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GOVERNMENT AID FOR NON-PUBLIC SCHOOLS 

Federal aid to education is one of the most vital educational issues 
of our day. It will undoubtedly be one of the most important matters to 
engage the attention of the 88th Congress .  

The Editorial Committee, in an effort to serve its readers, has  de
cided to devote this edition of the Christian Educators Journal to a 
discussion of government aid. The discussion in these pages is not 
intended to be exhaustive and cover all aspects of the problem but 
merely to acquaint the readers with certain facts and to stimulate further 
thinking about this important issue. 

The editorial attempts to show that federal aid to education appears 
at this time to be inevitable and that provisions for the use of federal 
funds are of great importance for our Christian schools . It then proceeds 
to suggest ways in which the Christian school constituency can work 
toward obtaining government aid and thereby insure their schools of 
a place alongside the public schools. 

Prof. Vanden Berg, in his article, calls attention to the reasonableness 
of public support of non-public schools and suggests definite lines of 
action. 

Prof. Oppewal's article shows that the Federal Government has 
already committed itself to the principle of government support of 
non-public schools and that any attempt to deny such schools the right 
to participate in this support is in reality a request for reversal of policy. 

The article most difficult to obtain was one that would set forth 
the position of the one who does not want other than public schools 
to share in government aid. Prof. Feringa finally consented to place 
himself in that position and give what he comiders to be the most 
cogent arguments for government support of public schools only. 

The Editor 

The Christian Educators Journal is published by the Christian Educators Association, whose mem
bers teach in, or are committed to the idea of, Christian day schools, whether at the elementary, 
secondary, or college level. 

The general pnrpose of this journal is to foste� the continuing improvement of educational theory 
and practice in Christian schools. Therefore, 1ts pages are a!l .open for�nn for the publication of 
significant articles and studies ·by Christian educators on Chnshan tea_chmg.. All articles and edi
torials appearing in it are to he regarded as the expressw� C!f the v1ewpmnt of the writers and 
not as the official position of the Christian Educators Assocwtwn. 

Business correspol).dence cont;ernin� subscriptions to the journal or �embership in the Association 
should be sent to the ;Business Manager. Correspondence concerning articles or book reviews 
should he addressed to· the Editor. Subscription price is $2.00' per year. Association members 
receive the journal free. 

Editor: Dr. John A. Van Bruggen, Education Department, Calvin College, Grand Rapids, Michigan 

Business Afarwger: Mr. Nicholas Yff, 7496 Thomas Ave., Jenison, Michigan 

EDITORIAL 
JoHN A. VAN BRUGGE� 

THE CHALLENGE OF GOVERNMENT AID 

The 88th Congress is now in 
session. One of the items of busi
ness that will surely come before 
it is a bill to make federal aid 
available for elementary and sec
ondary schools. There is still some 
doubt as to what the 88th Congress 
will do with such a bill, but there 
is no longer any doubt that federal 
aid to education is forthcoming. 

The problem that must still be 
settled is the extent of participa
tion, whether such aid is to be 
restricted to the public schools or 
if it is also to include non-public 
schools. The final resolution will 
depend largely upon the attitudes 
and efforts of those who are in 
sympathy with and support non
public schools . 

Federal Aid Is Inevitable 

Three forces operate to bring 
pressure upon the Federal Govern
ment to accept as one of its respon
sibilities the financing of education 
at the elementary and secondary 
levels. One is the increasing mo
bility of the American population. 
There was a time when the resi
dents of a particular state, with but 
few exceptions, remained in that 
state. The state that provided well 
for its school system was therefore 
rewarded with well trained and 
educated adult citizens, but the 
state that could afford only a 

meager outlay for education had 
to be content with poorly trained 
citizens. 

This is no longer the situation. 
The trend toward shifting from one 
state to another, usually from the 
poorer to the wealthier states, has 
brought with it a change. A state 
can no longer be guaranteed a pop· 
ulation of adequately trained adults 
by supporting a good school sys
tem; it must now include many 
with inferior training who have 
come from other states . In other 
words, a state no longer educates. 
its own citizens, it also educates 
those of other states. And educa
tion then becomes a matter of gen
eral concern. There is need, there
fore, for some agency, with broader 
powers than individual states, to 
help attain a greater degree of 
equalization of support of educa
tion. The Federal Government is 
the logical agency to undertake 
this task. 

A second force is the increasing 
need for well trained man power 
in our age of automation. In the 
past corporations were eager for 
capital and property. These were 
the necessary ingredients for suc
cess .  This has changed. The need 
now is for "brains", for workers 
with ability. One hundred years 
ago more than 90 per cent of the 
power used in doing the nation's 
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work was produced by men but 
in our day less than 10 per cent of 
that power is produced by men. 
Machines have taken over. Work
ers of today must be able not only 
to manage but also to build and 
design better and more efficient 
machines. The outcome of the 
struggle for power between the 
United States and Russia is depen
dent not first of all upon the capital 
and property that one or the other 
possesses but rather upon the cali
bre of the workers that each can 
enlist. 

Industry has begun to reckon 
with this need. Corporations have 
invested large sums of money in 
endowments and scholarships in 
the hope of encouraging the more 
able college students to continue 
their education. But these efforts 
have proved inadequate. More col
lege students are needed who have 
the aptitude and the ability to 
handle upper echelon positions in 
business, industry and research. 
The way to get more of such stu
dents is to recruit them from the 
elementary and secondary schools. 
But this can be effective only if 
there is improvement in the educa
tional standards of the schools in 
the so-called poorer states.  

Since the welfare of the nation 
is so closely tied in with education, 
the Federal Government can no 
longer afford to follow a hands off 
policy with respect to education 
at any level. 

The third force is the growing 
inclination on the part of the Amer
ican public to look to the Federal 
Government for the solution of its 
problems. As long as this trend 
prevails, the great problem of pro-
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viding equal educational oppor
tunities for all is bound to become 
a federal matter. 

Whether or not we approve of 
the trend there is little doubt that 
legislation in favor of federal aid 
to education will soon be enacted. 
The delay has been caused largely 
by the controversy regarding the 
right of non-public schools to share 
in the funds that will be made 
available. 

This is a crucial issue. If federal 
aid is denied non-public schools, 
the possibility of their receiving 
aid from local or state governments 
will also be severely reduced. This 
may mean that religiously oriented 
schools will face extinction because 
of insufficient economic resources 
to compete with the educational 
opportunities offered by the public 
schools. 

