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EDITORIAL 

Playing Fair in 
the Class room 

The phone start led me from the book I 
vas read ing .  One o'c lock a. m .  Who 
vould cal l me at that hour on a ho l iday 
veekend? Was there some emergency? 

"He l lo . "  
A vulgar burp erupted on the other  end 

, f  the l ine.  Then c l ick,  the phone went 
lead . 

I knew that burp . I had heard it many 
mes before , i n  my eighth g rade class
Jom .  J im  not on ly burped , he made vul 
ar remarks, he bloodied l itt le kids' 
oses on the bus, he g rabbed posses
ions, he taunted . Parents d readed hav
lg the i r  k ids near J i m .  "My son has 
een i n  the same sect ion as J im  for six 
ears ,"  one mother  complained ,  "and 
's not fai r. A l l  the other  k ids suffer when 
1e teacher is always deal i ng  with J im .  I t  
hanges the whole nature of the class."  
I couldn't  deny her  statement .  Yet ,  I 

new J im 's parents felt as he lp less as 
'e teachers to change h is behavior. As 
Ch rist ian parent who bel ieved God's 

ovenant inc luded her ch i ld ren ,  J im 's 
1other bel ieved her  son had the right to 
e i n  our school; her  other ch i ld ren 
ehaved quite normal ly. 
Dai ly I prayed for the pat ience and 

· isdom to reach J im .  I found that when 
e had no other  peers to impress, he 
Juld actual ly be rather gent le for a few 
1 inutes. I knew there must be some 
eeper reason for h is obnoxious behav-

ior. U nderneath the facade of his tough 
bul l i ness was a crying spi ri t ,  one that I 
saw turn soft the m inute he entered the 
room of h is e lderly buddy i n  the nursing 
home we visited regularly. There with h is 
g randfather's o ld fr iend ,  J im  gent led. 
Those rare moments each Monday 
morn ing  enabled me to keep loving J im ,  
a boy who  made my  teach ing l ife so  m is
erable at schoo l .  

Nevertheless, love does not  de l ight i n  
evi l ,  and  J im 's ongoing response was 
evi l .  We teachers also had a responsib i l i 
ty to serve the other  students. Eventual ly 
J im 's parents removed h im  from our 
school and p laced h im  in a special  pro
g ram . Had they not done so , we would 
have i nsisted that he be tutored private ly, 
as we had done very successful ly with 
another  student.  

God cal ls the Ch rist ian commun ity to 
serve one another i n  love. But God also 
calls us to just ice. Throughout the h istory 
of God's people ,  those who serve the 
Lord are welcomed i nto the fe l lowsh ip .  
Th roughout the h istory of  God's people ,  
from Cain on down to today, those who 
consistently resist the work of the Lord 
must l ive outside the camp .  For the point 
of our work is not bri l l iant performance . 
The point of our work ,  yes, even our 
early school work ,  is service to God . 
Thus one who continual ly resists offer ing 
h is or  her work to the g lory of God , or  
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who h inders the work of others,  cannot 
remain i n  the covenantal Christ ian class
room .  

Our concept o f  work l ies at the heart of 
our response to our students' behavior. 
God cal ls us to be fruitfu l ,  to be steward
ly with the g ifts of the Creation .  Thus, 
our work i n  the classroom must be fruit
ful for our students as wel l-that we 
might dai ly offer that work in service to 
God . When a student consistently h in 
ders that work, for self o r  for others,  we 
teachers have a responsib i l i ty to remedy 
the problem ,  loving ly but f i rmly. 

If our goal is to get the J ims of our 
l ives th rough school without losing our 
tempers, we may be on ly c lang ing cym
bals who love our reputat ions more than 
the work of the k ingdom . Certa in ly, the 
teach ing l ife is more pleasant when we 
have only sweet-tempered , cooperative 
students. And love for each student goes 
a long way toward develop ing coopera
t ion .  But we must also have the courage 
to love the uncooperative student 
enough to separate that student when 
he or she resists the work of service to 
God .• 
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Christian Discipline-
Let's Get to the Heart of the Matter 
by Jack Fennema 

Ja c k  Fe n n e m a  i s  a p r ofe s s o r  of 

e d u c a t i o n  a n d  D i r e c t o r  of 

G r a d u a t e  E d u c a t i o n  a t  D o r d t  

C o l l e g e  i n  S i o ux C e n t e r ,  Io w a .  

The meeti ng took place after school. 
Two m idd le school teachers and J ttie 
pr inc ipal , were sitt i ng i n  classroom desks 
fac ing each other. We had been dis

cussing a certa in male st aent for nearly 
an hour, and we were tired and frustrat
ed ,  for we d idn 't know how next o 

respond to h is  chro�ic misbeh vior. 
F ina l ly one of us b1urted out: 'He real ly 
needs Jesus to get hold of h im !" And 
there it was , a ki'nd of bottom l i ne  answer 

with human conduct ,  and it needs to be 
a focal point i n  the d iscip l i ne process . 
We consider specifical ly the two states of 
the heart: non-regenerate and regener
ate . 

1. When children are born, they have a 

sinful nature; they�exi t in a non-regener

ate state �ekema reference). The 
doctr ine of or ig ina l  s in  te l ls us that cfiil 
d ren s in  because they are s inners ;  they 
don't become sihners�because they s i n .  
I f  t is is true, then the children whom we 

This is not the enti re p icture ,  however. 
to human behavior. The eart is ,  indeed, Added to th is profile is the fact that the 
at the heart of the matter. And yet the ch i ld ren of at least one parent who is a 
heart is seldom mentioned i n  d iscussion 
about d iscip l ine. 

The heart of both the unifier ofand 
direction-giver to one's personal ity, "for 

out of it are the issues Qf l ife" (Proverbs 
4:23, KJV) . The Hebrew word for heart, 
feb or lebab, connotes tHe govern i ng 
center for the w ole person .  Gordon 
Spykman writes: 

professi ng Christian are declared by God 
to be holy, or in this case , consecrated 
(I Cor inth ians 7:14). To consecrate is to 
declare sacred. It is to be set apart or to 
be devoted to sacred pu rposes-the 
worsh ip of and service to God.  Ch i ld ren 
of bel ievers are, therefore , consecrated 

embers of the body of Ch rist, h is 
church. And i n  that status or position 
they exis :Withil"ljhe gorporate temple of 

More than 800 references to heart the Holy Spirit (1 Corinthians 3:16). 
are woven i nto the fabric of bib�ical So 1o�mmarize, the mora condit ion 
revelation .  An overview of these and/or statlis of the young ch i ldren many 
passages reflects a c le r pattern. of us teach ,  they are s infu l  members of 
They a l l  point consistently" oward a the household of faith . Or, stated slightly 
s ing le and s imple truth: The heart differently, they are consecrated em-
represents the un ify ing center of bers of the body o Ctirist who have sin-
man's existence, the spi r itual con- directed hearts. Providentially, this 
centrat ion point of our  total selfhood , un iqt:Je. combination of moral traits works 
the inner  reflective core which sets together qu ite effectively in the formative 
the d i rect ion for all of our  l ife re la- nu rtur ing process of young ch i ld ren .  Let 
t ionsh ips .  I t  is the wel lspr ing of al l me expla in .  
our  w i l l i ng ,  th i nk ing ,  fee l i ng ,  acti ng ,  I n  the  l ives of  young ch i ld ren there are 
and every other l ife utterance. (21 8) two counteractive forces at work: a s infu l  
The heart, then ,  has everyth ing to do heart and adu lt nu rture .  When a chi ld is 

born , adult  nu rture is  p redominant and 
the inf luence of the heart is qu ite l im ited . 
But as a ch i ld  g rows older, a reversal 
beg ins to take p lace: the inf luence of 
adu lts lessens and the heart's d i rect ion 
beg ins to evidence itself more .  There 
comes a point i n  a chi ld 's l ife when the 
h a becomes the dominant d i rect ional 
force, replacing parents and teachers .  
That point�ffers with each ch i ld ,  but the 
ages betweeo ten and fifteen are fert i le 
ye rs for this to take place i n  most ch i l 
d ren .  Either at o� before that t ime,  a non
regenerate heart needs to be regenerat
ed by the Holy Spirit The ch i ld  needs 
Jesus to get hold of him or her. 

The nu rturing of young ch i ldren 
includes two ' ey elements: instruct ion 
ano correction. Christian i nstruct ion is 
important for �any reasons, but the 
hear ing of the Word, whether it be 
preached , taught, or read, is God's medi
ating instrume111t for the birth or regenera
tion to take place. Childrten need to have 
their hearts cu ltivated by exposu re to the 
Word of God so that t�e seeds of regen
eration plan ed by the Holy Spi rit w i l l  f ind 
fert i le rec2ptivity late .. i n  l ife . Obvious ly, 
Ch rist-discipling ed cat ion ,  whether  
found i the hom , chu rch ,  o r  schoo l ,  is 
vital tor this inst tiCtional port ion of the 
n urturing process to take place. 
Consecratecl�:h i ld ren are to be p rovided 
this for2.'of divinely-cu ltivat ing n u rtu re .  

But young ch i ldren a lso need correc
fon . Because they are so vu lnerable to 
the shaping inf luence of the adu lts i n  
thei r l ives , and because developmental ly 
they are very stimu lus-response, reward
pun ishment or iented , behavior mod ifica
tion approaches to classroom manage
ment in the early e lementary g rades 
appears to have merit. Used wisely along 
with b ib l ical ly-based instruct ion , both 
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re inforcement and pun ishment as 
defi ned by the behaviorist can be legit i 
mately used by the Christian early-ch i ld 
hood teacher. Teachers of  midd le-grade 
students can conti nue  these practices , 
but with , perhaps, a decrease in  the use 
of re inforcement techn iques and an 
increase both in verbal i nstruct ion and 
the imposit ion of logical consequences 
for bad choices. 

2. When children or young people are 

born again, they are g iven a regenerate 
heart ,  one d i rected by the Spi rit of Ch rist. 
Sin no longer has a p lace with i n  one's 
heart ,  for the renewed heart has become 
the dwel l i ng  place , the temple ,  of the 
Holy Spi rit . Regenerate persons are no 
longer dominated by s infu l  se lf-centered
ness and rebe l l ion .  Rather, they genu ine
ly des i re to do the wi l l  of God and to 
please h im .  They become fru it-bearers of 
the Holy Spi rit , and it is by fru it-beari ng 
that the real i ty of  regeneration can be 
known .  A regenerated person is a 
changed person ,  a new creation .  
Regeneration is more than an outer 
veneer; it is a transformation from the 
inside out .  

Regeneration is fol lowed a lmost s imu l 
taneously by conversion i n  m uch the 
same way that water f lows when a faucet 
is tu rned on .  Conversion is a posit ive 
turn i ng  toward God ,  seeking perfect 
shalom in h im ,  and a consequent tu rn ing  
away from the empt iness and mean ing
lessness of  s in .  Such a personal experi
ence of saving faith i n  Jesus needs to be 
fol lowed by a pub l ic  acknowledgment of 
that faith with i n  the body of bel ievers . 
The consecrated member of the fam i ly of 
God has now become a professing  
member of  the  body of  Ch rist. 

When shou ld we expect regeneration 
and convers ion to take p lace? What is 
the age of understand ing or  d iscretion? 
As mentioned above , for a number  of 
developmental and h istorical reasons, 
the age range of ten to fifteen appears to 
be a fert i le t ime period for many young 
people. That is not  to  ru le  out ,  however, 
born-again experiences at a younger or  
older age. 

To review where we are then ,  most of 
the young ch i ld ren whom we teach wi l l  

be i n  a non-regenerate state , but h igh ly 
suscept ib le to the i nfl uence of adu lts i n  
the i r  l ives .  M idd le school students ,  i n  
tu rn ,  w i l l  be  i n  a state of  transit ion ; some 
wi l l  st i l l  have non-regenerate hearts wh i le  
others wi l l  be born again th rough the 
operation of  the Holy Spi rit . This same 
pattern wi l l  conti nue  i nto high school 
with , perhaps, a larger number of stu
dents professing  personal faith in Ch rist. 
But this leaves the teachers of o lder stu
dents in  a bit of  a d i lemma, for some of 
the i r  students wi l l  be d i rected by s in
dominated hearts whi le  other  students 
w i l l  be gu ided by Spi rit- led hearts . This 
situation cal ls  for d iscernment i n  the d is
c ip l ing of older ch i ld ren and adolescents. 

Regenerate young persons wil l  conti n 
ue to  s in ,  for the  "o ld  man"  with i n  them 
wi l l  sti l l  be active th rough "old tapes , "  
habits, addict ions,  and the l i ke .  Certa in 
scars of the past may st i l l  be sensitive 
and haunt ing for them . But there wi l l  be 
l itt le premeditated s in ,  for a heart gu ided 
by the Holy Spi rit seeks to be pleas ing to 
God.  So, yes , there shou ld be fewer 
breaches of school ru les.  Yes ,  even pro
fessing Ch ristians fal l  f lat on the i r  faces 
at t imes. But when regenerate young 
people s in ,  they can be approached with 
confession , forgiveness, reconci l iat ion ,  
and restorat ion-in other words ,  g race
for they have experienced and conse
quently do understand these concepts . 
The corrective d iscip l ine process for a 
born again i ndiv idual d i ffers from that for 
a person who has not yet su rrendered 
his or  her l ife to Ch rist and is sti l l  be ing 
gu ided by a s infu l  heart .  

How should we deal with o lder non
regenerate students who break the 
rules? P robably with the instruct ion and 
correct ion meant for one who views the 
law more as a restraint than as a friend .  
I nstruct ion must cont inue to be based on 
God's Word , which is penetrati ng ly pow
erfu l .  Such instruct ion should inc lude 
present ing the law as a m i rror, showing 
students what they look l i ke next to 
God's holy desires .  The way of g race 
needs to be expla ined;  the chal lenge of 
commitment to Christ needs to be pre
sented . But if there is no heart change, 
corrective consequences must be given .  
These consequences shou ld  be logical ly 
related to the misdeed if poss ib le .  They 
need to be painfu l enough to get the stu
dents' attention and to red i rect them in  
the way they shou ld  be go ing .  Such logi
cal  consequences can inc lude various 
forms of progressive separation , with
d rawal of privi leges, and requ i red restitu
t ion .  

