


EDITORIAL 

Focusing the Vision 
Lorna Van Gilst 

A fo r m e r  
col league o f  m i ne 
used to i ntroduce  
h e r s e l f  t o  n e w  
faculty members as 
a teac h e r  " w h o  
doesn ' t  coach any 
sport s . "  We always  
chuckled a t  that remark,  but some of us 
wondered if  coaching was becoming a 
qual ification for teaching. Only a teacher 
who could also drive bus had equal 
worth . 

S t u d y i n g  o n e  s u m m e r  i n  
Cambridge , England, wi th a group of 
American Engl ish teachers, I understood 
why so many of them stopped to 
photograph a fami l iar s ign near the 
transport terminal . I t  read : "No coaches 
al lowed ."  No doubt many of those 
photos were blown up and posted in 
stateside faculty rooms (where "coach" 
i s  not j ust a h igh-classed bus) . 

I used to think those of us who 
resented coaches taking team members 
out of class for games were maybe a 
l i tt le bitter because we had been last 
pick in grade school when team captains 
chose up sides .  But  those who are 
currently speaking and writ ing about 
the obsess ion of ath let ics are coaches 
and ath letes themselves.  They are people 
who sense that athlet ics are having an 
a l l -consuming effect in  the l ife of the 
Chr i s t i an schoo l  comm u n i t y .  And 
they ' re concerned. 

P e o p l e  t a k e  q u i t e d i ffe re n t  
responses to concerns  such as th is  one. 
We have both the fixers and the thinkers . 
The fi xers see the effects of a problem, 
so they change the c i rcumstances .  The 
th inkers try to understand why the 
problem ex ists so they can change the 
thinking behind it . Changing the way a 
community thinks i s  a s low and difficul t  
process, and sometimes a s i tuat ion i s  so 
serious that we need to act  quickly to 

curb the symptoms before we do the 
carefu l thinking about thei r  causes .  

Quick-fi x  responses such as  grade 
point average requ irements for school 
athletes or crowd control measures for 
spectators change immediate behaviors.  
B ut they don ' t change the deep attitudes, 
such as idol worship .  

"Focusing the 

Vision ... from this 
time on forever." 

How do we ask people to stop caring 
so much for someth ing that takes over 
thei r  entire l ives? I know a ten-year-old 
whose thoughts seem to focus  non-stop 
on Michael Jordan . His parents are not 
particularly athletic, nor do they condone 
their  son's obsess ion .  To ask him not to 
care about M ichae l  Jordan is l ike saying 
to a starv ing Somal i an ,  "Don't  think so 
much about food . "  We can ' t  turn off our 
obsess ions at  w i l l .  

We can pray , though, for the Holy 
Spiri t  to redirect our focus .  Several CEJ 
writers for th i s  issue are people who 
know the power of obsess ion.  They 're 
a th l e t e s  and  c o a c h e s  w h o  h a v e  
experienced the power o f  competi t ion, 
the thri l l  of winning .  But they have also 
been redirected, and they seek a balance 
in  the ir  l ives .  They want that balance for 
their students as wel l .  

A t  t h e  C h r i s t i an S c h o o l s  
International conference held i n  Toronto 
last summer, several of these writers 
d i scussed the i r  v i s ion for Chri s t ian 
school athlet ics .  Their  talk reflected the 
t h e m e  of t h e  w h o l e  c o n fe re n c e :  
"Focusing the Vis ion . . .  from this t ime 
on forever. " 
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Defining the v i s ion i s  cruc ial to our 
work in Christ ian educat ion,  inc luding 
our v i s ion of athletics .  It must be a 
carefu l ly-cons idered v i s ion,  a long­
range v i s ion-forever. Governments, 
too, have v i s ion for educat ion ,  and 
candidates for office promise to make 
school s  great. Such v i sion is usual ly 
focused on grades and production-for 
the g lory of the state or prov ince.  The 
s t u d e n t s  i n  t h e i r  s c h o o l s  are 
commodit ies .  Thei r  brains ,  i t  seems ,  
belong to Iowa or Ontario or Tasmania .  
"Best  in the nation in  education "-that 's  
Iowa's goal . So  every year the American 
Col lege Testing (ACT) scores of Iowa 
h igh school students are checked against 
those of Wi scons in, whose average 
sometimes j umps a point ahead. As if 
stat is t ics  make us best .  

The v i s ion for high scores i s  one 
Chri st ian schools  haven't had to worry 
about so much, at least not schools  
affi l i ated  w i t h  C h r i s t i an S c h o o l s  
Internat ional . The same parent support 
and compe t i t i v e  s p i r i t  tha t  make 
successfu l ba l l  teams have produced 
successful test scores too. After al l ,  God 
gave us strong bodies that move wel l  
and keen minds that  th ink well ,  and we 
must offer God the best  we can give .  

And y e t ,  our fo c u s  can be  
short-s ighted. It ' s  as  if we wear two 
kinds of lenses .  One eye g ives us  
God-focus that looks "from th i s  t ime on 
forever. " The other gives us only a view 
of what i s  now, immediately before 
us-the glory of the prize in hand, the 
one we can win by hard work and smart 
moves.  

Sometimes the pul l  between the 
two lenses drives us crazy, so we block 
one eye and try to focus .  In t ime,  the 
mind can train one eye or the other to 
caiTY the v i sion .  

That v i s ion depends, of course, on 
which lens  we use .• 



AMERICA'S TYPICAL 

SUCCESS STORY 
Joe Hale 

You wi l l  go to college in your "old 
c lunker," choose a major you fee l  w i l l  
make you the most money and, four 
years later, graduate to enter the work 
force of America.  

You ' l l  probabl y  pray something 
l ike, "Lord, I've struggled through four 
years of college and I ' d  l ike to get a good 
job .  And, Lord, i f  you ' ll help me get that 
job, I ' l l pay off my school debts and then 
I ' l l  give you a couple of years of service 
on the miss ion fie ld ,  and I ' l l t i the to my 
church , and,  Lord, i f  you ' l l g ive me a 
good mate, we ' l l  serve you al l  of our 
l ives .  God, I need your help. Amen ."  

And,  if  you ' re typical , you wi l l  drive 
your Chevy up into the driveway of your 
small apartment, and you ' l l  probably be 
married wi th in  two or three years of 
graduation . You ' l l work at your first job 
approximately a year and a half; you ' l l 
l ive wi th in  300 m i les  of your (or your 
wife ' s) hometown . You ' l l  rent a house 
for about three years , move up in your 
j o b ,  t h e n  com m i t  y o u r s e l f  to 
approx imate ly thi rty years of house 
payments as you finance a smal l but nice 
home. As you drive your B uick in to 
your one-car garage feel ing as if you ' re 
on your way to success,  you ' l l  pray 
something l ike thi s :  

"Lord, thanks for gett ing me that 
job. I ' m  real ly mav i n '  up now ! I own my 
own home; I've got a great wife ;  we ' re 
expecting our first chi ld ;  things are going 
grea t ! A n d ,  Lord , I ' m  s u re you  
understand why we can ' t  get too act ive 
in our church r ight now, because,  Lord, 
if I ' m  gonna be able to real ly give to 
your work in the future , I've got to make 
a lot of money,  right? But I didn ' t  forget, 
Lord . Amen . "  

A t  your third job you decide that the 
home in which you now l ive is nei ther 
big enough for the two growing chi ldren,  
nor i n  the r ight  neighborhood for the 
image you want to portray at work (where 
you are now a supervi sor) , so you take 

the big p lunge, sel l  your house, and 
fi n an c e  a home w h o s e  m o n th l y  
payments are now more than your first 
job 's  whole paycheck was . You drive 
your Volvo, which i s  financed to the 
h i l t ,  into your two-car garage beside the 
fami ly  van .  

Now you're spending m uch o f  your 
time and energy on advancing on the 
job and doing a lot of travel ing .  You 've 
j ust been offered a management posi tion 
in your company in another state . You 
l ive approx imately 800 m i les  from 
where you ca l l  home;  your spouse 
spends much of her t ime driv ing the 
three ch i ldren to and from soccer  
practice,  p iano and ballet lessons ,  and 
the private school they attend about ten 
m i les away. And you pray , 

"Lord, this  i s  too good to be true.  
I 'm making good money; got a good 
job; upwardly  mobi le .  I never thought I 
could l ive in a house l ike this .  I 'm rubbing 
shoulders w ith the big boss now . Lord, 
i t  looks l ike I ' l l  have to pay someone 
else 's  way to the miss ion field,  because 
it 's obvious to me now, Lord, that my 
spiri tual gift i s  making money.  B ut ,  
Lord, when we bought thi s  house, I had 
no idea the furniture would cost so much, 
so I 'm real ly kind of tied up financia l ly .  
I 'm sure you understand, Lord. But  I 
didn't  forget ;  I j ust can't make good on 
my promise to you yet.  B ut some day I 
w i l l .  Amen . "  

Final ly  that day arrives when you 
move to your dream house.  You drive 
your Jaguar into one of your carports ,  
r ight beside your yacht, after picking up 
the children from day care or after -school 
care . You throw the dinner packets into 
the microwave,  and wait for your wife 
to get home from work. (The only  way 
you could make those payments was for 
both of you to work, even though you do 
have small chi ldren at home . )  

Yow· dinner i s  rushed because mom 
has to get to the PTA meeting and dad 
has promi sed to go see at least one of 
Johnny 's  football  games (and th i s  is the 

next-to- last game, and you haven't made 
it to any of them yet . )  You see your 
spouse only in pass ing these days and 
rarely  have time for int imate sharing of 
your  hearts  w i th each other ,  and 
somehow i t  seems that even your love 
for each other has grown cold. Your 
house is ful l  of all the world has to 
offer-swimming pools ,  HBO, cel lu lar 
p h o n e s  i n  the  c a r s , m a c h i n e ry ,  
computers and the best of everything;  
but there ' s  not much t ime or funds 
avai lable for the work of God. And you 
pray, 

"Lord, I don ' t  know what's going 
wrong, but i t  seems l ike my l ife i s  fal l ing 
apart. I ' ve worked so hard to prov ide 
nice th ings for my fami ly; I give them 
practically everyth ing they want, but it 
never seems l ike i t ' s  enough . Lord, I ' m  
start ing to wonder if  the kids j ust see me 
as the ' money-bag. ' I don ' t  feel very 
c lose to them-or anyone for that matter 
( inc lud ing  you ) .  Peop le  say I ' m  a 
success,  but Lord, I don ' t  feel  very 
successful ! I ' ve spent al l  these years, 
Lord, working so hard . . .  for what?" 

A n d  n o w  you  a t t end  c h u rc h  
sometimes o n  S unday morn ing; you 
give 1% of your income to God; you 
w i l l  win  .5 people to Christ in your 
l ifetime ( some people give you that 
stati sti c ;  more l ikely ,  you wi l l  not win 
any) .  Your chances of divorce are 50/50. 
And today ' s  society w i l l  say you are 
successfu l .  You have spent most of your 
l i fe ki l l ing yourselfto make more money 
than you real ly need, in  order to l ive a 
l ife-style you can ' t  real ly afford, in order 
to impress people you don ' t  real ly  
respect ! 

Maybe we had better start looking 
at success from God ' s  point of view 
rather than "Christian izing" the world ' s  
defin i t ion ! •  

Joe Hale is executive director of 
Network of International Christian 
Schools in Memphis, Tennessee. 
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Sports Participation in a 
Reformed Biblical Worldview 

Tom Visker 

This is thefirst ofa two-part article .  

Ath let ic  program s i n  Chri s t i an 
schools  have changed considerably since 
the late 1 960s when I part ic ipated in 
them . For the most part these changes 
have been posit ive .  One of the most 
s i g n i fi c an t  changes  has been  the 
dramatic increase in the number of 
s t u d e n t s  p a rt i c i p at i n g .  T i t l e  IX 
legi slat ion i n  the 1 970s provided female 
ath letes w i th greater opportuni ty to 
part ic ipate, w ith the requirement that 
school athletic programs for females 
must be equal i n  number and quality to 
men ' s  programs.  Youth sports programs 
in both the school and the community 
have experienced phenomenal growth 
as well ,  largely  due to the pol ic ies of 
"no-cut" and "everyone plays . "  

As a strong advocate of  character 
b u i l d i n g  and v a l u e s  t ran s m i s s i o n  
through sports part ic ipation, I have 
welcomed the increased part ic ipation 
in school athletic programs .  It  seems to 
me the more students we have in our 
ath le t i c  program s, the greater our  
potential i s  for bui lding strong character 
and deve loping a posit ive value system 
in our students. I t  i s  for thi s  reason that 
we need to take a hard, honest look at 
what we are do ing in our  ath le t ic  
programs .  

Athletic programs have expanded 
at such a rapid rate that we have not had 
the time to reflect what a Christian school 
ath let ic program is all about .  What 
character traits are we bui lding in  our 
student athletes? Whose values are we 
transmitt ing? Unless we have taken the 
time to develop a phi losophy of sport 
that states who we are and what we 
bel ieve, we take the serious r isk of 
pos s ib ly  accept ing secu lar cu l tural  
s tandards for our  Chr i s t i an school 
athletic programs .  

The purpose of  th i s  art ic le i s  to 

d e v e l o p  a R e fo r m e d  b i b l i c a l  
understanding o f  sports part ic ipation 
that is true to a Reformed understanding 
of the B ible .  I t  i s  not  intended to be the 
statement of phi losophy for a part icular 
Christ ian school, but, rather, a start ing 
place or model that can be used by any 
s c h o o l  adh e r i n g  to a R e fo r m e d  
interpretat ion o f  the B ible .  

A Reformed, Bibl ical Stance 
A Reformed interpretat ion of the 

B ible acknowledges the lordship of Jesus 
Christ over every aspect of l i fe .  There is 
no part of l i fe to which the B ible does 
not speak . We are to look at everything 
through the " spectacles"  of scripture .  It 
does not al low for a d i st inction to be 
made between the " secular" and the 
" sacred . "  All areas of l ife are sacred 
because God created al l  things good 
and perfect .  I t  also recognizes that s in  
has distorted the created goodness of 
everyth ing.  Th i s  s inful  di stort ion i s  not 
the final condition of creation since 
through God's grace i t  is redeemed 
because of Chri st 's v ictory over s in .  

The creation, fal l ,  and redemption 
motif  i s  central to a Reformed bibl ical 
understanding of sports part icipat ion.  
In th i s  context, our sports part ic ipation 
can be viewed as part of God's good 
creation, fal len prey to the effects of s in, 
but restored to its original goodness 
through the blood of Jesus Chri st .  

Placing sports part ic ipation in  th i s  
context requ i res an  understanding of 
how God created sport, how sin distorted 
it, and how it  can be restored to its 
creat ional goodness .  Albert M .  Wolters' 
defin i t ion of structure and direction can 
he lp  us  understand these concepts  
( 1 985 ) .  Structure i s  the form in  which 
th ings have been created .  D i rection 
refers to the pul l  of s in  and grace on that 
structure . I f, by grace, we l i v e  i n  
harmony w ith the goodness  of  creat ion, 
our direction is toward God. Conversely, 
if, because of s in, we l ive contrary to 
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creation and di stort i ts goodness, our 
direction i s  away from God. 

