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As-anyone can see, the Journal has· 
outgrown · its former mold. Like the 
C hambered Nautilus of Holmes 1 poem, it 
h • t II t t 1 • II as grown m o more s a e y mans1ons, 
at least in terms of more elaborate for
mat and organization. Just how stately 
it becomes depends on a number of fac
tors, not the least of which is your will
ingness as an on-the-firing- line educator 
to give the rest of us the benefit of your 
battle experience. 

The change, and, hopefully, growth 
has come about as a result of both trans-
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the Journal with money and· Editorial 
Board memberse These member organi
zations consist of teacher groups or edu
cational institutions with a particular 
interest in the improvement of the teach
ing profession and ChrisVan education. 
The present member organizations are: 
the Midwest Christian Teachers Associa- .... 
tion, C alvin College, and the National 
Union of Christian Schools. Other asso
ciations interested are ·invited to corres
pond with the Business Manager, who is 
listed in the masthead of this issue. 

fusions and infusions: transfusions of. FORMAT C HANGE 
money for our 'Nautilus 1 to feed on and 
infusions of editorial energy to shape 
and fill the new 'Chamber. 1 This has 
made feasible a number of changes, both 
in the administrative structure of the body 
publishing the Journal, and in the finan
cial structure and format. 

ADMINISTRATIVE C HANGE 

Another important change, made pos
sible by increased finances, is in a great
er editorial division of labor. The Journal 
will now be composed of five separate 
sections, each with its own editor respon
sible for assigning and receiving manu
scripts, book reviews, letters to the edi
tor, etc. Four of these are curriculum 
areas, with one section devoted to matters 

As the masthead of this issue indi- of profession- wide concern. This division 
v cates, •the Association publishing this of labor and this format should guarantee 

journal is now made up entirely of mem- not only a wider use of writing talent in 
ber organizations, each of which supports the Christian School movement, but also 
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a broader c overage in each is sue of the 
problems and topic s of c onc ern to educa
tor s .  

The us e of the graphic arts to bright
en the appearance of the pages and to 
undersc ore the meanings of the s ections 
and article s  is a further change in format.  
Such improvem�nt was als o made pos s ible 
by inc reas ed income from me mber or
ganizations . 

FUNC TION C HANGE 
Lastly, and most significantly I be

lieve , the E ditorial Board has revi s ed the 
central function of the Journal. We have 
decided to bec ome more explicitly pro
vocative and live ly. We plan to c onc en-

1 trate our energies on what the Editorial 
Board calls the normative- evaluative di
mension of e ducational trends and poli
cie s .  W e  aim t o  b e  lively and c ontrover
sial, with our pedantry and or profundity 
c ouched in lively language . While we want 
no irre s pons ible j ournalism or attacks 
upon pe ople or institutions , we hold it our 
function to be  c ritical and evaluative in 
regard to the Christian s chools which we 
s e rve . We plan to include in our s cope 
the whole A merican educ ational s c ene , 
examining trends to s e e  which we should 
as Christian educators follow and which 
re s ist.  

Forsaking the c omfortable cliche s of 
s ome of the promotional material of the 00��§§888§§§8 .. .. �··· . ... 11 
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Christian School move ment,  we hope to 
be c onstructively c ritical. We have no 
official axes to grind, campaigns to con
duct, or programs to promulgate , but 
rather play to provide an open forum for 
the c arrying on of a fruitful dialogue about 
our c ommon task. The article s and re
views carried in this is sue  begin to reflect 
this critical- evaluative function, and we 
s olic it from our readers more of the 
s ame . 

C LOSING C OM PLIMENT 

A s pec ial verbal bouquet should go to 
two pers ons who have labored to bring 
the Journal to this point. For thre e  years 
of publication Dr. John Van Bruggen as 
E ditor and Mr. Nicholas Yff as Busines s  
Manager have struggled manfully with 
meager funds and minimum manuscript 
to get to pre s s o  Sinc e both are leaving 
the s e  pos itions , · readers of the s e  pages 
should know the debt of gratitude they and 
the pres ent B oard owe thes e  two., While 
they were backed and as s isted by an un
official Board, the purden of the work 
fell on them. The pres ent staff will do 
well if it can make the gains in the next 
three years that they made in the past. 

D.O. 

.lli..L L1 
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A HIGHER 
-DEGREE IS EVERY 
TEACH ERrS BUSINESS 

A c ons olation prize  for unsucc e s sful 
Ph. D ' s ? 

A stepping- stone for teachers to earn 
more money ? 

An automatic reward for plowing 
through the fifth year of c ollege? 

The s e  were s ome of the caustic re
marks found in an article on the value of 
the M . A .  degree in the February 1,. 196 4 
is sue of Educ ation Summary. The article 
urged graduate s chools to ins ist that the 
recipient of a master 's  degree should be  
trained for and actually do s ome res pec-

Department Editor, Sam Grey danus * 

table re s e arch. I might agree with the 
premis e that the M.A. program is being 
increas ingly downgraded. I dis agree with 
the c onclus ion that the emphasis should 
be on res earch. 

What is the value of advanc ed degrees  
to  our Christian s chool movement ? As
suredly, we want better teachers and at 
the moment the only yardstick for mea-

• II II surmg better teachers on the s alary 
s c ale is an M.A. or a Ph. D .  degree.  

To the extent that thos e  who study for 
advanced degrees  take a variety of c ourses  
in the humanitie s and s cienc e s  that enable 
them to become master teachers , the 
programs help us . To the extent that 

*Introducing the 
·
department editor: Mr. Samuel Grey

danus, A. B. Calvin College, M. A. University of Edinburgh, 
post-masters work at University of Washington, has had 
teachmg expenence at both the junior and senior high level m both 'public and Christian school systems, including Can
nonsburg, Michigan, public, Oakdale Christian in Grand 
Rapids, and Holland Christian High. 

· 
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thos e who study for advanc ed degre es con
duct res earch on s ome minute as pect of 
human knowledge� the programs are o! 
doubtful value in the teaching ne eds of our 
s chools . 

Is the ability to do res earch the 
greate st s ingle qualification in becoming 

a master teacher ? General medical 
practioners do not rec eive the M. D .  de
gree becau s e  they have done exhaustive 
research on one part of the human body. 
It is difficult to s e e  the value of intensive 
research on the history of Italy from 1850 
to 1860 for one who will teach all the his 
tory c ours'es in one of our s chools . It 
s e ems equally irrelevant for a pastor t o  
study one aspect of s ome pers on's the
ology if he intends to minister to a local 
congregation. Is the ability to do r e s e arch 
the criterion for suc c e s s  in teaching ? 

You will not e that the people in mind 
in this article are the general practioners : 
the family doctor� the pastor of an aver
age church, the general teacher in our 
schools . C ertainly we ne ed -re s earcher s  
in medicine� theology, and education. A s  
Calvinists w e  s e e  all res earch a s  adding 
to the glory of God and the fulfillment of 
our cultural mandate.  

Why not be realistic ? We have our 
own s chools , our own body of teachers , 
our own colle ges , our own qualified lead
ers . Let us s et up in broad terms pro
grams for advanced study that will pre 
pare master teachers for our s chools . 
Give the degree Master of Christian Edu
cation or any other appropriate name you 

prefer. Our s chools are entirely fre e  to 
honor this degree in their evaluations of 
teachers and in their s alary s chedule . 

S PECIAL REQUIREMENTS 
The M .C .  E . program very likely 

would cons ist of three broad areas . First� 
there would be the profes sional c our s e s  
required for rec ognized maste ry o f  the 
teache r 's  field. Probably many of the s e  
c our s e s  would be taken in the graduate 
schools of recognized universities� al
though the choice of cours e s  would be 
s omewhat in control of our c olleges a
warding the degree . We want c ompetent 
teacher s .  A teacher of first grade should 
have wide knowledge of the theories of 
teaching reading as well as the psycholo
gy and pedagogy needed to be st teach s ix
year- old s .  A chemistry teacher in high 
s chool should be a master of the field of 
chemistry as well as being an able c oun
s e llor and curriculum builder, 

Sec ond� there would be a required 
period of suc c e s sful teaching. The de
gree should not become "an automatic 
reward for plowing through a fifth year 
of college . " Holders of thi 3 degree should 
not be paper- master- of- arts who have 
never fac ed a clas s room. 

Third� there would be the distinctive 
c our s e s  that we desire for teachers in our 
s chools . After some experienc e in actual 
teaching, the teachers will be able to 
c ome to c learer understandings of . the 
Christian approach to their fields as well 
as the raison d 1etre of our parental sys
ten. If one as pires to be a master tea 
cher in our schools , he should be willing 
to grapple with the difficult problems of 
making his c ourses and our s chools dis 
tinctive . 

Rut we want even more of our master 
teachers . They will be leaders in our 
churche s and communitie s .  They should 
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broaden their outlook by including 
cour s e s  in s ociology, C ommunism, the 
ology, ec onomics, curriculum studies , 
and s cholastic areas other than the ir ma
jors . They should be able to give gui
danc e in applying biblical principle s to 
many areas of life . No Christian teacher

should be merely a subject matter s pe 
cialist. 

It may be wis e to require the renewal 
of this degree by taking a certain program 
of courses  every decade or fac e the al
ternative of having the honor res cinded. 
The proble ms that fac e the educator and 
problems that fac e  the Christian are not 
s olved forever by getting a degr e e .  A 
master teacher in 197 4 cannot rest on the 
laure ls he gained in 195 4. 

Who is in a pos ition to initiate such 
a radical idea as this ? It is unlikely that 
a college would, s ince it cannot dictate to 
s chool boards . School board s c ould start 
such a movement by offering inc entives for 
a certain program of c our s e s .  But s chool 
boards are not likely to s ee the problem 
or this suggested s olution. 

