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What is in store for 1963 -1964? 
No, this is not a prediction of things to come. It is merely an attempt 

to acquaint our readers with some of the changes that are being intro
duced in the Christian Educators Journal. 

The cover, with its Vol. 3, No. 1, rem\nds us that this is the first issue 
in the third year of publication. During those first two years liberal 
contributions from teachers, friends, organizations, and institutions made 
possible the distribution of this journal without cost. This policy of free 
distribution will now be discontinued. 

The Midwest Christian Teachers Association has agreed to set aside 
two dollars of the dues of each member for a subscription to the Christian 
Educators Journal. Other teachers associations have given assurance of 
cooperation in soliciting and encouraging subscriptions. With such loyal 
support it is obviously unfair to continue to send copies to those who 
do not pay. 

A subscription blank is enclosed with this issue. Those who have not 
made arrangements for subscriptions are urged to fill in the blank and 
return it with two dollars to the Business Manager. An appeal for support 
need not be made here. Christian teachers are well aware of their pro
fessional responsibilities. 

During the past year each of the issues was devoted to a particular 
area of education. Reactions of teachers indicated that a variety of 
topics in each issue is more desirable. So, until the readers request a 
change, each issue will carry articles on various subjects of interest 
to teachers. 

Two departments will also be added. The first is a department of 
Book Reviews. Reviews of books have appeared in the journal but not 
as a regular feature. An attempt will be made to have in each issue at 
least one review of a book of special interest to Christian teachers. 

A department called News and Views will also be added. It will be 
devoted to correspondence from our readers and to news of interest to the 
Christian teaching profession, with the former receiving preference. The 
success of this department in particular and of the journal in general 
will be dependent upon the contributions of the reader. Are you ready 
to support The Christian Educators Journal? 

The Ch.utlan Educ<Jtor• Journal � pub�shed by the. <:;hrlstian Educators Association, whose members teach in, or are committed to the 1dea of, Christian day schools, whether at the elementary, secondary, or college level. 
The general pnrpose of this journal is to foster the continuing improvement of educational theory and_ practice in Christian schools. Therefore, its pages are an open forum for the publication of significant articles and studies by Christian educators on Christian teaching. All articles and editorials appearing in it are to be reg�rd.ed as the ezpressio'! <?f the viewpoint of the writers and not u the official position of the Christian Educators Association. 

Business cOrrespondence concerning subscriptions to the journal or "!embers;hip in the Associ��:tion should be sent to the Business Man�ger. . C'?rresponde':'ce concerrung articles o� ':'ook reviews should be addressed to the Editor. Subscnphon pnce u $2.00 per year, Association members receive the journal free. 

Editor: Dr. John A. Van Bruggen, Education Department, Calvin College, Grand Rapids, Michigan 

Buainsu Managn: Mr. Nicholas Ylf, 7496 Thomas Ave., Jenison, Michigan 

People were able to c o n v e r s e  
with each other long before they 
learned to communicate through 
figure drawings or printed symbols. 
Many centuries before langu�ge 
was in w r i t t e n  f o r m ,  t a l kmg 
and l i s t e n i n g  were the o n l y  
media of enlightenment. It seems 
reasonable to believe that ancient 
men were extraordinary listeners. 
At times, their lives must have de
pended upon the warning cry or 
signal from a friend. From neces
sity, the ability to hear the sounds 
made by beasts and birds, and to 
understand the meaning of each 
sound correctly, was essential to 
obtain food for livelihood. 

How thankful we are for those 
saints who listened! God spoke to 
Adam (Genesis 1:28) and he lis
tened; God spoke to Isaiah (Isaiah 
1:2) and he listened; Jesus spoke 
to Peter and Andrew ( Matthew 
4:19) and they listened. Eternal 
life depends upon one's ability and 
will to listen to the voice of God. 

Listening Is Important. 
In this jet age, listening is more 

important than ever. It is much 
faster than reading. In a national 
crisis President Kennedy quickly 
utiliz�s the microphones, and it is 
probable that nearly every person 
in the United States might listen 
to him as he speaks. Telephones 
often replace the slower procedures 
of correspondence. Some of the 
world's most important affairs, such 
as the rec e n t  Nuclear-test-ban 
Treaty, are negotiated around con
ference tables. How important that 
Mr. Harriman should listen! When 
we choose to travel by airplane, 

BY LuciLLE JoHNsoN" 

our very lives often depend on the 
listening ability of the pilot. 

Advertisers have l e a r n e d  that 
their messages become most power
ful when picked up and passed 
along by word of mouth. The most 
persuasive salesmen do not depend 
upon writing; they talk. The lat.e 
Franklin Roosevelt had the Amen
can people "eating from his hand", 
not by what he wrote, but through 
his oratorical ability to command 
ardent listening from his audiences. 

Listening isn't audible - nor �s it 
read; however, it is a commumca
tion activity that is at least as 
important as r e a d i?g, wri�ing, 
speaking and observmg. . It IS a 
major medium of learmng. "':e 
spend more time listening than m 
any of the other learning activities. 
It has been stated that we retain 
about fifty per cent of what we 
hear. This indicates that we are 
poor listeners. 

In the past, we have failed. to 
recognize the great extent to which 
learning depends upon effective 
listening. It was believed that chil
dren naturally developed satisfac
tory listening habits. Many educa
tors assumed that l istening was 
largely a matter of i n t e l l i genc e. 
Since the child's achievement was 
for the most part controlled by his 
intelligence, it was unne c e s s�ry 
that a teacher attempt to help him. 
Another widespread opinion was 
that the things we hear are unim
portant and have little, if. a�y, 
influence upon us. Instead, signifi
cant things are found in books. 

Harry Goldstein of Co.lumbia 
University published a weighty re-

"Miss Luci lle Johnson, B.S., Longwood College, M.Ed., Temple University, is teach.er 
of Gr ade 1 in the Delaware County Christ ian School, Newton Square, Pennsylvam.a. 
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search paper on listening in 1940. 
His general conclusion, which fol
lows, attracted the attention of 
many educators in our country: "In 
our society, reading and listening 
constitute the basic tools of learn
ing as well as the prime media of 
social intercourse. In the fulfill
ment of these roles, the importance 
of reading has never been ques
tioned. More recently, the signifi
cance of l i s t e n i n g  is receiving 
increased attention." This cogita
tive comment s t i m u l a t e d  many 
teachers to wonder if this important 
medium of learning might not have 
been neglected. 