The Structure of Sport 
Sport, at its most fundamental level, 

i s  play. Whi le  not all  play is sport, i t  is 
correct to say that all  sport i s  p lay-at 
least at the level of sport in our schools .  
Therefore, an inves t igat ion  of the 
s tructure of p lay w i l l  prov ide the 
essential elements that compose sport. 

A rev iew of the l i terature on the 
n a t u re of p l ay re v e a l s  e i gh t  
characterist ics o f  play wi th which most 
theorists would agree.  Th i s  l i st i s  not 
defin i tive, but i t  i s  representative of a 
gathering of opinions  of many of the 
major play scholars. 

A characterist ic of play on which 
there i s  nearly unanimous agreement 
among play scholars i s  that it i s  freely 
chosen . When we play, we do so because 
we want to. No one can te l l  us we must 
play. When we play only because we 
are told to, we are not real ly playing. 

Play must also function in its own 
space and t ime. Johan Huizinga refers 
to thi s  aspect of play as being outside 
"ordinary" or "real" l ife ( 1 950).  Play i s  
something we can only experience when 
we get away from our normal dai ly 
routines.  We need to have a play space 
and a play time that do not allow for the 
concerns of everyday l ife to interfere 
with our playing.  Thi s  does not mean 
that what we do in our play space and 
play time is less s ignificant than what 
we do otherwise .  Play i s  to be as much 
a part of our l ives as work and worship .  
God i s  equal ly  interested in  our work 
and our  p l ay .  In keep ing w ith the 
Reformed tradit ion, we may not bani sh 
play to the realm of the secular or 
unimportant .  

The th ird and fourth characterist ics 
of play can best be understood together. 
Play is both serious and non-serious .  
Although these characterist ics appear 
to be in opposit ion to each other, they 



are both essential to the understanding 
of play.  Play i s  serious in that we need 
to be wholeheartedly involved in  our 
play.  We must commit ourse lves total ly 
to what we are doing. I t  i s  non-serious in 
that our  p lay ing  has no important 
consequences.  Our playing i s  not serious 
business .  We m ust be able to walk away 
fro m o u r  p l ay w i th fe e l i n g s  of 
sati sfaction and rej uvenat ion,  not anger 
and host i l i ty .  

P lay must a lso be engaged in  for i t s  
own sake . I t  i s  to be i n tr i n s i ca l ly  
motivated. We are to play because we  
love to  play, no t  because of  what we can 
get through the p lay experience .  When 
we p l ay fo r re w a r d s  s u c h  as 
s e l f-p r o m o t i on ,  m o n e y ,  and  
championships ,  the qual ity of the play 
experience i s  greatly d imin ished. 

While we must not play to gain 
certain outcomes or rewards ,  i t  i s  true 
that playing does have outcomes .  Th i s  
may appear to be  a contradict ion, but  i t  
i s  not .  A person can play for p lay 's  sake 
and yet have outcomes or consequences 
attached to i t .  For example, a golfer can 
play solely because of his love for the 
game,  yet may have such by-products 
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as rel ief from stress ,  development of 
social re lationsh ips ,  and the sati sfaction 
of mastering a physical ski l l .  

The seventh characterist ic of  play 
i s  that it i s  orderly .  Play has spat ial , 
temporal , and movement restrict ions .  
We normal ly refer to these restrict ions 
as ru les .  Rules define for us the spatial 
boundaries,  t ime l imits ,  and movements 
that are perm i s s ib l e  wh i l e  we are 
playing.  When we v io late these rules ,  
we are no longer playing the game we 
agreed to play.  

Final ly ,  our p lay must be fun .  Play 
that i s  fun entai Is a sense of adventure 
and uncertainty of outcome.  Thi s  i s  
often the quality that attracts people to 
play .  From chi ld 's  p lay to professional 
"play , "  the uncertainty of what w i l l  
happen next or what the final outcome 
wi l l  be enhances the play experience for 
p layers and spectators . Converse ly ,  
when we know what w i l l  happen next  or  
what the final outcome wi l l  be ,  our  
i n te r e s t  i n  p l a y i n g  i s  dras t i c a l l y  
d imin i shed. 

Whi le  these e ight qual i t ies form 
the structure of p lay ,  several other 
qualities need to be added for a complete 

understanding of sport. Sport entai l s  
goals and obstacles .  In  each sport there 
i s  always an objective or goal to be 
accompl i shed, and there are obstacles 
that keep us  from accompl i shing that 
objective . In basebal l ,  for example, the 
objective of the game is to score more 
runs than the other team . The obstac les 
to be overcome are the l imitat ions of the 
rules,  the sk i l l  of the other team , and the 
strategies they use to prevent your team 
from scoring or to help the i r  team to 
score .  

Sport a l so  requires physical sk i l l  
and muscular exert ion.  In order to  play 
our best, we spend t ime training our 
b od i e s  to pe rform s k i l l fu l l y  and 
effic iently when we engage in  sport . 

F i n a l l y ,  an e s s e n t i a l ,  b u t  
c o ntrovers i a l  e l e m e n t  of sport i s  
competit ion . A l l  sport i s  characterized 
by s o m e  t y p e  of  c o m p e t i t i o n .  
Competit ion has been defined a s  "the 
w i l l  to outdo each other. " In sport we 
find several types of compet it ion­
i n d i v id u a l  c o m p e t i t i o n ,  t eam 
compet i t ion  and compet i t i on  w i th 
oneself. 

These twelve ch aracter i s t ics  of 
s p o rt p ro v i d e  us w i th a b e t t e r  
understanding o f  i t s  original created 
g o o d n e s s .  In o rder  fo r s p o r t s  
partic ipation t o  exis t  a s  God intended i t  
t o  b e ,  these character ist ics m u s t  be 
present in our playing of sports .  We 
m u s t  be ab l e  to v o l un ta r i l y  and 
wholeheartedly subject ourselves to  a 
play time and space that w i l l  not al low 
the concerns of everyday l ife to interfere 
with the enjoyment we can experience 
by playing a game that we love. 

(In part two of th i s  art icle we wi l l  
investigate how s in has  robbed us of  the 
enjoyment of sport and has turned it  into 
serious business and how we can, by 
God ' s  grace, restore sports part ic ipation 
to its original creational goodness . )• 

Tom Visker is professor of health, 
physical education, and recreation 
and head baseball coach at Dordt 
College in Sioux Center, Iowa. 
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Christian School Athletics: 
An Agenda for a 

Passionate Prophet 
Ron Polinder 

A discuss ion of Christ ian school 
ath let ics very quickly can take on the 
tone of an i n te l l ectua l  exerc i s e ,  a 
ph i losophy, a statement of the mind.  
Although that i s  an absolutely cruc ial 
dimension of our task, I be l ieve that we 
wi l l  better succeed if our discuss ion 
also shapes a statement of the heart. 

Athlet ics ,  by the i r  very nature, 
involve the whole person-mind,  heart, 
body, spirit .  I am convinced we must 
search our hearts and pass ions to get 
beh i n d  o u r  " m i n d s e t "  and  o u r  
"behavior ." I can think o f  n o  better way 
to make my point than to acknowledge 
that I have plenty of my own passion 
regarding sports .  l share some of myself 
here only to serve others in  identifying 
these as i ssues of the heart . 

I must confess that I have been 
ej ected from games in my l i fe ,  I 
sometimes hate the opposit ion,  I have 
" b o o e d "  t h e  offi c i a l s ,  I h a v e  
second-guessed m y  coaches,  l have 
cheated, l ied, and cursed. 

I have been impatient w ith my own 
kids .  I have w i shed that I could have 
been a better bal l  p layer, ev idently 
s e a rc h i n g  fo r g rea te r  l o v e  a n d  
acceptance.  I confess that when m y  
beloved Seatt le Mariners are o n  a losing 
streak (which basebal l fans  know to be 
frequent), I go to bed crabby . I am 
tempted to idol ize Ken Griffey ,  Jr. , Steve 
Largent, and Jack S ikma; and if they 
came to my church I would want to give 
them a place in the front row ,  and I 
would l ike to s i t  by them . 

Such are the i s sues of the heart. 
My pastor, Ken Koeman , has said, 

"The pass ions rai sed by sports i n  our 
communit ies are among the sharpest 

and strongest of al l  pass ions .  More of us 
get more worked up more quickly over 
sports than over any other aspect of l i fe ,  
inc luding work, rel ig ion,  or pol i t ics .  
Th i s  s t r o n g l y  s u g g e s t s  that the 
attachment we have to sports borders on 
the idolatrous ,  because idols  evoke 
pass ions .  Show me a person's passion 
and you reveal his or her idol . "  

I f  w e  fai l t o  consider the passion 
packed in our Christ ian school student 
a n d  p a r e n t  p o p u l a t i o n  regard i n g  
athlet ics ,  w e  w i l l  not tru ly recognize the 
nature or extent of our task. Thi s  pass ion 
i s  an issue of the heart , and out of the 
heart come the i s sues of l i fe (Proverbs 
4 :23 ) .  

Stephen Kaufmann from Covenant 
College has done an important study of 
Christ ian schools in  which he notes the 
cons iderab le  d i sparity between the 
stated m i s s i on of schools  and the 
students' perception of that miss ion.  We 
should be embarrassed, if  not depressed, 
to sense how ful ly  our sports programs 
have captured the hearts of our students .  
If we could transfer some of that pass ion 
to our students and spiri tual pursui ts ,  
our schools  would change dramatical ly .  
If a school's m i ss ion were art iculated 
more c learly to students v ia  faculty 
words and actions,  maybe the pass ion 
would become more equitable in al l  
facets of school act iv i ty .  

That propels us to a second v i tal 
ingredient in our attempt to bring our 
ath letics under the lordsh ip of Chri st :  
w e  m u s t  i n c l ude a c r i t i que  of-a 
comment on--ourcul ture. Indeed, there 
is much about sports in general and 
Christian school athlet ics in part icular 
that cal l s  for a prophetic voice.  

Being prophetic ,  saying what we 
bel ieve and prescribing how we should 
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l ive it out, we run the risk of al ienating 
some of our friends and supporters. 
Prophets usually heat up a s ituation, but 
some of us need to feel  a l i ttle heat .  Not 
u n l i ke compet i t ion  i t se l f, " as i ron 
sharpens iron,  so one man sharpens 
another" (Proverbs 27: 1 7 ) .  Our purpose 
should be " to bui ld one another up to 
good works" so that God is better served 
in our Chri st ian school communit ies .  A 
prophetic analys is  w i l l  help our schools 
address the real needs and i ssues in  the 
1 990s and beyond . 

Dr. Shirl  Hoffman notes ,  " Evan­
gel icals have concocted a locker-room 
rel igion. It is not so much evangel icali sm 
as a hodge-podge of bibl ical truths ,  
w o r n - o u t  c o ac h i n g  s l o g a n s ,  O l d  
Testament a l lus ions  t o  re l ig ious wars, 
and interpretation of Paul ' s  metaphors 
that would drive the most straight- laced 
theologian to drink." True , the B ible is 



not bursting with proof texts concerning 
athlet ics ,  and even a careful reader wi l l  
fi n d  s c an t y  s p e c i fi c  refere n c e  to  
sportsmanship. But  that i s  not to say that 
there are not profound principles in 
scripture that, when taken as a whole,  
speak to the i s sues of play,  sport ,  and 
ath let ics. Indeed there are , and we must 
doggedly search the Word of God for 
l ight to guide us in our athlet ic act iv ity. 
One way of beginning our search is to 
cons ider athlet ics from a "creat ion,  fal l ,  
redemption" perspect ive,  which Tom 
Yisker has done in h i s  accompanying 
art ic le. 

C la iming  ath le t ic  act i v i ty  as a 
G o d - g l o r i fy i n g  e n t e rp r i s e  e a s i l y  
becomes twisted into se lf-glorification. 
I t  is rare and difficul t  to dedicate our 
"great plays" to the glory of God. Indeed, 
much of the motivation for part ic ipation 
i n  ath let ics  is to make a name for 
ourselves. We often measure our worth, 
n o t  i n  be i n g  c h i l d re n  of  G o d ,  
image-bearers o f  the King, but in  being 
superior athletes. The tragedy of th i s  
tendency i s  that one  fee l s  h i s  worth 
plummet when he drops the footbal l in 
what  wou ld  have been a w i n n i n g  
touchdown play. 

So too, a proper notion of play has 

been lost. The profess ional model has 
m ade ath l e t i c s  a b i g  b u s i n e s s . 
Amateuri sm, preparation for Olympics 
for example,  i s  an obsess ion for many 
ath letes! B ig- t ime co l lege ath le t i cs  
programs are loaded with exploitation. 
And now the purity of h igh school 
athlet ics i s  endangered as well. The 
pressure placed on fragi le  teenagers by 
commun i t i e s ,  coache s ,  and parents  
eas i ly  can take the fun out of the games. 
T h e  e s c a l at i o n  of p r ac t i c e ,  t h e  
importance o f  winning,  and the pain of 
"not making it" render stress and burnout 
that rob the act iv i ty of i ts p layfulness. 

Balance and moderation can easi ly 
be lost. What was intended to be festive 
and celebrat ive ,  to offset the drudgery 
of work, to balance l i fe ' s  demands , has 
gotten out of whack in  our cul ture and 
schools. Athlet ics overwhelm the arts ,  
threaten academ i c s ,  and compete  
aggressively with the  l i fe of  the  church 
(S unday tournaments, poorly attended 
youth groups). The sense of stewardship 
and balance impl ic i t  in the cu ltural 
mandate i s  eroding and evolving into a 
cultural aberration. Friendly competition 
degenerates into the Vince Lombardi 
phi losophy : "Winning isn't everything ;  
i t ' s  the only thing." Lombardi says ,  'To 

play the game (footbal l )  you must have 
fi re in you, and there is noth ing· that 
stokes fi re l ike hate. I w i l l  demand 
commitment to excellence and victory , 
and that is what l i fe i s  al l about. Thi s  i s  
a v iolent sport ; and that's why the crowds 
love it." Christians are called to redeem 
athlet ics from such a fal len cul tural 
approach. 

Athlet ics must be kept in proper 
perspective in our Chri st ian school s ,  
r e c e i v i n g  due a t te n t i o n ,  but  not  
dominating our other efforts or  capturing 
our hearts ,  e i ther extra-curricularly or 
curr icularly. We must recogn ize the 
subtle cultural demands (national , state, 
and local ) for more, more ,  more,  and 
draw appropriate l ines of l imi tation that 
w i l l  not be compromised. Gordon Dahl 
has said, "We worship our work, we 
work at our play, and we play at our 
worship." S uch are the d istortions of 
our t imes. The Chri st ian community 
has a lot of work to do to redeem this 
dimension of God' s good creation .• 

Ron Po!inder is principal of Lynden 
Christian High School in Lynden, 
Washington. 
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A Philosophy of Christian 
School Athletics 

Robert F. Topp 

With this theme issue we introduce 
the first of a series of three articles by 
Robert F. Topp . Subsequent articles 
will feature the athletic director and 
coaches. Slightly edited and reprinted 
with permission from the May 1992 
CSI Administrator. 