The Christian teaching profe ssion it
s elf is the best qualified to show leader
ship in exploring any program that would 
lead to b etter teaching. A staff of a s chool 
or a teachers 1 or principals 1 club of an 
area could s et up a tentative program and 
ask their boards to honor it. 

ME ETING THE OBJEC TIONS 
Is this to be the end of M . A. and 

Ph. D .  degree s  among us ? Are we to be 

totally ingrown with only our own advanc ed 
yrogram? Of cour s e  not . There will be 
those who wish to pursue a program en
tirely different from that which we c ould 
offer .  Others will need degrees for posi
tions that require them. 

Most of our teachers and admini
strators will remain in our schools . My 
contention is that thes e  will be better s er
ved by a program that will promote aca
demic exc ellenc e and will als o promote 
the s piritual values for which we have e s 
tablished our schools . It i s  not in the best 
interest of our s chools to have all advan
ced training taken at non -'Christian uni
versitie s  where the distinctivenes s of the 
undergraduate c ourses  at our colleges is 
absent. 

The program must be wis ely con
structed.  The requirements for perman 
ent c ertification must be met. The pro
fe s s ional cours es rec ommended to t..he 

(c ont 'd page 15) 

Underwood photo 
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:rmm A s  a knuckl eh ead in the field of educati on, and s ome peop le think in other fi eld s , �;:ft; 
!!!!!!�!�!� al s o, I would li ke to ask a qu e stion,; P erh aps th e an swer is v ery easy; how eve r, l !!!!!!!!!!!! 
�!�II c ann_ ot fin d  it in the educati on pri mers that I am able t o  un der st and,.· :i!i!i!i!i!i 
llll;ll:ll �� My probl em is thi s.; In trying t o  learn s ometh in g about ·th e psych ology of . ·�1!1!111�11 ��!!]!! l earn in g, I r ead about Pl ato an d h ow he tri ed to underst and the m echan is m  of an· I��!�I . 
!:!!!it! i d ea goin g into a child' s h ead . I also read about J ohn Lo cke and the for mal 'dis ci- �ii�I� 
��i!tt pl in e, then about the tran sfer of id eas, the assoc iation of id eas, inn at.e id ea s.; I · ilii!�Il 
::;:;:: ::::: . I I • I I • . · • • . -. " ::;:;:;:::! :�t��;��� read about Hall' s th eory of carth ars1 s, stru cturah sm, · funcb on ali s m, Gestalt- ;�������t 
:��l]�jj is m, an d oth e r  " is ms. " N ow th en tel l me, when a teache r stand s in front of he!: �!�\�!�!�![ 
:!:!ti�i� clas s and pr ay s that the L or d  will help th e  chil dren l earn or re;m e mber what they :::II� 

. ��\lt!� h ave l earn ed,. wl:li ch of thes e psychological mech ani s ms is th e  Ho ly Spir it going to ��i�I\ii 
i]i\ij� us e? Do es H e  have His ch oice, or does He have an " is m  11 of H is own? il!\i�\lj\� 

' I er s ;,!��e :,� ;;:e 
n:e

t:::���le�::s�o:;i:· 
th�e.:':!:r

o: ::.::r 
t:t:!!so:s

r�a�� I iiiiii n ot alway s dig e duc ati on al shop t al k. III 

' ; 
Thank y ou, 
c. J. De B oer1M . D,; 
Gran dvi ll e, M ich igan 

The qu estion posed by Dr. D e  B oer, presi d ent of th e N. U. C .  S . ,  i s  a pen etr ating one. 
The answer we giv e it will to a d egree determi ne the "di stinctiv ene s s  II of ou r educa
ti on. Lett ers, book reviews, and e s s ays in reply are most welc om e. - E D I T  0 R 
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A voluminous amount of work has 
been done and is being done in the revi
sion of science and mathematics programs 
for use in the elementary and seconde1ry 
schools of the United States. The neces
sity of some innovations became apparent 
during the last decade when the pendulum 
of emphasis in education swung decisively 
toward mathematics and science. This· 

reaction,was. to a grea� degree. pragma
tic as the nation sought to steady and de
fend itself against a potential scientific 
monster • The image of the scientist was 
projected as the savior of our civilization. 
and the burden of creating men with "the 
'key" fell on the schools. 

The tremors of this "educational 
quake" and in some cases the shock waves 
have been felt in our Christian schools a
cross the country. Our schools struggle 
with problems such as: "Should we intro-

*Introducing the department editor:· Roger Bratt, the new 
editor of this section, has specialized in biology throughout 
his teaching career. He has the A. B. from Calvin College, , 
and an M. A. in progress at Western Michigan University. 
Last year he attended an NSF institute in science.· He has· 
taught junior high at Sheboygan, Wisconsin, and is presently 
biology teacher at the new Calvin Christian High School in 
Grandville, Michigan. 

Department Editor, Roger Bratt* 

duc.e the 'new math 1 ? " and "Is 'new biol
ogy 1 vital to our curriculum ? and ''Is our 
elementary science program satisfac-

" . . 
tory? We grope with the problem of 
determining whether the philosophy un
derlying these new programs dove-tails 
with our philosophy of Christian education. 
We attempt to discern whether these new 
programs are of greater academic value 
than the traditional programs in which 
most of our teachers have been trair ed. 

Thus the fields of science and mathe
matics are demanding critical thought 
and evaluation by our teachers. The 
Mathematics-Science section of the Chris
tian Educators Journa,l will reflect the 
ideas and convictions of our teachers con
cerning methods and philosophy of educa
tion in these fields. We invite--we chal
lenge our readers to examine the articles 

·presented in this section with a critical 
eye. The opportunity is here presented 
for you as educators to communicate with 
each other as we continue to attempt to. 
solve problems of education in the fields 
of sc'ience and mathematiCs for our 
schools. 
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LET'S THINK ABOUT 
JUNIOR HIGH SCIENCE 

T hi s  article will list a few r andom 
thought s on s c ience in the ju nio r  high 
scho ol. In no c a se is a complete discu s 
sion given. T he ideas pre s e nt e d  are not 
final but are intended to be thought about 
and then challe nge d or ac cepted.  

. WHY? 
A question that j unio r high school 

scienc e teacher s should alway s  be aware 
of is why s c ienc e is t aught in the junio r  

.high school. T hree thought s come to mind 
as p art of an an s w e r. 

S c ienc e  is t aught in the junio r high 
school in order to fo rm an adequat e foun
dation for the more fo rmal and special 
ize d s c ienc e s  t aught i n  high s c hool. T he 
student then e nt e r s  high school with some 
feeling fo r. and some appreciation and 
knowledge of ugeneraP� s c i e nce. 

C areful thought mu st be given to jun
ior high s c ie nce bec au se fo r many stu 
dent s  thi s m ay be the last science c l a s s  
they will have. Some scienc e (biology) 

··may be t aken in high scho ol ,  but many 
sc ience a r e a s  (physic al and earth sci
ences) are not t aken by the high school 
student. T herefore , the junio r high sc ience 
te ache r has the ••last chanc e , �» as far a s  
many of hi s pupil s are c onc e rne d , to help 
them to be able to interp ret life in the a ge 
of s c ience. 

Finally. s c ience should be t au ght in the 
junior high school fo r a very well known, 
even ove r wo rked , yet i,ne s c ap able bit of 
thinking in which we often indulge. It is 
this: everyone should have a libe ral arts 
e duc ation i.e • •  the educated per son should 
be informed in many area s. T he lib e r al 
art s argument i s  often u sed to support the 

•tlr. Bouman, A. B. Calvin College, teaches science and 
mathematics at Byron Center Christian School, Byron Center, 
Michigan. He has participated in National Science Founda
tion institutes at Purdue and Eastern Illinois Universities. 
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pre s ence of the humanities in the curricu
lu m, but I would like to revf:! r se it now. 
For as large a part as s c ience play s  in 
our life, both the direct and the unthou ght 
of indirect effects, cert ainly we would be 
willing to spend a signific ant amount of 
time on s c ie nce • 

Yet how often is this view, which is 
easily accepted, violated? How long, for 
example , has it taken s cience to find a 
plac e alongs ide history or English in the 
junior high school curriculum ? (And of
ten the e lementary s chool still plac es s ci
enc e in the "if we have time " category. ) 
Even now s c ienc e s ometimes s e ems to be 
pres ent as a c onces -s ion to the rec ent s pace
age emphasis instead· of having a well
founded,  legitimate pos ition in the curric
ulum. C ertainly no mathematical ratJ , 
can be e stablished to compare s c ienc e 

with other subjects; however,  in a p:;.�acti
cal way is one clas s period devoted to 
s cienc.e each day out of five or six clas s 
periods incons istent with what has been 
s aid? 

It s ee ms that on the high s chool level 
we als o often fail to carry through on our 
thinking. When a pe rs on can pas s  through 
high s chool without having any s cienc e or 
very little in only one area, does such a 



one possess a liberal arts education? 
Does this situation reflect a balanced per
spective? Is this situation resulting from 
poor guidance given to students or a lack 
of conviction on the teacher 1s part? 

WHAT? 
The question of what to teach in the 

junior high school science class now 
comes. Again, permit a few thoughts on 
this topic. 

The term general science is often 
used to describe the science taught in the 
junior high school. I take this to mean 
that unity from several major divisions of 
science are taught. This makes good 
sense since it would be an introduction to 
science and to things coming in high school 
sciences and also give an overview of 
science to those who will not take science 
in high school. 

There are some areas which are often 
neglected or do not receive their proper 
recognition--namely the earth sciences. 
If we intend to carry out the program of a 
liberal arts education for all and to give 
the student some insight into all significant. 
areas of science, then meteorology, as
tronomy, and geology ought to receive due 
recognition in the junior high general sci
ence class. Since the high school gener
ally pays little attention to the earth sci
ences, it would be well to give special 
�ttention to them in the junior high school 
--within the ability of the student. 