Numerous s t u d i e s  have been 
made since the Goldstein report 
concerning the validity of past as
sumptions and beliefs about listen
ing. None of them proved to be 
totally w ell-g r ounded.  Today, 
scholars inform us that effective lis
tening is a complex skill. Most 
people do not naturally develop a 
complex skill. Several comparative 
studies of listening ability and in
telligence have been made. It was 
noted that there is some relation
ship between listening ability, and 
intelligence, but that it was too low 
to permit the assumption that in
telligence is the dominant factor in 
listening performance. Instead of 
the belief that what we hear is 
trivial; it is feared by most students 
of psychology that we are too much 
influenced by what we hear - that 
many of us are facile victims to pro
fessional inductors. 

As the three above mentioned 
assumptions gave way to study and 
controlled experiments, more edu
cators began to initiate listening 
instructions. Some branches of the 
military service, management per
sonnel in industry and business, in 
many agencies of government fol
lowed the example set by the 
schools. Today, several leading uni-
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versities across the continent are 
teaching listening and are continu
ing research in listening compre
hension that more may be learned 
about its component skills. The 
National Council of Teachers of 
English has provided leadership 
and encouragement to all schools 
to institute listening training at ev
ery grade level. If this course is 
pursued, it would appear that in 
the future more and more pupils 
will be taught to be good listeners 
as well as to be good readers, 
speakers and writers. 

Listening fs A Skil l .  

Listening is a skill. It can be 
improved t h r o u g h  training and 
practice, just as reading and writ
ing can. 

In your class discussion, suddenly 
interrupt and say, "Time out." Im
mediately ask these two questions: 
What was I talking about just be
fore I called time out? What were 
you thinking about? In grade four 
and above we suggest that you ask 
your pupils to write the answers to 
your questions. When you read 
these papers, you'll become en
lightened concerning the listening 
habits of your children or the lack 
of them. 

Following the reading of a story 
to your class, ask detailed ques
tions, general questions and in
ferred ones about the selection. 
Help your pupils realize their need 
to become p r u d e n t  listeners to 
enhance their appreciation of liter
ature as well as to gather informa
tion. Make them aware of the 
benefits, and pleasures that come to 
them through the eargate. 

Try the d ire c t  approach. In 
grades :four, five and six, use five 
or ten minutes of class time to 
explain the need to improve listen
ing. Perhaps a set of corrected test 
papers may be effectively used as 

concrete evidence. Such factors as 
comprehension, getting the main 
idea, paying attention to the topic 
rather than to various objects, 
noises, and people in the room, de
veloping critical ability and taking 
notes to aid in remembering will 
be discussed. Give some practice 
exercises; grade them; return to 
the pupils that they may see their 
progress in this area. 

In a primary grade, ask the chil
dren to close their eyes for one 
minute. Then ask them to name 
the various sounds they heard dur
ing that time. Keep a record of the 
number of sounds. Later, have a 
discussion of the many sounds that 
are immediate in the classroom 
most of the time. Try having them 
close their eyes again; upon open
ing them write the list of sounds 
on the board. The children will be 
quick to observe that the list has 
grown. Perhaps, you'll find it help
ful to follow through the previous 
two listening lessons with a third 
one by having, the class make up a 
set of rules for good listening. Pay 
attention, be wide awake, look at 
the speaker, don't listen to noises, 
listen so you can learn, may be 
among those mentioned. Put them 
on a poster and display them in a 
location easily seen by each boy 
and girl. 

In arithmetic, the child called 
on to answer a problem may tap 
the desk the required number of 
times; the other pupils must listen 
carefully to check the answer. 

A discussion period f o l l o w i n g  
Show and Tell, a radio program, 
the oral reading of an o r i g i n a l  
composition provides opportunity 
for keen listening. 

Before reading a certain selec
tion to your class, suggest several 
possible titles for it. Explain that 
the purpose for reading the selec
tion is for them to choose the most 

appropriate title mentioned or to 
submit another one. 

It may stimulate thought and 
excite some alert listening to con
duct a few lessons on sounds made 
by people, sounds heard during a 
storm, animal sounds, sounds at 
the dinner table, sounds on the 
playground, sounds on Christmas 
morning at our house, sounds on 
a picnic, etc. 

On a rainy day, listening games 
will be fun once in a while. (Beast, 
Bird or Fish; Whispering Game) 

Listening Should Be Taught. 

There are many regular day-by
day situations in which good lis
tening techniques can be developed 
if teachers are sensitive to the need. 

The following list of ideas to aid 
in teaching listening are some of 
those used in the school systems of 
Nashville, Phoenix, Cincinnati and 
Minneapolis. It is the hope of 
these systems that their sharing of 
some useful methods will prime a 
:flow of ideas among teachers lead
ing to better methods of teaching 
the listening skill. 

1. Inventory your own listening and 
talking. If you talk more than you 
listen to the pupils, try to bring 
the situation into closer balance. 
Children imitate listening as well 
as anything else they observe. 

2. Read test instructions aloud; also 
the questions. Give the pupils 
time to write each answer. 

3. Try sending messages from class� 
room to classroom, or from class
room to home on an oral basis. 

4. Ask the children to list all the 
sounds they hear in a given pe
riod of time; for instance, a bird 
singing outside the window, the 
noise of an airplane passing over
head the teacher's voice, etc. 
Disc�ss what sounds the children 
like or dislike and why. Also dis
cuss what sounds are most im
portant and why. 

5. Speak the last syllable of a word 
to the class (ick for example). 
Ask the pupils to speak aloud as 
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many words as possible ending 
in the same sound (tick, sick, 
pick, trick, etc.) without repeat
ing any words. 

6. Read the description of a physical 
scene to the class. Encourage the 
youngsters to draw pictures from 
what they heard. 

7. Read aloud a poem which is 
likely to evoke emotion, and then 
encourage the pupils to discuss 
their feelings. 

8. Mter hearing a song, ask the chil
dren to describe the story behind 
the song's words. 

9. Whisper a short message to a 
child at one side of the classroom. 
Ask him to relay the material, in 
a whisper, to the child nearest 
him. Continue this procedure un
til the message has been passed 
to every child around the room. 
Ask the last child to repeat aloud 
what he heard and then compare 
it with the original message whis
pered to the first child. Try this 
game frequently in an effort to 
make the relayed message match 
the original as closely as possible. 