Bi l l  Cosby, whose undergraduate 
degree is in physical education, knew 
that he  c o u l d  q u e l l  v i n e - c ov e red  
ph i losophica l  meander ings such as  
"Why i s  there air?" He said that any  P . E.  
teacher knows why there i s  air :  to inflate 
baske tba l l s  a n d  v o l l e y b a l l s  a n d  
footbal ls  . . . .  

We in Chri st ian school ath letics 
(not to mention P .E.  and other curricu lar 
areas) should be able to th ink a bit more 
deeply about our phi losophy.  Forming 
an educational phi losophy forces us to 
examine our bel iefs ,  pract ices ,  and 
pr iori t i e s .  We must  dec ide on the 
outcomes that we want to see in our 
s tudents .  We must dec ide what i s  
important in  our content and methods .  

A Singular Message 

The phi losophy of the Christ ian 
school must be mirrored in the athletic 
department. Athlet ics i s  a curricu lar 
port ion  of the Chri s t i an educat ion 
package, not  a recreat ional s ide-l ight to 
fac tor i e s  p r o d u c i n g  s c h o l ars  and 
evange l i s t s .  Every  port i o n  of the  
e d u c a t i o n a l  p ackage  m u s t  b e  
phi losophical ly cons i stent, otherwise  
students receive mixed messages and 
are left confused. 

T w o  p h i l o s o p h i c a l  p re m i s e s  
dominate current Chri st ian educational 
thought. One, based in  Calv in ism,  states 
that all curricu lum fal l s  under God ' s  
sovere ignty and must b e  used t o  prepare 
students to affect a l l  of cu l ture to 
transform it for Chri st .  A second says 
that the B ible i s  the center of Chri st ian 

education;  to claim its promise and to 
master i ts  principles i n  l ife appl ications 
are the two m a i n  d e s i red s tudent  
outcomes.  

The choice between these two made 
by a school w i l l  affect an ath le t ic  
department. Which to  choose i s  not  the 
point ;  rather,  cons i stent approaches 
throughout a school ' s  entire program 
are important .  The differences in these 
two phi losoph ies may be subtle, but 
they do influence the way your school 
teache s  ath le tes ,  schedu le s  games ,  
relates wi th opponents, and admin i sters 
the athletic program. However, merely 
to say "Our program wi l l  be Christian" 
is s i m p l i s t i c  and n a i v e .  K n o w i n g  
specifically how your school philosophy 
should shape your athlet ic program wi l l  
l i ft the program to  a h igher level of 
min istry to students and of testimony to 
the community.  

Our  teams are featured in the 
newspapers and are known by publ ic 
and prep school people as wel l  as by 
casual observers in  the comm unity.  Our 
teams are obviously and unavoidably 
"in the world ."  How do we avoid being 
"ofthe world"? How are we distinctively 
transformational, evangel ical mirrors of 
Christ? Teaching athletes to think, to 
act, and to react as Christ would is an 
important ph i losophical approach in  
Christ ian school athlet ics that would 
not confl ic t  w ith e i ther of the two main 
premi ses  stated earl ier .  

Two authors on thi s  topic stand 
behind th i s  phi losophy .  Wes Neal of the 
Institute for Athletic Perfection and the 
author of Total Release Pe1jormance 
defines winning as "the total release of 
all that you are toward becoming l ike 
Jesus Christ in each s i tuation . "  ( 8 ) .  He 
goes on to walk the reader through 
specific examples of Christ-l ike actions 
and react ions in  the athlet ic  realm .  
C laude Schindler, Jr . , superintendent of 
Dayton Christ ian School and author of 
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The Role of A thletics in the Christian 
School (as well as£ducating for£ternity), 
offers these phi losophical statements :  

We,  as  adm i n i s t rato r s ,  
teachers , and coaches,  are t o  be 
so thoroughly taught by God's 
Holy Spir i t  that we by precept 
and l ife-style may in turn teach 
our students to see l i fe from 
Christ 's point-of-v iew, enabl ing 
us to think l ike him and to act 
l ike him by demonstrating h is  
character qual i t ies .  ( 4) 

Our phi losophy of coaching 
. . .  i s  to cause ath letes to act and 
think l ike Jesus Chri st .  ( 5 )  

S c h i n d l e r ' s  b o o k  a l s o  c o v e r s  
examples o f  spiritual v ictory , Chri stian 
c h arac ter  a w a rd s ,  app l i c a t i o n  of  
memorized scripture to  athlet ics ,  and 
posit ive,  specific ,  Christ-centered goal­
sett ing.  Neal has a number of books, 
pam ph lets, and serv ices that h i s  insti tute 
offers to ath letes and coaches to develop 
a sense for Chri st 's lordsh ip over one's 
ath letic l ife .  The work of both authors i s  
h ighly recommended. 

A Gift from God 

The i ntens i ty  that competttton 
b r i n g s  h as re s u l ted  in dep l orab le  
behav ior by players, coaches, and fans .  
Players and coaches have been known 
to treat offic ials  and opponents rudely 
and abusively .  The stereotypical Li ttle 
League  p are n t ,  who s h o w s  great  
intolerance of mistakes by players and 
coaches  and offic ia l s ,  shows up at 
Chri st ian school ath letic events.  Many 
observers have cried out for competit ion 
to be downscaled if  not e l iminated. To 
e l iminate competit ion,  however, i s  to 
throw out the proverbial baby with the 
bath water. Competit ion is a gift from 
God. In both areas, Chri st ian leaders 



Working heartily or hustling is not enough until that maximum effort 
is offered to Jesus. This puts competition on a different measuring scale. 

need to model how to manage the s inful 
actions of people who feel  unrestrained 
in doing things that effectively damage 
that gift of God. We must reestabl i sh a 
perspective on competit ion that keeps 
the otherwi se unrestrained part ic ipant 
fro m  c ro s s i n g  appro p r i a te , 
God-honoring boundaries .  

Our perspect ive on competit ion 
needs to begin wi th an understanding of 
gifts and talents .  In  the face of crit icism 
such as "competit ion fosters e l i t i sm," 
w e  m u s t  r e m e m b e r  the B i b l e ' s  
comments on gifts .  Romans 1 2  urges us 
to make ful l  use of our gifts .  "If a man ' s  
gift i s  prophesying, let h i m  use i t  i n  
proportion t o  h i s  fai th .  I f  i t  i s  serv ing,  let 
him serve;  if  i t  is teaching, let h im 
teach" (vs .  6-7 , NIY) .  We might add 
th i s  scholastic paraphrase, "If one ' s  gift 
i s  i n  athletic ski l l ,  let him or her compete ; 
if it i s  in music  or act ing,  let her or him 
perform; if it i s  in academic achievement, 
let such a one study and research ; i f  in 
working wi th the hands ,  let one craft, 
sculpt, bui ld ,  and repair. " 

God g i v e s  s tudents  ski l l s  and 
talents . The di sappointment of being 
cut from the vars i ty squad and the 
d i s ap p o i n tment  of  l o s i n g  s tart i n g  
pos it ions,  much less games ,  are trials 
God puts in  our paths for his purposes .  
He may be test ing one ' s  faith , teaching 
a lesson, or redirecting one toward a 
new path . Athlet ics can be a way in 
which we di scover what our gifts are . 

Age Considerations 

We n e e d  t o  keep  th i s  i d e a  
age-appropriate . Elementary school 
students are not ready psychologically 
for the rigors of competition and training. 
Low-key recreational programs that 
stress  fun and basic instruction in  local 
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communit ies are usually enough ( if  not 
too much) .  

Middle school students are ready 
to compete on a l imi ted bas i s .  They 
need the outlet of scholastic sports (an 
idea that stands in contrast w i th the 
ph i losophy of many publ i c  m i ddle  
schools) .  Restraints on practice t ime, 
pract ice frequency,  and n umber of 
games will  maintain a low-key "fun and 
fundame n t a l s "  approac h .  Another  
important factor i n  min imiz ing the 
competi t ive pressure , as budget and 
fac i l i t ies  a l low,  is to avoid  cutt ing 
players . Creating a second team i s  an 
ideal plan if it can be arranged. Thi s  
perspect ive can b e  upheld o n  a league­
w ide level w ith rule accommodations 
by league deci s ion makers. 

Middle schoolers are beginning to 
discover the ir  gifts .  They need to have 
p l e n t y  of o p p o rt u n i t i e s  fo r s u c h  
d i scovery i n  low -pres sure sett ings .  
However, h igh  school students are ready 
to step to h igher levels of performance 
in  their  areas of h ighest interest .  They 
are ready to train as highly competit ive 
ath le te s ,  as s k i l l e d  m u s i c i an s ,  as  
eloquent debaters, as  entertaining actors, 
as inquis i t ive scholars , and as ski l led 
craftspeople.  

New Definitions 

The intense nature of compet it ion 
i s  not l imi ted to the world of athlet ics .  
Rather i t  i s  a s ignificant part of l i fe in 
general . We must v iew i t  as part of 
God's plan to test  and redi rect us .  If we 
teach th i s  perspective, competit ion can 
be seen in a healthier way, as something 
that brings out the best  i n  us and offers 
a vehicle of prai se to God. 

W e s  N e a l ,  in Tota l R e lease  
Petformance, states ,  "The most w idely 
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accepted defini t ion of winning is to 
de{eat your opponent. It natural ly  
fol lows then that the common defini t ion 
of los ing i s  to be defeated by your 
opponent. These defin i tions have been 
ingrained in us from chi ldhood" ( 3 ) .  He 
urges us to redefine winning,  in other 
words ,  to have a Chri st ian perspective 
on competit ion.  Neal c i tes Coloss ians 
3 : 23, which refers to working "heart i ly 
as for the Lord . "  Working heart i ly  or 
h u s t l i n g  is  not  enough  u n t i l  that  
maximum effort i s  offered to Jesus .  
Thi s  puts  competit ion on a different 
measuring scale, one that measures 
degree of effort and focus on the Lord.  

Claude Schindler, in The Role of 
A th letics in the Christian School ,  
d i s c u s se s  expre s s i o n s  of s p i r i t ua l  
v ictory : 'To demonstrate the fru it  of  the 
S p i r i t  d u r i n g  n o r m a l  and s t re s s  
s i tuations . "  "To prai se God for physical 
v ictories  because every good th ing 
comes from H im . "  "To develop the 
understanding of the need to present 
oneself as a l iv ing sacrifice . . .  for an 
entire l i fet ime . "  ( 1 8 ) .  Spiritual defeat, 
on the other hand, is " to allow winning 
to dom inate the l ife of the team or the 
l i fe of an individual . Thi s  MUST be 
reserved for Christ alone! " 

We must avoid a worldly v iew of 
compet i t ion  that i s  based i n  se lf­
centeredness, jealousy, and haughtiness. 
Romans 1 2 : 3  keeps our heads from 
swel l ing with pride after v ictory : "Do 
not think of yourself more highly than 
you ought, but rather th ink of yourself 
with sober j udgment . . .  " (NIY). Jealousy 
and  e n v y, e l e m e n t s  of w o r l d l y  
competit ive mot ivation, are l i sted as 
acts of the s inful nature in Galatians 5 .  

Before w e  present our teams to the 
community as d ist inctively Christian, 
we should have our hearts and minds set 
on God ' s  way .• 

Robert F. Topp teaches physical 
education and English at Annapolis 
(Maryland) Area Christian School. 
He also serves as athletic director. 
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Thinking Christianly 

About Athletics 
John Byl 

Scripture directs our whole l ife , 
including athlet ics .  However, s ituations 
and c i rcumstances vary , and the way 
our understanding of scripture is applied 
wil l  also legit imately and considerably 
vary; at t imes the choices made are even 
arbi trary . For example,  the European 
model of athlet ics p laces athlet ics as a 
community responsibi l i ty ,  not that of a 
school .  The American model includes 
athlet ics i n  the school .  I s  one view more 
or less Christ ian than the other? In the 
North American context, how do we 
involve ourselves from an admini strative 
and coaching perspective and please 
God in  our athletics? 

A school, through the school board, 
committees ,  admin istration, faculty, and 
staff, must make an honest claim on 
athlet ics .  I am aware of one s ituation in  
which the school provided no funding 

for ath letics .  A facu lty member who 
was keenly interested in  athlet ics took it 
upon h imself to organ ize the program, 
rai se funds,  coach many of the sports, 
and, at his own expense, drive athletes 
to and from various events.  Everyone 
appreciated his efforts , though some 
became c r i t i c a l  of  h i s  c l a s s room 
performance and  frequent absence on 
account of h i s  athletic i nvolvements.  
The school ,  i n  i ts  enthus iasm for the 
faculty member's  fund rais ing,  gave a 
bl ind eye to some of the negative effects 
i t  had on his classroom . S ince the school 
board permitted thi s  s ituation to occur, 
i t  abdicated its responsib i l i ty in  shaping 
the athlet ic program. To make an honest 
claim on athlet ics ,  the school board 
should have either curtailed the athletic 
program or prov ided necessary funding 
t o  e n s u re t h a t  the p rog ram w a s  
adequately organized and implemented. 
Only then could the school enter the 
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crit ical discuss ion on the direction of 
athletics .  

In I ight of  laying claim to the athletic 
program, how much money does i t  take 
to do it Chri stian j ustice? One thousand? 
Ten thousand? One hundred thousand 
d o l l ar s ?  The q u e s t i o n  c a n n o t  be 
answered in general . Seeing athlet ics as 
part of the abundant l ife we find in 
Christ ,  and in part a fulfi l lment of God's 
call for people to develop the gifts of 
th i s  world, we could provide scriptural 
grounds for spending money on thi s  
area. B ut the extent of funding needs to 
be placed in the context of the school's 
s ituation, w i th in  its community, nation, 
and world .  Are students w ith spec ial 
needs adequately cared for? Does the 
support community adequately support 
works of serv ice and miss ion work? 
Are  c h i l dren  of p o o r  fam i l i e s  
discouraged from attending the school 
because the fees ,  which include the cost 



of athletics ,  are too h igh? Does athletic 
t ime away from class ,  home, and fami ly  
seem excessive? 

We need to understand that North 
A m e r i c an c u l t u re a t tac h e s  grea t  
i tn portance to  athlet ics .  Nearly a quarter 
of the  n e w s  i n  A m e r i c an d a i l y  
newspapers i s  devoted to athlet ics ,  and 
b i l l ions of dol lars are spent. Sports 
writers describe sports events as if  they 
were the most important events of the 
century ,  us ing such colorful words as 
record-breaking, potent, insurmountable, 
s laughtered, whipped, stunned, blow­
out ,  sweep, propel l ed ,  batt led ,  and 
c l inched. Though much of thi s  jargon 
can be heard wi th some enjoyment and 
humor, i t  also shows a " world"  that i s  
taken much too serious ly .  

A school reveals i ts  phi losophy 
even in minor ways .  Think about the 
n a m e  fo r y o u r  s c h o o l ' s  t e am s .  
Professional sport teams use aggress ive 
animal names l ike the B ul ls ,  Bears, Lions 
and S tampeders; or  they reflec t  a 
preoccupation w ith bird watching,  wi th 
names l ike B lue Jays ,  Orio les ,  Red 
Wings, Penguins ,  Hawks, Eagles ,  and 
Cardinals .  There are loyalist names,  such 
as the Canadiens,  or, i n  colloquial form, 
the Canucks and Yankees .  There appears 
somethi n g  godly about  the Sa in t s ,  
Roya l s ,  F l am e s ,  and Ange l s ,  and  

something ungodly about the Devi l s .  
S urely i t  i s  no t  ungodly to  ca l l  your team 
the Lions or the Penguins ,  but does the 
choice of name reflect the godly miss ion 
of your school? 