The Challenge of Federal Aid 

It is regrettable that an aggres
sive minority is using the issue of 
federal aid to education for the 
purpose of opposing religion. U n
der the guise of safeguarding the 
principle of separation of Church 
and State they are driving a strong 
and solid wedge between govern
ment and religion. To advance 
their campaign they have injected 
an emotional issue. They have cul
tivated the s u s p i c i o n  that the 
Roman Catholic Church is attempt
ing to get for its schools something 
that does not rightfully belong to 
them. This strategy has been suc
cessful. A large segment of Prot
estantism has become convinced 
that they should oppose the grant
ing of government aid to religious 
schools because it may help the 

Roman Catholic Church. They do 
not realize that once the principle 
of excluding religious schools has 
been established they are in dan
ger of losing their own religious 
institutions .  

The situation presents a clear 
and definite challenge to those 
who operate Protestant Christian 
schools. It is this group that must 
seek earnestly and work assidu
ously to clarify the issues involved. 

We are happy to learn that 
the National Union of Christian 
Schools has made a start. At the 
1962 Christian School Convention 
the House of Delegates adopted 
two conclusions of a study commit
tee's report on public support of 
Christian schools: ( 1 )  "That gov
ernment aid is sound historically 
and in principle," and ( 2 )  "That 
our Christian school system has a 
right to government aid." 

This decision establishes the 
policy of our Christian school 
movement with respect to govern
ment aid. It serves notice that 
Christian school leaders are agreed 
that their schools are entitled to 
public support and that they are 
ready to accept it. 

Such clarification is helpful. The 
Roman Catholics have made their 
position clear, but Protestants, un
til now, have not clearly indicated 
their stand. By failing to do so 
they have helped to create the mis
taken idea that only the Roman 
Catholic Church is involved in the 
federal aid controversy. The de
cision of the Christian school lead
ers is a warning that the issue is 
more complicated, that Protestants 
are also involved. 

The challenge to seek united 
action. The decision of the 1962 

Convention should be used as a 
springboard for further action. We 
should not asume that because our 
Christian school m o v ement  is 
comparatively small and its con
stituents make up only a small 
percentage of the Protestant pop� 
ulation our voice will not be heard. 
There are several other Protestant 
groups that have their own school 
systems; they should be urged to 
record decisions with respect to 
government aid. 

The National Union of Christian 
Schools should now overture other 
Protestant school groups such as 
the Lutherans, the Mennonites, and 
the Fundamentalists to take similar 
action. These groups must be 
persuaded that their hope of sur
vival lies in united action. Their 
d e c i s i on s  m u s t  be clear and 
unequivocal. 

If the Christian people of our 
nation are informed of the basic 
issues involved in the federal aid 
controversy, if they are shown that 
the question in dispute affects 
Protestants as well as Roman Cath
olic groups, and if they are led to 
see that the survival of Christian 
institutions is at stake, they may 
be depended on to judge wisely 
and to give adequate direction to 
our legislators. So far they have 
been subjected to propaganda; it 
is time that they be given the facts. 

The challenge to raise standards 
of education. At the 1962 Conven
tion the House of Delegates also 
decided to delete the conclusion, 
"That Christian school constituents 
should actively defend and exercise 
this right." 

This decision may be interpreted 
in several ways. It can be regarded,' 
for example, as an expression of 
indifference. "'V e have taken a 
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stand on government aid, but why 
get excited about it? It is not that 
important." In view of another 
i;esolution adopted by the same 
flouse of Delegates, it appears that 
another i n t e r p r e t a t i o n  is more 
ljkely and reasonable. The resolu
tion states, in part, "Fully quali
fied teachers are an utter necessity 
to afford high quality education 
and to meet the objective of the 
Christian school. Also, among the 
factors that establish an image of 
the Christian school in the com
munity for good or ill, is the com
petence of its staff." 

The Convention delegates seem 
to be saying, "We have decided 
that we are entitled to government 
aid, but we are not ready to claim 
it because of the weaknesses that 
exist within our schools ." This at
titude is wise and prudent, for a 
school that would claim equal 
rights with the public schools to 
government aid should not be in
ferior to the public schools in any 
respect. 

The 1962-63 Christian School 
Directory reveals that less than 
two-thirds of all the teachers in our 
Christian schools hold four year 
college degrees. When one teacher 
out of three does not meet the 
qualifications to entitle him to a 
standard teaching certificate, our 
schools cannot seriously ask for 
government aid. 

Inferior teaching staffs create 
other problems. Those who have 
not invested much in their profes
sion cannot be expected to be dedi
cated to the profession and assume 
professional responsibilities. Yet, 
\vithout a strong and genuine pro
fessional spirit among its teachers 
the Christian schools are bound 
to remain weak. 
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• Inferior teachers are not usually 
capable of giving professional lead
ership of the kind that is sorely 
needed in our Christian schools . 
Education has undergone tremen
dous changes in recent years . Re
search has given insights that were 
hitherto unknown. Our need is for 
teachers who can evaluate what is 
being advocated in modern edu
cation in order to determine which 
aspects can be adopted by the 
Christian schools in the light of 
our conception of the nature of 
education. This is not the task of 
a few leaders; it is the work of 
every classroom teacher in the 
Christian schools . This is striving 
for genuinely distinctive education, 
and when we have achieved it to 
a degree that it is discernible to all, 
we shall be in a more favorable 
position to ask for government aid. 
We shall then be performing a val
uable service and a service that 
other schools cannot perform. 

The challenge to create a new 
image of the Christian school . The 
image of Christian, or religious, 
schools in the United States is not 
favorable. It is first of all the 
image of a struggling school, poorly 
housed and academically weak. 
One has but to read an article such 
as Willoughby Newton's "Protes
tant Parochial Schools," in the Sat
urday Review of Jan. 20, 1962, to 
find out what is the general opinion 
of the American public regarding 
religious schools. 

The fact that this image may be 
distorted does not help us; the 
image is there. Only one course is 
open; we must convince the public 
that our schools are not weak. We 
must show them that our schools 
are strong and that they can make 
a valuable contribution to the 
learning and culture of our nation. 

We must also seek to convince 
the general public that our Chris
tian schools do not disregard estab
lished educational standards but 
that they constantly strive to im
prove the education they give. If 
this can be done, and if it is done, 
how can anyone in all fairness 
advocate jeopardizing the existence 
of such schools? 

There is another image of the 
Christian schools that must be 
changed. It is the image of an 
institution that is set up for the 
purpose of opposing and under
mining the public school system. 
One need but identify himself at 
some educational conference as an 
advocate and supporter of a reli
gious day school and he immedi
ately senses that he is suspected 
of being an enemy of the public 
schools. 

Perhaps we have been guilty of 
helping to create that image. It is 
well to recognize that the citizens 
of the United States are justly 
proud of their public school sys
tem. We shall not gain sympathy 
for our Christian schools by giving 
the impression that these schools 
are c o m p e t i t o r s  of the public 
schools. 

We need not create an anti pub
lic school image. Christian schools 
exist to give a distinctive education 
to covenant youth. They stand on 
their own merits, not on criticism 
of the public schools. 