The pr imary goal  of Ch ristian n u rtu re 
or d iscip l ine is to have ch i ldren and 
young people wi l l i ng ly and progressively 
conform to the l i keness of Jesus Ch rist 
(Romans 8 :29) . This active image bear
i ng ,  th is conscious reflect ing of the God
head , comes only th rough regenerat ion , 
convers ion ,  and sanctificat ion . It is a 
matter of the heart .  May al l  of our  nu r
ture ,  a l l  of our  discip l ine practices, be 
employed with that goal in  m ind .• 
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Cbaracter�tng St�dent Sebav�r 
by Christopher A. Sink and Carol J. Stuen 

C h r i s  S i n k  i s  an a s s o c i a t e  

p r ofe s s o r of s c h o o l  c o u n s e l i n g  

a n d  e d u c a t i o n a l  l e a d e r s h ip .  H e  

s p e c i a l i z e s  i n  t h e  d e v e l o p m e n t  

of c o mp r e h e n s i v e  g u i d a n c e  a n d  

c o u n s e l i n g p r o g r a m s  a n d  e d u c a

t i o n a l  p s y c h o l o g y .  C a r o l S t u e n  

r e c e n t l y  c o mp l e t e d  h e r  d o c t o r a l  

s t u d i e s  i n  e d u c a t i o n a l  l e a d e r

s h i p . H e r  r e s e a r c h  i n t e r e s t s  a r e  

i n  c i t i z e n s h i p  a n d  c h a r a c t e r  

e d u c a t i o n .  C o r r e s p o n d e n c e  

c o n c e r n i n g  t h i s  a r t i c l e  c a n  b e  

a d d r e s s e d  t o  C h r i s t o p h e r  S i n k ,  

S e a t t l e  Pa c ifi c Un i v e r s i t y ,  

D o c t o r a l  Pr o g r a m  i n  

E d u c a t i o n a l  L e a d e r s h i p ,  

S e a t t l e ,  WA 98119. 

teredness, schools are witness ing an 
i ncrease in  classroom m isconduct as 
we l l  as more ser ious behavior  prob lems.  
Far too many teachers can attest to the 
h igher levels of  vio lence and crime ,  su i 
c ide ,  pregnancy, and substance abuse 
among young people (Hansen 1 993 ; 
Lickona 1 993) . Trad it ional d iscip l i ne  
methods a lone appear to  have l itt le posi
tive effect on chang ing such destructive 
behavior. I f  pub l ic  schools ,  in react ion to 
these troub l i ng  patterns, are inst itut ing 
character (or moral )  education pro
g rams, shou ld Ch rist ian schools fol low 
the i r  lead? I n  our  attempt to respond to 
th is question ,  we fi rst summarize and cr i
t ique the movement i n  l ight of cu rrent 
research ,  and second ,  we reframe the 
process of character development from 
the perspective of  Ch rist ian schools .  

Character education in public schools 

Since the pub l icat ion of Thomas 
Lickona's ( 1 991 ) semina l  work on char
acter education ,  the campaign has 
gained s ign if icant momentum .  I n  
response t o  the pub l ic  outcry over the 
decl ine i n  morals of American youth , 
thousands of schools have embraced 
Lickona's ideas. At the i r  heart ,  secu lar 
moral education programs are founded 
on an understand ing of character that 
inc l udes th ree i nterre lated components : 
moral fee l i ng ,  moral knowing ,  and moral 
behavior  (Ryan & Lickona 1 992; Ryan 
1 993) . The three components make up  
the  l ife o f  r ight conduct i n  re lat ion to  self 
and in  re lation to others ,  exh ib i t ing self
griented (e.g. ,  self-control and madera 
t ion) and others-oriented vi rtues (e.g . ,  
gererosity and compassion) . Most Rro
grams also p emote such benevolent 

���r��c:�:������� � ��::e�sfo���=nd 

common good, fulfillment of fam i ly ana 
commun ity respons ib i l it ies ,  and bel ief i n  
human d ign ity and justice (Mathers 
1 995 ; Stafford 1 995) .  Through ru les ,  dis
c ip l ine ,  "eth ical" l iterature ,  and modeling 
by educators , ch i ld ren are taught to 
th ink  and act accord ing  to seemingly 11 i
versal val ues or ethical pr incip les 
(Berreth & Scherer 1 993) . 

Wh i le  moral education i n  pub l ic  
schools is c learly needed , the eff icacy of 
various large-scale projects is equ ivocal 
at best .  For example ,  several studies 
found that val ues c larif icat ion and drug 
and sex education programs do not s ig
n if icantly affect student behavior. 
D idact ic methods of i nstruct ion (codes, 
p ledges, teacher exhortat ions) used in 
isolat ion ,  and attempts to enhance stu
dents' moral reason ing have not ,  as yet, 
led to more vi rtuous conduct. In summa
riz ing nearly two decades of research i n  
t h i s  a rea, Alan Lockwood ( 1 993) g ives 

th is bleak assessment :  "Any prog ram 
that i ntends to promote good behavior 
by teach ing val ues rests on a shaky 
foundat ion" (74) . Although James 
Lemming genera l ly concu rs ,  he and oth
ers (Lickona 1 993; Wynne 1 995) be l ieve 
there are e lements of character educa
t ion that are potent ia l ly usefu l  to schools 
and teachers (e . g . ,  a lair and consistent 
d iscip l i ne pol icy, pub l ic  recognition of vir
tuous conduct ,  and i nstruction that 
encourages moral reasoning). 

We contend that the 'lack of long-term 
behavior  change is due, in part to the 
inherent defic iencies 1n overall program 
design and gu id ing pr inc ip les; specif ical
ly, contemj:wrary approaches to moral 
dev.elopmenJ provide few, if any, 
absolute standards for ch i ld (en to gauge 
their thoug ts, fee ·ngs ,  and act ions. An 
ambivalence about the foundation of 
right cond ct is widespread (see Delattre 
& Russe l l  1 994) . Teacl::l tog studen s ,  for 
example ,  that racism and sexism are 
moral ly wrong resonates l itt le with those 
who nold alternafve t>elief systems or 

who have d ifferent socio-cu ltu ral experi
enc� '· Some c i ldren wil l  want to know 
why it is wrong to hate someone YW_o 
h s sexuafly assau lted, them or why it is 
wrong to be biased against a group of 
people who e�slaved the i r  forebearers . 
Even if character education could con
vince a l l  young people that certa in 
behavior is  moral ly wrong ,  how do we 
move from transform ing bel iefs to modi 
fyi ng act ions? 

Christian education is character edu

cation 

Un l i ke secular education , where char
acter development is one of many goals, 
the effective transmission of divine 
morals and val ues is centra to the m is
s ion of Ch ristian schoo ls .  As pub l ic  
schools debate the substance (e .g . ,  what 
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morals and values shou ld be taught) and 
the pedagogy of moral education ,  
Ch ristian schools can move ahead , 
knowing they are gu ided i n  thei r work by 
bib l ical standards and the Holy Spi r it .  
Ch rist ian educators can d iscuss, for 

b ib l ical pr inc ip les and eth ical behavior, 
but also encourage ch i ld ren to recogn ize 
and appreciate thei r re lat ionsh ip  with 
God and understand his personal inf lu
ence i n  thei r dai ly l ives . I t  is f rom th is 
rea l izat ion that God is at work with i n  
t hem that a c learer understand ing of 
obedience comes to fru it ion .  Andrew 
Murra (as cited i n  ShelleY; 988) under-

It is on heari ng the voice 
[God's],that the power·both to 

----ol::i�y and bel ie � depenas. The 

become more i ntent ional and systematic 
about the format ion of these characteris
tics . 

Whi le pub l ic  schools must be content 
to teach generic pr inc ip les of good 
behavio r, Ch rist ian educators can he lp 
students wi th  the development of  godly 
" inner qual it ies . "  Swindal l  & Klabunde 
(1993) advocate that school chil.dren 
should e h ib it  such transcendent ua l i 
ties as genu ineQess, zeaNo the �o.Ld, 
commitment to pneestab l ishled b il:llical 
convictions , humility and wisdom,under 
pressure, fa[thfu lness to o,d atEJ"Oesus 
Ch rist regard less o feeljpgs ,  and main
tain ing  ete rnal pr iorit ies .  I n  our  view, 
these attr ibutes a long with p iety (which 
is  the foundat ion for vi rtue) are d i rectly 
l inked to the spi r itual vital ity of students. 
As ch i ld ren learn about, exper ience, and 
practice these essent ia l  characteristics, 
behavior in and out of class shou ld 
become increas ing ly more Christl ike .  

After sett ing out the spi r itual qua l it ies 
for students to work toward , Ch rist ian 
educators need to develop and institute 
a comprehensive approach to moral 
education .  The framework, establ ished 
on God's Word and h is  p lan of salvat ion , 
wil l  not on ly instruct students on core 

ch ief thing is, not to know what 
God has said we must do,  but 
that God H imself says it to us .  I t  
is not the law, and not the book, 
not the knowledge of what is  r ight ,  
that works obed ience, but the per
sonal i nf luence of God and H is  
l ivi ng fe l lowsh ip .  I t  is on ly  i n  the 
fu l l  p resence of God that d isobe
d ience and unbe l ief become 
imposs ib le .  (236) 

A systemic act ion plan shou ld also d is
cuss concrete ways educators , parents, 
and the commun ity can work together to 
create more v i rtuous behavior. Th is ,  
however, is an arduous process as Tim 
Stafford ( 1 995) rem inds us :  "Character, 
as a l l  the o ld moral tales assume,  cannot 
be handed out l i ke stickers . It comes 
th rough cou rage, sacrifice,  and d isci
p l ine" (39) . Recent writers i n  character 
education have developed a variety of 
wel l -tested strategies to inc lude i n  any 
school-wide plan . We br iefly present 
several of the most usefu l  recommenda
t ions adapted for a Ch rist ian context : 

* Schools shou ld adopt a coherent and 
fai r d iscip l i ne  pol icy and encou rage 
orderly c lassrooms and schools 
(Lemming 1 993) . 

* Schools shou ld expect not on ly 
teachers and staff but a lso o lder stu
dents to be exemplars (mentors) of 
these inner  qual it ies and h igh  moral 
standards .  The school 's m ission state
ment shou ld reflect these pr ior it ies. 

* The hal lways and classrooms shou ld 
d isp lay ethical mottos and pictu res of 
cu rrent Ch ristian women and men who 
are role models for character develop
ment .  

* Schools should provide occasions for 
students to practice the behavior  associ
ated with inner qual it ies; for example ,  
classroom teachers can use g roup pro
jects and col laborative (cooperat ive) 
learn ing ,  moral reflection ,  conf l ict resolu 
t ion  procedu res (based on b ib l ical pr inc i 
p les) , ro le plays , and s imu lat ions of 
moral d i lemmas (Lickona 1 993) . 

* Teachers and other school staff need 
to establ ish formal ways to recogn ize 
those students and g roups who exh ib it  
des i rable inner qua l it ies and prosocial 
behavior. Recogn it ion can be in the form 
of awards assembl ies and banquets, 
ment ion i n  the school (and commun ity) 
newspaper, notes home to parents, " let
ters" for outstanding character develop
ment ,  and identif icat ion on bu l leti n 
boards of students making progress 
(Wynne 1 995) . 

* Grad ing pol ic ies shou ld reflect char
acter formation ,  not j ust academic per
formance . Specif ic categories on the 
g rade report cou ld  address such areas 
as effort toward character development ,  
contri but ions to the moral c l imate of the 
schoo l ,  and good sportsmansh ip .  

* Beg inn ing  i n  the early g rades and 
requ i ring more s ign if icant contri but ions of 
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t ime and energy i n  the h igher  g rades, 
schools shou ld provide students with 
opportun it ies for service learn ing 
(Howard 1 993 ; Ryan 1 993) . Th is  
approach asks ch i ld ren to part ic ipate i n  
systematic activit ies that resu lt i n  real 
assistance to others in the commun ity. 

I n  hopes of curb ing student immoral ity, 
publ ic schools have tu rned to character 
education as a possib le solution .  Faced 
with s imi lar  problems, Ch ristian educa
tors, however, need not adopt the moral 
education programs promoted by the i r  
secu lar advocates. I nstead, Ch ristian 
schools can develop an act ion plan that 
best reflects the needs and concerns of 
the i r  students and fami l ies.  To promote 
long-term behavior  change with i n  a 
moral school c l imate, the plan must 
include ( 1 ) an i ntent ional process by 
which educators can he lp students more 
fu l ly ·understand, appreciate, and deepen 
thei r re lat ionsh ip with God, (2) e l ucida
t ion of the " inner qual it ies" young  per
sons shou ld strive for, and (3) selected 
approaches from various characte r edu
cation programs that encou rage vi rtuous 
conduct .  • 
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by Leslie Drahos 

Leslie Drahos, her husband, and their three 
daughters live in Holland, Michigan. 

God is the Al l  Suff ic ient One.  Do you 
bel ieve that i n  you r  heart? 

We loved our  church fami ly, were 
secu re in godly friendsh ips and deeply 
involved i n  m in istry. We enjoyed our  
ne ighborhood and the beautifu l weather 
and scenery of northern Cal i forn ia .  
Perfect l ife , then . . .  

Jessica's second g rade teacher  
severely repr imanded her  for  try ing to 
pray in school before eat ing her  b i rthday 
good ies.  The ch i ld ren in  Jessica's class 
were teas ing her, "Ch ristians have 
cooties ! "  " I f  you love Jesus,  we won't be 
you r  friends ! "  

Even though ou r  fam i ly's l ife modeled 
love for Jesus th rough prayer and wor
sh ip ,  as a m i ld ly mental ly retarded per
son , Jessica got the message from pub
l ic school authorit ies and her  peers that 
"Jesus is bad" and "praying is bad ." No 
matter what we prayed or  how hard we 
tried to expla in the truth to Jessica, her  
m ind was closed and her  att i tude toward 
Christian ity became more and more hos
t i le. 

At our point of desperat ion , God made 
it clear we needed to f ind a school where 
Jessica cou ld  learn about the love God 
has for her. We earnestly yearned for 
our daughter's salvat ion when we started 
a country-wide search for a Ch ristian 
inc lusive education prog ram . Of cou rse,  
my desi re was to f ind such a prog ram in  

Our fordJ 

a state that had a warm c l imate and 
favorable tax laws ! I made over 240 
phone cal l s  across the U n ited States , 
tal king to Ch rist ian school associat ions 
and fo l lowing up leads .  Dead end. Dead 
end .  Dead end .  Wrong ,  wrong ,  wrong .  

