indeed in it lies the
challenges of life, and in meeting
the challenges comes the satisfac-
tion, satisfaction that is not always
earth bound because then indeed
it would often be disappointing,
but satisfaction that is also heaven
bound . . . the satisfaction of ser-
ing God in a way that requires a
little more of one’s life and one’s
effort.

The challenge of administration
can be great, and meeting it can be
satisfying. It is not meant for all
to do, no more than is teaching, or
preaching, or laboring, but to those
who are suited for most of its many
facets, it furnishes a challenge that
can make a life of satisfying service.



CHALLENGING TEACHING
FOR ADOLESCENT AMERICANS

By S. RoBert HOEKSTRA *

ReceNnTLY, within a short period of
time, three separate and unrelated
incidents occurred which chal-
lenged me to investigate and evalu-
ate the nature of the challenge of
teaching on the secondary level.
In an interview at one of the large
universities of the mid-west, I was
asked a question which startled
me, and, I must admit, stumped
me momentarily. In the midst of
a discussion dealing with a gradu-
ate program, this simple question
was interjected, “Why are you
teaching?” Taken aback by the
timing of the question, I tried to
give a plausible answer and found
myself hard-pressed on the spur of
the moment to satisfy my inquisi-
tor. Shrugging off my comments,
he proceeded to another brash,
challenging statement. In his
opinion, private, parochial educa-
tion had a limited and narrow com-
prehension of the entire scope of
education in America. Quickly
pointing out that he had no argu-
ment with the private school as an
institution and being lavish with
praise for its academic standards,
his concern was with its failure to
prepare children for living in a
democracy as well-adjusted citi-
zens. This was a real “slap in the
face”. After a decade of teaching
history, I found the system in
which I labored, was being tried

®* Mr. S. Robert Hoekstra, A.B. Calvin
College and AM. Texas A and I, is In-
structor in History at the Grand Rapids
Christian High School.
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in the balance of his standards and
fcund wanting. After some lengthy
discussion on this point, my an-
tagonizer admitted that he had
pursued this course for the solepur-
pose of challenging me to think
and to re-evaluate my career in
teaching.

On another occasion, a group of
high school teachers from both
public and private schools were
discussing informally the rewards
which come with teaching. There
was common agreement that teach-
ing is the most challenging and ex-
citing career a young man oOr
woman can choose, and its satis-
factions and rewards are many.
Before long the group had com-
piled quite a formidable list of
tangible and intangible rewards
including those of security, work-
ing conditions, tenure, prestige,
vacations, keeping young, and
working with youth. What im-
pressed me was that egotistical
and personal gratifications headed
the list and the rewards found in
helping and challenging students
were secondary in many and
completely absent in others.

The third occurrence was the re-
quest that I try to convey in an
article to this journal my concept
of the challenge of teaching in a
secondary school. Unrelated as
the three events were, each one
served as a jolt to set my mind
awhirl on the nature of the chal-
lenge which makes teaching not
merely a life work, a profession,

an occupation, but a passion, a
love to’teach.

My curiosity aroused, I had to
discover what it is about teaching
that continues to excite and chal-
lenge. After some self-analysis,
quite a bit of reading, and no lit-
tle inquiry I came to these three
deductions. (1) Teaching needs to
be challenging, for once the chal-
lenges and dares are lost it be-
comes drudgery and just another
job.  Without any challenges
teaching loses its freshness and goes
stale, and when it goes stale it
loses its effectiveness and worth.
(2) There is no limit to the chal-
lenges of teaching and not all edu-
cators agree on their significance,
importance, or primacy. (3) Each
valid challenge is a two-way affair.
There is the inward challenge to
the educator and the outward one
toward the student. The educator
cannot challenge pupils to face
life serenely, confidently and with-
out fear unless he is aware of
equivalent challenges in his own
life. The challenge for excellence
in the pupil of necessity demands a
like excellence in the teacher. Chal-
lenging students to comprehend the
vision of excellence, to unleash
their energies in responsive citi-
zenship and unashamedly to serve
God is reward enough for every
dedicated educator. This is the
trio of challenges I would evaluate
in this paper.