This does not mean that we have 

no right to criticize the public 
schools nor does it mean that we 
must condone all that is done in 
them. The right to criticize is ours 
as citizens, but this same right also 
requires that we uphold the public 
schools and defend them when 
they perform their functions well. 

vVhat we are advocating is a 
more positive form of propaganda 
for the right of Christian schools 
to exist. If we want others to 
know how vital our Christian 
schools are to the preservation of 
our democracy, we must let them 
know about the basic principles 
upon which  t h e s e  schools are 
founded. 

This may require a language that 
differs from the theological lan
guage we use to advocate the use 
of Christian schools in our own 
circles. It must not be an attempt 
to water down the basic principles, 
but it must be an attempt to con
vince others of the need of our 
Christian schools in l a n g u a ge 
which they can understand. 

Our Christian schools are in a 
precarious position because of the 
issues that have been injected into 
the federal aid to education con
troversy. We who support and 
make use of these schools are con
vinced that they are a tremendous 
power for good, that neither the 
Church nor the State can afford 
to be without them. To us is com
mitted the task of convincing others 
of the need of Christian schools. 
Are we equal to it? 
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"WITH LIBERTY AND JUSTICE FOR ALL" 

The right of parents to send their 
children to Christian schools, or to 
any independent school of their 
choice, is being ignored, restricted, 
or denied today to the extent that 
the continued existence of these 
schools is in jeopardy. And unless 
there is a well-organized and con
certed effort to defend the right 
of parents to educate their children 
in the school of their choice, the 
independent schools will cease to 
exist or will be available only to 
the rich. 

Parental rights to freedom of 
choice in education, however, will 
be secured only when public mon
ies provided for the purpose of ed
ucation are distributed, without 
discrimination, to all who are 
being educated. The purpose of 
this paper is twofold. First, to set 
forth the grounds upon which the 
right to public funds for all edu
cation is established and, second, 
to indicate the channels through 
which a united effort can be made 
in defense of this right. 

Foundations of Parents 
Rights in Education 
' 

The right of parents to a free 
choice in the education of their 
children is founded in the principle 
that justice demands it. This will 
be demonstrated by looking at the 
nature of education and its sup
port in the United States . 

BY JoHN VANDEN BERG0 

The public welfare nature of all 
education. Education has been 
deemed so vital to the welfare of 
American society that it has been 
made compulsory, at least through 
most of high school, in all fifty 
states. Since the Russians lofted 
Sputnik I into orbit on October 4, 
1957 the strengthening of education 
has become a matter of national 
concern, indeed, it was after this 
date that the Federal Government 
became increasingly interested in 
the promotion of Federal financing 
of all levels of education. When 
President Kennedy introduced his 
education proposals to Congress on 
Feb. 20, 1961 he made these state
ments: "Our progress as a nation 
can be no swifter than our progress 
in education. Our requirements for 
world leadership, our hopes for 
economic growth, and the demands 
of citizenship itself in an era such 
as this all require the maximum de
velopment of every young Ameri
can's capacity . . . .  Our twin goals 
must be: A new standard of ex
cellence in education - and the 
availability of such excellence to 
all who are willing and able to 
pursue it." If this is the intent of 
federal financing of education, it 
seems patent that it will be more 
completely and readily attained 
when federal financing is extended 
to 100 per cent of the students in 
elementary and secondary schools 

0Dr. John Vanden Berg, Ph.D., University of Michigan, is Professor of Economics 
at Calvin College. He is also Board Chairman of the Michigan Citizens for Edu
cational Freedom. 
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than if it excludes the approxi
mately 15 per cent ( 7,000,000 ) of 
these students enrolled in the inde
pendent schools, as was proposed. 

Although we supporters of Chris
tian schools believe that the pri
mary responsibility for educating 
children lodges with the parents 
and is a Christian's duty, whether 
the state compels us to educate 
our children or not, nevertheless, 
we must not lose sight of the fact 
that the state compels us to educate 
our children and establishes the 
framework within which we are al
lowed to operate. Education is 
compulsory precisely because it is 
in the public welfare that citizens 
be educated. And because it is 
compulsory it is supported by pub
lic tax funds. But there is no 
logical reason why these public tax 
funds should be used to support 
only part of the students who are 
bein.g educated for the public good 
and let the other part shift for itself 
so far as finances are concerned. 

Overwhelmingly the public wel
fare function of education is being 
discharged at the state and local 
levels in the public school systems. 
The private, independent school 
systems, however, are likewise dis
charging the public welfare func
tion of education. Because all 
schools which meet the minimal 
educational standards established 
by law are serving the public, the 
children going to those schools all 
have a just claim to the public 
monies which are provided for edu
cation by all citizens . 1 

The religious nature of all educa
tion. Presumably the public schools 

teach subjects in a neutral context. 
That is to say, there is no specific 
religious orientation in the public 
school. This, however, is impos
sible in practice. It is difficult to 
believe that the public school does 
not impart an "approach-to-life," a 

"world-and-life view." Rev. Virgil 
Blum, associate professor of politi
cal science at Marquette University 
states "Every educational institu
tion, or certainly its individual 
faculty members, is philosophically 
and theologically oriented. There 
is no such thing as philosophical 
and theological neutrality in the 
classroom. The questions 'What is 
man?' 'Where does he come from?' 
'What is his purpose?' 'Is there a 
God?' cannot be avoided." . 

Dr. Luther A. Weigle, former 
Dean of the Yale Divinity School, 
points out that "the ignoring of re
ligion by the schools inevitably 
conveys to the children a negative 
suggestion . . . . It is natural for 
them to conclude that religion is 
negligible, or unimportant, or ir
relevant to the main business of 
life ." 

The elimination of God is the 
very essence of secularism. It is 
a theological position; it is ,  in fact, 
a religion. The continued elimin
ation of God from the public 
schools has led Episcopal Bishop 
James A. Pike to assert "Humani
tarian secularism . . . is now the 
establi;,hed religion d the United 
States . 