I asked , "Why God? Why aren't you 
showing me where to go?" F inal ly, I real 
ized that, although I had ag reed to 
move , I was not  fu l ly subm itted to God's 
lead ing .  I was looking for someth ing 
with i n  my "comfort" level . (Remember? 
Warm and f inancia l ly appeal i ng . )  I 
p rayed for forgiveness and tru ly subm it
ted to God's lead ing .  

The very next day I had  an appoint
ment with a special education d i rector 
about Jessica's p lacement for the next 
year. I sat in the waiti ng room .  And sat. 
And sat . I asked , "Okay, Lord , what are 
you trying  to te l l  me? You have a reason 
for everyth ing ;  why this forty-five-m inute 
delay?" I c learly heard h im say he had 
an answer for me! Where? No one was 
there. I looked on the end tab le and 
there were a bunch of magazines .  I 
p icked up  "Except ional Parent" and 
tu rned to an art ic le on the I nc lusive 
Games organized by the Ch ristian 
Learn ing  Center of Western Mich igan . 
What was th is? I jotted down the name, 
but there was no other  i nformation . 

When I got home I began cal l i ng  a l l  
over Mich igan unt i l  I found the Ch ristian 
Learn ing Center and spoke to "Bear" 
Berends. Amazing !  Yes ,  there were a 
number of Ch ristian schools that had 

inc lus ive education programs .  After sev
eral months of search ing ou r  country, 
God not on ly showed me one schoo l ,  but 
severa l .  God is so awesome in  how he 
leads when we submit !  

But  Lord , M ich igan is too cold ! Then I 
met Barb Newman , learn ing center edu
cator, and B i l l  Van Dyk,  pr i ncipal , of 
Zeeland Christian Schoo l .  Sudden ly, 
M ichigan seemed l i ke the warmest p lace 
I had ever been .  

Barb flew to  Cal iforn ia to  see Jessica 
at schoo l .  I remember clearly Barb's 
shock and sadness at how Jessica was 
treated on the playground-alone,  isolat
ed , teased , "preyed upon . "  God loving ly 
showed me that Zeeland Ch ristian 
School was the answer to our prayers .  
He gave me a beautifu l ,  godly friend i n  
Barb Newman even before we  moved . 

Yet ,  being the fra i l  human that I am , I 
wanted more confi rmation .  I prayed , " I f  
th is is t ru ly  the place for  us ,  we need 
scriptural confi rmation . "  Bel ieving he 
would g ive it ,  I opened the Bib le to 
Judges 6:1 4 .  "Judges? What cou ld  pos
sibly be re levant in Judges?" I asked . 
Then I read : 

"Go i n  the strength you have and save 
Is rael out of M id ian's hand.  Am I not 
sending you?" 

I almost fe l l  over i n  awe . God's Word 
is truly a lamp unto my feet . It was clear 
that God was lead ing us to western 
M ich igan and to Zeeland Ch rist ian . He  
was tel l i ng  us that it was he that was 
sending us !  
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At the t ime it was u nclear how pro
found the other  part of that Scriptu re 
wou ld  become that says "save Is rael out 
of M id ian's hand." We enro l led Jessica 
and one of our other daughters, 
E l izabeth ,  at Zeeland Ch ristian . 

"Now, God,  s i nce you are send ing  us ,  
wi l l  you a lso take care of  a l l  the detai ls  
necessary for us to move?" In  an amaz
ing  show of God's providence and suff i
c iency, our house was sold "by owner" in 
what can on ly be described as an 
abysmal market i n  Cal iforn ia .  Our clos
ing was set so we could stay long 
enough to f in ish our  m in istry respons ib i l i 
t ies at  church and f ind a home to rent i n  
Ho l land , M ich igan . Many other  major 
and minor  detai ls were orchestrated per
fectly to a l low us to arrive i n  Ho l land one 
week before school  started ,  inc lud ing 
sending people to he lp us un load the 
moving van on the hottest day of  the 
year. 

School started ,  and the bless ings con
t inued .  I t  is very diff icu lt for me to 
describe the joy it brought me as a 
mother to hear Jessica come home and 
say, "Mom ! Th ree g i rls  p layed with me 

on the playground today!"  
Jessica's c i rc le of  fr iends has been 

incred ib le ,  cal l i ng  her, i nviti ng her  to par
t ies ,  support ing her  i n  her  special needs, 
but most of al l ,  showing the love of 
Jesus through the i r  act ions.  Jessica 
began to love her friends .  The ent i re 
Ch ristian Learn ing Center program at 
Zeeland Ch ristian is designed to have 
each of us function with i n  the body of 
Ch rist; it is tru ly amaz ing to watch the 
fru it  when we love our ne ighbor  as our
selves, even the ones with hand icaps . 
God showed me how to love my daugh
ter  more ,  too . 

Yet ,  i n  a l l  the blessings ,  someth ing 
strange began to man ifest itself . 
Although Jessica was loved at school 
and at home, she began to real ly reject 
the name of Jesus.  She would put her  
hands over her ears and make g rowl ing  

no ises when we prayed . She wou ld  say, 
"I hate Ch ristians . "  Her  whole counte
nance became "ug ly" when we tried to 
pray with her  or  when we went i nto a 
church where the Holy Spi rit was pre
sent among the members du ring  wor
sh ip .  

One day I asked Barb i f ,  perhaps, 
there was a "spi r itual batt le" of some sort 
go ing on with i n  Jessica. We knew l itt le 
about spi r itual warfare , and if a l l  truth be 
to ld ,  I wou ld  have preferred to ignore 
such thoughts. I was hoping Barb wou ld 
say, "Oh ,  no .  I t  is just part of  her  hand i 
cap . "  I nstead , Barb suggested that some 
sort of spi r itual batt le was a poss ib i l ity 
and thought we shou ld make an appoint
ment with the pastor of Barb's chu rch . 

On the afternoon of that appointment I 
began to learn the mean ing  of the scrip
tu ral confi rmat ion God had given us: 

"Go i n  the strength you have and save 
Is rael out of M id ian's hand.  Am I not 

g rowl ing and clawing ,  and she refused to 
go ins ide .  She had never acted that way 
toward anyone or  any place before . I 
was a bit embarrassed at her  behavior, 
and confused . 

Pastor Pau l suggested we go i nto the 
p layroom with her  where she might feel 
more comfortable .  I t  was d i ff icu l t  gett ing 
her  back to the playroom .  She refused 
eye contact with any of us and made 
guttu ral no ises that were very wei rd .  We 
began praying for her. Our prayers sent 
Jessica across the room ,  as far away as 

she cou ld  get, crouched i n  the corner. I 
had never heard anyone pray i n  
tongues; Pastor Paul  began praying very 
qu ietly i n  that Spi rit language. Jessica, 
who was about th i rty feet away and 
could not have humanly heard the 
change i n  "words,"  seemed to go 
berserk. We even heard a voice from her 
that was clearly not her own . When 
Pastor Pau l stopped praying i n  the Spi rit ,  
Jessica calmed down s ign if icantly. 

There clearly was a demon spi rit con
tro l l i ng  Jessica. When the Holy Spi rit 
was present, the demon wou ld  angri ly 
man ifest itself through Jessica, try ing to 
fr ighten us into not p raying !  I d idn 't know 
what to do except to trust the Lord for 
her. This experience was wel l  beyond 
my understand ing .  I knew some of what 
the Bib le says about Sl?i r itual batt le ,  but I 
guess I didm't want to -recogn ize the real
i ty of the spiritual realm .  As a result , God 
gave me a c ash course.  Pastor aul 
asked if we c0u ld  eet witH some others 

members .  Almost immediately upon 
entering the room with the people 
assembled,  our  l itt le g i rl Jessica "disap
peared . "  We began to hear and see her 
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violent reactions to the name of Jesus: 
roaring, clawing, and gutteral noises. 
She refused to have any eye contact 
with us. Chris quickly began to under
stand that this was not his daughter. 
After two and a half hours of prayer, the 
demons were forced to leave by the 
authority and power of the name of 
Jesus. 

Jessica had returned with a tired smile 
and great eye contact; she began talking 
to us in her normal fashion. Barb 
remembers Jessica praying as we 
stopped to have lunch! 

I wasn't sure what had happened, only 
that I saw a tremendous difference in 

essica. The next couple of months were 
very ry:ing for me. The,.Bible arns us 
that once ar'l'"'evil spirit i� o' ceo 'tut, it 
will try to come baG: and will be able to 
reenter a life "thout Jesus.�ecause 
Jessica id no know esus, we prayed 

t 
for a he ge around e{- Then my hus-
Band ha(jj to leave foji�ee wee s. While 

e was gone, on a"few,nights I was 
a akened by growling and would go and 
pray over Jessica. Satan was trying to 
scare me, and I had to continually ask 
God for his power to overcome. 

God is so faithful. He protected 
Jessica and our entire family with the 
same kinds of forces Elisha could see in 
II Kings 6. 

As a group, we prayed for Jessica two 
other times. Principal Bill Van Dyk joined 
us and took his place as the authority 
over Jessica while she is at Zeeland 
Christian. We began to see powerful 
changes in Jessica. She no longer put 
her hands over her ears at the name of 
Jesus. She sat with Barb Newman at 
school for devotions. She prayed at 
home before meals. But there was still a 
barrier, and we could feel it. 

Satan is the father of lies. He lied big 
time to Jessica. One day Jessica told 
Barb that "I can't accept Jesus as my 
Savior because then the kids from my 
old school will come and beat up my cir-

cle of friends, you [Barb], and Mr. Van 
Dyk." Jessica believed that all the people 
she had come to love so much would be 
hurt. 

When Jessica came home, I talked to 
her about this lie. I showed her in the 
Bible where it says that Jesus is "far 
above all powers," which included all the 
kids from her old school. She was still 
afraid to accept Jesus as her Savior. 

rev�aled. 
She sobbed and spurted out, "But if I 

accept Jesus, you and Dad will be 
thrown into a fire and burned up." 

What an incredible, fear-invoking lie to 
a child. Satan had bound my child with 
fear, since he could not possess her. I 
bundled Jessica up and drove to the 
home of Barry and Barb. We prayed for 
her that the Holy Spirit would show her 
that Satan was trying to scare her with 
these horrible lies and that they were not 
true. We prayed for a way to physically 
show Jessica how important it was to 
have Jesus as her Savior to protect her 
from the devil who "prowls around like a 
roaring lion looking for someone to 
devour" (I Peter 5 :8-9) . 

Awesome, wonderful Father! God 
showed Barb what to do. On February 
29, 1 996, there was a real cause for 
"leaping." Barb had a child's play set of 
the "full armor of God." She helped 
Jessica put on each of the pieces as she 
explained what they meant. After almost 
all of the pieces of armor were on, Barb 
held the helmet of salvation in her hand 

and said, "Jessica, Jesus is saying, 'I 
love you.' What do you want to say to 
Jesus?" 

Jessica, after saying "Hi" to Jesus, 
said, "I love Jesus." Barb handed her the 
helmet of salvation. That same day she 
proceeded to tell a boy in her class that 
she was a Christian. 

Barb called me with the best news, the 
Goo(;j News. My daughter had received 
the greatest gift of all, Jesus as her Lord 
and Savior. 

Since
\ 

hat time, I have watched 
Uessica,declare her love for Jesus, tell 

I 
e.r friends that she is now a Christian, 

ask to wear a cross, and cling to her 
Bib e. She is a new creation. Her eyes 
SRa le anp! the smile she wears reflects 

e 
\beauty of Jesus Christ. 

Is there any doubt that Jesus can 
change any circumstance? Win any bat
tle? We don't know the future here on 
earth, but we do know that our Lord's 
love for us is real. We can trust him to 
lead us to places of complete joy and 
spiritual growth, even through the valley 
of the shadow of death. 

God saved Jessica. He sent us in 
strength to Zeeland Christian School. 
Now, instead of being preyed upon, 
Jessica is prayed for by us, by her circle 
of friends, by the teachers and adminis
trators of Zeeland Christian School, and 
by many other Christian friends that 
know the power of God.• 
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WE DID TRY To TEACH THEM THAT 
by Joe Neff 

Jo e Neff, p r i n c ip a l  of C e d a r  

Va l l e y  C h ri s t i a n  S c h o o l  i n  C e d a r  

R ap i d s ,  Io w a ,  i s  a d o c t o r a l  s t u

d e n t  i n  C h ri s t i a n  e d u c a t i o n  a t  

D a l l a s  Th e o l o g i c a l  S e m i n a r y .  

"I wonder if we were of any use at all," 
Chips says in Goodbye Mr. Chips. "I 
mean, what did we teach the boys? How 
to parse a sentence in ancient Greek? 
Was that going to help them today? Was 
it?" 

Certainly Christian schools often do an 
excellent job in helping students succeed 
in academics. But, the behavior of our 
students is often our strength as well. 
God has given us a way to develop posi
tive behavior in students. 

One of our students, Tracy, struggled 
deeply with appropriate behavior. As an 
angry eighth grader, she ran away from 
me. But, this volatile fourteen-year-old 
came back after a short dash into the 
parking lot. When I suspended her, she 
asked forgiveness, something she would 
not have done in her previous school. It 
took a lot of patience to work with Tracy. 
But we convinced her that we were on 
her side, and eventually she accepted 
the discipline that was necessary. By the 
time she graduated from high school, 
her temper still flared occasionally, but 
she had grown to be a positive, God
seeking young woman. 

Renee, on the other hand, never gave 
a problem. In her thirteen years in school 
she led student groups, helped everyone 

she could, and graduated with high hon
ors. She gave so much, we wanted to 
give back by providing the special 
Advanced Placement classes that she 
wanted. We created an extra manager 
job for basketball so she could go on 
trips with us. Renee knew that we were 
trying to help her. 

Why did these two young people suc
ceed when others failed? Why do some 
children respond and others rebel? 
Parents, past educational experiences, 
ability, culture, peer relationships, and 
predispositions affect behavior. At 
school, we can help with these. But we 
control only one factor consistently: 
teachers. 

Teachers make a difference in the 
behavior of students. A biblical relation-

We won't look at 
children as enemies, 
but as treasured and 

fragile heirlooms in 

need of our support 

and care . 

ship between teacher and student 
encourages positive behavior in children. 
Colossians 3:21 gives us one of the most 
basic instructions about relationships 

and children's behavior: "Fathers, do not 
embitter your children, or they will 
become discouraged" (NIV). Behavior 
improves as teachers-who assume the 
role of the parent at school-apply this 
truth in their relationships with students. 

Both Tracy and Renee benefited from 
a concentrated effort to live the truth pre
sented in Colossians. They were suc
cesses. Occasionally we are not suc
cessful in changing behavior. Even then, 
most of the students leave feeling posi
tive toward God and his people. We 
attempt to prevent students from becom
ing "discouraged." It works. 