The Challenge
for Educational Excellence

Teachers deal with the two most
important things in the world —
ideas and people. The task of the
teacher is to sort out facts, evaluate
their relevancy, and to communi-
cateto theteen-ager theideas which
are important, challenging and vital
to the Christian way of life. There

must be the recognition that not
all children are equal intellectually,
and that intelligence appears in dif-
ferent ways. Nor will all children
achieve a high degree of scholastic
proficiency, and, although success
is a laudible goal, it should be
measured only through careful
study of the individual student and
his capabilities. The inside of a
motor can be more challenging to
many young people than the in-
side of a book. Granted that edu-
cation embraces preparation for
proficiency in a job or vocation,
every student, however, should be
kept occupied with studies which
challenge the mind as well as their
interests. Less than one-third of
the worker’s time is spent on the
job; therefore, education is obli-
gated to prepare students to make
worthwhile use of leisure, spare
time. Since high school will ter-
minate the formal education of
many youngsters, each individual
must develop the ability to think,
evaluate, and make wise decisions.
Schools must require the maximum
from today’s youth, for if he spends
most of his day in an institution
which requires little of him, how
can he be expected to give much of
himself outside of school? Deter-
mination of objectives and re-
sponsibilities is no easy matter,
but conscious decisions lead to a
more effective, dedicated life.
Probably none of our graduates
will make some future issue of
LIFE magazine’s “100 Men of the
Take-Over Generation”, neverthe-
less, each alumnus should leave
our halls prepared to take over and
face the challenges of life with
truth, tools, and tenacity. The
achievement of this worthy goal
of excellence demands a high de-
gree of academic freedom, imagin-
ative exploration, and Christian
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liberty. “Study to show thyself
approved unto God, a workman
that needeth not to be ashamed.”

The Challenge of
Responsible Citizenship

At the turn of the century Teddy
Roosevelt said, “Our country calls
not for the life of ease, but for the
life of strenous endeavor. If we
shink from the hard contest where
men must win at hazard of their
lives and at the risk of all they
hold dear, then the bolder and
stronger peoples will pass us by
and will win for themselves the
domination of the world”. This
challenge to all Americans still
makes sense a half-century later.
America always has been a big,
bold, and demanding country. It
offers much and it expects much in
return. The demands of citizen-
ship, therefore, are great. The
Christian citizen should be the
avowed enemy of ignorance, bigo-
try, prejudice, and corruption. He
must be the champion of the op-
pressed, defender from tyranny,
and paragon of morality. This is
an immense challenge and in order
to prepare our youth education
must be strong in its emphasis in
two areas.

First, American young people
need to understand the struggle in
the world today and attain a better
understanding of our country, its
ideology and system. American
teen-agers must be awakened to
the nature of the conflict between
communism and the free world,
and made aware of the tactics used
in the strife. They must recognize
that their world is involved in a
massive struggle to the finish be-
tween two totally different philos-
ophies of life, and that communism
is not a passing phenomenon, but a
system with which they will con-
tend for a long time. To fully meet
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the challenge, we must provide stu-
dents with not only a knowledge of
our enemy, but also with a better
understanding of our constitutional
system. They should possess an ap-
preciation of Americanism ground-
ed in a thorough acquaintance with
its . institutions, and privi-
leges. must be aware of the
shortcomings, inconsistencies, and
failures found in any human soci-
ety. They must become conscious
of the truth that America has a
future only if she puts her trust in
God. American youth must be sold
the American dream and its ideals
in order that they may seek to func-
tion efficiently and graciously in
society and the nation.

Second, the youth of this great
land must cultivate personal re-
sponsibility and the desire to face
the challenges by actively partici-
pating in the struggle for righteous-
ness in democracy. There has
never been a period when the
courts and government devoted
more time to the guarantees of in-
dividual freedom than they do to-
day. The Christian citizen cannot
smugly overlook the suppression of
any individual’s freedoms irrespec-
tive of race, color or creed, nor
can he be indifferent to evil and
tolerate injustice in any form. This
demands a whole-hearted indorse-
ment of the words of Carl Schurz,
“Our country when right to be
kept right; when wrong to be put
right”. Our Christian youth should
be America’s finest citizens, give
direction to the national purpose,
and become an effective public
conscience. “Ask not what your
country can do for you — ask what
you can do for your country”.