WHO? 
One thought as to who should teach 

science arises from the above ideas. If 
the earth sciences are going to be taught 
and taught well, teachers who are well in
formed concerning them are needed. It is 
here that teacher training institutions can 
help by including the earth sciences in 
their course of study for prospective tea
chers. The fact that many teachers are 
ill prepared to teach the earth sciences 
may account largely for the fact that these 

are often the forgotten sciences in our 
schools. 

HOW? 
History, people, places, and' circum

stances are not separate from science but 
often very closely related--for example 
the development of the atpmic bomb invol
ved all these factors. This relationship 
was and is of importance in and of itself 
both in understanding science and the peo
ple, places, and circumstances involved. 
Also, it can be a point of interest or con
tact for students whose first interest may 
not be science. A knowledge of this face 
of science will also result in a gre 

appreciation of all that has gone on before 
us in order to have, know, and understand 
what we have today. Life, both individual 
and corporate, displays a unity, a rela
tedness, a continuity; it is not fragmen
ted and isolated. This should be reflected, 
even taught, in our science classes. 

A basic principle; in learning is that· 
pupils learn best by doin� or using in a 

- 11 -



s ignificant way what has been learned in 
an academic way. C e rtainly a student 
attaches more meaning and s ignificanc e 
to a les s on if he can s e e ,  handle , or do 
s omething in addition to talking, thinking, 
and writing about the subj ect. Any rea
s onable opportunity to prov�de a student 
with the s e  experienc es ought to be us ed. 
This doe s  not me an that an elaborate out
lay of e quipment is needed.  It doe s mean 
that teachers must be aware of every 
chanc e and every way to teach the ir stu
dents. 

Often the tried, te sted and tired pro
cedure for laboratory work is us ed with 
limited re sults. ( The ability to follow 
through from step one to step two,  etc • , 
is usually well learned, however. ) The 
emphas is ,  of cour s e ,  should be on learn
ing and not on mere activity. Have tea
chers made effective use of the student ' s  
environment out s ide of the c las sroom for 
scienc e learning ? Questions and problems 

BOOK 
REVIEW 

- -Ben Johns on, Unity Christian 
High, Hud s onville , Michigan 

THE SC IENC ES AND THE A RTS 
by Harold Gomes Cas s idy 

Why should c ollege students who don 't 
become s c ientists be required to study 
s c ienc e ? In answer to this question, 
chemistry profe s s or Harold Gomes C as s i
dy s e eks to increas e the understanding of 
s c ienc e by the artist (humanist) and of art 
by the s cientist. He compares the sci
ence s  and the humanitie s ,  giving pos s ible 
"cures of s om e  pre s ent cultural ills . " It 
is his belief that "a union of the s c ienc es  

which have not been inve stigated before 
can often be answered by junior high stu
dents .  How many crickets are there in 

. the backyard ? or How much of the pos s i
ble time did the sun shine last week ? or 
What can be learned about ec ology from a 
local stream or field? are pos s ible ques 
tions for which th e  junior high student can 
devis e methods of solution and experienc e 
the s cientific attitude or method for him
s e lf. Such originality involves more than 
the facts in the textbook but challenge s 
the student 's  imagination, obs ervation, 
and ability to reason clearly. In this sit
uation s cience as a way of thinking can be 
well learned. (This part of s c ienc e is of
ten neglected in deferenc e to the facts of 
s cience.) 

T eaching is not rigid or static ;  each 
day and cla s s  differ. Yet I trust that s ome 
ideas and thoughts have been _offered that 
will apply t o  all junior high s chool s cienc e .  

and the arts can enable men t o  agree on 
what is practical, moral, and just. " 

At the outset of his book, Profe s s or 
C as s idy cons iders Christianity t o  b e  
standing in the way of a better understand
ing between s c ienc e  and art . He quote s 
the historian H. Butterfield to point out 
that s cienc e is no longer an insturment of 
the clas sic s  or Christianity, but that it is 
the power which is changing our culture. 
Christianity has bec ome s idelined and be 
come s  one of the almost forgcitten human
itie s .  A Christian educator cannot agree 
with Profe s s or C as s idy 's  basic philos ophy 
of edu_cation. By giving God predominance 
in the clas sroom, the educator creates a 
misunderstanding between s c ience and art,  
or  s o  believes Profes s or Cassidy. 

The balanced res pons e to s cienc e and 
art that he s eeks c enters in people who 

(C ont ' d  p.  2 8) 
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A Look at BSCS Biology 

It has been five and one -half ye a r s  
since the Biological S cienc e s  C urriculum 
Study (B SC S) was initiate d  by the A meri
c an Institute of Biologic al S c ienc e s. T he 
re sult s to d at e  of the work of the B S C S  
c o mmitte e are well known to most sec on
dary s c hool t e ache r s  of biolo gy. T he 
three .colo r-c oded textbook and lab o r at o ry 
ver sions are available c ommercially fo r 
the . s e c ond year. Othe r te aching mat e ri
al s have been and are being produc e d  by 
the c o mmitt ee. Inc lude d in the se are the 
Lab o r at o ry B lo c k s, the B iology T e ache r sp 
Handbook which include s the Invit ation t o  
Enquiry. and the Gift e d  Student Program 
mate rial s .  T he impact which the B SC S  
approach will have o n  the te aching o f  bi
ology is b e ginning to be felt. Othe r pub
lisher s are ru shing ne w textbooks and 
laborat o ry manual s t o  pre s s  in o rd�r to 
c o mpete in a c hanging market. Supplie r s  
o f  lab o r at o ry materials have spe cial c at 
alo gue s and s e rvice s  for B SC S  biology. 
Priv ate film c ompanie s are pro ducing 
film s  whi c h  c'omple ment mat e rial s both 
in the c la s sroom and in the labo rato ry. 

S eve ral of our C hristian high school s 
have adopted BSC S t e xtbook s and l ab o r a
t o ry manual s. Perhap s  it i s  time that we 
t ake a hard look at thi s  ne w approach to 
biology in referenc e t o  our o wn particular 
situation. Should our C hri stian high s c hools 
go along with thi s  t r end ? T here are s ev-
eral fac et s of the B SC S  biology which 
should be studied in o rder to give a r a
tiona! answer to the above question. 

PROBLEMS AND QUEST ION S 
One impo rt ant que stion which might 

be r ai sed is, "What i s  uni que about B SC S  
biol o gy ? H T hi s  approach t o  biology dif
fe r s  from the more t raditional biology in 
shifting the e mpha sis from knowing the 
fact s to kno wing how the fact s were and 

--Bernard Ten Broek>:< 

are being found out. This diffe rence i s  
clearly evident in the laboratory work 
which i s  inve stigat o ry in nature rathe r 
than being solely de monstr ative. What 
make s thi s  shift in e mpha s i s  signific ant 
i s  that thi s ne w appro ach i s  t ruer to the . 
real natu re of the dis cipline of biology. 
T he t raditional dogmatic presentation of 
biology gives the student a false c oncep
tion of what biolo gy really is" The well
worn c liche "Scienc e  is Doingpp -i s e s sen
tially t rue and this mu st be impre s sed on 
our stu dent s. The end result of a c our se 
in BSC S biology is that the stu dent doe s 
have a much more mature understa 

' 

Harold M. Lambert 

of the real meaning, significanc e, and 
limitations of science. A nother signifi
cant change which B SCS biology initiate s  
i s  a cou r s e  o f  study which present s in 
balanced fashion all of the leve l s  of o r
ganization inherent ih biological system s. 
T r aditionally, high s c hool c ou r ses in bi
ology emphasized the o rgan-tis sue level 
of organization to the near or total exc lu
s ion of the mole cul a r ,  c ellular, popula 
tion, c ommunity, and e c o system levels. 

There are some real proble ms incur
red by the int roduction of this new biolo
gy. Labo ratory rooms mu st be bett e r  

•Dr. Ten Broek, Ph. D., University of Colorado, is act- e quipped with such services a s  sink s, gas 
ing head of the biology department at Calvin College. H e  o utlets, and storage spac e. More sophi s
has also been an instructor in NSF In-service Institutes for tic ated in st r.umentation for pursuing the 
science and mathematics teachers. 
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ne w levels of inve stigation i s  al so a mu st . 
The te ache r0s ·b a s i c  attitude s mu st under
go a re-o rient atio n. During the l abor a
t o ry pe riod the room i s  in a state of c o n
trolle d bedlam r athe r than in the well
dis c ipline d state in which every student 
i s  di s se cting the s ame o r gan of the s ame 
type of animal at p r e c i sely the s ame mo
ment. 1\he te ache r will have t o  maint ain 
ade quate 'culture s of living mate rial which 
mu st be re ady to be u s e d  at  ju st the pre-

. c i s e  time. In gene r al , the te acher will 
nee d  much more time to prep are m ate ri
als with the B SC S  app roach. T hi s  i s  a 
hard fact which administrat o r s  mu st fac e  
re alistic ally whe n a s signing schedule s t o  
t e acher s. 

T he proble m which is like ly to give 
the most qualms t o  C hristian s chool tea
c he r s ,  administrato r s ,  and boards whe n 
c onside ring the adoption of B SCS m at e ri
als i s  the c o n spicuous plac e given t o  the 
subje ct of  evolution. In more tr aditional 
text s  (po s s ibly to insure adoption in are a s  
of t h e  c ountry where the subject i s  refe r
r e d  to from the pulpit s a s  EVILution) evo
lution is side stepp e d  or rele gated to the 
l a st chapte r. T hi s  has made it p o s sible 
fo r the te ache r to end the schbol year 
without "findingu e nough time t o  di s c u s s  
this chapte r. B e c au se B S C S  biology e m
pha size s the p rincipal c o ncept s of biolo gy, 
evolutio n  i s  introdu c e d  e a rly and i s  woven 
throughout the e ntire c o u r se. 