10. In all class activities, make a 
policy of not repeating instruc
tions. If repetition is necessary, 
call on the pupils to repeat what 
was started. Establish the same 
policy in regard to the school 
public-address system, that an
nouncements will be made only 
once and repetitions will have to 
come from classmates. 

11. When children are absent from 
class, give those present the as
signment of summarizing and 

passing on orally the instructions 
missed by the absentees. 

12. When a guest speaker is coming 
to the school, have a discussion 
with the c h i l d r e n  concerning 
what the person might talk about. 
After the speech have another 
discussion concerning what the 
speaker did talk about. Try to 
direct the s e c o n d  discussion 
toward determining the speaker's 
main point. 

13. Develop a class discussion on lis
tening manners. 

14. Explain to the class that what 
we hear is often affected by 
senses other than hearing. For 
each of these senses discuss how 
it might affect listening. For ex
ample, with the sense of touch 
the discussion m i g h t  develop 
around how the feeling of a 
handshake affects what we hear. 

15. Select written material that con
tains words familiar to the stu
dents and list the words on the 
blackboard. Read the material 
aloud after asking the students to 
seek out the words' meanings 
from the c o n t ext  of w h a t  is 
heard. 

16. Compose a short, argumenta
tive talk on a subject that is of 
concern to the students. Among 
the ideas that strengthen the 
argument, include a few ideas 
that have little to do with the 
subject. Ask the students, as 
they hear the talk, to try sep
arating the essential and non
essential ideas. Discuss the proj
ect afterward. 

Sources drawn upon in writing this article, plus suggested reading on the subject 
of listening: 

Anderson, Harold A., Teaching the Art of Listening, School Review, Feb. 1949; 
pp. 63-67. 
Bird, Donald E., Listening, N.E.A. Journal, November, 1960. 
Goldstein, Harry, Reading and Listening Comprehension at Various Controlled Rates 
Teachers' College, Columbia University, 1940. 

' 

Morkovin, Boris V., Growth Through Speaking and Listening, Elementary English, 
March, 1949, pp. 127-128, 157. 
Nichols, Ralph G. and Stevens, Leonard A., Are You Listening?, McGraw-Hill Book

, 

Company, Inc., New York, N. Y., 1957. 
Russell, David H., Listening Aids Through the Grades, New York Bureau of Publica
tions, Teachers' College, Columbia University, 1959. 
Wilt, Miriam E., What Is the Listening Ration in Your Classroom?, Elementary 
English, May 1949, pp. 259-264. 
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TEACHING APPRECIATION 

Appreciation is a fuzzy educa
tional concept. Its aesthetic impli
cation is generally agreed upon, 
but methods of teaching it are often 
vague and ineffective. Apprecia
tion often seems to be an educa
tional deity whose name is invoked 
as e n d o r s e m e n t  o f  classroom 
activities which might have little 
meaning otherwise. A l s o ,  many 
possibilities for teaching apprecia
tion are underrated or ignored. Our 
Christian schools need a better 
organized approach to this impor
tant educational goal. But before 
we discuss how this goal can be 
reached more effectively, let us 
consider the 'what' and 'why' of 
appreciation, for these will greatly 
influence our methods. 
What Is Appreciation? 

Appreciation can be simply de
fined as the process of sharing the 
thoughts, feelings and purposes of 
a creative artist. The artist has a 
message to convey with each work 
of art that he creates. When we 
understand this message, we ap
preciate this work of art. For most 
educational purposes then, we can 
substitute the word 'understanding' 
for 'appreciation'. This immediately 
gives us a more specific goal. 
Why Should Appreciation 
Be Taught? 

A specific goal does not neces
sarily equal a worthwhile goal, 
however. Why should appreciation 
be a goal of Christian school in
struction? Because our students 
then have the opportunity to praise 
their Creator in a unique and spiri
tually r e w a r d i n g  way. As His 
image-bearers, these students have 

BY G. DALE ToPP0 

the capacity to perceive and enjoy 
beauty in their environment. Con
templation of God's beauty in na
ture is one type of appreciation. 
But a special blessing is received as 
these students learn to appreciate 
man-made beauty. Although man's 
beauty is but a puny imitation of 
God's beauty, it has a special sig
nificance in God's sight, for it 
praises God, and man was created 
for this purpose. Man-made beauty 
is an attempt to obey the cultural 
mandate, and God is praised by 
good art regardless of the beliefs 
of the artist. Man praised God per
fectly in Eden; he will be able to 
do so again in heaven. Meanwhile, 
God leaves us art as a reminder 
and foretaste of this perfect ca
pacity for praise. 

Books could be written about 
the 'what' and 'why' of apprecia
tion, but let us get on with the main 
point, how can it be done? Four 
factors are important in the meth
ods of teaching appreciation: cur
riculum, materials, classroom in
struction and cultural environment. 

How Should Appreciation 
Be Taught? 

To make possible a logical, con
certed effort in the teaching of 
appreciation, the school curriculum 
should be organized around a phi
losophy such as this: 

Underlying Philosophy-

All students can and should learn 
the simplest form of appreciation, 
that of receptive enjoyment. That 
is, everyone should learn to per
ceive beauty by reading, listen
ing and looking. Development of 

"Mr. G Dale Topp, A.B., Calvin College, M.M., is teacher of Music in the Zeeland, 
Michigan Christian Schools . 
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these perception skills will often in
volve simple re-creative activities 
( writing tunes and stories, painting 
pictures, p e r f o r m i n g  songs and 
plays ) . 

Some students can and should 
learn a higher level of appreciation, 
that of active re-creation. More 
value is gained from performing a 
play, overture or cantata than from 
reading or listening to it. To be 
valuable, however, this perform
ance must be faithful to the artist's 
intentions. This generally requires 
select grouping, although extra
curricular consideration should be 
given to all interested performers. 

Performance groups must stick to 
their task, however, that of teach
ing appreciation. This goal should 
never be dominated by other sec
ondary goals, even though they 
may have some merit by them
selves. Among these secondary 
'tails' that sometimes wag the dog 
are: audience enjoyment, techni
cal accuracy, improved community 
public relations, development of 
good habits and attitudes in stu
dents. All are valuable side effects 
to the teaching of appreciation 
when they do not detract from the 
central goal. 