The Challenge of Moral Commitment

Billy Graham has repeatedly
stated that “a return to God by all
Americans is needed before the

nation will be able to face its chal-
lenges”. Each individual must re-
capture the moral strength and
faith in God which challenges men
to admit failures, repent from sin,
and dedicate their lives and for-
tunes to His service. Confronted
by the evidence of moral and spiri-
tual rot on every hand, the Chris-
tian adolescent often is confused as
to the manner of translating faith
into Christian living. He lives in an
era when people are no longer dis-
turbed by scandals, cheating or
immorality. Modern thinkers have
decreed that we are victims of
environment or of inherited tenden-
cies and, therefore, are not to be
blamed for what we are. Big suc-
cessful businessmen caution him to
“do unto others before they do
unto you,” while others counsel
that “little work and much pay”
makes Jack a successful boy. Mod-
ern churchmen inform him that it
is literally impossible to live by the
commandments of Jesus in our
kind of world. He sees a nation that
is stuffed, bored, and confused. We
are naive if we believe that today’s
teen-ager is not looking at this
world around about him and being
affected by it. He has arrived at

‘those years of discretion and is be-

coming aware of sin and injustice,
sensitive to the needs and sufferings
of others, and seeking, consciously
or unconsciously, a philosophy that

gives meaning to life. Here lies the
challenge: That we provide adult
guidance which is kindly, unob-
trusive, exemplary and non-auto-
cratic, leadership which dares them
to catch the vision of the life in
Christ and what it means in all its
fullness for the individual. The
challenge of distinctive living, not
through external piety or superfi-
cial peculiarity, emanating from an
inner character which reflects God’s
image and the essence of true
Christian living.

Henry Adams once said, “A
teacher affects eternity”. I'm sure
he meant to relate this axiom to all
teaching, but only a Christian
teacher fully understands the impli-
cations of laboring with immortal
souls. The magnitude of this sacred
trust is overwhelming and hum-
bling and leaves little room for
self-gratification or personal re-
wards. The great challenge of
teaching lies in challenging the
teen-ager of today to fathom his
intellectual potential, embrace the
Christian faith, and get himself
ready for Christian living and for
effective service to Him. “For you
know how, like a father with his
children, we exhorted (challenged)
each one of you and encouraged
you and charged you to lead a life
worthy of God, who calls you into
his own kingdom and glory”. No
loftier challenge exists than this.
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THE CHALLENGE OF THE
ELEMENTARY TEACHER

By Rose DE Graar *

“Stimulate curiosity.”

“Be enthusiastic about learning so
that it becomes contagious.”

“Challenge each student to do his
best.”

“Teach the child to think and
solve problems.™

Objectives such as these confront
the teacher each year, each week,
and each day of the school year.
But just how are these challenging
goals to be accomplished? Before
considering various aspects of the
idealistic purposes of the teacher,
let us first state that the challenge
of teaching has both direction and
breadth. Our goals direct us in
our way and dictate the manner
in which we teach. However, goals
are also so broad and long-range
in scope that we may not be able
to reach these goals with many of
our students, although we might
have used seemingly all of our
strength to suceed.

Child Development

Generally speaking the teacher
of any grade is concerned with
the development of each child to
the fullest of his potential in every
aspect of his being. The teacher’s
job is to stir the child to seek the

1. These quotations I owe to the Pro-
fessors of Education at Calvin Col-
lege. They were gleaned from their
lectures during my years as an edu-
cation student at Calvin College.

Mrs. Rose Van Til De Graaf, A.B. Calvin College, has been a teacher in the Oakdale’

Christian School.
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highest goals in every area of life,
and to accept himself as he is, with
his strengths and weaknesses. The
teacher’s task is also to stimulate
the child to accept his responsi-
bilities as a Christian and also as
a Christian citizen.

Many of the above objectives in
teaching may seem remote to the
teacher of a six-year old. It is
indeed difficult for the teacher of
the very young to help the child
accept his weaknesses and to know
that he is responsible to God for
his strength. But are they as distant
as they first appear? By no means.
The child has already been stimu-
lated from the day of his birth;
and as concerns the school, these
goals must be initiated in kinder-
garten. It is a well-known fact
that a child must be given a firm
foundation in reading skills in his
early years to be successful in other
areas of academic pursuit. The
same applies for these intangible
goals of which we are concerned
as Christian teachers.

Spiritual Development

In our Christian schools the
teacher’s greatest challenge lies
in the area of the child’s spiritual
development.  Christian values,
ideals, and attitudes concerning
life are often caught rather than
taught. This places a tremendous
responsibility upon the teacher to

live accordingly. As the child
grows, the teacher guides him in
learning more concerning himself
as a covenant child and what re-
sponsibilities the covenant places
upon him. I feel there is one area
of spiritual development that is
sometimes neglected by some of
our teachers. It involves the pe-
culiar role of our children as Chris-
tian citizens. This certainly means
more than teaching the National
Anthem. It certainly includes a
challenge to accept civic responsi-
bilities and to know all possible in-
formation concerning our govern-
ment’s officials and activities so
that intelligent opinions and de-
cisions can be formed and made.