PARTIAL SOLUTIONS 
T he appro ach needed to re solve thi s  

problem of the c o nspicuou s plac e of evo-

lution in B S C S  text s mu st involve a ma
ture analy s i s  of the place of the ide a of 
evolution in the disc ipline of biology. T he 
word evolution i s  u s e d  in more than o ne 
way by biologist s .  Fir st of all , evolution. i s  u s e d  t o  refe r  t o  the pro c e s s  by which 
the geneti c  c onstitution of po pulations 
change s with time. This pro c e s s  c an be 
studied and ve rified in much the same way 
a s  any othe r biologic al p r oc e s s. A nothe r 
w ay in which the c onc e pt of  evolution is 
used i s  in the fo rmation of a naturalistic 
philo sophy of re ality. T he origins of life 
and specie s c an thu s be explaine d without 
the activity of any sup e r natural fo r c e. 
T hi s  philo sophy i s  p atently atheistic , 
henc e fal s e .  A third u s age of the t e r m  
evolution i s  in t h e  theo ry of organic evo 
lution. Evolution in this sense has given 
and i s  giving Christian biologist s the 
great e st proble m. An. approach which 
may be a p artial solution to thi s proble m 
is t o  analyze the real natu re of a sc ient i 
fie theo ry. Sinc e science h a s  limit atio ns 
built into it , it s the o rie s also have the se 
re st rictions . A scientific theory , in order 
to be u seful,  must be subje ct to ve rific a 
tion b y  the methods o f  science . T hi s  ob
viously r e duc e s  the p o s sible element s  
(which might b e  i.ncluded in' a n  ultimate 
explanation) included in a scientific e x 
planation. 

A l s o , s c i e ntific the o rie s are subje ct to 
change with the ac cumulation of additional 
evide nc e. We should never make the mis
take of equ ating scientific law and the o rie s 
with G o d0s unchangeable natur al laws built 
into c reation. We hope that s c ie ntific laws 
do reflect much of natu ral law, but thi s 
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can never be finally determi�ed. especial
ly by the scientific method. In one real 
sense. then. the only thing that a scientist 
can ask of his theories is that they are 
useful in his science. Useless scientific 
theories are discarded. The theory of or
ganic evolution has been quite useful and 
has stimulated much research which has 
led to dramatic· discoveries of biology 
which in turn have led to many applica
tions in health and· medicine. Hence. I 
feel we should teach the idea of evolu.tion 
for what it is. This can be done most ade
quately in a Christian school. In BSCS bi
ology texts. the naturalistic philosophies 
of some of the writers are definitely re
vealed. Quantum jumps occur in which a 
useful scientific theory is equated . with 
history as it must have occurred. This 
point of view is not brought out adequately 
by the writers. but here is a situation 
where the teacher Cl:\.n and must warn 
against this a.U-too-common error. 

In summary. BSCS biology has much to 
offer. The problems are certainly nQt in
surmountable. It will take much work and 
thought by the teacher. . He . may find .it 
necessary to undergo additional training 
in some of the more modern aspects of 
biology. But. if this approach to bi<;>logy 
is better. may Christian high schools ig
nore it? 

M. C. E. DEGREE? 
(Cont'd from p. 7) 
candidate must be such that he can also 
work for the M.A. and Ph. D .  if he de ... 
sires. 

The acquisition of any degree is 
merely a device to indicate competency. 
Many holders of a master 's degree are 
not masters of anything. Many holders of a 
doctorate are not able to teach, although·· 
this was the original meaning of the title.�· 
No doubt a M . C.E . program could also be 
prostituted, but we should not reject a 

plan because a few would misuse it. We 
have our own schools and our own under
graduate training. It is a pity to have 
our teachers following courses of gradu
ate work which are not of the greatest use. 

Would this program be superfluous 
when Calvin institutes a master 's pro
gram ? The answer would be No for two 
reasons.. First, in order to receive ac
creditation, any program to award mas
ter 's degrees will have to lean heavily 
toward the academic, and it will have to 
emphasize research. The burden of this 
article is to state that these two emphases 
do not necessarily make master teachers 
in a Christian system. I am heartily in 
favor of C alvin 's instituting a graduate 
school, but the program of a Master of 
Arts degree has a different emphasis than 
that of a Master of Christian Education. 

The second reason why this proposal 
would not be superfluous if Calvin award
ed the M.A. is that there is no reason why 
Dordt and Trinity should not participate 
in the program. Obviously, since it in
volves teachers, it would be primarily 
summer work. Visiting professors, lec
turers, and resource persons could easily 
augment staff members. Co-operative 
planning and execution of this proposal 
among the three colleges, teachers' 
groups, and the ;National Union could be a 
boon to our entire school community. 

We have the courage to organize dis
tinctive schools. Let us have as much 
courqge to develop a distinctive program 
for advanced studies. 

--John Brondsema* 

·�r .. Brond.sema, A. B. Calvin College, M.A. University of ¥I�h1ga�, IS presently teacher of Bible at Grand Rapids C�nstlan High, . Until recently he was for several years the Director of Pubhcanons at the National Union of Christian Schools. 
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Another black beast that we should 
worry is the graded poem; we let antholo
gies determine which poems we should 
teach and when. The devotional poetry of 
Donne, Herbert, and Cowper, for ex
ample, must e.ndure cavalier curtness in 
twelfth-grade texts, whereas the egoc�n
tric effusions of Keats, Shelley, and Byron 
swell to near a thousand . verses. Of 
course, no ninth or tenth grade youth 
could be educated to appreciate a Donne 
sonnet, a Herbert lyric, or a Cow er 
hymn. 

1 
If writing essays is better than work- · 

book drill for developing linguistic sensi
tivity, then .how should one structure as
signments in expository writing: what is 
the sequence of concepts to be learned and 
what is the strategy of presentation? 
Moreover, is our use of language- -choice 
of word or metaphor- - a  moral consider
ation as George Orwell suggests in his 
essay, "Politics and the English Lan
guage ' '? 

How can teachers in the language arts 
justify spending class time on creative 
·writing- -that is, at any level below the 
15th grade? Perhaps one student in 5 0, 0 0 0  
becomes a professional fictionist and may
be one in 5 0, 0 0 0, 0 0 0  a professional poet. 
I 'd like to read a defense of the "creative
writing unit " .- - . if, indeed, such a .  title 
means more than unstructured phantasy 

d arty impracticality. 

No formal grammar unti� the tenth 
grade and then one semester only to teach 
terms, tricks of diagraming, and syntac- 4 tical intricacies? Nonsense; how would 
we fill our teaching time in the other 
grades four through thirteen? Besides, 
all students need annual help in decipher -
'ing a handbook of their own language. 
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FOUR 
NOT IMMODEST 
PROPOSALS 

On these subjects and their ilk I so
licit your staid ruminations, John and 
Bob, Donna and Rosemary, Tom and Rose
mary, Marg (e) and · Marv(e). E v e r y  
quarterly issue of the C. E. J. should 
flaunt at least two 10 00-word- maximum 
articles from you (and there is an honor
arium), a brief editorial like this, letters 
to · the department editor (length: one to 1 
five-hundred words), and book reviews--. •J . 
kinds of things we 'd like to have you type 
off and send in; when you wish to ponder 
in print, use the pages of your Journal. 
We can make the C . E .  J. a felicitous tool 
f o r  renewing acquaintance, 
norms, and reviewing values • 

. 
*Introducing the d epartment editor : Merle Meeter brings 

to this position considera ble experience and pa st a chi eve - .. 

ment. He i s  presently pur suing a doctora l progra m in Eng
lish at the University of Iowa. He has his A. B .  from Calvin 
and his M. A. from the University o f  Michigan. His teacl'l
·ing experience embraces Christian secondary schools in Mus
kegon , Michigan , and Lynden,  Washington-, a nd Dordt Col-
lege in Iowa . He has published both poetry and essays in 
this Journa l ,  Christia nity Today , Torch a nd Trumpet , and 
Christian Home and School. - 1 7 -
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Departm ent Editor, 

Merle Mee ter* 



THE STAGE- 
A SCHOOL 
FOR VICE ? 

- - ])avi d  Ko ldenhoven * 

To be disillusioned# go back stage to 
meet the cast after a dramatic perform
ance. If the production was good. if the 
illusion came off well# the shock of seeing 
the actors in real life is greatest. I talk
ed once with the cast which presented the 
frolicking She Stoops to Conquer. Marlow 
sat relaxed. wiping off his make-up. He 
spoke to me. but he left his dialect on the 
stage. All was gone but the costume • and 
that seemed �o fit in oddly now. I was not 
talking with Marlow# but with the actor. 

I have heard it said by more than one 
of our Reformed play-goers that there is 
something morally wrong with an actor 's 
playing the role of a character. Some
tim�s this accusation is made directly • 
sometimes by implication. Though there 
is no reference to drama in the Bible# the 
accusers suspect that acting also violates 
a Scriptural principle;.;-perhaps the no
idols commandment. It is one thing to 
represent good and evil in a novel through 
human representatives# but quite another 
to give the human agents of good and evil 
more fleshly manifestation in drama. The 
first is under criticism# the second under 
censorship. What really happens in the 
mind of the average play-goer is that a 
transfer is made between the character 
and the actor. What the character does 
becomes the actor 's responsibility. When 
the character employs language that is 
racy- -to say nothing of profanity--the av-

. erage play-goer cringes a bit# not be� 

. •Mr. Koldenhoven , A. B. Calvin College , M. A. Univer
slty of South Da kota , is  instructor in English , Dordt College. 

cause it is the character# but the Chris
tian actor who speaks. Then# 'intermit
tendly between ' 'questionable ' ' language and I I  I I  • coarse actwns# our play-goer allows 
himself the pleasure of the illusion. 