Few students can learn valuable 
a1tistic creation, but those who can 
create worthwhile art have the po
tential for the deepest type of ap
preciation. The number of quali
fied students will usually be too 
small for separate curricular con
sideration in our Christian schools, 
but their creative abilities should 
be found, encouraged and aided 
by all teachers. Their creations 
should be performed, published or 
shown whenever possible. 
Basic Materials-

A curriculum organized around 
such a philosophy will achieve little 
without worthwhile art to be used 
for appreciation materials. The cri-
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terion for selecting these materials 
is not the teacher's personal taste. 
A united effort in teaching appre
ciation would then be impossible. 
Materials must be selected accord
ing to aesthetic value. For the nor
mal teacher, this is a ridiculously 
impossible task. So the teacher 
must turn to the recommendations 
of others. Expert opinion is always 
best, and those who have spent 
much time familiarizing themselves 
with a certain branch of art and 
the wealth of critical writings re
lated to it probably best deserve 
this term 'expert'. Expert opinion 
is available in most communities, 
often within the school itself. It 
should be requested and followed 
more often. 

The teacher must not blindly fol
low this advice, however. He can 
develop his own powers of evalua
tion through reading and through 
increased f a m i l i a r i t y  with good 
materials. 

Some cite lack of student inter
est as an excuse for poorer mate
rials. It is true that student interest 
is important but it cannot weaken 
the content of an appreciation 
course anymore than it can do so 
in history or mathematics. 

Well Planned Curriculum-

Properly planned curriculum and 
carefully selected materials make 
the teaching of appreciation possi
ble. T h r o u g h  presentation and 
analysis the teacher can now make 
it i n e v i t a b l e .  Several specific 
types of activity can be listed for 
effective classroom t e a c h i n g  of 
appreciation. 

The first activity is proper ex
posure. The original presentation 
must be carefully planned so that 
negative student a t t i t u d e s  are 
avoided. If the work is totally 
strange, introduction s h o u l d  b e  
gradual. For example, a difficult 

piece of music can be played on a 
record as background for a paint
ing or handicraft class or it can 
be presented in short sections on 
repeated days, closely followed by 
more e a s i l y  understood music. 
Either way, a feeling of familiarity 
must be developed in the students 
or further appreciation will be dif
ficult to achieve. 

As has been implied, this feeling 
of familiarity is not a final goal, but 
only a stepping-stone to apprecia
tion. Too many a p p r e c i a t i o n  
classes have been taught o n  the 
strength of the exposure theory 
alone. Students generally fail to 
see the beauty that the teacher 
seems to see, and they therefore 
develop a feeling of being aestheti
cally handicapped. 

Three activities can follow the 
original p r e s e n t a t i o n .  Their se
quence may vary, but all are 
important. 

First of all, the form of the en
tire work must be pointed out. In 
music and literature especially, 
students are too often limited to an 
ant-on-a-rope view of art. Note 
follows note, word follows word, 
and never is the proverbial forest 
encountered. Graphic illustration 
of skeletal form is readily under
stood by students. Performance 
groups, also, should be given a 
glimpse of the total work before 
beginning to practice s m a l l e r  
sections. 

The students must also be fa
miliarized with the devices used 
by the creative artist. How does 
the composer select notes for the 
harmony of the song? How does 
the painter give a feeling of depth? 
How does the poet use meter? 
Understanding these devices will 
usually involve student attempts at 

putting these devices into practice. 
The third type of understanding 

necessary for appreciation is that 
of style. How does the artist put 
these devices to use? How does 
Beethoven differ from B a r t o k ,  
Shakespeare from O'Neill, Monet 
from Rembrandt? Student attempts 
at answering these questions re
sult in deeper understanding and 
appreciation. 

The final activity in classroom 
teaching of appreciation is a repeat 
of the first. Expose students to the 
same work of art again, and also 
to other works of art. The three 
types of analysis that followed the 
original presentation of each work 
have given the students new eyes 
and ears which need r e g u l a r  
exercise. 

The three devices for teaching 
appreciation which we have dis
cussed, curriculum, materials and 
classroom teaching, do the major 
portion of appreciation work. But 
their effect can be hampered by the 
school's informal cultural environ
ment. It is imnerative that all po
tentials be fulfilled with good ma
terials. If the hymnbooks for devo
tions, paintings on the walls, spe
cial musical numbers, senior plays 
and other parts of the students' 
environment use bad materials, the 
effect of appreciation gained in the 
classroom will readily be weakened. 
The informal cultural environment 
must support the classroom teach
ing of appreciation. 

Appreciation is specific, worth
while and teachable. All students 
can learn to perceive and appre
ciate man-made beauty. Man-made 
beauty praises God. Therefore, it 
is particularly appropriate and im
portant that our Christian schools 
unite in this important task. 



ELIM CHRISTIAN SCHOOL-
A SCHOOL FOR THE EXCEPTIONAL 

"And they came to Elim where were twelve wells of water." 

What a haven of rest this oasis 
in the midst of the desert to the 
worn and weary Israelites. Here 
they could be refreshed and re
new their strength. 

Elim Christian School for Excep
tional Children is just such a haven 
for many distressed parents who 
are seeking a placement for their 
handicapped children. But, as an 
oasis in the desert, it is often un
known and difficult to find. So it 
seems there are many who do not 
know the place Elim is striving to 
fulfill as an integral part of our 
Christian Educational System. If 
our children of "normal ability" 
need a Christian education, should 
not the exceptional? In this article 
we would like to present an over
all picture of just who these "excep
tional children" are who come to 
Elim and the program which is 
offered to those who come to the 
"twelve wells of water." 

Elim is unique among special 
education facilities in the United 
States in that it has under one roof 
all types of exceptional children: 
aphasic, blind, deaf, and crippled. 
Through its dormitory it serves as 
a complement to all our Christian 
schools throughout North America 
by providing a Christian education 
for those who are physically handi
capped. Day school students are 
transported by means of station 
wagons. 

Elim does provide for a limited 
number of retarded children who 

live in the Chicagoland area and 
attend on a day school basis. How
ever, those who need a dormitory 
facility are referred to the Chil
dren's Retreat in Grand Rapids. 
Elim specializes in providing an 
education for those who are diag
nosed as exceptional due to a 
physical handicap. It is hoped that 
a brief description of the services 
available at Elim will help you to 
recognize and properly refer those 
children who are exceptional and 
focus our attention on the needs 
of eve1y child as an individual. 
The Aphasic Child 

Elim provides the aphasic child 
with the very specialized training 
necessary to m e e t  h i s  n e e d s .  
Aphasia i s  a speech difficulty which 
is caused by a defect in the Cen
tral Nervous System. There are 
two main classifications; they are 
motor, or expressive aphasia, and 
sensory, or receptive aphasia. A 
motor aphasic child hears and un
derstands all speech and language 
up to the expectancy of his age. 
However, he cannot make his own 
speech muscles function in a normal 
way; thus, he either babbles, or 
remains silent, because he knows 
and is aware of the fact that he is 
not understood. 