A discouraged student become a dis
gruntled and disobedient student. The 
Greek term for "discouraged" is often 
translated as "losing heart" or "lacking 
courage or spirit." But its Old Testament 
use shows a stronger side: a burning 
anger. Cain's anger burns so much that 
he kills his brother. Potiphar's anger 
burns against Joseph enough to throw 
him into prison. Sometimes our students 
burn with anger. These are the discour
aged students who, Cecil and Ann 
Mercer say, "act aggressively or avoid 
situations" because of tasks too difficult 
for them (viii). 

You've seen these discouraged stu
dents. They cover their insecurity by 
showing off in class. They say, "I don't 
care about my grade," because they 
don't think they can make a good score. 
They write nasty notes about teachers 
because of their stuffed anger. They don't 
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do assignments, they hit, they cry, and 
they are quietly desperate because of 
losing heart, becoming discouraged. 

To avoid this discouragement and 
resulting negative behaviors, Paul says 
in Colossians 3, "Do not embitter your 
children." The term is also translated as 
"not exasperate" or "provoke not." We 
can come up with a hundred actions that 
will embitter or exasperate children, such 
as comparing them to others and 
expecting too much. But the term has 
more to it than that. 

In the Old Testament, the term for 
"embitter" is often used to mean "con
spire against" or "engage in strife." In 
Deuteronomy 2:5 it means to "provoke to 
war." It is drawing a line in the dirt and 
daring the student to step over it. It is the 
teacher who sees the student as the 
enemy, looking for a skirmish in order to 
show superiority. "Do it or else . . .  " typi
fies this teacher. 

Two teachers can challenge students 
with the same difficult assignment and 
achieve different results. A teacher look
ing for a battle rarely has students who 
will accept the challenge-after all, how 
can they win? Occasionally, some stu
dents will step across the line and fight, 
but not win. Students give up when they 
believe a teacher is against them. They 
become discouraged. They complain. 
They act out their frustration. 

Yet the other teacher who the students 
know is on their side can get students to 
do amazing things. The opposite of "not 
embitter" is to "make sweet." The oppo
site of "not exasperate" is to give 
courage. Courage to push on and sweet
ness to be kind are behaviors such a 
teacher draws from students. Such a 
teacher understands that when Paul 
says in Ephesians 6:4 to "bring them 
up," he means to nurture them, to be 
their advocate and their support. 

Being an advocate and support does 
not mean all sugar and spice. In fact, 

one of the blessings of convincing stu
dents you are on their side is seeing 
how much that approach helps them 
accept discipline. Discipline is most 
effective when positive relationships 
abound. Students more readily accept 
rules when they know that the teacher 
cheers for them. 

Tracy came to us in eighth grade. She 
was like a car teetering on the edge of a 
cliff. One wrong move and she would be 
lost. A clear set of rules and commitment 
by the staff to help her-if she would do 
her part-kept her wheels on the 
ground. She avoided the cliff because, 
as she says, "The teachers cared about 
me." 

In Renee's commencement address 
after all her years of exemplary behavior, 
she said that the distinctive trait of the 
school was the caring teachers. Why 
should she misbehave when so many 
were behind her? 

According to Peter Benson, a school 
that gives a caring, encouraging environ
ment is a key asset to children growing. 
Good behavior begins with students feel
ing as if someone is on their side. Good 
behavior results in students' learning. 

How do we avoid bad behavior and 
encourage good? We begin by making a 
commitment that we won't look at chil
dren as enemies, but as treasured and 
fragile heirlooms in need of our support 
and care. When I walk into my class
room, am I a field general making battle 
plans or a tutor looking for ways to help 
my students succeed? Am I convinced of 
the value of each child in God's eyes? 
What do I see when I look at my stu
dents? 

Second, I must make sure that the chil
dren in my class know that I care. I must 
convince them of my support and love. 
Ask Larry about his dog. Talk to Cindy at 
recess about her family's camping trip. 
Give a pat on the back or a note saying 
what a good job Joey is doing. Show up 
at a basketball game or hang out in the 
hall and visit. Find ways to establish a 
personal, positive relationship with each 
student. Then, when the challenges 
come and discipline is needed, these 
students are more likely to give their 
best. 

Third, when a child does misbehave, 
begin the analysis with the questions, "Is 
she being exasperated?" or "Does he 
feel as if someone is on his side?" Too 
much expectation with too little support 
has a lot to do with bad behavior. An 
exasperated student may need expecta
tions changed. Build a relationship so 
the student can tackle the difficulties in 
the future. 

After asking what will help his students 
today, Chips says, "I suppose we did 
teach them something. How to behave 
to each other. Yes. We did try to teach 
them that." Students like Tracy and 
Renee have benefited from a focus on 
improving behavior. As teachers estab
lish positive, supportive relationships 
with students, lives are changed. "Yes. 
We did try to teach them that. ... 
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s h a p i n g  st u d e n t b e h av i o r  

T H R O U G H  C O M M U N I TY 
by Lloyd Den Boer 

Lloyd Den Boer is principal of the 

Heritage Campus of Abbotsford 

Christian School  in British Columbia. 

Calm is shattered as a distraught mid
dle school teacher bursts through the 
principal's office door. Before Ms. 
Lindhurst says a word, Mr. Dayton knows 
what to expect. Both have struggled with 
Ms. Lindhurst's painful burden for 
months. Lacking experience and confi
dence, she first failed to set adequate 
boundaries for behavior in her classroom. 
Later, when she saw chaos replacing 
learning, she corrected her course with 
more vigor than wisdom. The students 
then closed ranks against her. Her 
unscheduled visit now to the principal's 
office serves notice that her relationship 
with the class has broken down. 

Now Mr. Dayton must intervene direct
ly. Once he does, he finds that the class 
has congealed as a community that 
exists to exclude the teacher. Class lead
ers examine each decision the teacher 
makes for evidence of her incompetence 
and her arbitrary sense of justice. The 
students discuss these issues intensely 
within the classroom and without. A code 
of honor has formed, which demands that 
each student side with the class and 
against Ms. Lindhurst. The code discour
ages cooperation and sanctions belliger
ence and disrespect. In short, the stu
dents have a cause to advance, and that 
cause is consuming them and destroying 
their classroom. 

Mr. Dayton has uncovered an example 
of the separated and dysfunctional stu
dent subcultures that Thomas 
Sergiovanni deplores in Leadership for 

the School-house . Student subcultures 
have always existed, not only in individ
ual classrooms, but also generally, within 
whole schools. While these subcultures 
can be harmless, Sergiovanni believes 
that they are becoming more destructive. 

In many of today's schools, the 
gap between the student subcul
ture and the culture of the school 
itself has never been greater. 
Adults have never counted for 
less in the lives of the students 
they are supposed to be serving. 
And students are forced to turn 
more and more to themselves to 
get their needs met, to find con
nections, to belong, to find mean
ing. (60-61 ) 

Sergiovanni suggests that whenever 
students are left to address their own 
needs for community, whenever the serv
ing adults fail to generate a school cul
ture that nurtures student belonging, stu
dent subcultures grow "wild." 

Students do need a meaningful sense 
of community-not because they are too 
young to maintain themselves as self
directed individuals, but because all peo
ple are created to belong to communities. 
In A Vision with a Task, Stronks, 
Blomberg, and their collaborators claim 

that community is at the heart of life: 

A person is born to be cared for, 
born into a love relationship with 
other people . . . .  We are not 
persons by individual right, but in 
virtue of our relation to one 
another. In this relationship, we 
image God. Only in community 
does the person appear in the 
first place, and only in communi
ty can the person continue to 
become. ( 1  07-08) 

The importance of community is not 
always self-evident, even to educators in 
Christian schools. As Robert Bellah and 
his associates have shown in Habits of 

the Heart, North Americans are often 
oblivious to the foundational nature of 
human community. Our general culture's 
ingrained individualism impoverishes 
many areas in our lives, including the 
ways schools approach student behavior 
and discipline. In practice and in theory, 
many educators handle student behavior 
as if the students were a collection of 
individuals, each one motivated primarily 
by self-interest. These educators try to 
shape student behavior by dealing out 
punishments and rewards to individuals, 
producing good behavior on the barter 
system as it were. 

However, as Etzioni points out, and 
experiences such as the one described a1 
the opening of the article confirm, the 
influence of community is more powerful 
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than the influence of punishments or 
rewards. "Communities speak to us in 
moral voices," Etzioni says. "They lay 
claims on their members. Indeed, they 
are the most important sustaining source 
of moral voices other than the inner self" 
(3 1 ). The key is to construct a school 
community that welcomes, enfolds, and 
nurtures our students and their subcul
tures. 

Stronks and Blomberg call this kind of 
community a "covenant community": 

Its members pledge to love 
and serve each other without 
conditions. They love others 
because Jesus first loved 
them. God affirms persons and 
thereby frees them to affirm 
the worth of others. Thus a 
covenant community is the 
work of both God and humans. 
United as one people in Christ, 
human beings covenant to 
support each other in loving 
interaction, functioning as 
unique but interdependent 
members of the body of Christ. 
Members exercise their gifts in 
humility, gentleness, and 
patience, striving for the unity 
that the Spirit provides. ( 1 08) 

The most important characteristic of 
covenant communities is that they are 
called to be. More important than how a 
covenant community should be orga
nized, how the membership should think 
about itself, or how the leadership should 
shape the community's future is the sim
ple but powerful fact that a community is 
a way of being, a set of relationships 
that makes the community members pre
sent for each other in mutual support. 

The point of school community is the 
construction of a healthy community for 

students. The tool that adults use to form 
this community is their invitation to stu
dents to belong. Adults create an atmos
phere that invites students to belong to 
the school community, to embrace its 
commitments, to serve its members, and 
to share in its leadership. At its deepest 
level, this invitation to belong is an invita
tion to belong to Christ. 

The effectiveness of the invitation to 
belong depends on its authenticity. For 
students who "do school well," the 
school 's invitation rings true. Those who 
struggle in school, however, have a 
harder time trusting its sincerity. Such 
students are at risk for separating them
selves from the school's community to 
construct their own sense of belonging 
within a dysfunctional student subcul
ture. In Discipline with Dignity, Curwin 
and Mendler describe such students in 
this way: 

They see themselves as losers 
and have ceased trying to gain 
acceptance in the the main
stream. Their self-message is, 
"Since I can't be recognized as 
anything other than a failure, I 'll 
protect myself from feeling hurt. 
To do nothing is better than to 
try and fail. And to be recog-

nized as a troublemaker is bet
ter than being seen as stupid." 
(1 0) 

More students may feel out of place in 
school than we think. In his 1 995 journal
istic study of high school culture, Ken 
Dryden concludes that the top few stu
dents monopolize most of a typical 
teacher's attention and time (275-76) . If 
that is true, even students of average 
academic ability will feel devalued by the 
official school community. Students are 
more likely to trust that a school commu
nity belongs to them and they to it if their 
teachers reach out to all students, and if 
their school recognizes and celebrates 
many kinds of gifts. 

Shaping student behavior through 
community is neither a sure-fire tech
nique nor a quick fix. Instead it is a 
response to the Gospel's call to love one 
another as we have been loved. Love is 
the yeast that can leaven the whole 
lump.• 
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R a y m o n d  A .  G e e r d e s  i s  c o � m s e l o r  

a t  I l l i a n a  C h ri s t i a n  Hig h S c h o o l  

i n  S o u t h  Ho l l a n d ,  I l l i n o i s . 

Student behavior is always a ripe 
topic for discussion, whether it be in a 
faculty meeting or over coffee in the fac
ulty lounge. When I was "picking the 
brains" of some fellow faculty members 
concerning student behavior, one idea 
kept surfacing, namely, that much of stu
dent behavior is shaped by the presence 
or absence of respect-often as per
ceived by the student. Respect is some
thing we all desire for ourselves and at 
the same time often have difficulty 
extending to others. 

Scripture is replete with commands to 
love, honor, and respect others, as well 
as ourselves. Considerable energy has 
been expended in seeking to translate 
those scriptural principles into practical, 
everyday behavior. Instilling respect in 
our youth has been a joint venture on 
the part of the home, the church, and the 
school. 

During the course of a school year dis
cipline situations arise: stolen calculators 
and books, verbal and physical con
frontations, character assassinations 
through gossip, and harassment. These 
all reflect a lack of respect for another 's 
property, space, and feelings. On the 

by Raymond Geerdes 

other hand, some students reach out to 
others and encourage them, those who 
are active, positive contributors in school 
programs. 

One key to understanding and dealing 
with problematic behavior is noting its 
dependence on self-respect. Respect for 
self is built on the realization that we are 
children of God, that he created us, that 
he redeemed us and loves us.Therefore, 
who we are as children of God becomes 
the basis of respecting ourselves and 
others. (I see self-respect as something 
quite different from self-esteem, about 
which there is much debate in both the 
secular and religious press.) 

With few exceptions, when discipline 
matters come to a head, an underlying 
spiritual problem already exists. The 
converse is also true. I remember a 
senior young man, big, athletic, genial, 
and mature in his faith, who quietly took 
under his wing a small, scared, socially 
isolated freshman boy. He brothered and 
protected him for the whole year. This 
senior was an outstanding example to 
the rest of the student body. 

What factors contribute to an individ
ual's lack of respect? First of all, there 
are individual experiences. It might be 
the home situation he or she grew up in; 
it might be difficult school experiences, 
whether with fellow students or with a 

teacher. In any case, it is not just what 
happened (or didn't happen) to them. It 
is their perception and interpretation of 
those situations and events. 

A second factor involves societal influ
ence. In the nineties we have witnessed 
a continuation of the rush toward individ
ualism. The emphasis is on "me first," 
while we decry the collapse of our soci
ety's moral and ethical fiber. Much of 
today's popular music, with its message 
of self-indulgence and "live for the expe
rience of the moment," robs youth of the 
one anchor they have-who they are in 
Jesus Christ. In the name of freedom of 
expression, the media is rapidly erasing 
the standards of virtue and decency. How 
confusing it must be when relationships 
without commitment are to be expected. 
Whom do you trust? How difficult it is for 
students to respect authority when those 
in authority in their community emulate 
society at large. 