Intellectual Development

The teacher also faces a stimu-
lating challenge in the area of the
mental development of each child.
He has the task of teaching him
to solve problems. He is the cog
between the child’s search of
problems to be solved and their
solutions. The teacher’s cantagious
spirit and desire for knowledge
should be so enthusiastic that
children automatically have the
same thirst to know and achieve.
Each child must become personally
involved in every learning situation.
If the teacher is successful in
achieving this task, the child will
go beyond the classroom to learn
more about the subject. This is a
difficult test for the teacher to pass.
How many of your students went
home today so thrilled about writ-
ing themes or stories that they will
write one on their own at home
and return with it tomorrow to
share with you and the class?

Social Development

The social development of child-
ren certainly presents a challenge
for the teacher. Let us consider
discipline as one of the important

facets of social development. Every
teacher wants respect and order
in the classroom; and each teacher
has his own ideas on how order is
to be established and maintained.
Whatever your ideas are on class-
room management, are the results
more than mere order and obedi-
ence? Do your students make the
desirable behavioral choices by an
internal impulse or by fear of con-
sequences? Do your students
manifest a good deal of self-control
which leads to the ideal, that of
self-discipline? Are behavior mis-
takes dealt with in the same man-
ner and passion as are the arith-
metic mistakes? Finally, ask your-
self whether your students have
formed goals for themselves in be-
havior; and, are these goals based
upon a personal commitment to
God? Do your students know
Ged’s demands in discipline as
children of His?

Also, in social development the
teacher’s role is to guide and lead
each youngster to accept responsi-
bility not only for his own actions
but also the responsibility of carry-
ing out a task the best he can until
it is completed. Social develop-
ment is also concerned with the
student’s relationships with his
peers. Are you, the teacher, giving
the withdrawn youngster the love,
patience, and encouragement that
he needs? Do you love the bully
less than the sweet, studious little
girl? Even though loving him may
be difficult, he needs more love
and encouragement than you can
give. What about the extremely
exuberant youngster? Are you
guiding his ambitious nature into
wholesome channels of pursuit?
And how about that stubborn child
who balks at every suggestion and
task? Have you been able to in-
still in him a desire to seek whole-
some goals on his own volition and
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to cooperate with his classmates?

In conclusion let us each give
ourselves a self-appraisal. You
have accepted the challenge of
teaching this year. How much
have you accomplished in these
early weeks of the year, or have
you already begun to shorten your
goals to make success more feasi-
ble? Take your class list in hand
and ask yourself how you’re doing
with each youngster. What have
you done for him? What must yet
be accomplished before you send
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him along life’s pathway?

Are you thoroughly satisfied with
the goals you've set for yourself
with each child? There are those
teachers who cheat the youngsters
by refusing to surrender them-
selves to the tasks ahead. Unfortu-
nate are those who do not give
themselves wholly to the challenge
before them. They will never fully
experience the joy of seeing their
students achieve the success which
each has earnestly endeavored to
complete.

In forthcoming issues we ex-

pect to deal with the topics: Pub-
lic Support of Christian Schools,
The Teaching of Reading, and
Machine Teaching. If you have
done special work in any of
these fields and are willing to
share the results of your study
with your fellow teachers, will
you please notify the Editor?
Delineate clearly the area in
which you prefer to write.

BOOK REVIEW

The Christian Idea of Education: A Symposium edited by Edmond Ful-
ler. Yale University Press, 1960. 265pp. $1.45.

At the risk of being irrelevant
(since it is not brand new) I
should like to call attention to this
excellent book compiled by Mr.
Edmund Fuller. Books on educa-
tion are not rare. Books on Chris-
tian education are, however, quite
rare. And good books on Christian
education are very rare, if not as-
tonishing. Several years ago Mr.
Cornelius Bontekoe reviewed one
such book: An Approach to Chris-
tian Education, edited by Rupert
E. Davies (Philosophical Library,
New York, 1956). If any of you
have not yet read this book, you
must order it without delay. When
you are finishéd with it, you will
want to read Mr. Fuller’s book too.