A sensory aphasic child very likely 
hears, but in him, the understand
ing of speech has not developed. 
To him, speech and language sound 
somewhat like a tape recording 
played backwards would sound to 

0Mr. Harry Mulder, A.B., Calvin College, A.M. in Special Education of Mentally 
Retarded, Eastern Michigan University, is principal of the Elim Christian School, 
Worth, Illinois. 
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a normal hearing person. Thus, not 
understanding speech, he does not 
speak himself, or, he may use one 
or two words repeatedly. Often 
times this child may seem to show 
an unawareness of speech and lan
guage, and even of noises around 
him; this in turn has resulted in 
the observation "this child is deaf," 
which may very well not be true. 
The "Association Method of Teach
ing the Aphasic Child" is used in 
teaching the aphasic child to talk, 
read, write and understand in one 
integrated process. 

The Blind Child 

The blind and partially sighted 
are also provided the tools neces
sary to achieve academic success. 
For the blind the learning of Braille 
is the key which opens the door 
to all the wonders of the world 
about him. Elim has acquired the 
WORLD BOOK ENCYCLOPE
DIA in Braille which has greatly 
increased the availability of a wide 
range of information arranged in 
a systematic manner. This encyclo
pedia contains 145 volumes neces
sitating storage shelves across one 
complete wall. The importance of 
this large amount of information is 
appreciated more when one real
izes the dirth of Braille materials 
and its relative inaccessibility. The 
blind person has many limitations 
placed upon him because of his 
lack of vision, both in his learning 
and his life in a seeing society, 
but with understanding and an op
portunity to learn many can be
come useful citizens in the Christian 
community. 

The Crippled Child 

The education of the crippled 
child is another important part of 
Elim. In a regular class, the crip
pled child is constantly noticed; he 
becomes self-conscious. At Elim he 
is one among many who are sim-

ilarly handicapped and enjoys good 
times with them. He is shown no 
particular sympathy and is, there
fore, less inclined to feel sorry for 
himself. The classroom is provided 
with all the special equipment nec
essary to meet the needs of each 
individual child. Stand-up tables, 
electric typewriters, wheelchairs, 
and walkers give evidence of the 
varied needs of the children. A full 
time physical therapist gives aid 
in the maximum development of 
the child's body so as to enable 
him to make the best possible use 
of the knowledge acquired in the 
classroom. 

The Deaf Child 

The training of the deaf is car
ried on in four classrooms. The 
deaf child lives in a world of si
lence. He does not speak or learn 
to speak naturally because he hasn't 
had the opportunity to imitate 
speech. No child with a single 
handicap presents, perhaps, so se
rious a problem for instruction. 
These children enter school with 
no language, and the attainment of 
a language must be gained by other 
senses than of hearing. Elim in its 
method of instruction is dedicated 
to the oral method which bases 
communication upon ability to read 
speech from the lips of others and 
the ability to speak and write. It 
does not allow the manual method 
whiCh makes use of signs and finger 
spelling to communicate. Training 
is begun at as early an age as 
possible, assisted by group and in
dividual hearing aids, in-order-to 
overcome the deaf person's great
est learning barrier, the lack of 
language. 

The education of all the children 
at Elim is done primarily on an 
individual basis; accepting the child 
on his own level and taking him as 
far as he can go at his own rate. 
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Each exceptional child is first ac
cepted as a child, and secondly 
as possessing a physical handicap. 
As one works with these children 
he comes to appreciate the fact that 
the handicapped child has the same 
basic needs, desires, and emotions 
as the normal child; they are just 
as good or bad, generous or selfish, 
kind or mean. 

The F O RTY- N I NT H  YEAR
BOOK concludes that "one might 
conservatively estimate that from 
10 to 12 per cent of children of 
elementary- and secondary- school 
age would he considered 'excep
tional' and in need of special edu
cational services."1 It would seem 
very strange that our Christian 
school population should be so 
selective that our percentage of ex
ceptional children would not ap
proximate this figure. However, 
judging from the enrollment and 
demand for placement in Elim it 
comes nowhere near this figure. 
It would make an interesting study 
to investigate why there is not a 
greater demand for special educa
tion facilities in our C h r i s t i a n  
School communities while one ob
serves the tremendous growth in 
such facilities throughout the pub
lic schools. Are we as teachers and 
administrators adequately provid-

ing for the n eeds of all our 
children? 

Elim Christian School for the 
Exceptional child is striving to pro
vide a Christian Education for 
God's special children and will con
tinue to grow as each new chal
lenge is set before her. Elim's ex
perienced staff is always available 
to our Christian School community 
as consultant on a n y  p r o b l e m  
concerning an exceptional child 
that presents an unusual challenge. 
This also includes speech problems 
as Elim now has on its staff a well 
qualified, full-time speech correc
tionist. The Elim staff through past 
experience recognizes the impor
tance of an early diagnosis with the 
proper guidance in dealing with 
the exceptional child and so is 
eager to provide help to any who 
may have difficulty with a child 
due to a physical limitation, which 
often may not be evident on the 
surface. The happiness and opti
mism of Elim's children testifies that 
where the exceptional child is loved 
and understood, and provided with 
a program within his capabilities, 
he will respond and eagerly strive 
toward the goal of becoming a use
ful citizen in the community and 
God's Kingdom. 

I"The Education of Exceptional Children," Forty-Ninth Yearbook, National Society for the Study 
of Education, Part II, pp 6-7, 1950. 
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"OH, WHAT PEACE WE OFTEN FORFEIT ... " 

A few short months ago we 
began a new school year. Smiles 
were everywhere as pupils greeted 
one another after a summer vaca
tion. Teachers began with high 
ideals of doing their best to help 
each child, - to give special help 
to those who find learning difficult, 
to show personal interest in those 
who have special talents, to show 
special consideration to those who 
are disruptive or shy, who espe
cially need to feel wanted and 
loved. 
Unity Generally Marks Beginning 

The board eagerly welcomed 
new teachers in an effort to make 
them feel at home in the com
munity. The new administrator 
worked to gain the confidence of 
the school board and teaching 
staff. Faculty members, refreshed 
after a summer's vacation, greeted 
each other happily in the halls. The 
school year began with a common 
bond, a mutual dedication, a unity 
of spirit and purpose that centered 
on the ideals and goals of Christian 
education. 