One often-asked question is how 
much competit ion to allow or encourage . 
Some time ago I p layed a vol leyball 
game wi th teachers, board members , 
and committee members . Some tension 
arose as a result  of the way different 
peop le  were p l ay i n g-probab l y  a 
common occurrence at such socia ls .  
Some wanted to p lay "just for the fun of 
i t ,"  which meant most vol leyball rules 
went by the wayside.  Others wanted to 
"play the game right," which meant 
p lay by the rules and use s trategy.  The 
experience was frustrating for both sides. 
Members of one group thought the others 
were not  p lay i n g  very Chr i s t i an ly  
because they were trying too hard. The 
more competi t ive players thought the 
others were not playing Christ ianly 
because they were fool ing around too 
much and not playing right. 

To argue that a p layful  game is 
more Christ ian than a competit ive one, 
or the other way around, i s  to miss the 
point that the spiritual ant i thes i s  of l i fe 
affects both-play and competit ion can 
each be done in ways that please or 
di splease God. 

The ant i thes i s  also cuts through 
school spir i t  and sportsman sh ip .  A 
winning team excites and ral l ies the 
school community,  but does a los ing 
team deject thi s  same community? And 
is the excitement of winning real ly  an 
expre s s i o n  of thank s g i v i n g  to our  
C rea tor ,  o r  an  e m o t i o n  of  s e l f­
congratulation on our excellence and 
self-suffic iency? 

S ome schoo l s  p rov ide a w i de 
v ar iety of sport activ i t i e s  for the i r  
students i n  a n  effort t o  cater t o  many 
more s tudents  and g ive  s tudents  a 
broader choice of involvements, both 
now and later in l i fe .  Others would 
rather spec ial i ze i n  one area so the 
athletes can learn to play the game well  
and the school can become better known 
by that part icular sports team. Both 
approaches have posit ive and negative 
aspects to them . Like the volleyball 
game, the choice i s  not real ly  a question 
of which i s  more or less Chri stian, but 
rather, which is more helpful  to the 
school in i ts  phi losophy of pleasing 
God. 

P l ay i n g  i n tersch o l a s t i c  games 
requires a certain intensity or the game 
becomes another practice or, even worse, 
a humi l iat ion of the other team . Games 
are spo i l ed  through fr i v o l i t y .  B u t  
in tens i ty need not show a di srespect for 
o the r s .  Q u i te the  c o n t rary . The  
Spirit-fi l led athlete not on ly  loves God 
but also loves others, and he or she 
ought to see the game as an opportunity 
to challenge others,  not to hurt them . 
Such challenge occurs through a process 
of bui lding obstacles and maneuvering 
around obstacles p laced in the way, 
much l ike a continuously moving chess 
game.  Pre-game prayers should express 
thankfulness to God for the opportunity 
to play and request a wel l -p layed, safe 
game for al l  partic ipants .  

Developing a Christ ian athletics 
program needs to be done wi th fear and 
trembling before the Lord, wi th the 
sensit ive leading of the Holy Spiri t ,  in  
the  context of  our  s i tuat ion.  Done in joy ,  
the athletic events wi l l  become feasts of 
ski l lfu l  challenges in appreciation of 
our Creator, or what others have cal led 
Shalom Athletics .• 

John By/ is assistant professor of 
physical education at Redeemer 
College in Ancaster, Ontario. 
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Dear Marty, 
Thanks for asking about developing a composit ion program for j unior high.  It ' s  a privi lege to think with a former 

student about such matters .  
Let me begin by summarizing what I ' ve learned from graduate work on composit ion theory , from conferences, from 

continued reading,  and from the testing ground of my own c lassrooms .  Then I ' l l qual ify how that might relate to your 
goal of developing a new writ ing program . 

There have been,  by my count, three major changes in composit ion theory over the last fifteen to twenty years . The 
first change made the purpose rather than the modes (or kinds) of di scourse the most important factor in writ ing and in 
assess ing writ ing.  James Kinneavy ' s  The A ims of Discourse was most influential in bringing about thi s  change . Sadly,  
the book i s  written in  a "wooden" sty le .  Story has i t  that the author brought out the book earl ier than he had intended 
because former col leagues were p irating his ideas-at least, that ' s  the standard scoop. Interest ingly,  K inneav y ' s  emphas i s  
( some s t i l l  think of  it as  a revolut ion) goes back to  Augustine ' s  qual ification of  c lassical rhetoric .  

As Augustine looked a t  min i sters w ith a fairly weak education try ing to  instruct and inspire the people of  God, he 
said that purpose and audience were more important than the subject was for determining the appropriateness of speech . 
The standard argument had been that one wrote in h igh sty le  about tragic  heroes ,  in low style about mundane things or 
about lower class people ,  and in  a middle style for what lay in between .  Augustine argued that if even a glass of water, 
when given in  the name of God, could be credited to one ' s  eternal salvation, then obv iously purpose was more important 
than any "natural" ranking of the importance of subjects .  

Many textbooks and teachers have taken a middle road by organizing courses around modes (defin it ion,  comparison/ 
contrast, narrat ion,  description) but emphas izing them as strategies of invention rather than as the formal goal s of 
di scourse. My concern w ith th i s  approach is that assignments often seem disjointed, purposes unclear, and knowledge 
scattered. I prefer working wi th a part icular goal and working in alternative modes that may be used to accompl i sh that 
goal . That way students know that modes are means to an end, that the goal of an ass ignment is never to write a correct 
compari son/contrast paper but to see how compari son/contrast m ight further one ' s  goal , say, of increas ing minority 
representation on campus .  

The shift in  emphas i s  to the aims rather than modes of di scourse greatly affects the des ign and eval uation of 
assignments. Each assignment must have defin ite cues that let the student know whether explanation, persuasion, 
personal express ion,  or creative play w ith language (the four aims K inneavy spe l l s  out) i s  requ ired. Each ass ignment must 
also describe a part icu lar audience for the writ ing. And each assignment must be evaluated first of al l  according to whether 
the purpose was accompl i shed for that audience. Thi s  can be hard on the B+/A- student who gets most technical matters 
correct but whose writ ing seems unrelated to any strong sense of purpose or to any part icular audience . B ut then , wouldn ' t  
a congregation b e  equally tough o n  such a min ister (Augustine ' s  concern)?  And wouldn ' t  a n  employer b e  equally tough 
on such an employee? 

One final note about emphas i s  on purpose : Thi s  does not mean that forms and style become unimportant .  On the 
contrary , they should be taught as an alphabet or vocabulary of forms .  But the i r  appropriate use is what counts.  In other 
words,  appropriateness-not formal dexterity-becomes the primary criterion for writ ing.  

The second major shift in  composit ion theory emphasized the process as much as (and often more than) the fina! 
product of writing. Thi s  influenced and was influenced by Janet Emi g ' s  work on the composing process of twelfth graders 
and James Bri tton ' s  work on the composing process of eleven- to e ighteen-year-olds .  Different teachers use different 
strategies for gett ing involved w ith the student ' s  writ ing before it  is completed. These strategies range from indiv idual 
conferencing to in-class readings in  small groups to class workshopping of one or two anonymous drafts .  

When I work wi th small  groups (triads when possible ) ,  I give a set of quest ions to direct the students '  response. 
Though the questions vary from assignment to assignment, they usually stay pretty c lose to the fol lowing set: What do 
you think was the author ' s  purpose? Who seems to be her or his audience? What was the most memorable part of the essay 
for you? What seemed least important or interesting? What alternative strategies or inclus ions would you suggest? I 
always end wi th some version of th i s  last question so that the emphas i s  of the group stays on invention, or di scovering 
what to say and how to say it . 
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Whether the author writes down his  audience ' s  responses or whether the other members of the triad write 
down thei r  own responses,  the l i st on paper must have a name attached and must be handed in  with the final draft . 
That way I can check student responses and help authors think about the question of when to res i st and when to 
accept a reader ' s  adv ice .  When a paper shows strong improvement, I give some of the praise to the triad group 
a) in written comments I ask the author to share wi th the triad in  class ,  or b) by plac ing the comments on an 
overhead .  

Whi le  we ' re talking about the  writing process ,  le t  me a l so  say that I le t  students know early and regularly that 
the i r  writ ing processes wi l l  vary from one student to another, j ust as the ir  th inking processes do. And then I show 
them some very good (which usual ly  means messy) pre-writ ing exerc i ses  or draft ing that other students have done . 
Probably the main cause for poor writ ing is that people shut the process down too early .  Sometimes th i s  i s  caused 
by laziness ,  but often it  i s  caused by fear-a fear of not l iv ing up to some model of writ ing as an orderly march 
from beginning to end. I try in these various ways to get rid of such a model and to extend the students '  abi l i ty 
to keep the writ ing process flu id rather than frozen . 

Although I frequently use triads and workshops, other teachers depend upon journals or conferencing.  I think 
the strategy choice is not as important as the goal . One composit ion expert has speculated that the two things most 
necessary for a good composition class are gett ing involved w ith the students ' processes of composit ion and 
estab l i shing a sense of authority (not to be confused wi th disc ip l ine) .  Try a variety of approaches to your 
involvement wi th students ' writ ing processes .  What ' s  essential i s  not the approach but demonstrat ion of your 
interest i n  the writ ing process ,  i ts  variance from one writer to another, i ts (usual )  messiness ,  and its importance 
for good writ ing. 

S tudents sometimes quit  when the ir creation hasn ' t  mysteriously sprung into l i fe as they suppose other 
people ' s  writ ing has sprung into l i fe :  the natural reflection of its author ' s  intent ions .  Or they quit when the ir 
process does n ' t  fit a textbook ' s  diagram . B ut i t ' s  important that they see there i s  no creation , much less a perfect 
creation, that doesn ' t  go through some birthing process .  And birth, as we know,  i s  seldom neat; nor i s  i t ,  as El iot 
has reminded us, exactly as we had planned. 

The most recent shift [ have seen i s  away from methods ofproblem-solving , which first had accompan ied 
emphas i s  on process ,  to the generative power of knowledge and learning communities . We ' re not sure about the 
methods by which the mind makes connections .  That may be more haphazard (or at least unpredictable) than we 
had first imagined. We are sure, however, that we learn new material more eas i ly  when we can make more bridges 
to i t .  Connections generate new connections .  

When I fi rst heard thi s  argument imported into composit ion theory from cogn it ive psychologi sts,  it confirmed 
for me the value of sequencing assignments .  S tudents could bui ld on the knowledge of a subject they had gained 
for one ass ignment in order to write the next.  

For example,  one fal l  I chose one of my freshman c lasses to use the Greek Orthodox Church j ust down the 
road from Trin i ty as the focus of several writ ing assignments . F irst I asked them to write a description of the 
exterior of the church (and suggested compari son to other churches they knew or to the rest of the neighborhood 
as a strategy for invention ) .  Then I arranged for a tour of the inside of the church, and the students wrote a second 
descript ion;  but th i s  t ime I encouraged them to be more reflective about the i r  expectations for a place of worship .  
The students then used the l ibrary to do some hi storical research on the Eastern Orthodox Church.  They had to 
choose a part icular focus for a short research paper that showed-in its final draft-correct Modern Language 
Assoc iation documentat ion.  (The students gained a new apprec iation for a research paper because th is  assignment 
was embedded within a sequence of other assignments and experiences . )  Final ly ,  I asked the students to attend 
a m id-week or Sunday service and conduct an interv iew w ith the min i ster. Then they were to write an essay from 
the point of view of a part ic ipant, not only as an observer. Again ,  they were given opportunity to compare the ir  
experience to the ir expectat ion.  

Through th is  sequence students had ample opportuni ty to use compari son/contrast, description, narrat ion as 
modes of d iscourse and explanat ion,  persuasion,  and personal express ion as the ir  goal s .  I should probably have 
shifted audiences more than I did in th i s  sequence, but some students did choose to write the final assignment for 
the student newspaper or for a church youth group.  The sequence also gave them a new context within which to 
v iew the ethnic ,  rac ia l ,  and denominat ional differences among the ir  own churches .  

Sequenc ing also works wel l  for s imulations of business writ ing:  in-house memos, proposals ,  letters or 
reports .  Case studies work espec ial ly wel l . ! have received a few from IBM and Honeywel l ,  but any local  business 
could supply these as wel l .  I think junior h igh students might be able to do a sequence that begins with a bank 
employee ' s  memo suggesting that the bank do some educational advert is ing for grade school chi ldren of c l ients .  
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Or, if these students could not imagine themselves as bank employees ,  the sequence might begin wi th a bank ' s  
contest, open t o  a l l  twelve- t o  s ixteen-year-olds,  for ways t o  introduce younger students t o  the princ iples and 
serv ices of banking.  "Contestants" could first write a proposal to the bank and then write to younger students the 
letter or advert i s ing that would fol low.  If possible ,  you should arrange for someone at the bank to read at least some 
of the proposal s and letters/advert is ing .  That w i l l  help the students ' sense of purpose as well as the ir  sense of the 
serious task (and play) of writ ing in the adult world .  

One easy way to get  a sequence going i s  to begin i t  w ith a memo in  which the students have to spe l l  out a plan 
or procedure . I have often found th i s  more helpful to them (and a more recognizable part of the work world) than 
asking for an outl ine.  At the same t ime, i t  teaches them an indispensable form (the memo) that they might not 
otherwise learn in  school .  A simple way to extend an ass ignment, and to test the students ' sense of appropriateness,  
i s  to have them address  a younger audience after address ing an audience of peers or of people in authority over 
them . On occasion you can also ask them to write a reflection on what they learned in  working through a sequence, 
i ts  challenges, and questions .  

With the increased recognit ion of  the  part knowledge and learning communit ies (as  opposed to  methods) play 
in problem-solving came strong emphasis on different kinds of writing in different subjects or groups. One result  
of thi s  emphas i s  was the push for writ ing-across-the-curricu lum programs .  

Final ly ,  let  me say  a word about problem correction . Min a Shaughnessy wrote a great l ittle book called Errors 
and Expectations in which she argued that all errors have a logic beh ind them that students need to identify and 
understand in order to change . I bel ieve her wholeheartedly .  She also shows the logic behind a great many errors 
of her students ,  so the book doubles as a very handy reference book. 

For the last several years , J have marked errors , as much as possible,  according to patterns . ! try to go for the 
patterns of the most repeated and most grievous errors first . Recently ,  a student had ten errors in  one paragraph. 
Seven of these were caused by using an - ing form of the verb instead of a complete verb .  I marked each one wi th 
an x- 1 in the margin ,  c i rc l ing the first two instances but only us ing the marginal comment for the last five .  The 
student then had to tel l  me what the errors had in common-and could gain extra credit for doing so if  the errors 
did not recur in the next essay .  I try to l imi t  myself to marking three patterns of error per paper. By keeping these 
marks s imple,  I can involve the students in the ir  own error identification and st i l l  have time and space to attend 
to questions of purpose, audience, and strategy . And, of course, I always find at least one good thing to write about 
each paper, and I try to give an A paper as much written response as a C or D  paper. I figure its author deserves 
th i s  effort and desires  such communication . 