If, then, the public schools are 
rcligiom ly orie!lted and are sup
ported by public tax monies, all 
schools should receive the same 

1This thesis is more fully developed by Dr. Marion Snapper in his article "The State and t]>;e 
Christian Schools," which appeared in the April, 1961 issue of the Reformed Journal. In· this 
article Dr. Snapper states "If Christian dav-school education is governmental (public welfare
VdB) activity, and if such education is cmitrol:ed by the state, either by direction or indirectly, 
because it is governmental activity, then jt would appear that it ought to have .financial suP:port 
from the state." · ' ' 
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{X)nsideration. Justice demands that 
t'h,e government not place its sup
port exclusively behind one reli
gious position. Indeed, this would 
seem to be a violation of the free
dom of religion clause in the Con
stitution! And when justice is 
ignored or denied freedom is in 
danger.· 
\ 

!r' Defense of Freedom: 
8rganization 
:: 'The right of parents to educate 
�h�ir children in the school of their 
choice has been questioned and 
S,orne folk have even attempted to 
�ave the independent school out
lawed. It has been established by 
the Supreme Court decision, how
e;ver, that the independent school 
qoes have the right to exist and 
implicit in this decision is the con
qlusion that the independent school 
satisfies the compulsory education 
'a'fS. .Thus, in the Pierce case 
(;1925), popularly known as "the 
Qregon Case," the Supreme Court 
r:qled unconstitutional a law of the 
State of Oregon which would have 
required all children between the 
ages of 6 and 16 to attend public 
schools. The court declared: 

"'The fundamental theory of lib
erty upon which all governments in 

> this Union repose excludes a general 
power of the State to standardize 
its, children by forcing them to ac
cept instruction from public teachers 
only. The child is not the mere 

· creature of the State; those who nur
ture him and direct his destiny have 

. 
the right, coul?led with the high 

· duty, to recogmze and prepare him 
for additional obligations." 

In this case the Court enunciated 
the principle that the parents have 
the prior right to choose and direct 
the. education of their children and 
tl:Jiat this right may not be taken 
\l>'Yay from them by the State. It 
further recognizes that education 

rightly includes training in areas 
beyond that given in the public 
schools. 

In spite of the fact that inde
pendent schools serve the public 
mterest, and in spite of the fact 
that the right to choose the kind 
of education we wish to give our 
children i� .protected by Supreme 
Court deCisiOn, we are not, in fact, 
free to choose the kind of educa
tion we wish for our children. For 
we can do so only at great financial 
cost. While the elimination of the 
independent school cannot be ac
complished by law because of the 
Supreme Court decision, it can be 
acco�plished, in fact, by economic 
coerciOn. 

The possibility of the state ex
eiting economic coercion is recog
nized by the Supreme Court in its 
decision in the New York State 
case on prayer in the public schools. 
In that case Justice Black stated 
that it was not the business of the 
government to write or sanction 
official prayers. (With that posi
tion 

.
I am in full accord. ) In de

fendmg his position he stated 
"When the power, prestige, and 
financial support of government is 
pla?ed behi�d � particular religious 
behef, the md1rect coercive pres
sure upon religious minorities to 
conform to the prevailing offici::llly 
approve� religion is plain." Pre
?Isely th1s same logic can be used 
m the case of education, for when 
the �overnment places its power, 
prestige, and financial support be
hind the public school philosophy 
of education,  namely, secular
humanism, then it places indirect 
coercive pressure upon all other 
philosophies of education. Our 
freedom to educate our children is 
being eroded and it is time that 
we speak up in defense of it. In-

deed, it is our duty to defend our 
freedom. 

But, let ·it be said immediately 
tpat it)s not only our freedom that 
is involved.· · It is the freedom of 
everyone .in . a pluralistic society. 
Just as I ms1st on my freedom to 
educat� .my children according to 
my rehgw;�Js commitments, so shall 
I insist on that freedom for every
one. And the greater my insistence 
on my freedom, the more sure the 
fre�dom of others to practice their 
behefs and to educate their chil
dren according to their convictions. 

The defense of freedom in edu
cation requires action, well-con-

ceived and sustained action. And 
this requires organization. There 
is such an action group in existence 
called citizens for Educational 
Freedom. CEF is a non-sectarian 
non-partizan group dedicated t� 
the defense , of freedom of choice 
in education:·· 1t · was organi�\ed 
only as late as 1959 but already has 
done effective work on the national' 
�nd state le�els. Anyone intereste<l;' 
m freedom m education should join' 
this group. Information aboutCEF 
can be obtained by writing td 
Citizens for Educational Freedorri' 
3109 S. Grand Blvd., St. Louis 18'; 
Missouri or to the author at Cah.ii�l 
College, Grand Rapids 6, Michig�n. 

. i)l 

.) 
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EXISTING FORMS OF GOVERNMENT AID 

Amid all the pro and con discus
sion of the advisability of support
ing private and parochial schools 
with tax money, it should not be 
forgotten that such support has 
existed for years. While it has 
been piecemeal and indirect, it has 
nevertheless existed as a consistent 
practice of government aid to re
ligious schools. 

Elsewhere in this issue of the 
] ournal others will engage in polem
ics, pointing out reasons why tax 
support for Christian schools is 
good or bad, and on what grounds. 
In this article the reader will be 
presented with a sampling of the 
existing forms of public support 
for religious schools. While some 
generalizations will be drawn out 
of the data, the reader will be left 
to draw his own conclusions about 
the desirability of increasing or de
creasing the existing support. The 
question of whether or not the in
direct forms should be made direct 
or eliminated entirely, the piece
meal forms should be made into a 
consistent program, or substantially 
reduced, will remain. 

The forms will be briefly de
scribed under several  headings 
divided into the area or purpose 
for which the support is given and 
covering lower, secondary, and 
higher education. Whatever fed
eral, state, or local support exists, 

- as well as both direct and indirect 
support (in the form of free serv-

BY DONALD 0PPEWAL0 

ices, for example) will be treated 
under each heading. The four 
major areas in which aid will be 
described are: for individuals 
(students and teachers), for im� 
provement of curriculum, for auxil
iary materials, and for auxiliary 
services. 

For College Students 
And For Teachers 

The National Defense Education 
Act of 1958 (extended in 1961 to 
run to 1964) provides either money 
or free services for several phases 
of non-public education. Among 
them are low interest loans for col
lege students (Title I). The differ
ence between what such loans 
would cost on the market and the 
cost through a government loan 
represents an aid to the private 
school student. Secondly, fellow
ships or direct grants (Title IV) 
amounting to $2000 to $2500 per 
year are available for graduate 
work in religious universities as 
well as for preparation for teaching 
in religious colleges. Thirdly, tui
tion free attendance at institutes 
for improvement of teaching of 
foreign languages (Title VI ) as 
well as at institutes for improve
II_lent of counseling and testing 
services (Title V) is available to 
teachers in religious schools. These 
three may be taken as examples of 
government aid to the Christian 
school, either to its students or to 
its teachers. 

"Dr. Oppewal, Ph.D., University of Illinois, is Assistant Professor of Education at 
Calvin College. 

' 
I 

The second example of federal 
legislation in this area is the Serv
icemen's Readjustment Act of 1944, 
popularly known as the "G.I. Bill". 
Under this Act students in Chris
tian colleges as well as public were 
paid a monthly subsistence and the 
college received a government 
check to  cover tuition and book 
fees. The payment of tuition by 
government check is an example of 
one of the most direct forms of 
public aid to religious schools. 

The aid that goes directly to 
persons (teachers and college stu
dents ) rather than to the institu
tions has come chiefly if not 
exclusively from the federal level 
of government. Thus these forms 
have been available to all Chris
tian schools whatever their state 
or locality. 