TRANSFER-OF- GUILT OBJECTION 
Of the many suspicions about drama# 

the one that insists on a transfer of guilt 
and responsibility between actor and char
acter is most serious. One implication 
is that the actor 's guilt increases in pro
portion to · the character 's guilt. The 
equation is complete. This is the most 
that can be implied form the assumption. 
It means# for instance# that the actor 
playing Macbeth becomes guilty of mur
der. Distinction is made between play 
guilt and real guilt only insofar as the 
actor will not be punished by real civil or 
natural powers--though he may (or may 
not) be punished by civil or natural 
powers within the play. Though few peo
ple will go this far in the argument, their 
basic assumption of the transfer of guilt 
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puts all drama in a precarious position. 
We can only conclude that any drama which 
deals with sin in any form is corrupting 
to the actor, if to no one else. 

To insist on a further generalization : 
since drama makes its statement with hu
man agents and since - humanity can be 
represented only as creatures of sin, we 
are forced to conclude that no drama is 
permissible. Where has the logic broken 
down? It follows,�� does it not? Perhaps 
we need pigs for characters; then the ac
tors might safely take the parts. Pigs 
are amoral. But this is no help because 
the playwright who is moral represents 
even pigs in a moral framework when he 
puts them into an illusionary mold such as 
the drama or the novel • .  Think of Orwell 's 
pigs. They are despicably "moral. " 

GUILT-BY-ASSOCIATION OBJECTION 

The position of the one- to-one equa
tion between actor and character makes 
at least one Reformed Christian decision 
easy. Drama has to go. There is no 
place for it in our educational or commun
ity circles. But it is not so easy when we 
meet the play-goer who makes complaints 
about racy language, let us say, but does 
not admit that the actor is equated with 
the character. Furthermore, he says he 
is not concerned about offense that he 
takes, but he is concerned about the cast, 
the actor. He would not like to hear his 
son speak the lines of a character who 
uses racy language. Though he does not 
think that his son becomes Marlow, for 
instance, yet he suspects some change is 
taking place in his son. This sort of play
goer modifies the total equation of actor 
and character with a guilt-by-association 
clause. Then the actor playing Mr. Hard
castle is not guilty of the morality of Mar
low- -or as Macbeth he is not fuilty of .the 
murder of Duncan- -but the actor is hard
ened to sin. In this case, the actor ex
periences the "thrill " of indelicate lan-

guage or of murder and, I suppose we may 
conclude,�� becomes a potential user of 
profanity or a potential murderer. Again, 
how is it possible to think there is any 
drama of actions or words which are 
ideally pure? Drama is always a human
sin-filled representation. 

Here then are the two possibilities 
that arise from the assumption that to 
some extent an actor and his ·character 
are identified. Either an actor is com
pletely responsible for his character 's 
behavior or he assumes some of that be
havior. In either case, the play-goer
critic sees in the actor-character rela
tionship a kind of equation. 

OBJECTIONS NEED EVALUATION 

It is this proposition of identity or 
transfer that needs evaluation.- Our Re
formed Christian educational institutions 
cannot go halting between two opinions. 
It is not as so many play- goers suspect, 
that the directors of drama are intent on 
bringing every kind of drama to the stage. 
It appears that way when school boards 
stand as the final judges over the choice 
Of plays for presentation. The director 
becomes the villain who insidiously at-
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tempts to pollute the student-actor and 
the audience as well. Not that this pro
cedure of selecting a play is so insulting; 
it is, rather, that there is no common 
understanding among director, school 
board, audience, and cast as to what real
ly takes place in the representation of 
human action and thought, be it in a box 
in the auditorium wall or on a platform at 
the end of the school gym. When the aud
ience, board, and director have agreed on 
what a play is intended to do and what 

happens to the guts and . souls of the actors 
and actresses, then we will be able to 
choose a play wisely and with fewer ad
verse repercussions. 

In a subsequent article I should like 
to begin an answer to the problem of 
transfer of guilt and responsibility be
tween actor and character. This is also 
an invitation to others to help settle a 
history-old question that runs parallel 
with the church. 
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- -Abraham H .  Bos>:< 

AN EDUCATOR 'S VIEW 
OF LANGUAGE 

If you will be patient with a series of ' 
three articles, I will try to establish why 
we can and perhaps ought to offer Dutch 
in our Christian school system. The ti
tles of the articles as I now see it will be 
I I  I h L I I  The Educator s Approac to anguage, 
"Language 1s Approach to the Student, " 
and "Society 's Approach to Dutch. " If I 
can do so much as create a faint rumble 
iii. our schools, my purpose will have been 
accomplished. Certainly, when you make 
your affirmation or denial, you have suf
ficient reason f9r your attitude. I at least 
have opportunity to discuss with you the 
framework out of which I make my affir
mation. First of all, we must establish 
why we study foreign l�nguage and then we 

· �r .  Bo s,  A. B. Ca lvin Co llege , M. A. Univ ersity o f  So uth Da ko ta,  is  in stru ctor in Germa n ,. Dordt Co llege , S to u x  ·C en te! , I o wa .  
· 

can better say which foreign language 
ought to be studied. 

There are at least three attitudes 
which educators have concerning foreign 
language study; one concerns "transfer 
value, " another the reading materials us
ed in _ . language courses, and a third con
cerns the practical use of foreign lan
guage. 

TRANSFER VALUE OF LANGUAGE 
Language teachers, especially those 

who teach the classical languages, have 
made claims for the disciplinary values 
derived from the study of the rules and 
patterns of structure which necessarily 
must be observed. The transfer V?-lues 
are mental development, ability and skill 
in learning, and eradication of careless-
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nes s .  Now all of thes e  fine benefits of 
language learning are swept away by s om e  
educators who s ay that the re i s  very little 
"transfer value 1 1  in the study . of foreign 
language.  

Let me suggest that there  are many 
subjects , areas of thought and practic e ,  
curricular and extra- curricular,  in the 
school and out of the school, which c ontri
bute to the development of the pe rs on, the 
changing of pers onality, and the e stablish
ment of des irable habits ; and that this is 
at least part of the rea s on for using s ome 
of these "subjects ' ! in the curriculum. 
Naturally, we try to s elect the subj ect 
areas vrhich will get at the most important 
goals . But there are other criteria which 
als o play a part in th� selection of one 
subject over another. Thes e  have to do 
with the intrinsic values a nd the e}.'i;ensive 
scope of the subje ct matter. Can the area 
be exhausted or is it without limit in its 
example s or material, and inexhaustibl� 
in its implications within its elf and with 
other identifiable subj ect areas ? 

To dis mis s this as pect of foreign lan
guage study by s aying that educators do 
not believe that ther e is very much trans 
fer value,  is to be presumptuous . Per
haps more concrete proof is available to 
support this view. Or, pe rhaps the s ame 
can be s aid about every subj ect,  in which 
cas e,  this c eas e s  to be an argument or 
become s  a good reas on for clos ing s chools 
altogether.  

LITERATURE VALUE OF LANGUAGE 
The s econd attitude aris es again out 

of the c laims of foreign language teach 
ers , namely that one learns much liter.;. 
ature and culture of other countrie s .  The 
educator 's  attitude to this claim is that 
the abundanc e of time s pent in t�1e two
year mandatory tim e period is c onsumed 
by mechanical drill on the structure of 
th,e language or on junk pros e .  If the stu
dent is confronted by good literature , he 

is forced to us e trans lations or have some 
wors e form of encounter. 

To teach literature and culture cer
tainly are two of the important goals of 
foreign language study. Some questions 
can be rais ed.  Can this be done in other 
ways ? Literature in translation plus a 
cours e in German or Greek civilization 
or anthropology might get this job done . 
I have s erious doubts whether the litera
ture can '  be as beneficially taught in trans 
lation, and I believe that a course in civil
ization will be enhanced greatly by knowl
edge of the language . In addition, litera
ture and civilization are not the only goals 
of foreign language study. 

Are the state departments of educa
tion and NCATE interested in the s e  goals ? 
Page 15 of NCA TE 1s  Standards and Guide 
for Accreditation of Teacher Education 
(196 0 )  states : All teacher . curriculum 
should require a pattern of general educa
tion in such amount and of such a nature 
as to as sure that all teachers will be 

I I broadly educated and cultured pers ons . 
Recognizing all the difficulties involved 
. th I I  d " I  1n e phras e culture person, mean 
to state my opinion, that a person is 
neither broadly educated nor a cultured 
pers on unles s  he has been expos ed to a 
foreign language.  C ertainly one w h o 
knows very little about a culture other 
than his own is not a cultured pers on, and 
one who has not been expos ed to another 
pos s ible mode of language expres sion is 
not broadly educated. Foreign language 
study is a means ·of freeing the individual 
from this type of provincialism. 

Bulletin No. 3 2 ,  p. 17 , of the Iowa 
D epartment of Public Instruction reads : 
' 'Good general education should contribute 
to active and effective citizenship, to the 
improve ment of human relationships in all 
spheres of group living from the home to 
t h e inter - cultural a n d inter - national 
realms . • • • 1 1  Perhaps there are other 
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ways to accomplish the above task, but 
certainly foreign language study can. 

Let us return to the attitude that 
foreign language teaching does not teach 
worthwhile literature. Serious limitations 
exist, but language teachers do work to
ward that end. There is a time limita
tion, and perhaps this argues strongly for 
more foreign language study. 

Do students who study two years have 
a mastery of the literature and an under
standing of the culture ? The answer to 
this question will vary from language to 
language, from school to school, and from 
teacher to teacher. In the German class 
I find it possible for the student to have a 
small beginning of an understanding and 
appreciation for German Romanticism and 
Existentialism. It is possible to give the 
student an acquaintance with a period of 
literature or a genre. As far as culture 
is concerned, a beginning is made to dif
ferentiate North American cultures from 
the German culture. Insight into how the 
German thinks and what he deems impor
tant can be attained• Students have an op
portunity to see pictures of art works, 
architecture, landscape, cities, rivers, 
and other cultural geographical features. 