A third factor contributing to the lack of 
respect is the growing independence 
many students have at a younger and 
younger age. Jobs take priority, so stud
ies and school activities have to fit their 
work schedule. Some students do a 
remarkable balancing act of keeping their 
grades up, being involved in school 
activities, and holding down a job. The 
cost of this pace is less time spent with 
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the family. Less family interaction and 
the fact that more students are semi
independent economically results in 
fewer parental controls. Thus, parents 
have less opportunity to pass on and 
reinforce the values on which respect is 
built. 

A fourth factor is the changing attitude 
toward the school on the part of parents 
and constituents. Gone are the days 
when the teacher was always right. That 
change may not be all bad, but today, 
too often the school and the teacher (or 
coach) are placed in a defensive position 
in discipline situations. 

In the past, parents attended athletic 
events to cheer on their team. Today 
some attend to cheer on their son or 
daughter first and then the team. In addi
tion, spectators voice loud, vehement 
criticisms of the officiating and angry crit
ical comments about the coaching. 
These actions probably influence the 
students' concepts of respect on several 
levels. 

Maturity also plays a role in student 
behavior. Faculty members need to 
"hang in there" with students, some of 
whom are making poor choices as they 
try to find their way. Students can some
times be the best architects in building 
maturity in the student body. Often they 
are the ones students listen to as they 
share positive values and encourage 
respect for self and others. 

A number of students participated in 
our school's 1 995-96 chapels designed 
to explore the richness of Eph. 4:2-3 , 
which reminds us, "Keep the unity of the 
Spirit through the bond of love." One 
junior girl, a guest student for the year, 
shared the story of her untimely preg
nancy and what she learned through her 
experience. She related that at the time 
she became pregnant, she could think 
only of herself and do what she wanted 
to do. The realization of the impact of 
her actions hit her when she saw the 

pain in her father's eyes. She recognized 
that re-establishing trust and respect for 
herself and with her father would take 
time and involve much pain. 

A senior girl shared her pain of being 
raised in a very dysfunctional family
few of the students were aware of her 
situation. Yet, she also shared that she 
was determined not to let this situation 
be a cop out. She worked to do well in 
school and be involved in school activi
ties. She respected herself enough not 
to give in to the circumstances in which 
she was brought up. Her challenge to 
the students was to have that same 
respect for themselves, by God's grace, 
to overcome whatever difficulties were 
present in their lives. She also shared 
how important her faith was in helping 
her to accomplish what she did. 

Both students left their marks on the 
student body. Student modeling-what 
better way to teach and encourage the 
concept of respect and maturity? 

What a challenge also to faculty to be 
models of showing respect to students, 
to parents, to fellow faculty members. 
Students are quick to pick up the impli
cations of off-the-cuff remarks, innuen
does, and criticisms. Positive comments 
and words of encouragement can be just 
as powerful. A fellow staff member relat
ed that recently a former student came 
back to see him and said, "Mr.-, you 
don't know how you changed my life. On 
my report card you checked the com
ment, 'Is an asset to the class,' and no 
one had ever said I was an asset to any
thing before. You changed my life." 

So what can we do? Each school has 
approached student behavior with its 
own particular understanding and solu
tions. The following are some things that 
I believe have been helpful in shaping 
student behavior at our school: 

-A planned, well-coordinated chapel 
program 

-A caring staff 
-A consistent exercise of discipline 
-A Christian service program 
Ours is a Bible course option for 
seniors. Those who elect to take it 
work at the Holland Home/Rest Haven 
or in special education classrooms for 
one hour a day for one semester. For 
many who have worked in the Holland 
Home/Rest Haven facility, their 
change in attitude and respect for the 
elderly has been remarkable. For 
some it has changed their relationship 
with their grandparents. Those who 
worked in special education have 
come away possessing greater sensi
tivity to children with special needs. 
For some it resulted in new career 
goals. 
-Big brother/big sister programs for all 
freshman and transfer students 
The program increases understanding 
of the needs of others, and it rein
forces the idea that students have 
something to offer. 
-A peer mediation program that places 
resolution of conflict on the shoulders 
of those involved 
They, with the assistance of the medi
ation team, work out a mutually bene
ficial solution. 

Student behavior is never static. The 
quest for understanding student behavior 
is also continuous. As an old saying 
goes, "As much as things change, they 
still remain the same." Every year we 
struggle with the same questions. Every 
year we are left with the same task-that 
of seeking ways to positively influence 
student behavior, for Christ's sake.• 
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F i n d  Y o u r  A n s w e r  
Te a c h e r  L e t t e r  t o  a N e w 

by Jerilyn Tyner 

J e r i l y n  Ty n e r  is a fr e e l a n c e  

w r i t e r  a n d  t e a c h e r  of E n g l i s h  

a n d  Sp a n i s h  a t  M a s t e r 's To u c h  

C h r i s t i a n  S c h o o l  i n  A r l i n g t o n ,  

Wa s h i n g t o n .  

Dear Kay, 
Your  were in my room after school 

yeste rday crying again ,  fee l i ng  down on 
you rself ,  hati ng you r  job and the kids 
who were maki ng you r  l ife so miserab le .  
You wanted to know, "How do you do it? 
How come the kids come to you r  c lass 
ready to learn and do what you tel l them 
to do? You correct them when they' re 
out of l i ne ,  and they' re okay with i t .  
When I do it ,  I 'm a creep . "  

I had no answer for  you .  You 've made 
it through a whole year, strugg l i ng ,  but 
hang ing in  there. St i l l ,  you ' re no closer to 
f ind ing fu lf i l lment in you r  work than you 
were the fi rst day of schoo l .  You say, 
"Maybe I 'm  just not cut out to be a h igh  
school teacher. "  On ly  you r  heart knows 
whether that is true.  I don't .  And I don't 
know how to te l l  you how to become a 
good teacher without implyi ng that I ,  
somehow, have become one and have 
all the answers. I don't .  

I took a l l  the requ i red education cou rs
es in co l lege ,  and I am sti l l  read ing ,  tak
i ng  classes, and conti nu ing  my educa
t ion . Sometimes I feel l i ke a d inosaur  i n  
t h i s  world o f  technology; sometimes I 
sm i le  at the fads that come and go and 
at th is year's major trend ,  which has a 
n i neties name but looks suspic iously l i ke 
someth ing from the old-t ime one-room 
schoolhouse.  I appreciate my train ing  
and I respect my profession ,  but  degrees 
and certif icat ion can't produce a true 
teacher. It 's a matter of the heart .  

So,  I 'm  not go ing to g ive you a theory 
to d igest or a rubr ic to map out you r way 
to teach ing success. I 'm  just go ing to 
ask you about you r heart .  

The heart is a fou r-chambered pump
the center of the human mach ine .  The 
teacher's heart has fou r  chambers ,  too, 
intricate ly function ing  together, pumping 
l ife i nto h is  or  her  labors .  

Let's say t he  teacher we  speak o f  is a 
woman , although the chambers are no 
d ifferent for a man . The f i rst chamber is  
a love for herself .  Although the teacher 
knows her  own weaknesses and fai l u res, 
she real izes that her  value stems from 
the love of God h imself ,  who has loved 
her so deeply that he sent his Son to d ie  
for  her. I n  loving h im back, she 
embraces h is  plan for her  l ife and 
bel ieves i n  her  own worth . She doesn't 
have to make a loud noise about it ,  but 
she knows she is a wonderfu l  person .  
Her  students are fortunate to  be  i n  he r  
class . She is teach ing because she's a 
teacher. It wou ldn 't real ly make any d if
ference if she were a mother, a nu rse, a 
writer, o r  a landscaper-she'd sti l l  be 
teach ing ,  because that's what she is. She 
breathes i n  and breathes out teach ing .  

The second chamber is a love for 
learn ing .  Cu rios ity d rives her to f ind out 
more .  There's never enough t ime to 
learn everyth i ng  she wants to know. 
She's conti nual ly amazed when she 
looks i n  the m i rror to see that she's 
g rowing o lder because ins ide she feels 
l i ke a wide-eyed Al ice i n  Wonderland .  
Sometimes she cr ies, somet imes she 
laughs ,  sometimes she 's  angry ;  but  
mostly, she f i nds  the world a de l ightfu l  
p lace . 

The th i rd chamber is a love for her 
subject . She is secretly convinced that 

the informat ion she has to share is the 
most i nterest ing branch on the tree of 
knowledge. She knows the ski l l s  she can 
teach are going to make her  students' 
l ives more successfu l and happy. I f  
some of the people who walk i nto her  
classroom don ' t  share that opi n ion ,  it 's 
all r ight, because she knows the secret 
and she's w i l l i ng  to be pat ient in coaxing 
them to accept it .  Her  g reatest reward 
occu rs when one of them f inds out the 
secret, too. 

Do you know the fou rth chamber? The 
heart can't beat without i t .  I t  is  love for 
her students . Those big, noisy guys with 
r ipped jeans and scruffy beards .  Those 
g i rls with odd-colored hair and suffer ing 
eyes . The i r  vu lnerabi l ity makes her  heart 
ache .  This p lace , th is classroom ,  has to 
be a safe p lace for them to d iscover the i r  
own voices , the i r  own beauty, the i r  own 
answers .  She watches them walk out the 
door at the end of the day, and she 
knows that soon they wi l l  be leaving for 
the last t ime .  Overwhelmed by the 
knowledge of the world they must con
quer, she appl ies herself to  the tasks at 
hand.  She must prepare them !  

The heart beats stead i ly, l ife f lows 
th rough the veins ,  and someth ing cal led 
education beg ins to happen .  I t  isn ' t  
magic.  I t 's a teacher's l ife and the 
essence of her  service i n  the k ingdom of 
God.  

You ,  too ,  Kay, must f ind you r  own 
voice and you r  own beauty. Don't t ry to 
be l i ke me or someone else;  my way 
won't work for you .  I f you have the heart, 
you ' l l  f i nd the answer. 

Your friend in room 4 1 1 .• 
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The Subject and Object of Trees and Persons 
by Clifford E. Bajema 

What's to be my project 

for th is  f lou r ish i n g  Douglas-fi r t ree ,  

th is  ve rdant ,  eve r-g reen object; 

majest ic in s ight of me? 

S h red it  u p  as shavings? 

Shape it as two-by-fou rs? 

O r  sit  beneath i ts shad i ngs ,  

a worsh ipper who adores? 

Has this h u g e ,  p i neaceous tower 

no val ue i n  my s ight ,  

u n less I act u pon i t  

with my reconstruct ing powe r? 

So it is I wonder, too , 

of me and ,  wo rthy friend ,  of you ?  

With passive love can I enjoy you 

and not employ love's act u pon you ?  

I ,  t h e  subject , p rize you 

as object .  

Can I be subject to  you 

the subject? 

Can I receive d i rect ion 

you offe r 

before I p roffer my own 

co rrect ion? 

Th rough H i m ,  ly i ng subject , 

i n  me ,  l iv ing obj ect , 

I vow to be subject 

to you the subject . 

I wi l l  s it  ' neath you r  wood 

and val ue the good 

of you r  teach ing  command 

and you r  out- reach ing hand . 

I ' l l  accept you ,  friend ,  

w i th  joy receivi ng 

the g ift of  you 

as you stand . 

Act thou you r  love u pon me.  

I y ie ld  to  you r  h i g her  bough . 

It is now my object to be 

you r  subject , and h u m bly bow. * 

*Written for a special teacher. 

Clifford E. Bajema is pastor of Geneva 
Campus Church in Madison, Wisconsin. 
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What Effective Teachers Have in Common 
by Anna M. Harrell 

A n n a  M .  H a r r e l l  i s  a n  E n g l i s h  

a n d  s e c o n d a r y  e d u c a t i o n  m aj o r  

a t  We s t e r n  B ap t i s t  C o l l e g e  i n  

S a l e m ,  O r e g o n .  

Sam , a h igh  school sophomore, sits 
a lone .  He taps his f ingers and feet-ner
vous energy from drug abuse. He never 
tal ks in  class , rare ly tu rns i n  his home
work,  and seldom looks up from his 
desk. Mrs .  Simons doesn't know how to 
he lp h im .  She doesn't even try anymore .  

After observ ing th i s  scenario every 
week for a semester, I wondered how I 
would ever be able to deal with kids l i ke 
Sam . And I wondered why M rs .  S imons 
d idn 't t ry harder. Now I know she was 
unprepared . 

The most important truth I have 
learned in col lege is that teacher educa
t ion programs alone do not prepare 
effective teachers. 

Yes ,  professors make many efforts to 
develop effective teachers by teach ing 
col lege students to prepare proper les
son plans, to manage and d iscip l i ne  the i r  
c lassrooms,  to use the r ight  teach ing 
strategies .  But c lasses in  lesson prepa
rat ion and classroom management ,  
wh i le  essentia l ,  do not suff ic ient ly p re
pare education majors for effective 
teach ing careers. 

Effectiveness comes from the relation

ships teachers bu i ld  with the i r  students,  
not merely from the lessons they teach 
to the i r  students . I f  teachers take the 
time to l isten to, counsel , and encourage 
the i r  students, they wi l l  become effective 
teachers ,  s ign if icantly inf luenc ing l ives of 
the i r  students . 

How do I know? 
In high schoo l ,  I strugg led .  But no one 

knew it-1 , an "A" student who had 
everyth ing i n  order. But I h u rt deeply. I n  
my sophomore year, m y  mom died . I d id  

not  know how I wou ld  go on without her. 
Before she d ied of cancer, we shared 
laughter, p rayer, and deep talks .  Now I 
couldn ' t  share these th ings with any 
adu lt .  

Add ing  to my hurt,  my dad began dat
ing  another  woman , a non-Ch ristian .  No 
longer d id  he seem to l ive with us-he 
spent weekends and even ings at her  
house .  I fe l t  lost and confused . I cou ldn't  
see how my dad could be marr ied to 
Mom for more than th i rty years , then get 
over her death i n  a few short months ,  
how he could walk  out on h is  
Ch ristian ity, how he could neglect us .  

Except for my s ister, no one under
stood my fee l ings or even knew I 
ached-except M r. Walter. I n  h is  f i rst 
year of teach ing ,  M r. Walter taught five 
classes,  coached basketba l l ,  and served 
as the ath let ic d i rector. But he took the 
t ime to l isten to what I wasn 't saying .  
Somehow, he sensed my  hu rt and 
began talk ing to my s ister and me du ring 
l unch and after school about ou r  prob
lems.  A devout man of God ,  he coun
seled me about my emotions ,  he lp ing 
me make some sense of  my confusion .  
And  he helped me to  see that God sti l l  
cared.  