For Improvement of Curriculum 

Not only has aid been made 
available for the purpose of train
ing teachers but it is also available 
for the purchase of curriculum ma
terials in certain areas. The Na
tional Defense Education Act 
specifies that private schools are 
eligible for low-interest 10 year 
loans for the purchase of laboratory 
equiDment for the teaching of mod
ern foreign language and of sci
ence. Already $2.7 million in loans 
have been made to approximately 
180 private schools for this purpose. 
These loans to institutions, as with 
those to individuals, may be sajd 
to be a form of government finan
cial aid or support because the low 
rate: cf interest constitutes a sav
ings over the current bank rates. 

' 

Federal money is a;lso channeled 
into colleges by the National Sci
ence Foundation. Operating on a 
budget of money, appropriated by 
Congress,. it gives sizeable grants 

to private and religious colleges for 
carrying on specific research in sci
ence, as well as for the operation 
of institutes for the improvement of 
science teaching. In contrast to the 
indirect aid of NDEA loans, these 
NSF grants are a form of direct 
monetary support for specified cur
riculum areas in religious colleges. 

In certain states the School Code 
or the Constitution specifies that 
state-approved textbooks shall be 
loaned free of charge to private and 
parochial schools as well as public. 
In those few states where this is per
missible ( Louisiana and Oregon 
being examples ) the government 
may be said to be aiding those 
non-public schools in the amount 
of the cost of the textbooks 
involved. 

While the constitutionality of this 
practice is undergoing examination 
by the courts in the state of Ore
gon at the present time, the case 
is not settled, and thus may serve 
as an example of government aid 
to religious schools at the state 
level. 
For Auxiliary Materials 

In addition to teachers, students, 
and curriculum materials, any 
school and college requires a vast 
amount of material as auxiliaries 
to its direct instructional program. 
Considerable support of religious 
schools has been given by govern
ment agencies and with public 
funds in this area of education. 

According to the National School 
Lunch Act of 1946 (which was a 
culmination of the policies devel
oped by the Federal Surplus Com
modities Corporation established in 
1935 ) ,  private schools as well as 
public are eligible for federal gov
ernment subsidy of school lunch 
programs. It may take the form of 
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direct subsidy for milk sold to 
school children or it may take the 
form of federal surplus foods which 
are sent free except for the cost of 
t r a ns p or t a t i o n .  In either case, 
whether money or food is sent, re
ligious schools are supported with 
public money. Since this was .fed
eral legislation, this form of sup
port is available in all states. 

According to the Federal Prop
erty and . Administrative Services 
Act of 1959 ( Public Law 152, 81st 
Congress ) all non-profit educa
tional institutions are eligible to 
purchase,. at a very nominal price, 
any personal as well as . real prop
erty which has been declared as 
f deral surplus property. Desks, 
chairs, bookcases, vehicles ,  and ma
chine tools are the most common 
kinds of equipment which religious 
schools find most useful, but in 
some cases buildings may be avail
able on the same terms. 

Lastly, the Housing Act of 1950 
( Title VII ) provided for low-inter
est federal loans to private colleges 
for the building of housing for stu
dents and faculty. Calvin College 
recently financed the construction 
of its dormitories at Knollcrest with 
such a loan. This again represents 
government aid to the extent that 
denominational colleges are saved 
the difference between such low 
interest rates and the going interest 
rate on money borrowed. 

For Auxiliary Services 

A final category for classifying 
types of aid or support would in
clude the services that govern
mental agencies . provide. Since 
most of these vary in their form and 
amount from state to state and 
even from community to commun
ity, no n�al list of pieces of legis
lation or prescribed practices can 
he given: However some examples 
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of free services or funds Jor car
rying on education-related services 
can be cited. 

One clear example of actual 
funds disbursed is allowable under 
a testing program of the National 
Defense Education Act. The pur
pose of the testing program is to 
identify students with outstanding 
aptitude and ability. A supple
mentary program of counseling is 
designed to encourage and direct 
students into courses best suited 
to their aptitudes. The full cost 
of the first year, and half of the 
costs for three following years, 
will be paid with federal funds. A 
number of Christian schools have 
availed themselves of this direct 
form of support. 

Free bus rides for parochial 
school children, sometimes under 
permissive state legislation and 
even in a few cases under manda
tory legislation (e.g. New York ) ,  
are available in a number of com
munities in which our Christian 
schools exist. Where it has been 
effected, chiefly by local logrolling 
and educational horse-trading with 
public school boards and other of
ficials, it constitutes a form of pub
lic aid in the amount of the cost 
in taxes of providing the service. 

Finally, there is an area of fringe 
educational services which may, 
through securing the cooperation of 
local officials, include such as those 
of public health nurses, special 
teachers for the homebound, and 
consultants in special education; 
also access to libraries of visual aid 
mat�rials of public school systems, 
long-term loan of public library 
books, loan of exhibits from public 
museums, access to equipment for 
the testing of hearing, and use of 
public school gym facilities are 
further examples of services which 

constitute an indirect form of tax 
aid. Individually, the amount of 
money involved in providing the 
tax-paid service is small, but col
lectively the amount could be 
con'siderable; 

Some Conclusions 

A number  of generalizations 
would seem to be justified by the 
data presented here: 

( 1 )  There is no question but 
what public support for religious 
schools is a reality, and that most 
of our Christian schools are now 
in fact receiving some form of gov
ernment aid. 

( 2) Direct monetary aid at 
present is chiefly piecemeal, and 
usua l ly  ear-marked for specific 
uses. Financial aid appears more 
often indirectly in the form of low
interest loans, tax-paid services, or 
low cost materials. 

( 3) The initiative for choosing 
the. area and seeking the aid is left 
in the hands of the private or paro
chial school. There is little tax 
support that is forced upon the 
Christian school. . 

( 4) Most of the existing support, 
including that governed by federal 
legislation, is channeled in ' some 
way through state and local public 
education agencies.' 

'The single best source of information on this question as well ·as of the general status of 
non-public schools in our society is The State and Non-Public Sch.ools ( Misc. No. 28) a 19.�8 
publication of the U. S. Department of Health, Education and Welfare, and proc11rable from the 
Superintendent of Documents, U. S. Government Printing Office, Washington 25, D. C. Price, $1.25. 

--o--
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GOVERNMENT AID FOR ALL? 

The foundations of  the American 
public school system were laid 
during the colonial period. As early 
as 1647 Massachusetts by law re
quired every town of fifty house
holds to establish an elementary 
school. About the time of the 
Civil War public elementary edu
cation had become tuition free. 
The Michigan Supreme Court in 
1872 affirmed the decision of the 
Kalamazoo school district to use 
public money to support a high 
school. Similar cases in the courts 
of other states were decided in 
favor of the schools . The public 
high school broadened its curricu
lum and served an ever-widening 
constituency by 1900. 