“In the fall of 1955 a distin-
guished group of Christian thinkers
met at Kent School in Connecticut
for a seminar on Christian Educa-
tion. This group included such
men as William G. Pollard, E. Har-
ris Harbison, Alan Paton, John
Courtney Murray, Jacques Mari-
tain, Reinhold Niebuhr and others.
This volume contains the papers
they presented and some trans-
cripts of their discussions.” So
writes Mr. Fuller. “The purpose
of this seminar,” he continues, “is
to examine and identify in a fun-
damental fashion the peculiar char-
acteristics of the educational pro-
cesses and objectives which con-
stitute the Christian Idea of Educa-
tion. The emphasis will not be on
religious perspectives in teaching,

Reviewed by MRg. Joun BeversLuis, A.M.

nor on the problems of the Chris-
tian teacher, but will rather be
concerned with education in its
entirety from a Christian viewpoint.
Accordingly, the emphasis through-
out is not upon method, but upon
concept . . . Before we can edu-
cate as Christians we require as a
base a profound Christian insight
into the nature of man and the so-
cial, natural, and supernatural or-
ders in which he lives. Only such a
grounding can bring into integra-
tion the bewildering diversity of
subjects, objects, ideas and mater-
ials involved in the process of ed-
ucation.”

Already the tone of the book
must be apparent. It is not con-
cerned with how to make geome-
try “Christian” or with how gener-
ally “to see God in all things”. Ra-
ther it is a book which operates on
the assumption that “Christian edu-
cation cannot be approached
through teaching methods, curri-
culum revisions, or the injection of
selected Christian interpretations
into existing courses. Rather it is
a germ with which an occasional
teacher here and there, without
even knowing how, may become
infected. Once infected, he be-
comes, whether he will or no, an-
other center from which the infec-
tion spreads.” Christian education,
that is, cannot be too self-conscious,
or, as one gathers at times, too de-
fiant. No one will ever become a
good Christian teacher unless he
has first studied and immersed him-
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self in his field as an end in itself,
and not merely as one more avenue
to God, in the end devotional. Or
in the words of another of the con-
tributors, “The religious revival
today will not eventuate into any-
thing solid until it touches intelli-
gence, and galvanizes intelligence
to genuine scholarship in all that
pertains to religion: history, doc-
trine and everything else.”

In short, if education is to be
Christian, it must first be liberal.
To a Christian no genuine learn-
ing can really be alien. It was St.
Augustine who said, “Let every
good and true Christian under-
stand that wherever truth is found,
it belongs to his Master.” Chris-
tians, however, have been too
tempted “to Christianize the liberal
arts, to manipulate their data, and
to transform the liberal arts into
the Christian arts. There is a cer-
tain integrity in the methods and
the results of the liberal arts which
cannot be compromised, without
impunity, by religious faith. That
is why I believe,” says E. Harris
Harbison, “that Christians should
always be suspicious of attempts to
devise a specifically ‘Christian cur-
riculum, that is, presumably to
develop a ‘Christian history, a
‘Christian  sociology’, ‘Christian
mathematics’, and so on. I be-
lieve,” he continues, “that the
historical experience suggests that
a literal education may be illum-
ined by Christian belief and insight
without effecting its liberal quali-
ty, but that the moment one tries
to transform it into a ‘Christian cur-
riculum’ trouble begins. Then the
classics must be cut and expur-
gated, and indexes of prohibited
books must be drafted. . ..”

Perhaps the best way to indicate
some of the other problems which
the book discusses would be to
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state a few at random:

How can a Christian educa-
tion, an education presumably
beginning and ending in religi-
ous commitment, possibly %e
liberal?

How can we get away from
the Utilitarian Christianity which
asks constantly: “What will it
get me in terms of job, income
and prestige?”

How can we remedy the typi-
cal tendency to treat the Bible
as a single, undifferentiated, and
impregnable entity and reunite
Biblical literature with the his-
torical and spiritual experience
that produced it?

What is the Christian view of
the person within the religious
community?

How do we combat the ten-

dency to reduce Christianity to-

a set of routine propositions
which stifle growth and insight
rather than encourage it?

What specifically is the place
and function of worship in
Christian education beyond that
of mere verbalism and externals?

Of what value is cultural in-
volvement to Christian educa-
tion particularly and to Chris-
tian living generally?

These, I should hope, are enough
to send you off to the bookstore.
One caution, however (and I hesi-
tate to call it a caution), it is more
of a final word of praise: Do not
look for a single, unified, clear-cut
answer to these questions. By their
very nature they do not admit of
a single answer. Different ap-
proaches are indicated throughout
the book, and various alternatives
are presented. Here and there
what two given writers say con-
flicts quite noticeably. But what

better way to arrive at new insights
and make the quest fresh and mean-
ingful?