M r. Walter i n it ia l ly approached me with 
the s imp le knowledge that I strugg led .  
Carefu l ly, he asked i f  he could d o  any
th ing to he lp me ,  if he could adjust 
someth ing i n  my assignments. Then he 
gently prodded unt i l  I opened my heart 
to h im .  He  rea l ized that it takes t ime to 
bu i ld  re lat ionsh ips with students, and he 
freely gave that t ime to me.  He went out 
of h is  way to make sure that I g rew in 
Ch rist, and that I learned to deal with my 
fee l i ngs toward my dad . 

Although he had never experienced 
the same situat ion ,  he understood my 
fee l i ngs ,  my h u rt ,  my confusion .  He also 

encouraged me to d ream . I shared my 
h ighest hopes and aspi rat ions with M r. 
Walter, and he encou raged me to strive 
to reach them . Now, three years after my 
h igh school g raduation ,  I sti l l  write to 
h im .  I te l l  h im what I am learn ing  in col
lege, what I am fee l i ng ,  and how I am 
growing .  Why? Because he took the 
time to cu lt ivate my g rowth with h is  
attent ion ,  l i sten ing ,  and understand ing .  

L ike M r. Walter, a l l  effect ive teachers 
deve lop re lat ionships with the i r  students .  
Even in  Ch ristian schools ,  many stu
dents come from dysfunct ional homes, 
b roken fam i l ies ,  and abusive situat ions . 
Many students struggle with fee l i ngs of 
hope lessness and confus ion . Teachers 
s imply cannot he lp heal the i r  students' 
hu rts through lesson plans and home
work ass ignments. They can reach stu
dents on ly by bu i ld ing  re lat ionsh ips with 
them. 

Teachers must l ive up to the i r  ideal , to 
the pr imary reason they decided to be 
teachers-touch ing  the l ives of the i r  stu
dents .  Effective teachers do this by 

*making an extra effort to tal k to stu
dents one-on-one 
*sens ing students' struggles 
*tal k ing to them about the i r  problems 
*offer ing them advice 
* l isten ing to the i r  spoken and unspo
ken messages 
*understand ing the i r  fee l i ngs 
*encourag ing them to reach for their 
goals .  

I f  Mr. Walter had not done these th ings 
for me,  I probably wou ld  be bitter and 
angry at Dad . I certai n ly wou ld  not want 
to become a teacher. But my l ife 
changed because M r. Walter took the 
time to l isten .  Now I d ream of chang ing 
my students' l ives in  s im i lar ways .• 
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o Sj e r d s m a  t a c h e s  i n  t h e  

e d  c i o n  d e p a r t m e n t  a t  C a l v i n  

C o  e g e  i n  G r a n d  R ap i d s ,  

M .  hig a n .  

Kate Wel ls ,  Eng l ish teacher at 
H i l lendale Ch rist ian M idd le Schoo l ,  hesi
tated just outs ide Sara Voskamp's class
room.  She was late for the e ighth g rade 
team meeti ng .  Jim Sooterma would be 
annoyed ; his e ighth g rade softba l l  game 
agai nst H i l lendale Catho l ic  was sched
u led to beg i n  at 4 :30-if the rai n  he ld off .  
The th reaten ing  sky, vis ib le th rough the 
double doors at the end of the hal lway, 
matched Kate's mood exactly. She felt 
the vigor, the electric ity, of the previous 
class per iod and the impend ing  outpour
ing of negative react ion . R ight after s ixth 
hour, she had observed M issy Schm idt 
wh isperi ng excited ly to her locker partner. 

The approach ing storm , wari ly observed 
through the computer lab windows , had 
created just the r ight atmosphere for the 
spontaneous combust ion that had just 
occu rred . I n  a l l  her  e ighteen years as an 
Eng l ish teacher, with a few years i n  the 
m iddle as a media special ist, Kate had 
never experienced such unexpected 
energy from typical ly low energy stu
dents . She a lso had rarely found herself 
in a situat ion with such potential for 
negative feedback from her  peers and 
from parents . Kate reflected on her  own 
desi re to have her  ch i ld ren nu rtured and 
she ltered i n  th is Ch ristian schoo l .  Had 
she violated parents' trust? 

Stand ing j ust outs ide the view of the 
window in  Sara's door, she remembered 

a quote from a col laboration seminar a 
few years back when HCMS had 
switched to the team approach :  "The 
best ref lect ion is g roup reflect ion . "  Her  
team wou ld have to know the whole 
story, and it wou ld be bette r to hear i t  
from her than from a student or  parent. 
Her team would have to help her. 

Just as Kate reached for the knob, the 
door opened . Sara, the team's science 
teacher, ch i rped , "Oh there you are . J im  
wants to  get started , and  I said I ' d  see i f  
you were on you r  way. You know how he  
gets on game days . "  Sara's knowing 
wink showed a matu rity and confidence 
that bel ied her  age and l im ited teach ing 
experience.  

"Sorry I 'm late . I had a l itt le  's ituat ion '  
last hour. "  Kate looked at J im,  who 
seemed occupied with next week's cal
endar. She s l ipped into the remain ing  
empty spot a t  a lab  tab le .  Th is  was not 
go ing to be easy. 

B i l l  Hami lton chal lenged her immedi
ate ly, "You ' re go ing to have to te l l  us 
more than that. On the way over here I 
overheard several ' M rs .  Wel ls  th is and 
M rs .  Wel ls  that . '  So what's up?" Bi l l  had 
taught math for th i rty-five years ,  fi rst at 
the local pub l ic  h igh  school and then at 
HCMS.  "D id you r  I nternet project b low 
up  i n  you r  face? What happened?" 

So Kate sp i l led the story s lowly at f i rst 
and then more qu ickly as the background 
thunder rumbled i nto a d rivi ng rai nstorm 
that a l lowed J im  to re lax. " I  had this real
ly cool idea-l told you about it last 
week. You al l  supported the idea of hav
ing our  students write letters to World 

by Ron Sjoerdsma 

War I I  ho locaust victims .  And the 
Holocaust M useum I nternet s ite was a 
gold m ine ;  they even have a writ i ng con
test coming up that some of my students 
are go ing to enter. I couldn't  have been 
happier with the way the fi rst few days 
went. My second and th i rd hou r immedi
ately sett led i nto research ing for the i r  let
ters-you r  idea, B i l l ,  of g iv ing them a l i st 
of th i ngs to inc lude real ly worked wel l .  
Thanks .  But s ixth h o u r  strugg led from 
the beg inn ing .  The boys , well mostly 
Sammy and Derrick, wanted to explore 
basebal l  p lay-off stats , and the rest of 
the class seemed s low to connect with 
the ass ignment .  U nt i l  today! "  

Kate paused . She sti l l  wasn't sure 
whether she was thr i l led or worried 
about what had just happened.  J im ,  
wanting to  speed th ings up ,  encou raged 
her to keep go ing .  "Yeah , the Web sure 
has a lot of stuff .  I made a couple of 
g reat transparencies of World War I I  pic
tures this week. So, Kate , what hap
pened today?" J im's quest ion was punc
tuated by a thunder clap and a bu rst of 
rai n .  He shrugged , d ia led the office from 
Sara's classroom phone,  and canceled 
the game. He'd be home early ton ight .  

After the phone cal l ,  Kate conti nued .  
"As nearly as I can f igu re out ,  it started 
with Neal , who always seems to want 
Sammy's approva l .  He had connected to 
a site that questioned whether the holo
caust had real ly happened.  He got 
Sammy over to his term inal and they 
started explor ing from there .  I shou ld 
have guessed that a l l  was not necessari
ly wel l  by the way Sammy suddenly l it 

Christian Educators Journal October 1996 1 9  



up .  You al l  know how rare it is for 
Sammy to show excitement for anyth ing 
remotely re lated to schoo l .  

"The  next th i ng  I knew i t  was 'Look at 
th is ,  M rs .  Wel ls .  Look at th is ! '  I was 
taken by thei r enthusiasm and , I ' l l  t ry to 
make th is story short .  I encouraged them 
to share with the rest of the class . What 

' Look at this, Mrs. Wells. Look at this! '  

reason had I to worry? We subscribe to 
SurfWatch .  We' re protected ,  r ight? Wel l  
no t  necessari ly. "  

Kate cou ld  te l l  that B i l l  was beg inn ing  
to  feel uncomfortable .  She remembered 
that he had taken a workshop last sum
mer where students had downloaded 
some pretty awfu l  stuff ,  and his imagina
tion was probably i nventi ng even worse 
material than she was about to describe.  
B i l l  was never one to cou rt controversy; 
he always said math was a fascinating 
but safe subject. 

Kate responded qu ickly to her i ntu i tion ,  
" I t  wasn't sex, if that's what you ' re th ink
i ng .  I 'm  not sure of a l l  the l i nks Sammy 
used, but before I knew it ,  I had wh ite 
supremacy's 1 4  Words in b lazing red on 
the large project ion screen .  I 've got  a 
copy of them here somewhere . "  Kate 
shuffled through her papers . "Here they 
are. 'We must secu re the existence of 

ou r  people and a future for wh ite ch i l 
d ren . '  I th ink  that page was connected to 
the New Jersey Sk inheads page,  and i t  
j ust went downh i l l  from there ,  especia l ly 
the language-except that a l l  my kids 
were gett ing angry, even Sammy, who 
wanted to write a ' real '  letter to these 
crazies."  

Notici ng B i l l 's frown ,  she skipped the 
part about the Puke Page and decided 
to emphasize the posit ive. "Most of the 
class got i nvolved d iscussing freedom of 
speech ,  whether  these hate g roups 
shou ld be a l lowed to write , whether  k ids 
at H i l lendale shou ld be able to get at th is 
stuff ,  why these people hate Jews, and 
how un-Christ ian these g roups are even 
though they sometimes use Christian 
words.  Even Sammy was actively 
engaged the whole t ime.  I couldn' t  
be l ieve i t . "  

"So how d id  you end i t? Aren't  these 
kids going to want to keep d igg ing into 
all th is horr id stuff ,  whatever it is?" B i l l  
d idn 't h ide h is  worry. 

"I d idn 't real ly end i t .  I said we'd tal k 
about th is some more on Monday. Of 
cou rse,  my second and th i rd hour  wi l l  
have found ou t  by  that t ime  and  want to 
search for th is stuff too , and I th ink that's 
okay. What do you th i nk? Shou ld I let 
Sammy and Neal and Derrick and prob
ably others write the i r  ' real '  l etters?" 

Sara, who seemed a l itt le  d istracted 
du ring Kate's story, now j umped at the 
chance to respond . " I  th i nk  it 's just g reat 
that you got the whole c lass involved.  I ' l l  
bet i t  real ly raised Sammy's self-esteem ,  
and h e  needs every boost h e  can get. I 'd 
probably let h im write the letter he wants 
to write . I mean , isn't  the whole point to 
get kids enthus iastic about the i r  own 
th ink ing and learn ing?" 

J im leaned forward from h is  re laxed , 
lean-back position .  "Sure it is .  But th is 
could be dangerous stuff .  Do we real ly 
want our  H i l l endale Ch ristian kids d ia-

logu ing with skinheads? Maybe I shou ld 
check th is out over the weekend-l 'd l i ke 
to read these revis ion ist h istorians any
way and maybe connect them to my 
World War I I  lessons next week. Kate, 
could you r  g ive me some of the U R Ls?" 

"Sorry, I d idn 't make bookmarks as we 
were jump ing from one l i nk  to the next, 
but they shouldn' t  be too hard to f ind .  I 'm  
worried also about tang l ing with these 
people ,  but it 's hard to argue with Sara's 
point about enthus iasm ,  and I real ly 
th ink our students have wel l - reasoned 
op in ions to share . "  

"Wait, wait. We need to s low down ,"  B i l l  
i nterjected .  "We wou ldn 't send ou r  kids 
to A-rated movies j ust because we 
thought they m ight get excited about 
learn ing .  I don't see how th is is much d if
ferent. What might parents have to say 
about th is? At the very least you shou ld 
run th is by Helene."  

"That's a good idea.  I ' l l  stop in  her 
office before I go home."  Kate g rabbed 
at this common g round ;  besides, she 
always found Helene Peters , the i r  bu i ld
ing pr incipal , to be helpfu l  i n  tough situa
t ions.  "What do the rest of you th ink? Is 
this the best way to proceed?" 

" I t's f ine by me, but I ' l l  sti l l  want to do a 
l itt le explor ing of my own . Sara?" J im 
was clearly tryi ng to  wrap th is  up .  
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" I t's okay, but I th ink  we ought to tal k  
about t h i s  some more .  Shou ld B i l l  and  I 
also pick th is up  somehow next week?" 
Bil l waved the idea away as Sara cont in
ued ,  "We haven't even tal ked about next 
week yet . "  

"Maybe we shou ld meet early on 
Monday after Kate's had a chance to tal k  
t o  Peters and  I can do a l itt le  Ne t  su rf ing 
tomorrow. Okay with you B i l l ? "  J im was 
push ing .  

"You know I 'm  always here by seven 
anyway, and I 'm  set for Monday's class
es. But th is doesn't seem right to me. I ' m  
not su re Helene w i l l  understand what 
Kate got i nto . I just don't know. I guess I 
can wait unt i l  Monday." 

Kate worried about B i l l 's reaction .  He 
just wasn't  see ing the positive s ide .  On 
the other  hand,  maybe there were j ust 
too many hazards to justify the r isks, 
regard less of student enthusiasm . She 
glanced out the window and noticed a 
passerby forc ing an umbre l la  up  against 
the downpour. Maybe they were l i ke 
umbrel las ,  t ry ing to project the i r  students 
from the rain  of hatred ,  i njustice , and 
other garbage .  Christian education had to 
be much more than that ,  and she knew 
Helene wou ld  agree. The chal lenge was 
learn ing to swim without d rown ing .• 

Editor, 

Last summer, when the T hird Circuit U.S. Cou rt of Appeals struck down portions of the 

Communications Decency Act, Chief J udge Dolores K. Sloviter wrote: 

When Congress decided that material unsuitable for minors was available on 

the Internet, it could have chosen to assist and support the development of tech

nology that would enable parents, schools, and libraries to screen such material 

from their end. It did not do so, and thus did not follow the example available in 

the print media where nonobscene but indecent and patently offensive books 

and magazines abound. T hose responsible for minors undertake the primary 

obligation to prevent their exposu re to such material. 

Internet-savvy educators are aware of the necessity for controlling student access to 

inappropriate material. A su rvey by the leading support media for school use of the 

Internet, Classroom Connect, suggests that Internet-connected schools are dealing with 

the inappropriate material by developing "acceptable use policies," filtered Internet con

nections, and classroom management strategies. 