Thus, during more than two cen
turies, we have developed the 
policy that the state has the power 
to establish schools, that such 
schools are the responsibility of the 
entire community, and are, there
fore, to be supported by public 
funds.  The benefits which derive 
from these schools are community 
benefits; therefore, the childless 
pay for their support as well as 
those with children, those who 
send their children to these schools 
as well as those who choose to 
educate their children by other 
means . Furthermore, these schools 
are common schools, freely and 

'Anderson v .  Swart, 366 U. S. 925 ( 1961 ) 
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equally available to all who choose 
to make use of them. 

At the same time that we were 
developing this basic, and unique, 
policy about our public schools, we 
were establishing a complementary 
policy regarding private or paro
chial schools . Again, during the 
colonial period the foundations 
were laid for the public policy 
which permits private schools to 
exist and, in a sense, to compete 
with, public schools. Churches and 
missionary societies were active in 
es tablishing e l e m e n t a ry schools 
during the same century as the 
famous Massachusetts school laws 
were passed. Private colleges were 
established during the colonial pe
riod; the private academy was later 
the model for the public high 
school. In the m i d - 1 92 0 ' s  the 
United States Supreme Court de
clared that a state could not re
quire all of its children to attend 
public schools, but that parents 
were free to send their children 
to private ( religious ) schools if 
they wished. The state cannot 
monopolize education. Neither can 
the state pay the tuition of those 
who attend religious schools . '  

The American public school sys
tem, despite its shortcomings, has 
performed, and continues to per-

" Mr. Feringa, M.A., University of Michigan, is Visiting Lecturer in Political Science 
at Calvin College. 
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form, a notable service. In a society 
characterized by diversity it has 
provided an important unifying 
spirit. The acculturation of the 
masses of immigrants and their 
children who came to this country 
in the 1800's and the first two dec
ades of the 1900's was accom
plished, in great part, by the com
mon schools. These schools have, 
perhaps more than any other single 
factor, prevented the rise of a rigid 
class structure, such as Europe 
knows. They have served democ
racy well by emphasizing the dem
ocratic ideals and training the 
populace for participation in gov
ernment. By making education at 
increasingly higher levels available 
to increasingly greater proportions 
of the populace, they have stimu
lated social mobility and provided 
a substitute for the lost frontier. 
The school system of no other 
country can make like claims, 
and no other agency in our so
ciety can be credited with like 
accomplishments. 

Now it is proposed that we 
change the sound public policy 
relating to private and religious 
schools identified above. To do so, 
I believe, would be to alter sub
stantially the character of the pub
lic school system and eventually to 
change, as well, the full significance 
of the first of the public policies 
we have identified. Let us first 
examine, briefly, the basic fallacies 
of those who would support paro
chial schools with public monies, 
and then notice the effect that the 
adoption of such a policy would 
have on the public schools . 

The effect which can be achieved 
by the inversion of the meaning of 
words has been ably demonstrated 
in a political novel about life in 
the future. In this novel, people 
are constantly told, "freedom is 

slavery". Similarly, modern dic
tatorships have ev ident ly  suc
ceeded quite well in making their 
citizens believe that despotism is 
democracy. In the arguments for 
aid to private or parochial schools 
I think I see a similar inversion. 
We are now told that freedom is 
actually persecution and equality 
of opportunity is discrimination. 
Francis Cardinal Spellman in the 
New York Times of January 18, 
1961, is quoted as having said, "I 
am opposed to any program of 
Fedeml aid that would penalize 
a multitude of America's children 
because their parents choose to 
exercise their constitutional right 
to educate them in accordance with 
their beliefs ." There is no penalty, 
and there is no discrimination! The 
public schools are open to all 
equally. If some choose to exer
cise their constitutional right to 
educate their children in parochial 
schools, they are not being penal
ized but are simply exercising a 
freedom which is theirs; they are 
hardly suffering from discrimina
tion, but are simply refusing to take 
advantage of an opportunity which 
is available to them. 

A part of this policy which we 
have adopted which relates directly 
to the problem we are discussing 
is that which is incorporated in the 
first amendment to the United 
States Constitution. Wisely, I be
lieve, we have chosen to keep gov
ernment out of direct participation 
in religious activities. In the words 
of the United States S u p r e m e  
Court [Everson v.  Board of Educa
tion, 330 U .  S. 15 ( 1946 ) ]  "Neither 
a state nor the Federal Government 
. . . can pass laws which aid one 
religion, aid all religions, or prefer 
one religion over another . . . . No 
tax, in any amount, large or small, 
can be levied to support any reli-
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gious ac t iv i t i e s  or institutions, 
whatever they may be called, or 
whatever form they may adopt to 
teach or practice religion." 

Let us not delude ourselves, nor 
be fooled by subterfuge. Ask your
self the question, "What is the 
fundamental reason, the basis, for 
which and upon which parochial 
schools are organized?" The an
swer is, inevitably, "Religion." Aid 
to parochial schools would accom
plish by indirection what is directly 
prohibited by the first amendment; 
government would be improperly 
aiding religious activities and in
stitutions. Furthermore, it has been 
estimated that ninety percent of 
such aid would go to Roman Cath
olic schools. Who will deny that 
Homan Catholic ( or Christian He
formed ) schools are religious insti
tutions? Thus, the second fallacy 
of those who argue for tuition pay
ments or for other aid to parochial 
schools is their contention that 
such aid is constitutional and does 
not constitute a violation of the 
principle contained in the first 
amendment. 

How would the adoption of a 
public policy which permitted tui
tion payments or direct aid to 
parochial or private school pupils 
or schools affect the public schools? 
Adversely, I believe, for the fol
lowing reasons . 

The injection of the religious is
sue into the problem of the ade
quate financing of public education 
would make the solution of the 
problem u n n e c e s s a r i ly  difficult. 
Adequate financing of public ed
ucation is already difficult. Pub
lic schools are often forced to 
operate without sufficient funds for 

capital outlay and operating pur
poses. Public education constitutes 
a large share of the total tax bill. 
For example, over eighty per cent 
of my own property tax goes to 
support public special, elementary, 
and secondary education. The is
sue of aid for parochial education 
would compound the problem. It 
is no secret that one of the reasons 
why the education bill of 1961 was 
not released by the House Rules 
Committee for debate was the po
sition of two of the members of the 
committee who were sympathetic 
to aid for parochial education and 
who insisted, before voting for re
lease, that a bill providing for some 
aid for parochial schools accom
pany the administration's bill to 
the floor. 1  

Secondly, advocates of segrega
tion would be greatly encouraged 
if we adopted a public policy 
whereby tax money could be ap
propriated for educational purposes 
emphasizing creedal differences . If 
the first amendment can be flouted, 
then what is to prevent the flouting 
of the fourteenth? If I may set 
up a school based upon and empha
sizing r e l i g i o u s  distinctiveness ,  
supported by public money, what 
is to prevent your setting up a 
school similarly supported based 
upon and emphasizing ( supposed ) 
racial differences? If the religion
ist's cry, "I am suffering from dis
crimination because I receive no 
tax dollars to support my peculiar 
views," is valid, then how can a 
similar howl from the racist be 
denied? Although the problem of 
segregation is, de facto, still with 
us, we have, de jure, settled the 
issue. To adopt a policy which 
could renew that con t rover sy  

1Do not misunderstand. I a m  not, necessarily, arguing for federal aid t o  education. That 
is another issue. 
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would be folly. The support of 
public education would be im
measurably more difficult in areas 
where segregationists are strong 
if private, segregated schools could 
be supported by taxes. 