The only goal we set is "some, " not 
an extensive and intensive grasp of liter
ature and culture. We can only hope to 
have given the springboard for further in
vestigation, and to hope that the student 
thinks in terms of more than one culture, 
more than one language, more than one 
literature, more than one age. 

The allegation made against "junk 
prose " is especially addressed to foreign 
language study on the college level,. This 
is a possibility but not a necessity. May
be the so-called junk prose is not taught 
as prose but rather has to do with a method 
to teach vocabulary and language patterns. 
This may also point to the fact that basic 

vocabulary learning is a job which ought 
to be completed on the · high school or ele
mentary levels. 

TOOL VALUE OF LANGUAGE 
The third attitude is a practical one 

and it must be stated in two parts. First 
of all there are those educators who re
joice in the new audio- lingual method, be
cause som ething concrete and practical is 
finally being done in the language class; 
and second, and perhaps in the extreme 
opposite direction, there are those who 
say the analytical approach to translation 
for the scholar is practical for the avail
ability of technical writings in foreign 
languages. They admit that although the 
requirements in some schools may be 
artificial, it is still considered useful and 
proper motivation to study a foreign lan
guage to meet advanced degree require
ments. There are educators then who ad
mit that this is a valid reason to offer 
foreign language. 

This is not the only practical reason 
for offering language. The practical as
pect of foreign language study is empha
sized today. .Let me ref.er you to the 
pamphlet, "The National Interest and 
Foreign Languages 1 1  sponsored by the U. s. 
National Commission for the United Na
tions Educational, Scientific and Cultural 
Organization. In section three of this 
pamphlet, pages 6 7 - 101 deal with the needs 
and goals, and the necessity of teaching 
foreign languages. I am not opposed to a 
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statement on the utilitarian values of 
foreign language learning; there are many 1 
and by way of introductory lecture I try 
to point this out to the student a However 1 
I do not believe that this is the primary 
reas on for the teaching of foreign language .. 
The basis upon which it is built is too 
flimsy and tentative 1 important as it may 
be to the individual and the national inter
est. It is my contention that the type of 
fluency in the spoken language which s ome 
people pos it as the only goal in language 
learning c an best be learned in a short 
time under s pecial circumstanc e s - - if not 
in the c ountry of the target language . I 
am in favor of the aural- oral approach 
for other reas ons 1 namely that this is the 
method by which most learning take s 
place 1 · the least c orre9tive teaching goe s 
on1 and the highe st degree of retention 
results . 

As to the benefit of language as tool1 
may I suggest the following: It is true 
that language requir ements in s ome grad
uate s chools and by s ome departments 
may s eem contrived and artificial. It 
must be remembered that they are dealing 
with language in a s pecific way as a tool: 
one studie s t.o pas s a test1 indicating a 
des ired skill or ability. But in a broader 
s ens e or in a more general way1 language 
is the tool by which we get at the printed 
page . Language stands in a s imilar re
lationship to the humanitie s as  doe s math
ematic s to the s cienc e s .  It is the key to 
the most-us ed vehicle for explicit and 
concrete c ommunication. It touches the 
scholarly the s is and the directions given 
on the most mundane gadget1 the beautiful 
and the vulgar. C annot this b e  done 
through English ? Not as well. Why ? 
Becaus e of the kind of c onfrontation. The 
� and the how and the what of the lan
guage follow s o  closely in pre s entation� 
that the why and how of language become 
meaningful by nec e s s ity. Second1 becaus e 
of the learning principle of c ontrast1 

s omething s e en in relationship or con
trast to s omething els e  is more focused 
and1 c ons e quently 1 more meaningful. 

In this article I have listed several 
goals of foreign language teaching. I 
have not yet listed all the goals nor the 
most important goal. This is forthc om
ing. We have s e en the s e  goals under at
tack and c ompliment. We rest in the 
knowledge that the sum of the parts doe s 
not neces sarily give a picture of the whole 1 
or that the imperfection of a part does 
not destroy the whole 1 or that a failure to 
s e e  all of the parts does not dis credit the 
whole.  

' 'We cannot teach what we are not, 
although we may s ometimes hope to 
teach what we are . " 

- - Bennett Weaver 

"A word is not a crystal, trans 
parent and unchanged; it is the skin of 
a living thought1 and may vary great
ly in color and c ontent1 ac c ording to . 
the time when1 · and the circumstances 
under which1 it is used., " 

- - Justic e Holmes 

"We are - - or should be- - labouri � g  
t o  make ours elves unnec e s s ary. The · 
fencing master 1s reward should be the 
day vrhen the pupil can pink and disarm 
h •· II 1m. 

- - c .  s. Lewis 
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SOC IAL 
SCI ENCES 

Department Editor, Herman Buikema �:< 

SOCIAL STUDIES S TIRRINGS 

National and local education groups 
are working diligently to revitalize s ocial 
studies .  S even curriculum centers re -, � 
search projects � and two "developmental 
activitie s "  have been approved by Proj ect 
Social Studie s of the U . s .  Offic e of Edu
c�tion. · Two. sig¢ficant : Anthropological 
projects re lated · to the lower s chool cur
riculum� headquartered at Harvard and 
Chicago� are now mov�ng ahead. 

New approaches to ec onomics �  on the 
elementary level; increas ed attention to 
geogr�phy on the s e c ondary ievel; histori
ans � psychologists � and political s cien
tists are launching - national studies � pro
ducing new units � prototype c ours e s �  and 
new teaching materials . The se are a few 
of the latest development s  in our field . 

.. Social scienc e  groups continue to dis -
cuss the. m erits of ·s,eparate discipline ap-

A 
8 -rngo
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proaches versus integrated courses . In 
the primary grades the fused approach is 
accepted nationally. In the intermediate 
grade s  there is a 6 0 - 4 0  ratio� the major
ity using the fused approach. Tradition
al,ly � our schools favor the separate dis-
cipline approach. The leaders in the field 
today advocate the fused approach. They 
believe that the pupil must acquire a 
broad base of knowledge on the elementary 
level and use this to build the pillars of 
the s eparate disciplines on the secondary 
s chool� Improved texts have aided the 
succes sful fusing of the main social 
studies dis cipline. There is a need for 
re-evaluation on our part. 

An interesting program is being de
veloped. in the Cleveland area. This is 
sponsored by the Educational Research · 
C ouncil of Greater Cleveland and is called 
the Greater Cleveland Social Science Pro
gram. They are developing a program 
�sing seven basic dis ciplines and sequen� 
tially covering these throughout 13 years . 
They have tentatively completed K- 4. To 

_illus trate the challenging as pects of tliis 
plan� they introduce Kenya� , China and 
Hawaii in the kin�ergarten; and the 

�
first 
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grade· read ers are bas ed on the live s ·  of 
twelve explorers from Magellan to John 
Glenn. 

It is very evident that the s oc ial stu
die s field is in a stat e  of flux. We1 as 
Christian educators 1 must keep informed 
of the changes and trends advoc ated by the 
studies and proj ects under way. We � 
then us e what we c ons ider w orthy and 
dis card the rest.  We can s ort and s ift 
that which is done by others but wouldn 't 
it be far better if we would c re ate rathe r 
than copy ? 

Yes 1 c reate a distinctively Christian 
program written by Christians 1 imple
mented by Christians and taught to Chris • 
tians . I think it 's  pos s ible 1 don 't you ? 
More about this in the next is sue .  

Putt i ng ffiore life in the B ib le Class 
. - -Gilbert Bess els en* 

One of the school voc ab.ularie s mo st 
formed by rote in the C hristian ·schools 
is : that of the Bible c las s .  T he cyclic al 
repetition of biblic �l data and doct rinal 
ideas a s su re s  the sixth grade teache r ·  of a 
standardi z e d  answer to mo st of the que s 
tions h e  will ask. Lacking the personal 
interp ret ational experienc e s  of the mature 
Christian. the pupil ej e ct s  anothe r time 
the memorized answer ?f a relatively 
meaningle s s  group of words .  Such an· an
swer is not all bad, fo r it reveal s a bibli
cal training which will bear fruit in God' s 
own time . T he fru stration of the Chri s -

, tian teacher lie s more in the de sire for a 
m:aningffl answer to important que stions.  

A n  atte mpt toward a mo re me aningful 
introduction in the fir st B ible le s son of 
the ye ar led me to gathe r the ingredient s  

. . 
·�· . Besselsen, A�. B . .  Calvin College , M. A. University of ��h1ga.n, has been m elementary school teaching and adrnml�tra.tlon for seventeen years. He has taught in Iowa an� Mich1 �a�, and 1s presently the teaching principal at Umted Chnstlan School , Baxter Building in Grand Rapids Michigan. ' ' 

of the le s son · much as a c ook preparing a 
recipe in he r kitchen: D raw an ide a from 
a scienc e  experience les son. Blend in the 
p attern of J e su s '  teaching from the G o s ""  
pel s .  A dd a pinch of the te ache r ' s  per son
ality. B re w  in the volatile minds of thirty 
pupil s for one clas s period. Serve s one 
clas s for one year. 

Have you ,eve r  u sed this gimmick to 
develop a scientific attitude among your 
pupils ? T he t e acher choo se s an obj ect 
and wraps it well . T he way ill which it_ is 
wrapped inc rease s or dec'rea s e s  the num 
ber of c lue s that a cla s s  may u s e  to de - _ 
duc e  it s c ontent s .  For my . sixth grade r s  
I cho se this time a · ball point p e n  wrapped o 
in ti s sue paper to curb it s movement .  A 
box within a box further reduced the clu e s  
that were available a s  a b a s i s  for gue s s-
ing the contents. Hide the wrapped pack
age t,nitil the opportune moment .  