In spite of the busyness of prep
arations, there was the feeling of 
friendliness toward all- of happi
ness in a task renewed, of serenity 
and peace that seemed to flow 
from the common goal and pur
pose of the teaching staff, the ad
ministrator, the board, the parents, 
and the pupils. 

As you read the daily news you 
find that many schools throughout 
our nation have a variety of prob
lems: dissention on the question of 
prayer (you are happy that you 
teach in a Christian School where 
in the quietness of your classroom 
you may lead your children in 
prayer and may also teach them to 
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pray), strife in the settlement of 
problems of i n t e g r a t i o n  (how 
happy you are that police are not 
guarding the doors of your school 
nor patrolling your halls). By con
trast you appreciate more than be
fore the blessing your Christian 
School received as its beginning 
was marked with quietness co-
operation and good will. 

' 

Reason for Concern 

It has been estimated that dur
ing the average school year about 
O�le Christian School in five expe
nences some type of unpleasant 
conflict between members of the 
teaching staff, between the admin
istrator and teachers, or between 
the board and the administrator. 
Further, nearly every year one or 
two member schools or the Na
tional Union experience such ex
tremely u n h a p p y  staff relations 
that the conflict constitutes what 
?ould be considered a major crisis 
m the school s o c i e t y  involved. 
These crises have on o c c a s i o n  
grown t o  such a level o f  intensity 
that the very continued existence 
of the school was placed in jeop
ardy. Those who have experienced 
such unhappy situations know only 
too well that peace of mind is for
feited and replaced by sleepless 
hours. Often deep and painful 
wounds are inflicted in the· hearts 
of those involved. The situation 
may pass, the wounds may heal, 
but the scars remain. 

Have you ever wondered if the 
same unity of purpose and spirit 
of cooperation that was evident in 
your school as it began would con
tinue, whether it will mark the end 
of the school term as well as its 
beginning? 
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Negative Effects of Conflict 

If conflicts do arise, the heart
ache and lack of peace on the part 
of those involved is only part of 
its effect. When quarrels occur be
tween teachers on the same staff, 
they are most harmful to the 
spiritual climate in which the pu
pils live. School personnel may try 
ever so hard to "cover up" their 
disagreements before the student 
body but somehow students sense 
that all is not well. Love for Christ 
on the part of our children grows 
best in an atmosphere of love for 
one another. 

In a recent public school district 
crisis feeling was running high. 
Communist a g i t a t o r s  soon ap
peared on the scene to encourage 
the hard feelings between groups 
within the c o m m u n i t y .  When 
members of a Christian school so
ciety are quarrelling we may not 
find professional human agitators 
present, but we may be sure that 
Satan in his demoniac influence is 
filled with glee. 

Besides the effect of a Christian 
School crisis on the student body, 
we cannot overlook the effect that 
such quarrels have on the status 
of Christian education in the com
munity at large. W h e n  p u b l i c  
school proponents hear of quarrels 
in the Christian School many of 
them smile and say, " They want a 

school of their own but all they do 
is fight," or " Isn't that supposed to 
be a Christian School?" People 
who are on the fringe of interest 
and consider sending their children 
may draw away instead. The cause 
of Christian education is thus hin
dered and the Name of Christ 
dishonored. 

Does this mean that we must 
avoid conflict at all cost? Dare we 
•allow evil to go unchallenged? 
May we not expect that disagree-
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ments will arise? Surely differences 
of opinion are bound to occur in 
such developmental areas as curric
ulum study and teaching method. 
Conflict Has Constructive Use 

All conflict as such should not be 
considered bad. In fact it has great 
potential for constructive use. It is 
this constructive use of conflict that 
we overlook. Also we often lack 
the insight and desire to use con
flict constructively and consider it 
only as a negative factor. For ex
ample, if someone challenges my 
method of teaching geography I 
may react in several ways. 

I may b e c o m e  angry - Why 
doesn't he mind his own business? 

I may retaliate by criticizing his 
work - What makes him think his 
methods are better than mine? 

I could, however, use this situa
tion as a reason for re-evaluating 
my methods and rethinking my 
goals. 

When I have been challenged to 
prove to critics that the method I 
am using is good, likely I will do 
my verv best work as a teacher. I 
must also' be honest and flexible 
enough to change if the results 
show that other methods would be 
better for the students. Conflict in 
this way can bring improvement 
for it has a way of bringing out 
either the worst or the best quali
ties of a person's character. 

Many school conflicts c e nter  
around value standards. They oc
cur generally when students, par
ents, f a c u l t y ,  administrators or 
boards differ on the standards of 
such things as dress, extra-curric
ular activities or behavior. \Vhen 
such differences of standard occur, 
we tend to confuse moral truth 
with tradition and social code. We 
generally tend to think of our side 
as the one that is based on revealed 

truth while the opposition is con
sidered to be entirely wrong. Per
haps this tendency to categorize 
a viewpoint as e i t h e r  right or 
wrong, black or white, true or false 
is related to our theology of elec
tion and reprobation. Whatever 
the reason, we often lack the will
ingness to see the good in another's 
viewpoint. Instead we assume that 
our position is the only correct one 
and proceed to crucify the opposi
tion in the name of righteousness. 
We must challenge evil wherever 
it is found but in doing so let us 
distinguish carefully, for the small 
core of r e v e a l e d  t r u t h  in a 
conflicting question is generally 
surrounded by great circles of tra
dition and social custom. 

In conflicts that center about 
value standards, there can also be 
constructive results in clearer un
derstanding of principles underly
ing the standard provided the issue 
is studied openly and honestly by 
those concerned. Arguments that 
contain more heat than light need 
to be replaced by discussions that 
face the problems rather than the 
personalities involved. We must 
learn to disagree without being 
disagreeable. 
Conditions That Promote 
The Growth of Conflict 

To avoid the development of con
flict situations within our schools, 
let us consider a few of the cir
cumstances under which they seem 
to grow. 

lst - Lack of a clear set of school 
policies that are written down and 
well-known for all teachers to ob
serve consistently. P a r e n t s  and 
school boards should be aware of 
these policies and changes made in 
them. Happily more schools have 
drawn • up such manuals of school 
policy. Those that have not already 
done so should waste no time in 
beginning. 