Finally, increasingly large num
bers of youngsters would undoubt
edly be sent to private and/or 
parochial schools if the task of 
establishing and operating such 
schools were made financially more 
feasible by government assistance. 
Roman Catholic canon law makes 
the attendance by Catholic chil
dren of Catholic schools obligatory, 
and the practice amongst some 
Protestants is not significantly dif-

ferent. In the Netherlands, where 
the government supports parochial 
as well as public schools, the vast 
majority of children attend the 
parochial schools. If government 
subventions are given for the sup
port of private e d u c a t i o n  the 
wedge of d iv i s iv e n e s s  will be 
driven still deeper and we will run 
the considerable risk of overempha-� 
sizing the part creedal and other 
differences ought to play in public 
life. 

Our historic policies are sound 
ones. We have, by them, provided 
our citizenry with unique educa
tional opportunities and with the 
freedom to be different. Such pol
icies ought not be abandoned. 

---01----

A TEAC H I N G  U N IT :  DENTAL HEALTH* 

( OThis unit was submitted by Mr. Alvin Koning, Principal of the Edgerton Christian School. 
It was prepared by one of his teachers, Miss Marcia Roskamp, while she attended summer school. ) 

I. INTROD UCTION 

A. CLASSROOM SITUATION 
l. Grade level of pupils : 5th 
2. · Number of weeks the unit will cover : 3 
3. Number of periods per week : 3 
4. Number of minutes per period : 30 to 35 

B. PURPOSE - Tooth decay is most prevalent in the preadolescent stage. Sta
tistics show that 50 to 90% of school children have some dental disease. Children 
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and adults have been exposed to the value of good dental care, but many times they 
fail to see the importance of the practice of good dental hygiene. 

Through this unit we hope these fifth grade pupils will begin to feel a need for 
becoming personally responsible for the care of their teeth. We also hope that they 
will awaken their parents' inter�st in dental health. 

C. APPROACH - Charts, posters, and pictures will be posted around the room 
for each section of the unit to be studied. These materials will be set up in an 
interesting arrangement in order to arouse the curiosity of the students. The teacher 
will draw questions from the class concerning health, their practices, and their own 
knowledge of dental health. The teacher and the class will establish the importance 
of the teeth in chewing and digestion, and realize everyone needs good teeth . 

II. S TATEMENT OF AIMS AND OBJECTIVES 

A. to understand the purpose of our teeth and their contribution to our total 
health. 

B. to understand that eating proper foods is as important to the health of the 
teeth as to the health of the body. 

C. to develop the idea that good dental hygiene is important in preventing 
tooth decay and other diseases related to the mouth. 

D. to understand that prevention of tooth decay requires eating the right foods, 
making regular visits to the dentist, and keeping the teeth and gums clean. 

III. CONTENTS ( Presented in 9 periods. ) 

A. First Week ( Objective : to understand the function and structure of the 
teeth. ) 
a. Every person has two sets of teeth: 
( 1 )  The first set consists of 20 teeth and has various names : deciduous, pri-

mary, baby, or milk teeth. 
( 2 )  The second set consists of 32 teeth and is called the permanent teeth . 
b. There are different sized teeth and each serves a different purpose. 
( 1 )  Four sharp front teeth in each jaw are called incisors . 
( 2 ) Next to them on each side is a cuspid tooth. 
( 3 ) These are followed by a first and second bicuspid. 
( 4 )  Beyond these lie the molars or grinding teeth : the 1st, 2nd, and 3rd 
molars. 

Activity : Use these different items or activities to represent the different teeth 
and their function : scissors ( incisors ) ;  tear material ( cuspid ) ;  crush 
toast ( bicuspid ) ;  grind a hard piece of toast with a rolling pin ( molars ) .  

c .  Each tooth consists of three parts. 
( 1 )  crown: the top part of the tooth with which you chew. 
( 2 )  root: the hidden part of the tooth. 
( 3 )  neck : the place on the tooth where the crown and root join . 

d. Each tooth has three layers. 
( 1 )  enamel : hard white covering of the tooth. 
( 2 ) dentin : hard bony material inside the tooth. 
( 3 )  pulp : soft material inside the tooth containing the nerves and 

blood vessels. 

Question period: ( to be conducted after each session to find if any of the 
students have questions about the topic. ) 

Homework : an assignment in the textbook. Also each child is to look 
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through magazines and find pictures of teeth and commercials. 

Activities: have the children look in a mirror at their own teeth. Motivate 
the children and begin working on ideas and start gathering material for a 
dental health parade. Begin making floats with slogans about dental health 
for a miniature parade. 

B. Second Week ( Objective : to understand that the hollow center of pulp of 
the tooth is filled with blood which brings food to our teeth and how decay 
sets in. ) 
1 .  Objectives for the week : 

a. Foods containing vitamins A, C, and D are important in maintaining 
healthy teeth. 
( 1 )  ft:tilk, certain vegetables, and fish foods are rich sources of these vitamins. 
( 2 ) ' l'oo many sweet foods are harmful to the teeth. 

b. Decay breaks down cells and causes infection. 
( 1 )  Learn how a tooth decays. 

( a )  Bacteria in the mouth work on sugar and tum it to acid which is 
capable of dissolving tooth structure and starting a cavity. 
( b )  The crevices, fissures, and surfaces are the most vulnerable parts 
because they are difficult to clean. 

( 2 ) Malocculsion may cause decay. 
( a )  Principal cause is due to heredity. 
( b )  By interfering with chewing, it may cause a person to avoid certain 
foods for the right diet. 

c.  Oral hygiene is important in preventing diseases other than decay. 
( 1 )  pyorrhea : discharge of pus; inflammation of the teeth sockets. 
( 2 )  gingivitis : inflammation of the gums. 
( 3 )  trench mouth : inflammation of the mouth. 
( 4 )  root abscesses : infection of the roots of the teeth. 
d. Show the fihn during last half of the period on Friday: "Save These 
l'eeth". 
( 1 )  Discussion previous to the fihn. 
( 2 )  Actual showing of the film. 
( 3 )  Discussion about the fihn. 