Much of what we do i s  intuit ive .  On the other hand, j ust as we help our students by de-mystifying the writ ing 
process with them, so too we help them by becoming more reflective about how we shape writ ing instruction. 
That ' s  why I was grateful to receive your request .  

Near the beginning of th i s  letter I promi sed a qual ify ing statement about how i t  m ight relate to your s i tuation.  
I want to say that I have a last word neither about theory nor about practice.  Theory , including Chri st ian theory ,  
seldom has  a last word-or i t  finds a final word shortly before i t  d ies  for lack of  i nterest .  And practice has  to be 
appropriate to its context. While I enjoy writ ing about recent composition theory and suggesting how it  has 
influenced my practice at Trinity,  you ' I I  have to develop not only an analytic but also a h i storical logic appropriate 
to your school ' s  writ ing program . That ' s  where the real fun begins .  If you give me an update in three months ,  I ' l l 
tel l  you what di scoveries I think my c lasses and I made th i s  fal l .  

Cordial ly ,  

Michael Vander Weele 
Professor of Engl i sh 
Trinity Christ ian College 
Palos Heights , Illinois .  
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National Profile 

of the Christian School Teacher: 

Cause for 
Contentment or Concern? 

Joe P. Sutton 

Timothy G. Watson 

So much has been written and publ i shed by professionals 
about school s ,  teaching, and learning .  Clearly ,  most of th i s  
information pertains to secular education and the  publ ic school 
movement. Yet most Chri st ian parents and educators would 
probably agree that we need to know more about the qual ity of 
the condit ions and outcomes of private Christ ian education and 
the Christ ian school movement. After al l ,  approximately 1 2% 
of the school-age students i n  our country today are enrol led in  
private schools (U .S .  Department of  Education, 1 99 1 ) . 

If one were to conduct an invest igation of Christ ian 
education what would the focus be? Three obvious poss ibi l i t ies  
come to mind:  (a) teachers ; (b) students;  and (c) schools .  Of 
these three, a study of teachers i s  probably most preferable,  for 
Deuink ( 1 99 1 )  argues that "teachers are undoubtedly the most 
important" component i n  a genuinely Christ ian school ( 1 ) .  We 
believe that a study of teachers is paramount in  our effort to 
determine whether Christ ian schools  are effective in  the ir  
min istries to  our chi ldren .  

Interest ingly,  the publ i shed i nformation to date concern ing 
Chri s t ian school teachers bas ica l ly  represents ideas and 
conjectures about what we think we know about these teachers, 
some of which may be true ,  but very few can be supported 
emp i r i c a l l y  at p re s e n t .  A l th o u g h  ce r ta in  e d u c a t i o n a l  
organi zations ( e . g . ,  National Education Associat ion,  1 986) 
have collected data on teacher characteristics, Christian educators 
w i l l  have difficu lty general iz ing from these secular sources .  
Likewise ,  Christ ian educators wi l l  have problems wi th studies 
done by other agencies such as the National Center for Education 
Stat ist ics (U .S .  Department of Educat ion,  1 988)  on private 
school teachers,  because these researchers have fai led to 
differentiate teachers of fundamental Chri st ian school s  from 
those of other rel igious,  non-fundamental Christ ian schools in  
thei r  findings .  

Our concerns fal l  squarely wi th the fundamental Chri st ian 
school movement. We need more empirical data on fundamental 
Chri st ian schools  in  general , and fundamental Christian teachers 
in part icular, so that we can more accurately  determine whether 
Chri st ian schools are providing the appropriate education our 
young people w i l l  need to serve the Lord better, i f  he tarries .  

Furthermore , as empirical studies uncover and expose 
problems about Chri s t ian teachers that w i l l  need to be 
amel iorated, i t  i s  better that we recognize and correct the 
problems ourselves ,  rather than yielding that responsibi l i ty to a 
state agency (Prov.  27 :6 ) .  Moreover, we contend that the Lord 
expects thi s  of Christ ian educators, for the Scripture instructs 
that "we should j udge ourselves" (I Cor. 1 1  : 3 1 ) .  

The purpose of  th i s  art ic le ,  then , i s  to  report the findings of 
a nationwide study conducted in the fal l  of 1 990 on the 
character is t ics  of fundamental Chri s t ian school teachers . 
Christ ian school principals armed w ith the knowledge of what 
is a i l ing the ir  schools in  the area of faculty wi l l  know better 
where to start the remediation process ,  and we bel ieve that i s  
w ith the  teachers themselves .  Better teacher preparation, more 
accurate information, and more exclusive hir ing practices may 
be some of the results of the data that can be gleaned from thi s  
study on Christ ian school teachers. 

Method 
We drew our sample from the member schools found in the 

American Association of Christian Schools directory (AACS ,  
1 989) ,  which consi sted of I ,030 schools  covering 45 states .  The 
number of member schools  per state ranged from one to 1 69 ,  
wi th a median of 1 3 .  To ensure adequate representation of 
Chri st ian schools  across the states and,  hence, to a l low for a 
nat ionwide sample ,  we randomly selected several schools from 
each state . Our total sample for thi s  study consi sted of 1 69 
schools .  The selection from each of the states ranged from one 
to seven, wi th a median of four. 

We used a questionnaire that inc luded n ineteen items 
des igned to col lect bas ic  demographic and educational data on 
the teachers represented by the schoo l s .  The items were 
constructed so that teachers could prov ide their  own written 
responses .  Three questionnaires ,  along w ith a cover letter 
providing instructions on completing the questionnaire ,  were 
mailed to each of the respective school admin i strators in  
September of  1 990. Adminis trators were instructed to  randomly 
select  three teachers from their  schools .  These teachers were 
then asked to complete the questionnaire and return it in a 
self-addressed, stamped envelope. 

We concluded our data collection in November of 1 990. 
Fifty-one percent (N=87) of the in i t ial sample of school s 
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responded wi th a total of 20 I teachers . The number of schools  
and states by region of the country represented by our final 
sample were as fol lows :  Northcentral (22 schools/ I O  states ); 
Northeast (24 schools/9 states); South (26 schools/ 1 3 states); 
and West ( 1 5  school s/7 states ) .  The final sample included 87 
Chri st ian schools from 39 states .  

Data analys i s  consi sted of  bas ic  descriptive stat is t ics .  To 
ensure consi stency in class ifying data from the questionnaires ,  
a graduate student not  associated wi th this  study was  asked to  
code the  data us ing the  same ru les  and procedures as the 
investigators. Interrater rel iab i l ity was then calculated and 
resulted in an agreement coefficient of .99 .  

Results 
The findings from thi s  study allow us to characterize the 

typical Chri st ian school teacher according to (a) gender, (b) 
race, (c) age ,  (d) marital status ,  (e) whether the teacher ' s spouse 
i s  also a teacher, ( f) undergraduate preparation, (g) type of 
undergraduate col lege attended, (h) graduate/advanced level 
preparation, ( i) whether the teacher ' s  teaching assignment 
reflects his or her preparation, and U) teaching experience. 
Figures I and 2 prov ide graphic representations of the data 

col lected on each of these variables .  
In sum, the Chri st ian teacher population i s  predominate ly 

female (7 1 . 1  % )  Addit ional ly ,  the overwhelming majority 
(97 .5%) are white .  Very few (less than 3%) are represented by 
minority races .  The median age of thi s  teacher sample was 34 
years , w i th the largest group of teachers ( 38 . 3 1 % )  ranging in  
age from 25 to  34 years . The findings on marital status indicated 
that seven out of every ten Chri st ian school teachers are 
manied. About one-fourth of Christ ian school teachers have a 
spouse who i s  also a teacher. 

Only a l ittle over one-half (56 .3%) of the Chri st ian school 
teachers nat ionwide have an undergraduate degree in education, 
and 1 1 .4% have no baccalaureate degree.  Most of the teachers 
graduated from Chri st ian col leges (63 .5% ). In addit ion, most of 
the teachers in th i s  sample (72 .7%) had not taken any graduate 
work or earned advanced degrees .  Only about four out of every 
ten teachers (39 .3%)  were teaching in areas/grade leve ls  that 
reflected the i r  major areas of undergraduate or graduate 
preparation.  The median number of years of teaching experience 
in  private or publ i c  schools  for these teachers was seven years , 
w i th the largest group of teachers (29 . 8% )  fal l ing in the range 
of five to n ine years of teaching experience. 

FIGURE 1 
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FIGURE 2 

TEACHER ' S  SPOUSE IS AN EDUCA T O R  C N =20 1 )  

UNDERGRADUA TE PREPARA T I ON C N = 20 1 )  

56 . 26% 
32 . 33% 

T YPE O f  UNDERGRADUA TE COLLEGE A T TE N D E D  

( N = ZO l l  

36 . 50% 

63 . 50% 

Discussion and Implications 

� 
� 

• No BA/BS 

II BA/BS 

IIIII BA/BS i n  
Educat i o n  

• Secu l a r  

Ill Chr i s t i a n  

Although the findings of thi s  study rai se a number of 
concerns ,  we shall  l imi t  our discuss ion to two we bel ieve are 
major. We could classify one as phi losoph ical and the other as 
profess ional .  

The finding that over one-third of the Christ ian school 
teacher sample graduated from secular col leges raises a serious 
question about the existence of a consistent, bibl ical ly-based 
Christ ian phi losophy of education in  our Chri st ian schools 
nationwide.  Most of our Christ ian school parents make a 

GRADUATE/ADVANCED LEUEL PREPARA T I ON C N =20 1 )  

11 . '11% 

A P P R O P R I A T E TEACH I N G  ASS I GNME N T  ( N =20 1 )  

39 . 30% 

60 . 70% 

TEACH I N G  EXPER I ENCE ( N =Z0 1 )  

7 . %% 6 . 00% 

13 . 13% 

29 . 81% 

• None 

II Grad . 
Work 

1!1!1 Master ' s 

� 
� 

• 0 yrs . 

111 1-2 yrs . 

il!ll 3-1 yrs . 

(ill 5-9 yrs . 

0 10-11 
yrs . 

e; 15-19 
yrs . 

ITJ 20• yrs . 

reasonable assumption that our fundamental Chri stian school 
teachers have such a phi losophy. Thi s  study suggests that in the 
majority of cases the parent is probably correct in making th i s  
assumption,  given that almost 64% o f  the teacher sample in th i s  
study graduated from Chri st ian colleges .  However, th i s  study 
also suggests that too many times a Chri st ian school teacher's 
phi losophy of education may not be what i t  should be, and 
therefore the parent 's  assumption i s  not correct. 

While i t  i s  true that a dedicated Chri stian i s  able to be a 
wi tness on a secular college campus,  it is also true that secular 
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teaching and human i st ic phi losophies may permeate that 
Christ ian student .  Romans 1 1 : 3 6  states that we come "from " 
him,  l ive  "for" h im,  and go "to" h im.  But  secular education 
emphas izes the "now . "  There i s  a tendency for students coming 
from that type of educational envi ronment to g ive more heed 
to topics  such as ac id  rain ,  homeless persons ,  snai l darters, 
baby seal s ,  and other problems of soc iety than the eternal 
concern of the indiv idual ' s  sou l .  Moreover, that teacher may 
also have some unusual v iews about the world order, garnered 
from a secular col lege c lassroom. 

While many Chri stians are able to ferret out incorrect ,  
unbibl ical ideas and material  they rece ive  from secular 
classrooms ,  some are not. But  are Chri st ian school principals 
ready to deal wi th those people who wi sh to teach in  their  
schools who may have educational phi losophies that miss  the 
scriptural mark? Do principals have time to adequately  screen 
these people before h i ring them? We might add here that 
principals  should not assume , j ust because a teacher graduates 
from a fundamental Christ ian col lege, that h i s  or her phi losophy 
of teaching is automat ica l ly  Chri st ian . Nonetheless ,  the 
influence of publ ic school teaching and phi losophy on a person 
i s  c learly ev ident. Cropsey ( 1 983)  found that many teachers 
have had twelve years of public school teaching and have 
picked up many secular ideas. 

Final ly ,  the teachers i n  thi s  study present a problem for 
parents in the profess ional realm .  While 56% of thi s  teacher 
sample held degrees in education, a considerable n umber of 
these teachers (32%)  held college degrees that did not inc lude 
formal  teacher preparat ion  and I I %  d i d  not ho ld  an 
undergraduate degree at al l .  Although a degree in  education 
alone does not automatical ly and completely guarantee that 
proper teaching and learning wi l l  take place in a classroom, a 
person without profess ional teacher preparation w i l l  probably 
not prov ide the best, most effective education for h i s  or her 
students .  

Nei ther the awfu l  "horror" stories of teachers wi th formal 
teacher preparat ion,  nor the wonderful "honor" stories  of 
teachers who have no formal tra in ing justifies the finding in 
thi s  study that almost 44 percent of Chri st ian school teachers 
nationwide are not adequately prepared to teach our chi ldren .  
What a poor test imony to have before a predominate ly  
unregenerate world and, more importantly,  before our  Lord. 

These findings notwithstanding, parents among the general 
public desire that teachers receive formal teacher preparat ion . 
A recent Gallup Poll  ( Eiam, Rose & Gallup,  1 99 1 )  gathered 
opinions from the publ ic regarding preparation of publ ic  
school teachers . When asked if  the abi l ity to teach resulted 
more from a natural talent to teach or from col lege train ing 
about how to teach, 57% of the people polled responded that 
college train ing alone (25%) or both natural talent and col lege 
training (32%)  affected teaching abi l i ty .  Furthermore, Gallup 
and h i s  col leagues found that 88% of the publ ic bel ieved 
col lege education courses were very useful  (53%) or fairly 
usefu l  (35%) in  train ing people how to teach.  
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From an educational perspect ive,  the impl ications of 
poorly prepared teachers in our Chri st ian schools wi l l  surely 
have an undes irable effect on our students in  the near future. As 
far as human efforts go, we agree wholeheartedly wi th Hawley 
( 1 99 1  ) ,  who holds that " the capabi l i t ies of teachers are the most 
important determinant of student learn ing in schools "  (29) . 

We admi t  that we are biased. We admit  that we believe 
teachers in Chri s t ian schoo l s  should have profes s ional  
educational credential s .  We admit that we bel ieve teachers i n  
Chri st ian schools should receive the ir  preparation in  Christ ian 
colleges.  We further admit  that we are deeply troubled about 
the findings from the present study . We believe that Christ ian 
school principals nationwide should begin to take a serious 
look at the qual i ty of their  teachers . 