2nd - Wide differences between 
the background of the teachers or 
administrator and the school served. 
Theological differences, c u l t u r a l  
differences, even urban t o  rural dif
ferences can be points of agitation. 
This does not mean that hiring fac
ulty members with widely differing 
backgrounds need be avoided in 
all cases to prevent conflict, it only 
means that we should recognize 
the existence of these differences 
and respect rather than condemn 
others for them. 

3rd- Overload of a teacher's or 
administrator's schedule or the ob
vious unequal distribution of load 
whether c l a s s w o r k  or e x t r a 
curricular. Happy conditions of 
employment do much to enable a 
teacher to do a better job. This 
provides a better learning environ
ment and removes points of stress 
and tension that could develop 
into conflict. 

4th - Lack of professional effi
ciency in the teaching assignment. 
Research tells us that the two main 
reasons beginning teachers fail in 
their tasks are: (a) Failure to co
operate with other school person
nel - going one's o w n  w a y  in 
matters that are governed bv stand
ard school policy and (b) lack of 
ability to m a i n t a i n  a d e q u a t e  
classroom discipline. These same 
pitfalls c o n t i n u e  to haunt the 
experienced t e a c h e r  and often 
become the core of dissatisfaction 
or conflict on a staff or in a school 
society. 

5th - Need for living on a high 
spiritual level. Althoug;h we stated 
that much school conflict arises out 
of disagreement over what is evil 
and what is not evil, the best way 
to avoid such conflicts is to adhere 
closely to that which is good. " Let 
the Word of Christ dwell in you 
richly in all wisdom." (Col. 3: 16) 
This leaves no room for petty 
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jealousy and selfishness. We will 
find little time for bickering and 
quarrels if all our talents are in 
£\III service to our Savior King. 
Method s of Dealing with Confl ict 

Conflict situations may and often 
do develop in spite of our efforts 
to prevent their growth. When a 
situation arises in which feeling 
mounts, using a few of the follow
ing points of procedure may be 
helpful. 

1. The familiar song states "all 
because we do not carry everything 
to God in prayer." To resolve con
flicts constructively requires the 
spiritual strength tha� He alone can 
give. To "do the right as God gives 
us to see the right" requires that 
much time be spent in the study of 
His Word, in c o m m u n i o n  with 
Him. Only as we seek the blessed 
presence of His Spirit can we have 
clear insight and true perspective 
with the special measure of love 
and patience that conflict situations 
often demand. 

2. Try to face the cause of the 
conflict openly as . soon as possible. 
The reason for d i s a gr e e m e n t  
should not b e  allowed t o  grow 
secretly or among small groups on 
the teaching staff to the p o i n t  
where teachers refuse t o  speak to 
one another in the halls. Conflicts 
that drag on and on without solu
tion grow to a size entirely out of 
proportion to their original im
portance. Constructive use of any 
conflict demands that the resolution 
of it stand above and in contrast 
to the conditions that contributed 
to its development. 

3. Isolate the basic points of 
conflict so that parties involved 
know exactly what the disagree
ment is about. Often so many 
fringe items are attached that a 
clear settlement is i m p o s s i b l e. 
When a .certain act or conviction 
of a teacher is challenged someone 
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will usually remember incidents 
that happened many years before 
or "What can you expect from a 

member of that family?" is added. 
To arrive at a clear and wholesome 
solution, I would challenge you 
to begin with a clearly defined 
problem. 

4. In any area of conflict, look 
for areas of agreement and empha
size these. Constructive r e s u l t s 
come from concentrating on the 
positive. If this is done, the nega
tive has a way of f a d i n g  in 
importance. 

5. Many school conflicts involv
ing large groups of society members 
begin as personal disagreements 
between members of the faculty. 
On this point teachers should be 
particularly aware of the responsi
bility of the office they hold. Surely 
the admonitions of Matthew 18 are 
particularly applicable here. 

6. Follow proper channels for 
registering of grievances. Proverbs 
17 : 9  states "he that repeateth a 
matter separateth very friends." 
Many conflict s i t u a t i o n s  begin 
when parents talk together or with 
a faculty or board member who 
lends a sympathetic ear without 
seeing the teacher involved or the 
administrator. O c c a s i o n a l l y  the 
administration acts w i t h o u t  the 
Board's approval or the Board 
reaches a decision without consult
ing the administration. Board Pol
icy manuals should clearly stipulate 
the channels through which griev
ances are to be handled. These 
channels may seem to be cumber
some, as they progress from the 
teacher, through the administrator 
to a board committee or the board 
itself, yet I have little patience 
for the teacher who disregards this 
arrangement and the measure of 
order that it guarantees. 

I also have real concern for 
schools that do not have a clear 

) 

policy for the handling of conflict 
situations; particularly for small 
schools where a teacher can only 
resort to the grapevine to get past 
the administrator to the board for 
a h e a r i n g  of grievances. Each 
school should be sure that its chan
nels of communication are clearly 
marked, well known, and open for 
travel before the need for them 
arises. In this way conflicts can be 
handled promptly, decisively and 
in an orderly way to constructive 
ends. 

7. The National Union of Chris
tian Schools stands ready to serve 
any school and has upon invitation 
on several occasions sent delegates 
of experienced teachers and admin
istrators to help solve school con
flicts. The added perspective of a 
neutral viewpoint and independent 
arbitration can often help to bring 
more constructive results. 

In Conclusion 
School terms generally begin on 

a high level of enthusiasm and 
peace as parents, teachers, admin
istrators and boards work closely 
together. This unity is based upon 
a common goal : the Christian edu
cation of our children in the fulness 
of the knowledge of God through 
His Word and world. As the year 
progresses, conflicts in v a r i o u s  
areas are likely t o  arise. All too 
often these conflicts become nega
tive, personal. Occasionally they 
lead to the predicament of the 
gingham dog and the calico cat. 
They cause inward pain and out
ward shame. We cannot avoid all 
conflict. We do plead instead for 
its constructive use. In this way a 
higher level of understanding and 
service may be built upon the dis
agreements and failures of the past. 
Let us remember in our daily pray
ers the need for God's Holy Spirit 
so that there may be "peace in 
Zion." 