The most widely used filter is Su rfWatch for both Macintosh and Windows, which is 

specifically designed to block access to sexually explicit materials on the Internet. I ts 

weakness is that schools cannot customize the filter, although the company will cus

tomize for a fee. A Canadian company offers NannyNet (Windows only) that users com

pletely customize by creating a dictionary of inappropriate words, phrases, and Internet 

site addresses. With the incredible increase in demand for filters, new software ads, most 

touting free trial versions, are regularly hitting schools' mailboxes. 

Schools desiring help in guiding teachers and students in use of the Internet have 

many available resou rces. I find Wentworth's Classroom Connect and all its related 

media to be the most supportive of engaging and responsible Internet applications. 

Wentworth can be contacted via email: connect @ wentworth.com or through their Internet 

U R L: http://www.classroom.net/. 

Congratu lat ions on the f ine issues of Ch rist ian Educators Journal which conti nue  to chal lenge and 
i nform . Each issue seems to have someth ing for everyone ,  from those who conti nue to explore the far 
reaches of a Ch rist ian perspective in educat ion to those who are concerned with improving the i r  own edu
cat ional practices. I hope that CEJ enjoys a wide and g rowing readersh ip .  I feel  that i t occupies an impor
tant n iche i n  the Ch ristian school commun ity. 

John Vandenhoek, Education Coord inator, Society of Ch ristian Schools i n  Brit ish Columbia .  
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Q u E R 
v by Marlene DorhoL 

M a r l e n e  D o r h o u t ,  t e a c h e r  a t  

D e n v e r  C h ri s t i a n  Mi d d l e  S c h o o l ,  

i s  o n  l e a v e  t h i s  y e a r t o  w o r k  

w i t h  C o m m u n i t y  L e a d e r s h ip .  

A d d r e s s  q u e s t i o n s  t o  

M a r l e n e  D o r h o u t ,  

Q u e r y  E d i t o r ,  

3 2 5  E .  I l iff A v e n u e ,  

D e n v e r ,  C O  8 0 210.  

/ ha ve taught for many years and 

ha ve noticed a definite decline in the 

handwriting skills of my students. Other 

faculty members agree but simply 

resolve that handwriting is no longer 

taught as a necessary skill for the future. 

Is this true ? Is it not important anymore ? 

Will we one day ha ve a generation 

unable to write anything by hand? 

Anyone who has taught a number of 
years wou ld  admit that kids today have 
not acqu i red the handwrit i ng ski l ls  that 
once seemed so important. I recal l  the 
repetit ive exercises that consumed much 
of teachers' and students' t ime .  
Handwrit i ng was the main mode of  com
mun icat ion . Typing was reserved for for
mal papers . 

Cu rrently forty percent of the homes 

i n  the U n ited States have computers. 
E lementary students are learn ing  the 
keyboard now instead of pract ic ing cur
sive . That fact seems l i ke a bless ing to 
parents and teachers who hated the 
d rudgery or  inab i l ity of teach ing leg ib le 
handwrit i ng .  Teachers have l itt le t ime to 
accompl ish a l l  the tasks requ i red of them 
anyway; the refore , om itt ing the stress on 
an outdated ski l l  seems exped ient .  

We are i n  a transit ion period . No one 
has a defi n ite answer to the question of 
necessity for handwrit ing ski l l s .  I ron ical ly, 
software has been developed to copy 
cal l i g raphy and even one's personal s ig
nature .  Many people sti l l  prefer hand
written notes to computer pri nt-outs , and 
some authors sti l l  tout the med ium of the 
message.  I ,  too, adm it an avers ion to 
typed ho l iday letters . But maybe we 
just f ind it d iff icu l t  to become computer 
l iterate . 

Ch i ld ren are able to write and com
pose more easi ly and qu ickly at the com
puter; and we hope the thought process 
wi l l  be enhanced , rather than by-passed . 
We as educators sti l l  need to gu ide the 
commun icat ion process and to save 
items for futu re generat ions .  No rough 
d rafts, or ig ina l  manuscripts , love letters ,  

or  personal notat ions wi l l  be  part o f  our  
h istory un less we decide now to  salvage 
the d iscarded,  deleted material that is 
often erased for cu rrent tr iv ia .  No one 
wi l l  be able to trace an author by the 
hand-writ i ng .  Such a world sounds rather 
cold and impersonal .  Handwrit ing has 
served us well over the years ,  and 
maybe wi l l  in the future, too. "Create a 
Card" may be a fad that d ies because 
technology can't replace re lationsh ips .  
Some v isual  learners want to see love , 
sympathy, and apologies i n  the fr iend's 
own handwrit i ng .  Our world is not too 
smal l  for word process ing and personal 
handwrit i ng at the same t ime, if we 
deem them both important enough .  

I a m  a principal who is struggling with 

an ongoing problem of people 's care

lessness. I have confronted my staff and 

talked to students about the lack of 

respect for equipment, materials, the 

building, and even student property Our 

lost and found department is full of 

expensive unclaimed sweaters, jackets, 

tennis shoes. Our hallways and class

rooms show signs of ill-mannered stu

dents despite frequent requests that  stu

dents pick up litter. Mild concern seems 
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to be overwhelmed by this generation 's 

wasteful attitudes. I feel compelled to 

work at improvement but find that I am 

either bribing or punishing with "incen

tives. "  Any suggestions ? 

I am qu ite certa in  there are other  
adm in istrators fee l i ng  frustrated with the 
"carelessness" of  today's youth .  Perhaps 
overi ndu lgence breeds such i rresponsi
b i l ity; the a l l usion to expensive, 
unclaimed items in  the lost and found 
box might cause us to  concl ude such . 
Regard less, students , not knowing the 
value of th ings ,  m ight misunderstand 
attacks from teachers and pr inc ipal . 
Indifference, fe igned or rea l ,  m ight be a 
defense ; no one has concretely demon
strated the resu lts of the i r  i rrespons ib i l ity 
at home or at schoo l .  Negative and posi
tive " incentives" wi l l  work on ly temporari
ly. 

Somet imes we teachers crit ic ize par
ents who bai l out the i r  kids by buying 
another pai r of  tenn is  shoes or  a sk i  
jacket when they lose the orig ina l ;  yet, 
I 've seen the school not requ i re payment 
for damage or  consequences for late 
work, forms, or lost papers because the 
student claimed it was an accident or  it 

wouldn ' t  happen again .  Certai n ly, as 
Ch rist ian educators we need to be for
g iv ing and understand ing ,  but we must 
not sh i rk ou r  respons ib i l ity in teach ing 
some of  these most important lessons of 
stewardsh ip .  Ou r  t ime ,  ou r  ta lents,  and 
our possessions are g ifts to be used 
wise ly. We , of a l l  i nhabitants upon th is  
earth ,  have reason to val ue the 
resou rces we have. P reach i ng ,  nagg ing ,  
rescu ing ,  or  br ib ing won't create good 
stewards .  By provid ing  an "out" o r  a new 
item for the carelessness, parents and 
teachers perpetuate the very behavio r  
they say they want to  e l im inate.  

Values are absorbed ,  not forced . L ike 
it or not, we are the ro le models .  I ask 
students to clean up the floor at the end 
of  the day and to return d ict ionar ies ,  
thesau ruses, and othe r  books to the 
she lves . My own desk and i ts su rround
ings are not always very good examples 
to the students. Amazing ly too , the fac
u lty lounge often reveals ou r  ser ious 
lack of respons ib i l i ty. D i rty d ishes,  s i lve r
ware , and coffee cups cl utte r the 
counter, wait i ng  for the ass igned duty 
person to put them in the d ishwasher. 
We often joke about the cu lp rits o r  the 
de l i nquents who conven iently forget 

-

n o  

the i r  week of c leanup .  Expect ing ser
vanthood may requ i re demonstrat ing i t .  
These same facu lty members are upset 
when students don ' t  take the respons i 
b i l ity for tend ing  to the c lean l i ness of 
the bu i l d i ng .  

I doubt that fam i ly i ncome is  the root 
of the student's p rob lem .  I remember 
when my son was an adolescent .  He  
had friends from vary ing backg rounds ,  
but a coup le of  boys f rom the ne ighbor
hood came from fai r ly aff luent fam i l ies .  
I f  they d rank pop o r  had a bowl  of  ice 
cream i n  the fam i ly  room ,  they always 
retu rned the d ishes and/or trash to the 
kitchen .  Other boys from h is  class at 
school wou ld  often leave the evidence 
of the snack wherever it was last con
sumed .  They were a l l  n ice k ids ,  but ,  in 
th is case,  the Ch rist ian school guys 
lacked the manners or val ues .  The lack 
of t rai n i ng o r  mode l i ng  in the i r  everyday 
env i ronment can affect students' 
responses to care lessness.  K ind ly and 
f i rmly this expected behavior  needs to 
be exp la ined and demonstrated so that 
students and facu lty members share i n  
t he  rewards o f  d isci p lesh ip  toward one  
another .• 
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E l i z a b e t h  Z y l s t r a  i s  a g r a d e  t w o  

t e a c h e r  a t  H e r i t a g e  C a mp u s  

A b b o t sfo r d  C h r i s t i a n  S c h o o l ,  i n  

B ri t i s h  C o l u m b i a .  

My d ream classroom wou ld  b e  one 
where each student has access to h is  or  
her own computer. A f l ick  of  a switch and 
the student's desk wou ld  rotate , wh i r, 
and swish . . .  out pops a computer. 
Dream on .  I t  sounds g reat but real ity h its 
when we come back to earth and real ize 
that we have only one or  two computers 
in a classroom of twenty-five students . 

I n  our  school we have a class-size lab 
used by i ntermediate students , and two 
computers rotate throughout the pr imary 
classrooms.  Teachers and students are 
interested and excited about the learn ing  
that can be generated with technology. 
One mach ine is a newer I B M  with a CD 
Rom player that has Windows 95 on i t .  
The other is an o lder  Apple Ilgs mach ine 
that was donated and is not as interac
tive as the I B M  but sti l l  offers learn ing  
opportun it ies fo r  ou r  students . 

We are bu i ld ing up ou r  software i nven
tory and have acqu i red a number of pro
g rams by looking for sales and choos ing 
p ieces that f i t  i nto ou r  pr imary cu rricu
l um ,  re i nforcing general read ing ,  writ i ng ,  
and  math ski l l s  o r  improving concepts 
that deal d i rectly with our  themes. Tro l l  
and Scholastic book orders sometime 
offer special deals .  

Each computer is on a cart and has a 
spl it adapter and two headphones so 
that fou r  students can work at once. 
Right now, most of the teachers are 
using computers as a center stat ion 
through which a l l  the students rotate du r
ing center t ime .  The computers them
selves are rotated through the pr imary 

g rades. Each g rade one class uses them 
one week,  then each g rade two class , 
and then the rotat ion beg ins again .  The 
g rade level teachers are respons ib le for 
schedu l i ng  the computers among the i r  
c lassrooms du ring that week.  Although 
we wou ld l i ke more computers ,  us ing 
th is rotation system seems to make the 
best use of  the ones that we have . 

The Apple computer also has a video 
cable so it can be attached to a televi
s ion set. This a l lows the whole c lass to 
see easi ly, instead of crowding around a 
smal ler  computer mon itor. For example ,  
the g rade two ch i ld ren enjoyed learn ing 
about s imp le mach ines us ing a software 
program , one computer, and a televis ion . 
The whole class helped "Wanda," a 
young g i rl who was animated on the 
screen, make decisions about us ing 
levers, pu l leys, or  incl ined planes to move 
her peanut butter barrel up to the top of 
her factory. It real ly helped define some of 
the concepts that were being taught and 
created a wonderful visual . I t  was an 
opportun ity for whole g roup instruction 
with the use of j ust one computer. 

We have used the computers to d raw, 
paint ,  write , and i l l ustrate stories ,  to 
increase math and read ing ski l l s ,  and to 
learn more about theme concepts . 
Whatever the pu rpose,  the computer 
offers an i nteractive and excit ing way to 
implement goals that are important i n  the 
e lementary schoo l .  

Be creative . Have fun .  Don't be afraid 
to explore and make you r  avai lable hard
ware and software work for you in  you r  
own classroom .• 
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T h i n k i n g 
T h i rt e e n the chri st ian middle school cornrr 

by Jeff Fennema 

Jeff F e n n e m a  t e a c h e s  e i g h t h  

g r a d e  l a n g u a g e  a r t s  a t  Ti m o t h y  

C h r i s t i a n  Mi d d l e  S c h o o l  i n  

E l m h u r s t ,  I l l i n o i s .  

As a young  teenager I witnessed a 
fe l low student ,  very popular and h igh ly 
respected , taking a swi ng at another  stu
dent du ring an intense physical educa
tion competition .  Many of us were 
stunned as we stood there watch ing the 
event unfo ld .  Here was a student who 
loved the Lord and walked h is  tal k ,  now 
do ing the unth i nkable .  On another  occa
s ion ,  I was waiti ng for a ride home after 
school when I saw my teacher yel l  at 
and l itera l ly kick an annoying student out 
the door, send ing  the guy sobbing  and 
l imp ing  on h is way home.  I stood there 
i n  shock. 

Both of the above ind iv iduals did rec
onc i le  with those whom they offended.  
The classmate who had tr ied to land a 
punch gathered together the witnesses 
and apolog ized to us, his peers, as wel l .  
The angry teacher pu l led me aside at 
school the next day and asked for my 
forgiveness also.  Both understood that 
they had s inned against members of the 
Ch ristian commun ity, and both sought to 
rectify the broken harmony that had 
resu lted . 

Middle School Com munity 

I n  the tr iad of home,  church , and 
school , d isti nct commun it ies exist ,  sepa
rate from each other in function , yet 
shar ing many common pr inc ip les.  Whi le  
the pu rposes of  each remain separate , 
the th ree are un ited by s im i lar tenets . 

One area in which the three share 
d i rection is re lationships. Christ ians are ,  
o f  course, accountable to  God .  They are 
also accountable to each other. 
Harmonious l iv ing among bel ievers is 
pleasing to the Lord (Psalm 1 33, Romans 

1 5 :5-7). When sin fractures our re lat ion
sh ips ,  reconci l iat ion becomes necessary 
to reestabl ish fe l lowsh ip  with one anoth
er, made poss ib le only th rough Christ. 