It may be that the stat ist ics and figures we have gathered 
do not tell the real story of Chri st ian education and Christ ian 
teachers in the United States .  We hope th i s  i s  the case. However, 
i f  th i s  data is an accurate reflection of what currently exi sts ,  
parents may become troubled wi th the knowledge that the 
teachers of thei r  chi ldren may not be properly prepared to 
teach, may not have a col lege degree, and may be teaching 
subjects for which they have no training.  What might Satan do 
to these parents '  psyches and hearts when they hear Chri st ian 
education trumpeted for i ts  lack of quality? Parents, students , 
the whole Christ ian education movement, and, above al l ,  our 
Lord deserve better .• 

Joe P. Sutton and Timothy G. Watson are professors in 
the School of Education at Bob Jones University. 
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A re girls in our Christian schools 
being taught and encouraged to be all 
that they can be ? 

The question al ludes to sexism,  
which i s  a controversial and d iv i s ive 
i s sue  and would ord inar i l y  requ i re 
voluminous research and data. However, 
the topic  has been written , read, and 
argued about so extensively over the 
past years , I w i l l  presume teachers are 
quite fam i l i ar w i th the varying v iews 
and have estab l i shed a stance regarding 
them . The concern ,  though , is  s t i l l  
l eg i t imate ;  a n d  t h e  answer  l i e s  i n  
educat ion as s i s t i ng  a l l  s tudents  i n  
reaching the ir  ful l  potential . 

Understanding how and why thi s  
l ac k  o f  d e v e l o p m e n t  h a p p e n s  
specifical ly i n  gir ls  i s  important i n  order 
to pract ice  i n tervent ion . Dr. Carol  
G i l l igan, a Harvard psychologist  and 
author, contends that up unt i l  eleven 
y e ar s  o l d ,  g i r l s  are o u t spoken  and 
accep t  d isagreements and confl icts ;  i n  
fact, girls can even sometimes b e  "bossy" 
at t h i s  age . The t u rn i n g  p o i n t  i s  
adolescence, when they become less 
sure of themse lves  and have been 
c o n v i n c e d  that  fem i n i n i t y  m e a n s  
being soft-spoken and unop in ionated . 
Interestingly, Dr. Gi l l igan concludes that 
women teachers need to model the right 
to demonstrate honest  fee l i ng s ,  to 
d i s agree ,  and s imp ly  to be heard . 
Otherwise ,  girls wi l l  continue to respond 
as they did repeatedly to the Harvard 
researchers by saying only what they 
think is safe and acceptable,  

The challenge is  difficult  for us  
who are  female  because  we have 
estab l i shed some of those l i fe- long 

patterns and find i t  eas ier to cater to 
expectations than risk critic i sm,  to point 
the finger at male dominat ion than take 
some of the blame ourselves .  

The subt le avoidance of equal 
opportunities for and treatment of female 
staff and students is st i  I I  present in  our 
schoo l s ,  but tru l y  e n l i ghtened and 
committed facult ies w i l l  substitute an 
environment of respect and di scovery . 
Many h indrances can prevent optimal 
performance in al l  students,  but recent 
stat ist ics regarding sexual abuse starkly 
remind us again of the s i lenced v ict ims,  
g i r l s  who m ay b e  s i t t i n g  in o u r  
c lassrooms i n  need o f  God's love and 
reassurance.  

Should schools hire their graduates 
as teachers ? 

Whether they should or not, schools 
do h ire thei r  graduates .  Defi nitely some 
advantages e x i st .  Fam i l i ar i ty  w i th 
faci l i t ies ,  some of the staff, general rules,  
and the background of the constituency 
speeds adj ustment. Obvious ly ,  too, 
prospect ive teachers applying in  the ir  
hometown school have a great love and 
commi tment for the i n st i tut ion and 
locat ion .  Poss ibly also, thi s  practice 
es tab l i shes  s tab i l i ty  and cont inues  
t r ad i t i o n .  C e r ta i n  a c c e p t a n c e ,  a 
comfortable transi t ion,  and proximi ty 
to friends and fami ly  make the option 
attract ive to col lege graduates .  

Nevertheless ,  d isadvantages may 
surface as wel l .  Many graduates i n  one 
system l imi t  exposure and background 
for the students .  Even though s imi larities 
are present in  all of our Christian schools ,  
some characterist ics are ind icative of a 

QUERY 

specific  area of the country , often only 
recogn i zab le  by newcomers .  W i de 
variety i n  educational and mult icul tural 
experiences enhances student thinking, 
learning, and growing;  plus ,  the teachers 
benefit from the mutual exchange. 

A few schools already do require 
appl i cants to teach e l sewhere for a 
specific  period of time (e .g . ,  two years) 
before returning "home, "  thus al lowing 
the development of more ins ights and 
the desire and wi l l ingness to share wi thin 
the context of the alma mater. 

I nfre q u e n t l y ,  g radua te s  s e e k  
employment in  the hometown for selfish, 
personal reasons .  Fortunate l y ,  that 
seems to be as rare as the community 
being a hindrance to their  return . Yet 
fami l i arity can breed contempt, rivalry 
or even complacency, which could deter 
healthy relationships in and outside of 
the school sett ing.  

I bel ieve that wherever they l ive 
teachers are ca l led  by God to the 
profess ion and to part i cu lar school 
posit ions i n  order that they might meet 
the needs and challenge the abi l i t ies of 
God ' s  children .• 

You are encou raged to send 
questions on any topic related to the 
Christian teacher's role and response, 
ragardless of grade level. The editor 
will  solicit responses from additional 
s o u r c e s  w h e n  a p p r o p r i a t e .  
C ONFIDENTIALITY I S  ASSURED. 

Address questions to: 
Marlene Dorhout 
CEJ Query Editor 
2135 S.  Pearl 
Denver, CO 80210 
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Robert C. De Vries 

D o  y o u  re m e m b e r  the  rad i o  
commerc ial s  Jay Leno did a few years 
ago? One st i l l  stands out in my mind .  
Jay i s  quiet ly  sleeping in  h i s  four-poster 
bed . S uddenly the bed ' s  engine starts 
and, l ike a sports car, the bed careens 
down the stairs and out the door. Just as 
Jay begins  to relax and enjoy the ride, 
the bed stal l s  straddl ing the rai lroad 
track. With the train whistle scream ing 
through the darkness ,  Jay tries  to get the 
bed started again .  Over the grinding 
starter you can hear Jay Leno saying,  " I  
got i t  s tarted once ,  I can do i t  again .  
Imagine that ! Yes ,  imagine that-you 
just did,  on the radio ."  

Imaginat ion i s  that phenomenal 
capacity of the human mind to p icture 
what i sn ' t  immediately there , to enflesh 
an idea that is di stant and abstract .  Our 
imaginat ion can evoke a ful l  range of 
powerful emot ion s :  tears , l aughter,  
anxiety, exhi laration, fear. 

The role of the imaginat ion i n  
education has been debated for centuries, 
as far back as Plato and Aristotle. We 
see a renewed i nterest today in  the role 
of imagination in education.  We l ive in 
a cu lture of v i sual  images that are 
i n c re a s i n g l y  c r i t i c a l to  e ffe c t i v e  
communication. I n  this  context, the word 
"imagination" i s  not a synonym for 
"fantasy" or "myth ,"  a mere projection 
of emotions wi th no reference to real ity . 
Imagination , rather, i s  that capacity to 
p u t  s h a p e  t o  a b s t r a c t  c o n c e pt s .  
Imagination puts legs o n  love, arms on 
admirat ion,  muscle on mercy .  

Educators are purveyors of  images.  
Teachers should be especial ly conscious 
of the images they seek to e l ic i t  from 

their  students in cons idering i ssues of 
faith. 

I would suggest three images that 
help students focus on the essentials of 
the Chri st ian faith.  

First, "dress" your students in  a 
prophet ' s  garb. Take the wel l -worn 
mantle of the faith-knowledge you have 
i nherited from prior generations and lay 
it  squarely  on the shoulders of your 
students .  In  a world where so much 
seems to be bobbing untethered i n  a sea 
of opin ions ,  help your students to see 
themselves walking on the water !  Help 
them p i cture the sol id foot ing j u st 
beneath the ebb and flow of our society, 
a footing welded to the very person of 
Christ .  Thi s  firm foundat ion was called 
into ex istence by the thunderous voice 
of God. Christ redeemed thi s  foundation 
when he r ipped the world out of the 
c lutches of Satan and raised it  up to the 
Father l ike the rescuer handing a chi ld 
back to a wait ing mother. And God w i l l  
fu l ly reclaim thi s  world,  weary and torn 
as it may presently be. Christ i s ,  through 
h i s  people ,  preparing thi s  world for a 
new beginning-a new heaven and a 
new earth . Dress them as prophets, then , 
i n  long flowing coats .  Shape them as 
prophets, privy to the mysteries  of the 
Creator-Redeemer because "God has 
revealed to us the mystery of h i s  w i l l ! "  
(Eph . 1 : 9 ) .  Revealed to u s !  We must let 
our chi ldren know ! 

Train your students to imagine 
themselves as priests. Put a censer i n  
their hands and inv ite them to  inhale the 
pungent scent of incense,  the purify ing 
aroma of d iv ine reconci l i at ion.  Create 
in them a heart nurtured by true Christian 
affect ions .  The work of the pr iest ,  
dressed in  a white flowing sat in  robe 

Adapted f rom a keynote address to the Grand Rapids Christian School 

Association teachers and staff on August 29, 1 99 1 . 
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interrupted only wi th purple sashes ,  i s  
to ho ld  out  h i s  hands in  both directions 
to bring people together. Once they are 
together, the priest presents them to 
God. Help your priests make peace w ith 
an environment gasping for air in the 
grip of pollut ion.  Equip them to make 
peace in a world where marri age , 
friendship, and intimacy are fractured 
by i n d i v i d u a l i s m ,  g r e e d ,  and  
compet i t i o n .  Weave w i th them a 
peaceful tapestry i n  which var ious 
c u l t u r e s  and rac e s  re v e l  in the 
mult ip l ic i ty of color and shape of the 
human form j ust as we rel i sh the hues 
and shapes of a summer garden.  Dress 
them with s impl ic i ty .  Help them love 
quietness ,  meditat ion,  and reflection. 
For i n  that quietness,  they w i l l  meet 
themselves and the ir  God. "Be st i l l , "  
says the Lord, "and know that I am 
God" (Ps.  46) . 

Dress your students also as rulers, 
queens and kings of royal stature , armed 
to the hi l t ,  ready to do battle .  "For we 
battl e  not against flesh and blood, but 
against the rulers, against the authorit ies, 
against  the powers of darkness and 
against the forces of evil in  the heavenly 
realms" (Eph. 6 : 1 2) .  

W e  can now share i n  the lordship of 
Christ .  The long-standing tradit ion of 
the Reformed fai th st i l l  holds :  rec laim 
the world in  the name of Chri st .  Dress 
students in the royal splendor of the 
monarchy, lords and ladies ofthis  culture 
e q u i p p e d  as  l e ader s  i n  the  n e w  
technologies .  Let them claim computers , 
CD-ROM, and lasers i n  the name of 
Chri st .  Let them become the leaders in  
global pol i t ics .  As communism dies ,  
equip them to claim the global economy 
in the name of Chri st before seven other 
demons of greater threat seize contro l .  
Let  them be leaders i n  the exploration of 
knowledge and information. Show them 



how to claim, i n  the name of Christ ,  al l  
i nformat ion ,  data bases,  i nteract ive  
computers , and tel-star communications. 
I can imagine thi s  year ' s  kindergartners , 
potential college graduates i n  the year 
2009, as sons and daughters who w i l l  
s ee  the kingdom of  God  more c learly .  
They w i l l  know better than we do how 
to recognize Chri st ' s  lordship .  They 
w i l l  be able to imagine how a simple 
faith i n  Christ uses thi s  explosion of 
knowledge and technology to prepare 
for Chri s t ' s  coming .  

Perhaps ,  you object,  thi s  i s  al l  too 
dramat ic .  Thi s  is a fantasy,  a myth . I 
suppose to some degree you are right. 
There w i l l  be wars and rumors of wars . 
Sons and daughters w i  II be turned against 
their  parents. There w i l l  be pain ,  and 
suffering, and tears . I know the pain al l  
too well .  We have all ,  i n  our own way ,  
v i s i ted suffering .  B ut my faith gives m e  
p ictures-images-to l ive b y .  They are 
technicolor rendit ions of a tomorrow so 
v iv id  that they have l ived for centuries 
in the minds and hearts of believers.  
They are the prophet Joel ' s  images ,  he 
who saw our sons  and daughters  
prophesying,  our old men dreaming 
dreams ,  and our young men seeing 
v i s ions (Joel 2 :28) .  Yes ,  our students 
can imagine the k ingdom ! They can see 
Christ .  Can you imagine what that might 
be l ike? Do you dare p icture i t  in your 
m ind? The message is s imple :  you 
cannot help another imagine a p icture 
of the kingdom if you cannot see the 
k ingdom in your own heart . 

You are God ' s  i nstruments, called 
to shape the future, to challenge the 
mind, to set the heart . Imagine that'• 

Robert C. De Vries is associate 
professor of church education at 

Calvin Theological Seminary in 
Grand Rapids, Michigan. w 

NEWS 

Readers are encouraged to submit news items that would be of interest to readers 
regardless of their familiarity with the school or the people involved. Items for the 
column should be a maximum of500 words , typed, and submitted to the managing 
editor or a regional editor four months prior to expected publication.  

Minneapol is Area School Adds Second Cam pus 

The term "community" means more 
than just a neighborhood to the members 
of Calvi n  Christ ian School in Edina, 
Minnesota. Thei r  communi ty extends 
twenty m i les  north to thei r  new campus 
in B laine and even out to Cal ifornia .  

Three years ago they knew they 
were outgro w i n g  the i r  space ,  b u t  
attempts t o  rent were frustrated.  "But  
that was provident ia l ,"  says  teacher 
Mari lyn Hielkema. "The Lord blessed 
us  w ith someth ing much better ." When 
a former publi c  school building in B laine 
came on the market in the spring of 
1 99 1 ,  Cal v i n  Christ ian was able to 
purchase three t imes the space they 
currently need for less than a third of 
normal cost .  

The ne ighbors and offi c i a l s  i n  
B laine were eager t o  see the renovated 
bui lding be rec laimed as a place for 
students . Once the bid c losed thi s  past 
spring,  the people of Calv in  Christ ian 
began turning the bui lding back in to a 
school ,  l argely wi th volunteer help. Two 
of the volunteers actually  l ived right on 
the property .  Ray and B etty Heimstra, 
friends of Princ ipal Steve Groen,  came 
in thei r  trai ler home from Redlands, 
Cal ifornia ,  to work during June and 
J u l y .  They helped to restore three 
classrooms ,  an office,  a l ibrary , an art 
room, a music  room, restrooms, and one 
of the two gyms for primary grade use .  

T h ro u g h o u t  the s u m m e r  
Calv in  Christ ian held open forums and 
o p e n  h o u s e  s e s s i o n s  for the  
neighborhood. A Christ ian bookstore 
suppl ied 29 ,000 names of potent ial 
supporters, to whom the society sent 
brochures ,  invit ing people to consider 
Calv i n  Chris t ian .  Between 250-300 
responded, and ten fami l ies  asked for 
interv iews and enrolled chi ldren i n  the 

school .  During the last two weeks of 
August the new K-3 campus enrollment 
j umped from twenty-one to thirty-three 
students . A third of the students at the 
north campus were prev iously enro l led 
at the Edina campus but have transferred 
to the B Iaine campus,  which is c loser to 
thei r  homes .  The other two-thirds are 
new to Calv in  Christ ian. The Edina 
campus currently has 205 students . 