B O O K  R E V I E W  

William Hendricks, UNDER GOD, A Government Textbook for Junior 
High Schools. Grand Rapids : National Union of Christian Schools, 1962. 
Reviewed by John H. Sietsema, English instructor, Sylvan Christian 
School. 

Under God is a textbook in gov
ernment for junior high students. 
It has been used in several Chris
tian schools throughout our country 
the past three years, first as a dit
toed edition and then as a multi
lith edition. Under God has been 
well received, and many teachers 
who have used it as a textbook have 
forwarded their suggestions and 
criticisms to its author and to the 

National Union. They have done 
so in a kindly spirit, with encour
agements to perfect a work well
begun. 

A civics textbook committee, 
appointed by the National Union, 
met several times in 1960 and it 
pains-takingly analyzed the book. 
This committee reported its evalua
tions to the National Union and 
also made s e v e r a l  recommenda-
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tions which they felt would im
prove the book. This reviewer used 
it with a small class of seven in a 
rural school and has seen it used 
in one of the largest Christian 
schools, and in both instances stu
dents appeared to enjoy it. 

Under God is one book that, if 
carefully redacted, can make a firm 
argument for the publication of 
additional Christian school text
books. In a day when humanism has 
succeeded to remove many of the 
meaningful relationships between 
education and God in public edu
cation, Under God, with a clear 
clarion sound, calls us back to the 
first principles and basic concepts 
underlying democratic government, 
such as: all human authority de
rives its right to rule from God; 
government, whatever its form, has 
for its task to restrain evil and to 
promote good; and all governments 
are limited in their powers. 

The author is convinced that a 
meaningful knowledge of how our 
democracy functions can best be 
gained through a careful study of 
the American Constitution, since 
the Constitution has prescribed 
the ground rules for our demo
cratic way of life. Without apolo
gies, the author calls upon the stu
dent to study this great document 
article by article, and section by 
section. Since the Federal Govern
ment does play a large role in our 
lives because of our complex, inter
woven economy, it may be more 
needful now than it was ever before 
to study the document that defines 
the duties of this Federal Govern
ment and also states the scope of 
its activities. 

How thoroughly the Constitu
tion should be studied at the junior 
high level is a question that needs 
answering. This reviewer feels that 
the text, because of this compre
hensive treatment of details, may 
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be equating the understanding of 
basic concepts with mastery of de
tails. True as it is that understand
ing must arise out of knowledge 
it is also as true that facts and 
details have their d i m i n i s h i n g  
point of return i n  a c h i e v i n g  
understanding. 

The text goes into detail his
torically to explain those evolving 
principles that undergird our Con
stitution, such as: government by 
law rather than by men; govern
ment ·by consent of the governed; 
government as a servant rather 
than a master. The presentation is 
complete and logical, but its very 
thoroughness in presenting histori
cal data poses a problem - that of 
covering the same material found 
in history textbooks. H o w e v e r ,  
there may be teachers who feel this 
repetition is good pedagogically. 

Those who prefer civics books 
which cover everything from local, 
municipal government up to federal 
government will see the imbalances 
in Under God; for less than 25 per 
cent of it is given to the study of 
state and local governments, though 
twelve pages are given to the topic 
of immigrants. Do the problems 
connected with immigration de
mand this much treatment in a text
book meant for junior high use? 
Also, if the problems connected 
with immigration do have signifi
cance, isn't this significance his
torical in its nature? 

The final ten pages given to a 
series of fourteen preachments of 
"we must be's" attenuate the other
wise masculine fiber of the text. 

Having served on the civics-text
book committee previously men· 
tioned, I was concerned mainly 
with the literary deficiencies of the 
original manuscript. The revision, 
now in the present multilith form, 

( continued on page 20 ) 
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N e w s  a n d  V i e w s  

Prof. J. Van Bruggen, Editor 
Christian Educators' Journal 
Grand Rapids, Mich. 

Dear Editor: 

September 30, 1 963 

Each member of the Midwest Christian Teachers' Assoc. will soon 
have a financial interest in the Christian Educators Journal Two dollars 
of their annual dues will now go toward a subscription to "The Journal." 
The question arises, How can the Association and the individual 

teacher best serve the interests of "The Journal"? 

As a beginning to the answering of this question, the Executive 
Board of the M.C.T.A. proposes the following set-up for the operation 
of the Christian Educators Journal: 

Editorial Board 

Board of Trustees 

Calvin 

Colleqe 

Nat'l Union 

of Chr. Schools 

- -

Future Ed. 

Orqanizations 

1 . Board of Trustees to be composed of representatives from supporting organizations 

such as Calvin College. National Union of Christian Schools, Midwest Christian 

Teachers Association, and other teachers' organizations as they decide to contribute .  

2 .  Board o f  Trustees t o  be appointed by individual supporting bodies. 

3. Contact by Editorial Board with the Board of Trustees to be made primarily by 

correspondence. (Perhaps yearly meetings could coincide with National Union 

Convention.) 

4. Function of Board of Trustees: 

a. Allocating funds to Editorial Board 

b. Funneling of copy for The Journal from educators to Editorial Board 

In closing, we wish "The Journal" a most successful year. 

For the Executive Board 

Samuel E. Greydanus 
Vice President 



B o o k  R e v i e w 

( continued from page 18 ) 
gives evidence of more careful edit
ing; but if Under God is to become 
an officially adopted textbook it 
may be wise to employ a co-author 
who can give this textbook literary 
acceptability. In the revised edition 
certain personal colloquialisms of 
its author still remain while some 
punctuation usages are also open to 
question, e.g., the use of the dash 
instead of the colon. 

As elegance and grace serve sel
dom as a disadvantage to anyone, 
even in the meanest of occupations, 
so would a sensitive literary touch 
hardly . give hurt to this work. 
Rath er, it may serve to extend its 
use beyond the pale of our own 
constituents. 

Those more learned in political 
government than this reviewer can 
detect other problems relevant to 
the contents. These may stress the 
need for greater emphases on those 
practices that circumvent - and in 
some cases outflank - the frame
work of the Constitution, such as : 
lobbying, the Cabinet, legislative 
committees with their built-in sen
iority customs which impede neces
sary legislation, etc. 

In conclusion, it is good to know 
that the Scripture can be related in 
a relevant, effective manner to sub
ject material. This Mr. Hendricks 
has done well, and having done 
thus may he challenge others to do 
the same in their areas of instruc
tion. To do such may be another 
means of making our teaching more 
distinctively Christian. 
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