C l a s s '. discus'sion 
. 
centered 

'
around the 

" w�y ?  " . and " what do you In�an ? 0 1  9ue s -
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tions that eve ry te ache r inevit ably u s e s. to 
bounc e back the st andard answe r s  to the se 
que stions ' Why do we study the B ible ? 
Why is it c alle d G o d  p s Word ? Who w r ote 
it ? . A re we sure that it i s  t ruly G od p s  
W o rd today ? H a s  the B ible change d any 
in the last 2 0 0 0  years ? Do all people in 
our city re ad the s ame t r anslation of the 
B ible ? 

Only a fe w of the s e  le ading que stions 
ne eded to be bounc e d  back to e st abli s h  the 
inability of the pupil s to define cle arly the 
key voc abulary wo r d s  of the le s son:  G o d ,  
B ible , author ,  t ru st ,  faith, and insp i r e d .  

R etrieving t h e  myst e ry package fro m  
it s hiding plac e rene wed the int e re st o f  
the cla s s .  T he que stion, " What i s  in it ? p p  
drew a variety o f  answe r s ,  all listed o n  
the chalkboard with a running c omme n 
tary o n  the value of the gue s s .  S o m e  gue s s 
e s  got a loud guffaw from the c la s s ,  but 
othe r s  e·arne d a murmur of app r e c iation 
for an astute gue s s .  P a s sing the p ackage 
through the clas s for shaking, t apping, 
hefting,  and lL;tening a s sured a wid e r  re 
sponse. T he c limax was ne ar whe n some 
one sugge ste d  that the p ackage w a s  e mpty . 
This comment · drew · a firrp denial from 
the teache r .  T he package was op e ne d .  N o  
one had gue s s ed c or re ctly.' 

At thi s point in the le s son the pupils 
were re ady to listen. · I told them of the 
p arable s which Je su s  told and elicited 
from them the thought that our le s son to 
day c ould be a modern parable . We t r a c e d  

Haro ld M .  La m bert 

c o mparisons of c l a s s  and t e acher with 
p e ople and G od.  We fixe d  our attention 
upon the w ay the c l a s s  a c c ept e d  the t e a 
c he r p s word whe n he t o l d  the c la s s ,  p a r 
ticularly t h e  doubt e r ,  that t h e  package 
w a s  not empty. I made the wo r d s  t ru st 
and faith a p e r sonal i s sue.  We drew c o m -

p ari sons between o u r  u s e  of c lue s and the 
s e a r c h  of the C hristian fo r kno wledge and 
unde r st anding of God,  H i s  Bible , and H i s  
c re ation. 

T he re sult s of thi s le s son c ouid hev e r  
be t e sted in t h e  typic al pape r - and - pencil 
fo rm. T he suc c e s s  of the pre s e nt ation 
r e st s  more in the futu re u se that the pupil s 
will make of it as they spend anothe r year 
in B ible study . T hen the pupil s will write 
fo r me the mark of suc c e s s  o r  failure in 
re aching e ach of the se obj e ctive s of the 
fir st B ible le s son: 

a) T o  develop the c o nc ept that the pu r 
p o se o f  t e a c hing a knowledge of the 
B ible bec ome s effe ctive in daily ac 
tivitie s .  

b )  T o  develop a clearer me aning of 
c o mmon wo r d s  in the Christian vo 
c abul ary :  G o d ,  B ible , insp i r e d ,  au 
tho r .  t r u st , faith, and doubt . 

c )  T o  develop a he althy curio sity and 
a willing s e a r c h  fo r answe r s  to bib 
lic al p roble m s .  

d) T o  develop a n  awarene s s  i n  the 
sixth grade pupil that he still knows 
o nly a little about the B ible . 

e) T o  develop a willingne s s  to s p e ak 
re spon sibly in c l a s s  discus sion. 

f) T o  avoid o c c a sionally the monotony 
of a routine pre sent ation of B ibli 
c al mate rial from a manu al. 
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BOOK REVIEW 
- - Bill Gritter,  Oakdale Christian 

Junior High,  Grand Rapids 

THE SOC IA L  STUDIES : Curriculum Pro
pos als for the Future .edited by G. Wesley 
Sewards , Chicago, Sc ott, Fores man and 
C ompany, 1 9 6 3 ,  13 6 page s , $ 2 . 00 .  

If o:r;te is looking for a n  excellent 
state ment s etting down current thinking 
iri the s oc ial studie s ,  then this little book 
will be a fine investment .  C ompos ed of 
five papers pres ented to the 196 3 Cubber
ly C onferenc e ,  S chool of Education, Stan
ford Univers ity, it pre s ents s ome s olid 
thinking on the direction the s oc ial studie s 
nhould take in the futur e .  The interest of 
our s chools in this que stion should be vig
orous sinc e  a s ou nd s oical studie s pro
gram c an play a key role in pre s enting 
and developing that Christian pers pective 
of the world that we would like to s e e  in 
each of our graduate s .  That the re has 
b e en s ound thinking and real direction be 
hind the social studies program s found in 
most of our s chools is que stionable and it's 
time we gave an earnest evaluation to our 
efforts .  

Soc ial studie s on both the elementary 
and s ec ondary levels is cons idered by the 
authors but the main c onc ern is that there 
be a str1:1ctured program for grades  one 
through twelve . The s eparate subject 
approach is challenged as to its adequacy 
in view of the tremendous �xplos ion of 
knowledge now c onfronting the s chool to 
teach in the brief time it has the student.  
This view is not uncommon in the s ocial 
studies literature today. An interesting 
fact about this view is that it is held not 
only by many educators but als o by s ome 
s cholars in the s eparate dis cipline s .  For 
example , Profes s or A rne B ellack in his 
chapter on "Structure in the Social Sc ien
c e s  and Implications for the S oc ial Studies 

Program, " mentions the s ocial studie s 
proj ect carried on under the auspice s  of 
the American C ouncil of Learned Socie 
tie s  and Educational S ervic e s  Incorpora
ted. This project is headed by Dr. Elting 
Moris on, profes s or of history at M .  I. T.  1 
and includes Profes sor Jerome Bruner I 
the Harvard psychologist. They are de
veloping a K- 12 program that will teach 
s ocial studies as a s ingle subject. They 
justify the s ingle subje ct approach on 
the s e  grounds : "History, s ociology, an
thropology, economics ,  and political sci
enc e  may for c onvenience be s e parated as 
academic dis cipline s but they all deal with 
a s ingle thing: the behavior of men in 
s ociety. Accordingly we propose  to teach 
them j ointly 1 not s e parately. " 

Perhaps the most stimulating chapter 
is the one just mentioned by Arne Bel
lack, dealing with the question of struc 
ture in the s ocial s cienc e s . Profe s s or 
Bellack c ontends that the· idea of the 
" t  tu. f I I  s rue r e  o knowledge a s  advanc ed by 
Jerome Bruner of Harvard holds interest-

- 2 7 -



ing pos s ibilitie s  for the social studies and 
could lead to s ome s ound curriculum pro
posals in the future o 

The s e  and other ideas pres ented in 
this stimulating book must be  c ons idered 
by us if we are to develop a s ocial studie s 
program that makes s ens e for our s chools . 
It is clear from this book that the leaders 
in this field feel  a s ens e of urgency that 
the s ocial studies must make a more vital 
and positive c ontribution .toward giving 
the student an understanding of the world 
that has meaning and order.  We can que s 
tion the ability, o r  even the pos s ibility of 
the public school doing thi s ,  but we should 
first look at our own s chools and ask what 
we are doing and if it isn 1t time for s ome 
change s .  A s ens e of urgency should als o 
characterize our conc ern ! 

"Like the other dis cipline s ,  history 
and the social s c ienc e s  are tools by 
which we organize the chaos of s ens e 
experienc e ,  and are thus emotionally 
satisfying to · mastero Like the other 
disciplines ,  too, they are either worth 
learning for 'the intellectual c ompeten
ce they bring- - or they are not worth 
learning at allo " - -Mayer, Where,  
When and Why- -Social StudieSin 
A merican Schools o 

"Three-fold contribution of S ocial Stu
dies to students : 1. Help every stu- · 
dent acquire as extensive a res ervoir 
of power knowledge as is  po s s ible for 
him. 2. Acquire the maximum facil
ity in us ing his reservoir of power 
knowledge for purpos e s  of critic al and 
constructive thinking. 3 .  Engender 
in every student the maximum will to 
act on the bas is of this knowledge and 
informed opinion. " - - John Haefner 
Addre s s  to National C ouncil of Social 
Studie s ,  195 9. 

make s c ienc e their faith and determinant 
of what is true and just. He recognizes 
the pos s ibility that s ome people may 
interpret all matters in the light of an Ab
s olute,  but he prefers to use analys e s  and 
theories to arrive at abs olute s "whos e 
beams , s o  to  s peak, may be focused in 
the Abs olute . ' ' 

Terminology us ed in the book is care
fully defined throughout, giving the read
er greater opportunity to grasp the 
thoughts expres s ed.  The Sc ienc es and the 
A rts cannot be read hastily and requires  
c onc entrati on of thought to be fully under
stood . Though much of what Profe s s or 
C as s idy says about the likene s s es and dif
ferenc e s  between the s c ienc e s  and the arts 
is helpful and informative , it nevertheles s  
lacks a true understanding of the world as 
we appr ehend it. Only when God has pre 
eminenc e in the lives of students can the 
goals for education be attained. 

# # # # 

Not until individual man rebels a
gainst mediocrity, s piritual illiteracy, 
and group subservienc e will our unique 
experiment of universal  education be
come onc e again a bright hope and pro
'mis e in A meric an life . 

- - Mortimer Smith 
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�The P lay ' s  
the Th i ng '  

Drama- -that most vital of the arts - 
has taken quite a beating in our Christian 
s chool system- - if, indeed,  it ever had 
much life at all. For a few d ecades we 've 
been content with putting drama "on the 
boardS I I largely Of the melodramatiC Or 
s entimentally moralizing variety: the 
"C lo s ed Door, " "Old Doc ,  " "In Old Vir
ginny ' 'stuff. 