This is, as you see, no ordinary
book. It deserves careful study.
It will probably never be a “popu-
lar” book in many Christian circles
since it offers no neat answers, no
slogans, and no blueprint for a
Christian school. It says that if we
are to have Christian education at
all, it will be a costly enterprise,
and not only in terms of money.
It is much harder to enlarge one’s
self than it is to enlarge one’s fa-
cilities. It is the firm belief of these
contributors that to be a Christian
teacher means that one must de-
velop himself as fully as possible.
It means, for example, that we will
have to cultivate some of the fol-
lowing qualities more diligently:
open-mindedness, objectivity, the
capacity to transcend provincialism,
a receptivity to new truth, a ma-
ture restraint in making judge-
ments, an eagerness for fresh per-
spectives, and a sensitivity to and
an honesty about views which are

radically different from our own.
Now to cultivate these in one’s self
is a real chore. And if any teacher
has “nothing to do” on weekends,
any one of these projects ought to
keep him busy for a while.

Any of these terms can, of course,
be misunderstood and taken in the
wrong way. To some readers it may
seem as if the book is endorsing
“liberalism” or “relativism”. To
others it may seem a surrender of
all that is uniquely Christian. To
still others it may appear to be
more interested in the noun “edu-
cation” than in the adjective “Chris-
tian”. And, of course, some will sus-
pect it simply because it is not a
product of the Reformed communi-
ty. To all such misgivings I can
only suggest and urge that you
first read the book, and that you
bother your colleagues until they
read it too. Then make your facul-
ty rooms and your faculty meetings
alive with significant discussion to
help offset some of the meaningless
pleasantries and inanities to which
we are all so often reduced.

What's Lutheran in Education: Allan Hart Jahsmann, Concordia Pub-

lishing House, 1960.

Reviewed by Mr. WiLL1aM GRITTER, A.M., teacher of Social Studies
at the Oakdale Christian Junior High School.

Dr. Jahsmann is well qualified to
handle this subject. Both a theo-
logian and educator, he has been
active in Lutheran education for
many years.

This book is not an “official state-
ment” of the Lutheran philosophy
of education. In the author’s own
words it is “a personal study of
what Lutheran theologians and
educators have thought about basic
concerns in a philosophy of educa-
tion. It is an attempt to get a
clearer understanding of the Lu-

theran way in education, but it is
only preliminary to the integrated
statement of Lutheran educational
theory so urgently needed.” (Intro.
xii

})ealing with subjects including
the purposes, principles, and agen-
cies of Lutheran education, Dr.
Jahsmann presents with clarity that
which he believes is distinctively
Lutheran in education. In fact the
author offers an excellent apology
for the necessity of Lutheran edu-
cation. His broad familiarity with
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what other Lutherans have said
about education is evident through-
out the book and the great number
of sources reminds us that the Lu-
therans have spent considerable
time thinking through the implica-
tions of education.

The emphasis on the parochial
school is interesting to those in-
volved in parent controlled Chris-
tian schools. Dr. Jahsmann ex-
presses the Lutheran position when
he raises the question: “Is the
Church’s responsibility as an or-
ganized group limited to moral and
religious education, with parents
and state responsibile for general
liberal or vocational instruction and
training?” (pp. 33) To this he an-
swers the “objectives of Lutheran
education give the answer, for if
the aim and task of the church is
the ‘perfecting of the saints,’ the
church has the inescapable necessi-
ty of being concerned about every
phase of an individual’s life, includ-

ing his total education at any age
level.” (pp. 33-34) Yet one is not
convinced that this “concern about
every phase of an individual’s life,
including his total education at
every age level” necessitates the
establishment of parochial schools.
‘The parent controlled Christian
school does not absolve the Church
of its concern. Instead the Church
is freed from an involvement in
education (liberal and vocational
instruction and training) and al-
lowed to concentrate on its primary
task of preaching the Word.

The author devotes one chapter
to church-state relations in educa-
tion. Of particular interest is his
discussion of the position of the
Lutheran Church on state and fed-
eral aid to church schools.

This book was written for Lu-
theran pastors, teachers, and lay
lcaders. However, it is an excellent
book for anyone who desires a good
introduction to Lutheran educa-
tion.
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