2. Activities : place 2 apples in the window. Cut one and watch it decay over 
a period of time. Then compare it to the tooth. Continue to work on the 
mini�ture parade. 

C. Third week ( Objective : to understand the preventive care and good habits 
of dental health . ) 

1 .  Objectives for the week: 
a. Diet is exceedingly important in providing sound healthy teeth. 

h. ' What fluorides do for the teeth. 
( 1 ) History of fluorides. 
(2 ) Extensive use of fluorides is very helpful. 
( 3 )  About 1 part per million added to water. 

i "  l L, : I  1 ;  
c .  The purpose of brushing teeth after every meaL 
( 1 )  A toothbrush will not completely prevent decay, but it will ke�p the 
teeth and gums clean. 
( 2 )  Clean teeth look well. 
( 3 )  Evaluate toothpaste. 
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d. The correct way of brushing the teeth and the kinds of toothbrushes. 
( 1 ) The correct method for brushing teeth. 
( 2 )  Evaluate the toothbrushes on the market. 

e. The dentist as our friend in need. 
( 1 )  Children should have teeth checked twice a year. 
( 2 )  Check the teeth for caries and have them treated. 

f. How eating coarse foods between meals clean the teeth. 

( 1 )  Acid from apple causes a certain saliva to coat the teeth. 

Activity: have the children eat an apple and hav.e them go through the different 
functions of the teeth and also show that this helps keep their teeth clean. 
2. Activities : discuss reasons for considering the dentist as a friend. Have 
the children make their own toothpowder when the brushing of teeth is 
discussed. 
3. Review any questions and activities covered in the unit. 

IV. C ULMINATING ACTIVITY 

Finish and display the miniature parade and then have the children discuss 
and evaluate it. 

V. S UGGESTED ACTIVITIES to help the teacher present the unit. 

1. short quizzes 
2. making posters and charts 
3. showing films and filmstrips 
4. have a toothbrushing drill 
5. put on a play or puppet show for the parents 
6. have a dentist or dental hygienist come in and talk to the class 
7. have the class go to the dentist's office 
8. have a chewing party where raw carrot sticks, green peppers, celery, or 
apples are served 
9. give a final examination 

VI. EVALUATION 

A. Pupil evaluation of self. 
1. Keep a record for a week of foods you eat, oral hygiene. Also keep a 
record of the last appointment with the dentist. This should help establish 
a well-rounded dental health program. 
2. Keep establishing good health habits and practicing them. 

B. Teacher evaluation of the students and herself. 
1. Daily check the understanding of the pupils by incidental questioning. 
2. Observation - means of seeing children applying or not applying the 
knowledge they have gained during their play periods, school lunch pro
grams, and in the classroom. 
3. The teacher should go over her objectives to find out if she carried out 
all of them through the unit. 

VII. AIDS AND MATERIALS 

A. Books 
1. Methods and Materials of Health Education, Schiender. 
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2. Health Education in Elementary School, Smith. 
3. Health Education in the Elementary School, Willgoose. 
4. School Health Practices, Anderson. 
5. Teaching Dental Health, Sandell 
6. Textbook of Healthful Living, Wiley 
7. Healthier Living, Diehl 
8. All Aboard for Health, Lyons and Carnahan 
9. Broad Streets, Brownell-Evans 

B. Pamphlets or Leaflets 
1. Everyday Care and Good Food for Dental Health, Dairy Council 
2. Three Cheers for the Big Smile, Dairy Council 
3. Teens and Teeth, Dairy Council 
4. Food and Care for Dental Health, Dairy Council 
5. They're Your Teeth, Dairy Council 
6. How Bright The Smile, Florida Citrus Commission 
7. Good Teeth for Young America, American Dental Association 
8. Toothbrushing, American Dental Association 
9. Your Guide to Dental Health, American Dental Association 

10. The Way to a Smile, The Procter & Gamble CoLtpany 

C. Charts 
1. How We Take Care of Our Teeth, Dairy Council 
2.  They're Your Teeth, Dairy Council 
3. The Clean Teeth Club, Pepsodent Company 
4. Are These Your Teeth?, Procter & Gamble Company 

D. Films and Filmstrips 
1. About Faces, American Dental Association 
2. Gateway to Health, National Apple lnstitut0 
3. How Teeth Grow, Encyclopedia Britannica Films, Inc. 
4. It Doesn't Hurt, Coronet Instructional Films 
5. Our Teeth, Knowledge Builders 
6. Save Those Teeth, Encyclopedia Britannica Films, Inc. 
7. Teeth Are to Keep, Encyclopedia Britannica Films, Inc. 
8. The Teeth, Encyclopedia Britannica Flims, Inc. 
9. Tommy's Day, Young America Films 

10. Winky the Watchman, American Dental Association 
11 .  A Toothbrushing Project, Bristol-Meyers Company 
12. Brush Up On Your Teeth, Canadian National Film Board 
13. Oral Hygiene-Tooth Brush Technique, U. S .  Health Service 
14. Save Those Teeth, Encyclopedia Britannica Films, Inc. 
15. Tale of a Toothache, Society for Visual Education 
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GOOD NEWS FOR THE 
CHRISTIAN EDUCATORS JOU RNAL .·r � 

At its Fall meeting the House of Delegates of the Midwest Christian 
Teachers' Association decided to add the cost of subscription ($2.00) 
to the Journal to the $3.00 membership dues. This decision virtually 
assured us of having a professional periodical of our own. The MGT A 
includes the teachers from the Province of Ontario and of the States of 
Wisconsin, Illinois, Michigan, Indiana, and Ohio. This organization 
represents 1200 of the 2200 full-time and part-time teachers of the NUCS 
affiliated schools. 

No other teacher organization was able at this time to give such 
whole-hearted supp01t. Only one of these organizations was unable to 
give any promise excepting the encouragement to its teachers to submit 
their individual subscriptions. Other organizations either promised their 
commitment at a later date or committed themselves to a partial support 
to those teachers who sent in their subscriptions. 

The CEA Board is grateful for the encouragement received and is 
confident that the Lord is blessing and rewarding its efforts. With the 
promised support we hope to be tnancially independent from grants 
of the Christian School Educationa Foundation and from gifts of indi
vidual donors who have shown real interest in our project. 

For the school-year 1962-63 we need the support of every teacher. 
Please help us. To those who have sent in their subscriptions many 
thanks. 

N. YFF, BusiNESS MANAGER 

CHRISTIAN EDUCATORS ASSOCIATION 

749 6 Thomas Avenue Jenison, Michigan 
Sec. 34.65(e) P. L. & R. 
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