Perhaps this "corn " is inevitable if 
interest in the dramatic arts gets badly 
subje gated to s ome financial motive ( ' 'w  el� 
it 1s  the ONLY chanc e the' senior class has 
to make s ome money for the annual c las s 
trip ! ") ,  or s ome anemic attempt at esprit 
de corps ( "The students EN JOY s o  much 
working together on such a big project ! ") ,  
or rationalizing the way out of  more sig
nific ant drama ( ' 'Besides , the audience s  
wouldn 't UNDERS TAND if • • •  ! ") , or the 

--rntrod�:�cing the d epartment editor: V ernon Boerman , 
A. B. Ca lvm Co llege , M.A.  Univ ersity of Michiga n, is a 
member o f  the English departm ent at l lliana Christian High, 
Lansing, I llinois. All manuscripts ,  suggestions, comments 
and idea s  for "The Arts" section of the Journa l are most wel
come and should b e  sent to him. 

TH E ARTS 

Departm ent Edi tor, Vernon Boerman* 

occasional well-intentioned but misdirect
ed echo of the 17th century Puritan ban in 
England ( "Live drama is WRONG, you 

") know. • 

And, alas , the drama which has re
mained as textbook / c las s room drama- 
usually Shakes peare, and maybe a bit of 
Ibs en--has fared little better. Typical 
student reaction is probably not a delight
ed bang, but a dis mayed whimper. 

Our non-idealistic , defeatist attitude 
toward high s chool drama s e ems �ost 
annoyingly inc onsistent.  In other areas , 
such as choral mus ic , we s ay, "The only 
way to develop a higher understanding and 
level of appreciation in both student body 
and constituency is to work with and DO 
better things ! " In mus ic , we go so  far as 
to "excus e " mediocre · performanc es ·of 
very fine things in order to expos e audi
enc e s  to and give students a chanc e to 
work with the BEST. Voicing a defens e 
of very fine mus ic , we use poet Brewing 's 
"glory of the imperfect " theory: the 
striving for the goal is more important 
than the attaining of it, providing the goal 
is the finest and most exc ellent one . If 
we used this same criterion in drama, 
Merchants of Venice would be sprouting 
everywhere ! 

There are (rejoic e ! )  s ome enc ourag
ing s igns· of vitality. The grapevine tells 
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of an exciting production of Rostand 's  
Cyrano De Bergerac last year at Holland 
Christian High, a pioneering pre s entation 
of Our Town at Unity C hristian High in 
1 9 6 2  and a notable staging of it at Illiana 
Christian High in 1 9 6 3 ,  a s ensitive Mira
cle Worker at Chicago Christian High in 

1 9 6 4, and others ,  hopefully. Who knows , 
before the end of this 1 9 6 4  Shakes peare 
anniversary year, s omeone may yet 
try • • • who knows ? 

Thre e  cheers , then, for tho s e  who 
are DOING s omething with s ignificant 
drama, on stage or off. S ome of the c re 
dit for the encouraging s igns belongs , no 

doubt, to the work being done at Calvin 
and other · s chools feeding our high s chool 
facultie s .  And don 't overlook either the 
impact of our best TV drama, as well as 

,;(/U!!i!i!!;;;,,,, , , ... , ,
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the occasional availability of fine live dra
ma for our more perc eptive students . 

And where do we go from here ? 
Let 's  talk with each other via the C EJ, 
and then be up and DOING. 

--

BA N T H E B A N D 
One of the most sacred of cows l roam

ing the pastures  of Christian edu�ation is 
that organization known as BAND . It ' s  
pres ent at all levels - -from the younge st 
toddler to his counterpart as a senior in 

1or is it really a holy bull ? 

- -L eroy Vandering 

college. BAND is big in our s chools . But 
there is no part of our educational theory 
and practic e which is more actually sus 
pect than BAND is . 

Now, let ' s  get s ome matters straight 

. .  
immediately. This attack is not against 
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the arts as a whole;  in fact, its major 
contention is that BAND is draining the 
resourc e s - - instructors ,  c ompetent stu
dents , money, facilities ,  time - - that 
should be channeled into other areas of 
the arts . And the s e  volleys are not aimed 
even toward mus ic ;  the study of mus ic in 
the c las sroom is exc ellent,  choir is a good 
thing and orchestra is not vulnerable to 
most of what I will have to s ay.  No, the 
culprit is BAND . Why ? BAND is neither 
Christian nor education. 

BAND would not become Christian by 
adding more of those  Ps alm adaptations 
or Hymn Medleys which mark the pious 
opening of many of their public conc e rts . 
Any BAND director will admit the extreme 
difficulty of finding adequate . program 
material (which should II}ake them suspi
cious , for if English Literature ,  or even 
vocal music,  did not have a s olid c ore of 
substantial repertoire,  d .;i s t i n c t  i v e l y 
C hristian as ·well as aesthetically good , 
objections would quickly be rais e d ) .  No, 
the ba,s ic rea s on why C hristian teachers 
and students should not be expending time , 

effort, and money into BAND is that it 
glorifie s the s e c ond- rate , it exalts the 
mediocre,  it thrives on the trivial and in
significant; it does not c ontribute to the 
distinctive education which should mark 
the Christian student and teacher. 

Neither is BAND educationally s ound . 
One could expos e the tremendous cost:  
s oundproofed rooms , · director 's salary, 
instruments (at least the large expensive 
one s ) ,  and the $ 4 0  each uniforms .  2 Cr, 
one c ould' dis cus s the pedagogical loos e
ne s s  of  a BAND s e s sion, a characteristic 
als o shared to s ome degree by s peech, 
phys ical education, and home economics 
clas s e s . Then there 1s  the sticky problem 
of C redit :  generally, administrators and 
most other instructors are against it, while 

2The fact that c oncientious Mothers 1 
C lubs or s ome such organization and not 
the s chool, pays the bill s�ill does not get 
at the heart of the problem :  Where is the 
effort, . time , and money being expended 
in Christian education ? 
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most BAND directors want it as a c lub, 
gentle or otherwis e ,  to hang over his stu
dents 1 heads (another one of the s e  sus pi
cious characteristic s - - s e e  what I meant 
by speaking earlier of "sus pect"?) BAND 
is fr equently now The Kingdom Unto It
self, like that of athletics ,  complete with 
fe eder system and ups etting s chedule s of 
other teachers ( "OUr vis iting BAND dir e c 
tor c an only be h e r e  from 10 : 15 - ll : 3 0- 
pleas e change your s chedule " ) .  E ach of 
the s e ,  and c ertainly the c ombination, is 
educationally uns ound . '· ' ' 

The thre e  reas ons , in varying kinds 
of emphas is and s ophisticat ion, I have 
been told by BAND dire ctors why BAND 
is a gqod. tbi1lg ·a.r e :  (l) 'Public schools have 
it, ( 2 )  Parents like it, and (3 ) Student s  
ne ed and / or want a n  outlet for their "tal
ents " now and lat e r .  Reasons 1 and 2 are 
completely unanswe rable ; I do not feel I 
could ever pos s e s s  enough acumen t o  
meet them o n  their own ground . But the 
last is most subtle and needs careful 
s c rutiny. This is the area of "valu e s ,  " 
cultural and aesthetic . I propos e there is 
an unexamined as sumption: It doesn 't 
·make much difference what medium the 
student choo s e s  or is enc ouraged to d e 
velop, just a s  long a s  he finds a n  outlet. 
Thus , the parental expe ctancy, urging, 
and s ometim es demand that a child 
develop his talent in music by playing a 
horn, is s imilar to the pi.ano syndrome 
of a generation ago. 

Or, "BAND gives the m  s omething for 
later on. " Haven 't you heard the moan : 
-----------------------, 
'Christian Educators Journal Assoc. 
Art Wyma, Business Manager 
64 East 48th Street 
Holland, Michigan 

1-----------------------� 

"Suzy 1s in college, now there stands her 
horn, " or "Johnny 1s married; what can he 
do with his drum ? " Precis ely. Only a 
very s mall perc entage c ontinue in their 
interest, for the s imple reas on that BAND 
is a dead- end . It requir e s  a group, and 
where is the group later on ?3 Or, what 
c ontribution does BAND make to the King
dom, either narrowly· or broadly c onc eiv
ed ? An occas ional rollicking trumpet trio 
at the Mis s ion Chapel. 4 · 

A final word, e s pe cially to thos e di
rectors who, having had top- notch mus ical 
training and interest, are a bit embarras ed 
to don the $ 6 0  uniform and make that 
1, 2,  3 , 4 beat.  Why not rebel ,? why not 
call the bluff on s pineles s administrators 
and doting par ents ? Pos e the question: If 
it doesn 1t make any differenc e what form 
of mus ic we have in our s chools , as long 
as it ' s  "Christian, " and popular, and can 
be baptized by us ing Christian tune s ,  why 
not suggest to your c ritic s an acc or:d.ion 
band or a harmonic a ens emble ? 

Obvious ly, this pre s entation is not 
unanswerable ; its very purpos e  is to 
s moke out the bandleaders and ad minis 
trators who fe el that BAND does not have 
to be vindicated. N ot only mus t  there be 
no obj ectionable �eas ons for its pre s ence , 
I?ut als o BAND, as well as any part of ed
ucation, must c ontribute pos itively to the 
total program. Needle s s  to say, I doubt 
that. So this artic le is really pleading : 
"Take me to your (BAND ) leader. " 

3 If a tea�her were e s pecially hired to 
work at all levels with students who write 
well, perhaps we 1d have s omething in the 
end for the Kingdom. 

· 4How about c onsidering the European 
way of having all mus ic organizations be 
a civic enterpris e ?  
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