Hielkema serves as the only ful l ­
t ime teacher at  the B laine campus .  She 
has  fourteen first and second graders 
during the morn ing hours, whi le the 
k indergarten teacher teaches her thirteen 
students and the third grade teacher has 
s ix .  During the afternoon hours the third 
graders jo in Hie lkema, who coordinates 
mult i -graded science and soc ial studies 
units ,  music, art , and phys ical education, 
wi th the help of music and physical 
education special i sts .  

" I  found several well-planned uni ts  
already avai lable, "  says Hielkema. ' ' I 'm 
us ing one I cal l  'God's World, '  about 
earth forms and caring for the creat ion . "  
Several mothers volunteer at the new 
campus to help wi th secretarial work 
and playground superv i s ion .  

Both the Edina campus and the 
B laine campus operate under one school 
society, one board, and one princ ipal . 
The Edina l ibrarian spends one day a 
week at the Blaine campus,  where she 
has collected dupl icate copies of l ibrary 
books, a number of her own donated 
books, and books supplied by donations.  
Principal Steve Groen goes up to B Iaine 
at least twice a week, and the B laine 
teachers meet monthly w ith the Edina 
staff. 

"We plan to add a grade each year 
at the B laine campus , "  says Hielkema, 
"but we'll see. We've been so blessed . "• 
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MEDIA EYE 

Film Shortcuts and the 
Long-Run of Lit 

Stefan Ulstein 

A col league told me that back in  the 
1 970s she had to tell her high school 
Engl ish students that she would not 
accept book reports on books whose 
fi lm versions had aired on televi s ion 
that year.  One Tuesday morning a n inth 
grader had turned in a book report on 
The Robe in  which he stated, "You 
could j ust tel l  that Judas was gonna 
betray Christ by the look in  his eyes ."  
The fi lm version,  of  course, had been 
the Monday Night Movie .  A book report 
on A irport noted "how cool it looked 
when the jet crashed." 

In  th i s  age of v ideo stores ,  i t ' s  
probably not possible t o  keep students 
from watching a mov ie as a shortcut to 
reading.  Most of the class ic h igh school 
texts l ike The Red Badge of Courage, 
The Grapes of Wrath ,  and Great 
Expectations have been fi lmed at  least 
once . If  you want your students to 
actual ly  read the words from the page , 
you may end up doing al l kinds of 
pedagogic gymnast ics .  

Robert Redford plays the title role in the movie version of The Great Gatsby.  

I stopped giving object ive tests 
fifteen years ago.  True-fal se,  fi l l - in-the­
blanks, and multiple-choice questions 
are eas i ly  answered by anyone who has 
a VCR or a set of Ciijj' s Nores . They can 
get the bas ic  content wi thout having to 
grapple wi th the book on a deep level .  I 
found that if I wanted my students to 
actual ly  read, I ' d  have to demand that i n  
both written and oral responses,  they 
quote from the text and give the page 
number. 

B ut the fi lm versions of great books 
can often be very helpful  to students­
readers and non-readers al ike-so how 
can we use the fi lm versions to better 
educate our students? 

I suggest  u s i ng the fi lm as a 
supplement to the book, and teaching 
the mechanics  of scr ipt  writ ing and fi lm 
making along w ith the teach ing of the 
book itse lf. When I teach The Great 
Gatsby, I start by asking the students to 
read the whole book. I encourage them 
to think about the l i terary terms they 
have leamed-plot, climax, denouement, 
character motivation-and find passages 
that w i l l  help them to discuss the book 
according to those concepts .  

To make sure that they read i t ,  I 
have them bring the ir  books to c lass ,  
and I give them c lass t ime to read . Thi s  
al lows m e  t o  find o u t  who doesn't  own 
a copy of the book, who can't read, who 
won't read, and who doesn't understand 
that we're real ly  going to read the book 
thi s  t ime.  

When everyone has had a chance to 
read the book, I give a content test  that 
requires the students to quote passages 
and document page numbers . Once that 
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i s  accompl i shed, most of the students 
can actual ly part ic ipate in  an inte l l igent 
discussion because they have a working 
knowledge of the text .  

Then I g ive them a copy of Francis  
Ford Coppola 's script, which I got  from 
a company in Los Angeles cal led Script 
City .  The script cons i sts of 1 50 typed 
pages ,  which can be copied and given to 
students .  Script Ci ty has an enormous 
bank of scr ipts ,  and personnel can 
acquire almost anything for you if i t ' s  
not i n  stock. Scripts cost about $50.  

With the script and the i r  marked 
copy of the novel in front of them, my 
students watch the fi lm version of The 
Great Gatsby. Thei r  writ ing assignment 
asks  them to note the d i ffe rences  
between the book and the fi lm and then 
to write an essay discuss ing the extent 
to which the fi lm i s  thematical ly true to 
the book. 

My students quickly note that the 
fi lm i s  not only different from the book, 



Two students discuss differences between the novel and video of The Great Gatsby . 

but i t ' s  different from the script as wel l .  
Passages are deleted, new scenes are 
added, and some dialogue is spoken by 
different characters . In some cases, one 
character in  the fi lm speaks dialogue 
that originates from several characters 
in the book. 

Having read the book before seeing 
the mov ie ,  my students have many 
opinions about the casting of Redford , 
Farrow, and Dern i n  the key roles .  They 
talk about the sets, costumes ,  and props, 
and they offer opinions on the way the 
set des igners v i sual i zed the book. 

When students see the script in 
front of them, they get a better idea of 
how much has to be cut to make the 
average novel play in 90 minutes .  It 's  
helpfu l  to go to a bookstore and note 
how long audio tape versions of books 
are . Jean Auel 's  The Mammoth Hunters 

was a fairly incoherent two-hour movie .  
The audio tape version i s  twenty-s ix  
hours long .  John Huston ' s  1 966 movie ,  
The Bible, was about three hours long, 
and i t  didn ' t  even get through Genesi s .  

W e  hear a great deal in the press 
about the short attention spans of the 
MTV generat ion.  My own experience 
tel l s  me that there ' s  something valid in 
the crit ic i sm.  I t ' s  harder to get students 
to read, and harder to get them to read 
difficult  or long texts . Students, l ike 
the i r  parents,  are busier in the 1 990s . 
They have many more diversions, sports ,  
and activ it ies than previous generations,  
and the mass media have changed to 
accommodate them by shortening and 
s impl ify ing media messages .  Why read 
East of Eden when you can see James 
Dean act i t  out in  a movie? 

If we want to train students to read, 

exegete, and crit ique a book, we w i l l  
have to  do  more than j ust assign them 
the reading.  We wi l l  have to block out 
t ime for them to do the reading, and 
we' I I  have to develop strategies to teach 
a dying art : the c lose, careful  reading of 
a text .  

By  showing our students the ways 
that v isual media such as mov ies change , 
shorten ,  and s impl ify a text, we can help 
them to see that "watching the v id" is 
not the same as reading the book. 

The telephone number for Script 
City i s  2 1 3 -87 1 -0707 .• 

Stefan Ulstein teaches at Bellevue 
Christian Junior and Senior High in 

Bellevue , Washington. 
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THINKING THIRTEEN 

WHEN THE CANDIE IS l.rr: 
Storytelling the Bible 

Dorsey Price Salerno 

Who can be a storytel ler? Anyone ! 
Before the B ible stories  were written 
down, they were told, passed on from 
friend to friend, handed down from 
paren t  to c h i l d .  A n d  t h e y  w e re 
remembered, because the message of a 
story i s  more powerful in the tel l ing 
than in  the reading.  

So ,  reach back for th i s  ancient 
teac h i n g  tool and l earn to use i t  
effective ly .  With storyte l l ing you wi l l  
catch and keep the attention of  your 
j unior high students ,  you w i l l  get across 
the messages kids need to hear,  and 
you ' l l  enterta in .  And, of course, the 
story makes an easy point of departure 
for a d i scuss ion and understanding of 
our faith. 

We love to tel l  stories ,  a l l  day long, 
about our activ it ies ,  about our hopes 
and desires ,  about our reactions to events 
in  the fami ly  and in  the world-so we 've 
had plenty of practice.  Tel l ing B ible 
stories takes a l ittle more organization 
than the spontaneous talking you do 
with yoU!· friends every day, but what an 
i m p a c t  y o u  c an m ake ! Y o u  are 
guaranteed an eager audience because 
everyone loves to l i sten to stories ,  and if 
you prepare one B ible story every few 
months ,  you ' I I  have a fi stful of them in  
your pocket by June .  With a l ittle rev iew, 
you ' l l be tel l i ng them to your next class 
the fol lowing year,  or, if  you teach the 
same group, they ' l l  benefit by hearing 
them again .  And, of course, you ' re ready 
wi th questions for d i scuss ion after the 
storyte l l ing .  

PREPARATION 
l .  Choose a story to suit the occasion.  
Read it i n  the B ible,  but also look over 
the story as presented in  a book written 

for chi ldren .  Fami l i arize yourself wi th 
the area of the Holy Land you ' I I  be 
describing by looking up references in  
the Harper's B ible Dict ionary or another 
reference book. Start w ith a short story , 
such as The Winds and Waves Obey 
Jesus .  
2 .  Ask yourself key questions: 

Who ? Jesus and h i s  disciples .  
Where ? Picture the lake in  your 

mind.  I t  was large . Probably there were 
reeds along the edge and fishing boats 
tied up to posts here and there . See if 
you can find some p ictures or drawings 
of the type of boat i t  must  have been .  
Perhaps near the boat, as Jesus and the 
d i s c i p l e s  embarked ,  some women , 
standing in the shallow water, were 
talking and laughing together, washing 
the fam i ly  c lothes .  The sun was out and 
the water was calm. Perhaps it  looked 
l ike a perfect day for going over to the 
other side of the lake . (You wi l l  want to 
embe l l i sh the atmosphere , add i n g  
per iphera l  peop l e ,  d e s c r i b i n g  the 
weather, flora, and fauna, and i t ' s  best 
not to put extra people in  the central 
event . )  

When ? Jesus was  an  adul t  by now, 
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having already preached a great deal , 
and h av i n g  a l ready  gathered  h i s  
disciples .  

Why ? He had decided to go over to 
the other side of the lake to preach.  
Perhaps some of the people Jesus wanted 
to talk to had heard of him but hadn' t  
met him yet .  

How 7 I n  a creaky old fishing boat 
wi th a sai l .  Did one of the disciples look 
up and see a dark storm cloud in  the east 
and notice some small white caps on the 
lake? We don' t  know, but we do know 
how fast storms can come up on z lake . 
But Jesus wasn't worried.  
3. Walk through the setting and action 
of your story , because you w i l l  be 
walking around the room as you tell i t .  
Where i s  the edge of the lake? Where is  
the fi sh ing  boat? I s  i t  morn ing or 
afternoon? Where i s  the big storm cloud 
that perhaps only one disciple sees? 
4.  Describe to yourself the attitude of 
the characters before , during, and after 
the story takes p lace .  There i s  always ?. 
character change in  such stories ,  becaus � 

Jesus is out to change u s !  
5 .  Learn the story without memorizing 
i t .  Know the sequence  of event s ;  
memorize the first and last sentences 
and a few key phrases .  S tay on the same 
level of vocabulary-natural , but not 
s lang. 
6 .  Tell the story to yourselfaloud. Use a 
conversational tone , not a storyte l l ing 
voice .  S tart te l l ing at  a " walking pace"  
and,  during the story , vary the speed of 
talking .  Speak c learly and dist inct ly ;  
don't rush,  because i t  takes your audience 
time to process what you are saying.  

Use a few gestures ,  if you l ike .  Too 
m any are d i s trac t i n g .  Do not u s e  
different "voices . "  Y o u  could eas i ly get 
tripped up in the device, and find yourself 
say ing a woman ' s  words with a man ' s  
voice and vice versa ! 
7 .  Practice. Tell your story to a friend, 
spouse, child, or stranger. Test yourself 
by seeing if  you can tel l  i t  aloud w ith the 
rad io  on ! If  you have that kind of 
concentration, then a roomful of students 
won ' t  distract you.  

TELLING THE STORY TO THE 
CLASS 

Take a candle and matches with 
you to class ( * see caution below).  Tell  
the students you are going to tel l  them a 
story . When they are settled, preferably 
in  a c irc le ,  l ight the candle .  Say, "When 
the candle i s  l i t ,  the speaking no longer 
belongs to the audience , but to the 
storytel ler ."  Always begin your stories  
thi s  way,  and accept no whispering or 
talking dur ing your story . 

AFTER THE STORY 
Blow out the candle to s ignal the 

end of the time when the youngsters 
have to be quiet .  There should be a 
moment ' s  s i lence after your tel l ing .  Do 
not break in on i t  too soon, because i t  
takes t ime for the  audience to return to  
our century and our era. Have your 
questions for discussion ready.  Perhaps 
a student w i l l  have a question.  You may 
want another student to think of an 
answer to it. B ut be sure you leave time 
to talk about the important meanings 
and levels of the story . For example ,  

start a sentence saying,  "If I had been a 
disc iple who saw the storm coming,  I 
would have felt . . .  " and inv ite the 
students to fin i sh the statement. Or ask, 
"If you had fal len asleep and woke up to 
see the boat fi l l ing with water, what 
would you have said to Jesus?" And use 
your other favorite dev ices for gett ing a 
discuss ion started. 

You can use these steps to prepare 
any B ible story . You may find yourself 
a l ittle nervous the first t ime you l ight 
the candle and begin speaking, but when 
you see the effect on your audience, you 
w i l l  grow in confidence. Your students 
w i l l  love even your first efforts because 
everyone loves to hear "what happened," 
even if  they 've heard i t  before and know 
the ending. 

So,  pick out your favorite story and 
start preparing it. You w i l l  be rewarded 
when you l ight the candle, by seeing a 
c irc le of students leaning forward with 
rapt attention, l i stening to your every 
word ! •  

"' C h e c k  w i th y o u r  loca l  fire 
marshall regarding the use of candles 
in classrooms. Some communities have 
code restrictions. An alternative might 
be an electric candle or a candle-shaped 
flashlight. 

Dorsey Price Salerno taught Latin 
and French tQ junior high students; 
and she is a storyteller. She lives in 
Chappaqua,.New York. 
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PROFILE 

Leading Others , Following 
God ' s  Lead 

Pat Geels Oostenink 

Lois DeJong, part-time fifth grade 
teacher at Seymour Christ ian School in 
Grand Rapids ,  Michigan ,  prov ides an 
exemplary role model in balancing a 
profess ional career, motherhood, and 
many other commitments.  

Although she has l ived in Grand 
Rapids for n ine years , Loi s ' s  early roots 
grew deep on a fann near Pel la ,  Iowa. 
She fondly  recal l s  enjoy ing  God ' s  
majest ic creation i n  creeks ,  woods, and 
wild flowers , and in witnessing the births 
of animals .  Growing up under a farmer ' s  
c o n s t a n t  fa i th d e s p i te w e at h e r  
condit ions ,  and sharing cooperat ive  
learning act ivit ies wi th three s i sters who 
also drove tractors and threw hay bales 

helped lay finn foundations for her future 
endeavors . 