I f  students are not considered be l iev
ers, is th is idea of commun ity then 
i nval id? Whatever term the school asso
ciation uses in describ ing the i r  students 
(saved ,  regenerate , covenant ch i ld ren ,  
unsaved , depraved) , a l l  can  agree that 
these students are created in  the image 
of God and therefore need harmon ious 
re lationsh ips .  Our  response is to instruct 
our  students not on ly about commun ity, 
but i n  commun ity as we l l .  

The  pr inc ip les o f  commun ity are vital , 
especia l ly to m idd le school students. 
Students at th is age beg i n  to analyze 
and seek the i r  own identity and the i r  
p lace in  society. Fr iendsh ips are crucial 
s i nce peer awareness takes center stage 
i n  the i r  l ives . Reevaluati ng the i r  re lat ion
sh ips with parents, teachers ,  and fr iends 
makes th is an excit i ng and confus ing 
period i n  the i r  l ives . This d ist inct phase 
s imply cries out for d i rect ion and gu id
ance i n  bu i ld ing and maintai n ing  commu
n i ty re lat ionsh ips .  

Student-to-Teacher Accountability 

Educators are placed in  a position of 
authority over the i r  students. The concept 
of authority has undergone erosion over 
the past few decades, and the classroom 
has not been exempt from the decay. As 
authority f igu res, teachers must hold stu 
dents accountable for  the i r  behavior. 
Dai ly i nteraction with students provides 
an opportun ity to gu ide them in  the i r  
responses to those in  authority. Students 
shou ld ideal ly respect the teacher;  at the 
very least the student should respect the 
posit ion of authority held by the teacher. 
When th is re lationsh ip is broken ,  teach
ers face a marvelous opportun ity to gu ide 
the student through the restorat ion 

process.  Students wi l l  encounter author i 
ty th roughout the i r  l ives . The ski l l s  taught 
and fac i l itated here wi l l  benefit them long 
past the i r  t ime i n  the m idd le school  com
mun ity. 

Of the th ree re lationsh ips explored 
here, th is segment of the commun ity 
general ly gets most of our  energy. 
U nfortunately we do not always provide 
posit ive encounters for the students . 
Some of us wish so much for ou r  stu
dents to l i ke us that we employ a type of 
camp atmosphere that b lu rs the authority 
structu re .  Others of us re l ish our  posi
t ions of authority a bit too much , and we 
qu ickly descend from an authoritative to 
an authoritarian approach i n  our relat ion
sh ips .  Ne ither method fosters true 
respect and serves only i n  h i nder ing 
commun ity-bu i ld ing .  

Student-to-Student Accountability 

Promoting shalom among students i n  
the  m idd le  school seems l i ke an impossi 
b le task. Yet, i f  we truly bel ieve that 
Ch ristian commun ity must be modeled 
for our students, we cannot d ismiss their  
accountabi l ity to each other for maintain 
ing a healthy communal atmosphere. 
I gnor ing hu rtfu l ,  destructive speech and 
actions among students is the easy way 
out .  Often teachers are tempted to look 
the other way unti l  confrontations esca
late into verbal or physical abuse. After 
al l ,  we are not babysitters . 

However, th is cyn ical and negl igent 
approach does not accurately reflect our  
function as m idd le  school teachers .  
Christ ian teachers may view students as 
image bearers of God, but middle school 
students may not read i ly accept this view 
about themselves or others .  We must 
establ ish an envi ronment where respect 
for each other is the norm , not j ust in the 
classroom ,  but everywhere with in  the 
bu i ld ing and in  locations of off-campus 
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. i ty 
activities. Speech and act ions that devi
ate from th is standard are s imply u nac
ceptable .  

Of  cou rse the  pol icy wi l l  be neglected 
at times th roughout the year. Too often 
students resort to goss ip ,  harassment ,  o r  
even abuse after having been wronged 
by another. These responses provide 
teachers with the opportun ity to funct ion 
as agents of reconci l iat ion . I nstead of 
succumbing to the ro les of referee or  
judge, we can fac i l itate and gu ide the 
process of  scriptu ral confrontat ion (Matt. 
1 8 : 1 5- 1 7) . B ib l ical confrontat ion and for
g iveness are the f i rst steps in restori ng 
harmony. We can he lp our  students see 
the wisdom and value of  th is p rocess . 
Yes ,  reconc i l iat ion is more t ime consum
ing than making snap judgments. 
However, the mean ing  of shalom and 
commun ity wi l l  become more real as a 
result .  

Teacher-to-Student Accountability 

Another weakness we may demon
strate is our  accountabi l ity to students. 
We fai l  to rea l ize commun ity i n  its com
pleteness when we conven iently omit or  

T h i n k i n g 
T h i rte e n  

arrogantly reject th is compl icated re la
t ionsh ip .  Teachers are p laced i n  authority 
over the i r  students. Yet ,  if we emphasize 
this relationsh ip to the exclus ion of the 
other, are we s imply fol lowing a secu lar 
model of authority? 

Teachers are s inners-even real ly 
good teachers .  We al l  know th is .  When 
we have s inned against a student ,  we 
sometimes confess it to a col league or, i f  
feel ing cou rageous ,  even to our  pr incipal . 
Though admi rable,  such confession does 
not complete the process g iven to us 
through Scripture .  We are to humble our
se lves and ask for forg iveness, even 
from students. Confession does not com
prom ise our posit ion of authority. Rather, 
it strengthens our  role .  When students 
see teachers who model what is r ight 
and good , thei r level of respect increas
es. When teachers ask for forg iveness, 
students see themselves as integral 
members of the commun ity we promote . 

We can encourage th is re lat ionsh ip by 
being accessib le to students. If students 
confront us concern ing  an issue in which 
they feel  they have been wronged , what 
are our  react ions? Are we outraged? 

Contemptuous? Defensive? Do students 
even dare confront us? I f  not, could that 
be a resu lt of b rokenness i n  our  re lat ion
sh ips with students? 

When we d istance ou rselves from our  
students, we m iss many opportun it ies to 
encou rage and fac i l itate commun ity. This 
is not to suggest that we become best 
fr iends or  pals with our  students. Yet ,  if 
we s imply h ide beh ind our  role of author
ity, neglect ing our  accountab i l ity to the 
students, we should expect i ncomplete
ness in  ou r  commun ity re lationsh ips .  

How Good and Pleasant 

Psalm 1 33 : 1 states , "How good and 
pleasant it is when brothers l ive together 
i n  un ity ! "  Th is exclamation is not some 
overly optim ist ic fantasy. God has g iven 
us practical i nstruct ions to asp i re toward 
th is objective. Because of the i r  captiva
tion with re lationsh ips ,  midd le school stu
dents need a model of Ch ristian commu
n ity presented and demonstrated for 
them.  How important it becomes that we 
explore with them God's des i re for these 
re lationships .• 
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Media Eye 
( 

by Stefan Ulstein 

Mo l l  F l a n d e r s R e s o n a t e : 

Stefan Ulstein teaches media and English 

courses at Bellevue Christian Junior High 

and High School in Bellevue, Washington. 

A l though Robin Wright has a d isti n
gu ished l i st of f i lm credits ,  includ ing  
"Forest Gump" and "Princess Br ide , "  she 
had never been g iven the chance to 
carry a fi lm  on her own unt i l  she landed 
the t it le ro le i n  "Mol l  F landers . "  The 
dearth of lead ing ro les for women in 
Ho l lywood , and the subsequent lack of 
c inematic ro le models for young women , 
is an ongoing problem that won't be 
solved by the h igh ly-paid Demi Moore's 
starri ng ro le i n  last summer's 
"Striptease ."  

I n  "Mol l  F landers , "  Rob in  Wright has 
p lenty to work with . Co-stars Morgan 
Freeman and Stockard Chann ing  pro
vide a powerfu l  backup presence , and 
the script, by Pen Densham , provides 
Wright the opportun ity to run a gamut of 
emotions and situat ions.  

Pen Densham is widely respected in 
the f i lm industry as a producer of such 
successfu l  and d isparate projects as 
"Robin Hood : P rince of Thieves , "  and 
televis ion's new "Outer L im its" ser ies. 
When I spoke to h im in  Seatt le recently, 
he made it clear that "Mol l  F landers" was 
a project dear to h is  heart .  He wanted to 
write someth ing he could feel proud of , 
someth ing h is  ch i ld ren could adm i re .  He 
aspi red to create a strong female char
acter set in a world of moral d i lemmas 
and choices , a woman who cou ld  r ise 
above the hand she'd been dealt .  As a 
new father, he wanted to create male 
characte rs who solved problems without 
resort ing to v io lence. 

Start ing from that point ,  he read Dan ie l  
Defoe's "Mol l  F landers" and was capti
vated by the power of the story and 
characterizat ion .  He was immediately 
d rawn to the sub-tit le ,  "The Fortunes and 
M isfortunes of the Famous Mol l  F landers 
Who Was Born i n  Newgate and Du ring  a 
Life of Conti nued Variety for Th reescore 
Years Besides Her  Ch i ldhood , was 
Twelve Year a Whore, Five Times a 
Wife , Twelve Year a Th ief ,  E ight Year a 
Transported Felon in  Vi rg in ia ,  at Last 
G rew Rich , Lived Honest and Died a 
Pen itent ."  Defoe's Byzanti ne p lot was 
much too ornamented to be translated to 
the screen i ntact , so Densham d rew 
selectively, added new characters , and 
cut others .  H is  f i lm  is insp i red by Defoe,  
but it is not i n  any way a "vers ion" of i t .  

As ide from Mol l ,  h is  most compe l l i ng  
characters are M rs .  Al lworthy (Stockard 
Chann ing)  and H ibb le (Morgan 
Freeman . )  M rs .  Al lworthy runs a brothel , 
modeled after the famous Bood les C lub  
of  1 8th century London ,  where wel l 
heeled gent lemen luxu riated i n  the com
pany of beautifu l  cou rtesans and dis
cussed the issues of the day with the i r  
fe l lows. I t  was a decadent ,  opu lent t ime 
where fabu lous wealth and privi lege rode 
on the backs of explo ited workers , 
indentured servants , and s laves . 
Densham's script captu res the i rony of 
the so-cal led Age of En l ightenment ,  
where democrat ic ideals and the benefits 
of an emerg ing industr ial society are 
enjoyed by a few at the expense of 
many. 

I nto th is m i l ieu comes Mo l l  F landers .  
Born i n  Newgate pr ison to  a mother  

whose execut ion is postponed unt i l  after 
the b i rth (a practice sti l l  favored by some 
M idd le East O i l  Em i rates) , Mol l  is th rust 
i nto one oppressive situat ion after anoth
er. Out of work and in  danger of starvi ng ,  
she takes a job clean ing M rs .  Al lworthy's 
brothel and is slowly seduced into prost i
tut ion by the prom ise of easy money and 
gent leman ly attention .  Densham's script 
a l lows us to see the internal logic of 
Mo l l 's decis ion wh i le  knowing that it is 
the wrong one.  The last resort of the 
poor has always been the sel l i ng of the i r  
bodies-women t o  prostitut ion , men to 
prize-fight ing and sold iering-and noth
ing much has changed . 

This fact was not lost on two of my 
students who attended an early screen
ing of the f i lm and interviewed Densham 
with me.  They were deeply moved by 
the contemporary resonance of the 
issues Mol l  faces as she strugg les to 
su rvive in  a rap idly chang ing ,  moral ly 
sh ifti ng world .  

"Mol l  F landers" is rated PG- 1 3 for brief 
part ial nud ity (she poses as an artist's 
model) and for the frank render ing of the 
world of p rostitution .  I t  is in no way a 
"faithfu l adaptat ion" of Danie l  Defoe's 
novel , yet it is an ideal teach ing vehic le 
for o lder teenagers who strugg le with 
moral contrad ictions .  

The g reat b l ind spot of modern "Fam i ly 
Values" proponents is the i r  inab i l ity to 
see that not everyone beg ins with the 
same debts and cred its . My own ch i ld ren 
are blessed with two parents who have 
been married a quarter centu ry. Across 
the street l ives the i r  g randmother who 
continues to share their l ives on a dai ly 
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basis. U nt i l  h is  death six years ago, 
the i r  grandfather was as much or  more a 
male presence i n  the i r  l ives than I was . 
They have p lenty to eat and good 
clothes to wear, and they attend a f ine 
Ch rist ian schoo l ,  where the teachers 
love them .  

But what o f  kids born to  cr im inals and 
drug add icts? The week before I wrote 
this art ic le a twenty-year-old g i rl ,  who 
claims she d id  not know she was preg
nant, del ivered a baby in a McDonald 's 
bathroom,  wrapped it i n  a coat , and 
dumped it i n  a garbage can . The baby 
c l ings to l ife in an i ntensive care un it ,  its 
sku l l  fractu red from the d rop i nto the 
metal b i n .  

I 've taught kids whose Fetal Alcohol  
Syndrome renders them dangerously 
impuls ive,  unable to u nderstand even 
immediate consequences. Every month 
i t  seems that another  father walks out on 
one of my students, leaving a d istraught 
mother and a nest of confused , angry 
s ib l ings.  And th is is i n  a private 
Ch rist ian school where somebody cares 
enough to pay tu i t ion .  What happens to 
kids who are j ust left to fend for them
se lves? Three stri kes and they' re out? 
Run that one by Jesus Ch rist. 

Next Fr iday I p lan to visit a former stu
dent who is servi ng a mandatory two
year sentence for drug deal i ng .  When he 
was my student several years ago, we 
developed a c lose friendsh ip and he 
shared with me h is  attempt to f ind h is 
birth father, whom he'd never met.  He  
tracked h im  down and  had a meeti ng 
where the "father" expressed a des i re to 
beg in a re lat ionsh ip .  The fol lowing week 

the man had moved and gotten an 
un l i sted te lephone number. 

One of the emerg ing  power g roups i n  
America is  the  so-cal led "Second Wives" 
lobby. These are women who want to 
l im it the i r  husbands' l iab i l ity to the ch i l 
d ren of  thei r fi rst fam i l ies .  That was then ,  
th i s  is  now, they claim .  Let the  kids from 
marriage number one fend for them
selves . 

Pen Densham's "Mol l  F landers" 
add resses these kinds of issues. Can 
someone who has been kicked around 
a l l  her  l ife be he ld to the same standard 
as someone who has been g iven a 
chance? As North American Ch ristian ity 
tu rns more and more toward self-serv
i ng ,  i nward- looking pol it ics of Us vs . 
Them, "Mol l  F landers" provides the 
opportun ity to ask the ki nd of quest ions 
that cut to the rad ical natu re of the Jesus 
who said ,  "Let he who is without s in 
th row the fi rst stone . "• 
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