Complementary to the rural scene 
was Loi s ' s  becoming the first Pel l a  
Christian High girl to  be  crowned Pel la ' s  
Tul ip Queen . Th i s  honor was  brought 
out as a point of interest in her fifth 
grade class by one of her pupi ls ,  Anjean 
VandenBosch, who also had been born 
in  Iowa. The young student researched 
and presented a social studies report on 
Iowa and told the class about the i r  
teacher, a "beautifu l ,  grac ious former 
queen ."  The class seemingly was less 
impressed wi th th i s  fact than the adults 
whose memories securely held thi s  tidbit 
through the passing years . 

Loi s ' s  dedicated Chri st ian parents, 
Wi l l iam and Gertrude DeKock, nei ther 

Lois Delong (right) shares information with her job-sharing partner, third-cousin 

lana Grimburg .  
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of whom had a Chri st ian schooling or a 
higher education, encouraged Loi s  to 
pursue a servanthood career in teaching. 
Also nudged toward the teaching field 
by Klaas Kramer, her e ighth grade 
teacher and princ ipal , Lo i s  worked 
di l igently and received her A .B .  degree 
from Calvin Col lege and a master ' s  in 
reading from Chicago State . 

If she needed any affirmat ion that 
teaching was the profession she should 
have chosen , i t  would be in the fact that 
only one of the many teaching jobs 
came through the normal job-seeking 
process .  The first job appointment was 
at Oakdale Chri st ian in  Grand Rapids,  
Michigan , where the princ ipal ,  Dorothy 
Westra, became a posit ive influence for 
DeJong .  In a l l  other s i tuat ions  the 
different institutions took the in i t iative 
i n  finding her and used a modified 
interv iew/selection process .  

"The Lord led the way , "  Loi s  says .  
She  adds ,  " Teach ing  g ives  me an 
opportunity to do someth ing I tru ly love 
to do, something else to zero in on other 
than the problems in the Chri s t ian 
Reformed Church or Calvin Semi nary ! " 
(Her husband of twenty-nine years , Dr. 
James DeJong, i s  pres ident of Calv in  
Theological Seminary . )  

This  enthus iastic teacher has been 
immersed in a variety of educational 
experiences. Not only has DeJong taught 
elementary school in the United States ,  
but she a lso experienced the joys of 
teaching first grade in  the American 
In te rnat i o n a l  S c h o o l  of The H ag u e ,  
Ne ther l a n d s ,  fo r fo u r  years . Sub­
sequently she moved to Oak Forest, 
I l l inois ,  Pub! ic  Schools where she taught 
grade two and remed i a! reading for three 
years . Clearly ,  all her varied experience 
and expe1tise came into play when Dordt 
Col lege h ired her to teach elementary 



Lois Delong and student Anjean VandenBosch , both Iowa natives , read through a 

brochure ji·om their home state . 

reading and language arts courses for 
prospective elementary teachers on both 
a ful l -t ime and part-t ime bas i s .  After a 
five-year stint in S ioux Center, Iowa, 
she returned to Michigan and served as 
a part-time student teacher superv i sor 
for four years at Calv in  Col lege . 

Learning Center office and fac i l i t ies 
are housed in  th i s  school ,  many unique 
opportunit ies are offered to teachers 
l ike her, who wi sh to develop chi ldren 's  
s e n s i t i v i t i e s  t o w ard p e o p l e  w i th  
d isabi l i t ies .  

L o i s ' s  l e ad e r s h i p  q u a l i t i e s  

"I believe someone who loves to 
read can be a positive role model 

and can radiate contagious 
enthusiasm for reading."  

Presently, Loi s shares a posit ion at 
Seymour Christian w ith Jan a Grimburg, 
w h o ,  d u r i n g  the j ob i n t e rv i e w ,  
d i scovered they were th i rd cous ins ! 
Colleagues also include four former 
s t u d e n t  t eachers  whom L o i s  had  
superv i sed a t  Calv in .  Sma l l  world, yes? 
She enjoys teaching in  a school where 
job sharing is al lowed. It i s  ideal for her 
because i t  i s  a perfect way " to teach 
what I l ike and what I 'm most prepared 
to teach . "  In addit ion,  she enjoys and 
apprec iates the inc lus ive  educat ion 
prog ram w h e re the spec i a l - n e e d s  
students are actual!  y part o f  the regular 
c l as s roo m .  B e c a u s e  the  Chr i s t i an 

continued to surface in  each educational 
sett ing. Frustrated with the rigid spe l l ing 
program in  her fifth grade curriculum, 
she designed her own program wi th the 
goal to personal i ze it and make i t  more 
meaningfu l .  Part of the whole language 
approach to reading instruction, thi s  
n e w  p r o g ram g o e s  b e y o n d  
memorization o f  language patterns set 
up by a company .  I t  i nc ludes h igh 
frequency words ,  words from personal 
writing in  many genres ,  content area 
vocabulary , instructional level chal lenge 
words, and h igh interest words chosen 
by each student. Thi s  unique program 
has been readi ly  and enthus iast ical ly 

accepted by her students and the i r  
parents .  The Grand Rapids Christ ian 
School Assoc iat ion Communicat ion 
Arts Comm i ttee, on which DeJong 
serves ,  wil l  be using v irtually al l  of her 
program as a p i lot in  the coming school 
year. 

With DeJong ' s  strong language arts 
background, it i s  no surprise to find that 
her main objective in teach ing is to 
encourage every student to be "joyfu l ly  
l i terate . "  She says ,  "I  believe someone 
who loves to read can be a posit ive role 
m odel  and can rad i ate contag i o u s  
enthus iasm for reading ."  Th i s  i s  why 
she enj o y s  the Read A l o ud T i m e  
scheduled at the end o f  each day and 
why she reads constantly herself­
mostly books on the grade S - 8  reading 
level to keep up wi th her students and 
recommend books to them . 

If you pop in to get a c loser look at 
DeJong at home, you may find her 
digging, glove less ,  in  the flower garden.  
You may also see her cooking or sewing, 
but taste variations and time l imi tations 
are necessary considerations for this 
busy wife , mother, and teacher. On a 
quiet afternoon, as you peer through the 
trees enclosing her large yard on the 
Calv in  College campus,  you might get a 
g l impse of her s i tt ing in her glassed-in 
porch writ ing letters to her married son, 
Kurt ,  a medical resident at South Bend, 
Indiana, and daughter- in- law ,  Ju l ie ,  a 
preschool  teacher .  However ,  letter 
writ ing could get interrupted by her 
tenth grade daughter, Krist in ,  or e ighth 
grade son, Kyle ,  who l ike to involve the 
rest of the fami ly  in sports .  The active 
teen fami ly members help keep DeJong 
and her husband young. But ,  DeJong 
report s ,  "They a l so  m ake us  t i red 
sometimes ."  

If you  do  not  find Loi s  DeJong at 
home when you v i s i t ,  you wi l l  most 
l i kely be able to find her as she whizzes 
around the city in  her car or note the 
fami ly  vehicle parked at sports events.  
How do you identify it? Just look for a 
s ign adorning her back w indow that 
bo ld ly  states " M om ' s  Tax i-rates  
avai lab le . "• 

Pat Geels Oostenink teaches in the 
education department at Calvin 
College in Grand Rapids, Michigan. 
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IDEA BANK 

Individualized Spelling 

Carolyn Naylor 

Spel l ing i s  a small part of the total 
language arts program , and i t  is easy to 
overlook its importance and to let i t  s l ip .  
Thi s  may be especia l ly true when a 
teacher dec ides that the commerc ial  
spe l l i ng p rogram s are d i ffi c u l t  to 
indiv idualize or in tegrate wi th themes 
and units .  B ut you may want to develop 
your own program . 

I worried about what would happen 
to competence in my grade three 
classroom as I tr ied to indiv idualize 
spe l l ing for my students.  I experimented 
with many different ideas in an attempt 
to deve lop  m y  s tudent s ' spe l l i ng  
ab i l i t i e s .  Some  s y s tems  were no t  
manageable ,  requiring too much time 
and too much record keeping.  Others 
lacked accountab i l i ty for e i ther teacher 
or  s tudents .  S t i l l  others  w e re not  
meaningful enough because they were 
no t  re l ated to the con tex t  of the 
curriculum.  

My goal  was to  d e v e l o p  an  
individual ized spel l ing program that was 
m a n a g e a b l e  fo r m e ,  u s e fu l  a n d  
meaningfu l  for my students i n  thei r  
wr i t ing ,  and  i ntegrated as m uch as  
possible w ith other areas of  study . After 
five or six years of experimenting, I 

adopted a rout ine that s ign ificant ly 
i n c re a s e d  the  s t u d e n t s ' s pe l l i n g  
competency and, i nterest ingly ,  the i r  
writ ing fl uency. It  i s  quicker and easier 
to write a word when you are certain of 
its spe l l ing than when you are figuring 
out how i t  probably  goes .  S tudents 
progress  beyond invention to certainty. 
In  addit ion to peer edit ing, the students 
are monitored and challenged in  dai ly  
spe l l ing act iv i t ies .  

Procedure: 
Every day , for four consecutive 

days ,  each student chooses two new 
words to work on.  The students fol low 
the Yes Thomas recommendations for 
study : Look - Say - Cover - Write -
C h e c k  ( Teach ing  Spe ll ing , G age 
Educational Pub l i shing Co. , Toronto, 
1 979) . They write the spel l ing word 
three t imes.  Then they write a s imple 
sentence us ing the word.  Thi s  puts the 
word in context and provides a sentence 
for the partner to use when dictat ing the 
e ight words on test day . 
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The work i s  done in  a Key Tab or 
s imi lar exerc i se book. Students skip 
l ines,  leaving every second l ine for 
ed i t i ng .  Prac t i c i ng  two words and 

writ ing a sentence for each takes about 
ten minutes .  During th i s  t ime, I move 
around, checking students' work . I put a 
check mark in  the margin in front of the 
word they have practiced correctly three 
t imes,  and I proofread the sentence. If  a 
correction is necessary , I put an arrow in 
the margin ,  pointing to that l ine of work. 
(In sentence writ ing, I hold the students 
responsible for previously learned words 
or punctuat ion . )  When the correction 
has been made , I put a check mark over 
the arrow.  I praise I iberal l  y for good 
effort to pract ice ,  learn , and work 
careful ly .  

If you are fortunate enough to have 
a learning assi stance teacher in your 
room each day , thi s  spe l l ing routine 
a l lows  for ind iv idua l s  to be g iven 
spec ia l ized help .  B y  fol lowing th i s  
procedure my l e arn i n g  a s s i s tance 
teacher and I can give one-on-one help 



to five students i n  a half-hour period. 
These students write the ir  words on 
cards ,  learn them us ing v isual memory 
and phonemic analys is ,  and retain words 
on thei r  l i sts unt i l  mastered.  

Test Day:  
S ince each student has different 

words,  partners whom I have paired 
together test each other. Thi s  makes a 
fine cooperative activity .  After four days 
of practice,  they have e ight words to be 
tested on. On smal l pieces of paper, the 
students being tested write numbers 1 to 
8. They give thei r  notebooks to the ir  

partners, who then read each word and 
the sentence that was written to use the 
word in context. When the e ight words 
have been d ictated, the partners mark 
the paper together. I n  case of error, the 
student finds the word in his or her 
notebook and uses a highl ighter pen to 
indicate the letters that were a problem, 
then prints the word in  thi s  notebook 
two more t imes, us ing the double -
spacing area. During the second half of 
the test ing, the roles are reversed. 

Variations :  
Any system that i s  used every day 

can get boring and lose its effectiveness.  
Thus ,  after four weeks or so, I break the 
routine in order to work on a common 
spel l ing problem for a week or two. We 
explore and learn how to add " ing"  or 
"ed" to var ious categories  of words .  
Cont rac t i o n s  and p l u r a l s  p re s e n t  
prob l e m s  i n  spe l l i ng that  can  be  
presented as  a group, thus breaking the 
rou t ine  throughout  the year .  Any 
common problem that I notice can  be  
used to break the routine for a day . 
Word fami l ies  such as " t ion , "  "ou , "  or 
"aw" provide good study breaks .  Within 
these "fami l ies "  I use only words that 
are already in the students ' spoken and 
reading vocabulary . 

Word Sources : 
I .  I use the high frequency word 

l i sts from Teaching Spelling by Yes 
Thomas. I beg in  the school year by 
testing the first twenty-five words from 
Thomas's  l i st. Only those words that a 
student has wrong go into the back of 

the student 's notebook for further study. 
As more words are needed throughout 
the school year, I continue testing from 
the Thomas l i sts ,  twenty-five words at a 
t ime.  

2 .  Errors of commonly used words 
from written work are c i rcled so students 
can study them also.  

3 .  Other common and usefu l  words,  
such as colors ,  numbers , days of the 
week, months ,  and prov inces are tested 
and added to the l i st as needed. 

4. For those students wi th a special 
abi l i ty in spe l l ing and few errors, I 
supplement from l i sts of more difficult  
words and "content" words .  

Each year when I begin w ith a new 
group of students,  I find myself  doubting 
that they wi l l  catch on to the routine.  
However, i f  we practice for two weeks, 
correcting procedural errors, take a break 
for one week, then go back to the routine, 
they do catch on. Soon they are making 
few errors , and my daily  marking time is 
reduced to about fifteen minutes .• 

Carolyn Naylor teaches grade three 
at Abbotsford Christian School in 
Abbotsford, British Columbia. 
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The Lovesong of Advent 

A special love came down to Bethlehem 
That starlit night long centuries ago. 
It's  true that God had always loved His own; 
Had dealt in patience with their wanderings, 
Their hardened hearts and unbelieving minds. 
He'd loved, and wept for bearers of His image; 
He'd shepherded and covenanted them; 
He'd promised them protection and relief 
From all the Pharoahs' shackling whips and bonds. 
He'd pointed to the future, to a Savior. 

But love that came to Bethlehem that night­
That changed, for all, the calendars of time­
Was something very special, pure, unique: 
A Father-Son duet, a haunting lovesong­
The Father giving up His Son to die; 
The Son becoming flesh to show us grace; 
To mingle humanness with the divine; 
To give up royalty to save the world. 

That song caught on. The angels sang the chorus; 
A thrilling descent floated down from heaven; 
The shepherds passed the lovely words along, 
And instruments of all the ages joined-
The harp, the cymbals, trumpet, and the strings 
Accompanied the lovesong through the night 
As on it moved in time with history's beat: 
A solemn dirge with Jesus on the cross; 
Triumphant symphony when He arose; 
The final notes-the aria of God, 
"This is my Beloved Son, He pleases me; 
He is your Savior; give to Him your heart. " 

A special love came down to Bethlehem 
That starlit night long centuries ago. 
And all adopted children of the Lord 
Who catch that theme of grace and sovereign love, 
And sing the song salvation brings to them, 
Must stand in awe and tremble at the sight 
of Jesus in a crib and on a cross--
His gift to the redeemed, His song of love. 
No human bond compares; no other melody 
Can capture that great love from God's own heart. 

Ruth Donker 
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