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FROM ME TO THEE 
ad h d n · e u a • c g t a . 0 t A r o 
g r s 

I THE USES Of A CREED I 
Unless my ear to the ground is full of wax, 

it would seem that most Christian school teach
ers and principals agree that we do not have in 
writing a well-developed philosophy of education 
for the Christian school. By it they seem to 
mean that there is not a body of literature to 
which they can turn with the e::v:pectation of re
ceiving substantial help in the making of the 
thousand and one educational decisions that are 
thrust upon them by the events of the day and 
week. While the literature contains scores of 
hortatory moral preachments, 1 and a number 
of theological treatises, 2 and even several ex
ploratory documents on general aims and pur
poses, 

3 
these have not appreciably helped the 

practicing educator to make explicit to himself 
or others the connections between his religious 
commitment and the specific decisions he makes 
on content, methodology, or general school 
policy. 

All this is not to say that be receives no help 
from the literature on the Christian school. The 
moral preachments have often inspired him to 
greater effort, the theological treatises have of
ten given him the assurance that there is sound 
theology behind his efforts, and the exploratory 
statements have for some expressed our com
mon aims and assumptions about the child and 
the school. 

However, granted the usefulness of all this, 
what is thus far lacking in the literature is a 
serious and systematic attempt to relate theology 

to specific school practices, or religious aims 
to specific positions taken on controversial edu
cational issues. And yet, unle'ss I am thorough.
ly mistaken in reading the mind of the Christian 
school educator, what he wants most desperate
ly to know better is the connections between 
specific items in his theology or world-view 
and one or more of the alternatives that face 
him at every turn in his school day. What text
book should he choose out of what is perhaps a 
bewildering array? Should he practice or pre
vent corporal punishment? Should he favor or 
fight movements to seek government support of 
private schools? Should he agitate for or against 
a student council with real decision-making 
powers in his school? Should he choose Huckle
berry Finn or The Red Badge of Courage as a 
novel to be taught in the ninth grade? Should he 

support, teach against, or ignore racial apar
theid at home or abroad? These are but illus
trative of the choices that constitute the warp 
and woof of the educator's working day, and of
ten his nights. If he reads one or more profes

sional education journals or books on curriculum 

he sharpens considerably his grasp of the al

ternatives, and sometimes simply heightens his 

confusion about what he believes. Thus, both 

his day-to-day experience and his reading in ed

ucation serve to sharpen his awareness of both 

the range and depth of the choices that shape any 

educational enterprise. They jar him loose 

1
See the convention speeches of any ten 

years as published in the NUCS Annual. 

2 See, for examples, Sections I and I I of 
Fundamentals of Christian Education, edited by 
C. Jaarsma (Wm. B. Eerdmans, Grand Rapids, 
1953) 0 

3 
See "Toward a Philosophy of Christian 

Education," containing statements by Drs, C, 
Jaarsma and J, L .  De Beer, and published by 
NUCS, 1953 and 1958, 



from any c ompla c e n c y  into which he may have 
fallen ,  

On the one hand his  exp e r ience  and his  
r e ading in educat ion p r e s ent him w ith alt e rna 
tive s ,  On the other hand the lit e ratu r e  on the 
C h r i s t ian s chool g ive s him ma inly the olog ic al 

b e liefs and br oad g eneralization s ,  T he lit e r a 
ture d o e s  not help him r e late t he s e  two influ 
enc e s  in his thinking . He p e rhap s c ould b e  c o n 
tent with t h i s  s tate  of affai r s  w e r e  it n o t  that 
from pulpit and platform he is c ons tantly t old 
and taught that his  r e lig ion is r e levant to all 
a r e a s  of life , as w e ll as that the C h r i s t ian s chool 
i s  d i s t inc t ive b e c au s e  it i s  a c onc r e t e  manife s 
tation of a r e lig iou s  c ommitment, It i s  this 

thir d influenc e on h i s  thinking that make s him 
unc omfortable in the p r e s ence  of  the othe r two. 

It would s e e m  that what we need i s  not mo r e  
p r e achment s from p r e ache r s  o r  ' philo s ophy' 

from philo s ophe r s ,  but formu lations from fir ing 
line e du c at o r s , tho s e  who teach in the C hr i s t ian 
day s chool ,  T he lac k  of lit e r atu r e  which t r an s 
lat e s  theolog ical  p o s ition s  into e duc ational pol 
i c i e s may be due s imply t o  the fac t  that the v a s t  
maj o r ity of t h e  w r iting s about t h e  C hr i s tian 
s chool w e r e  p r oduc e d  by tho s e  who w e r e  not 
practic ing e ducato r s . T he g ap be twe en the ology 
and e du c ational policy ( in our w r it ing )  will not 
be c lo s e ,ti until  te ache r s the ms e lve s c ommit the ir  
p e r c eptions to p r int . T hey a r e  the best  e qu ipped 
to build c lear b r id g e s b e tw e e n  polic i e s  and phi l 
o s ophy, having s ome training a n d  expe r ie n c e  in 
both , 

I have a r g u e d  e l s ewhe r e 4 t hat this e ffort  
s hould take the form of building an " e ducat ional 
c r e e d , " T h i s  would exhibit many of the charac 
t e r i s tic s of our chu r ch c r e e d s ,  w ith the maj o r  

d iffe rence  be ing that t h e  foc al po int of  e ac h  ma 
j o r  it e m  would b e  a live e ducational i s sue , with 
s ome fairly clea rcut e ducational policy b e ing 
both d e fine d  and d e fend e d .  

S e v e r a l  featu r e s would b e  ind e s pens able if 
it is to be an impr ove ment ove r what we have . 
Each maj o r  item , or " A r t i c le " ( C f .  B e lgic  C on 
fe s s ion) , o r  "C anon" (C f.  C anons o f  Dort) w ould 

c ontain, and in the following o r de r :  (1) a s tate 
ment of s ome e ducational p r a ct i c e , whe the r a 
curr iculum emphas i s , admini s t r ative policy,  or  
what , with a c ompanion s tatement of what edu 
c ati onal policy i s  be ing r e j e c t e d  thereby , 

( 2) a s tatement of the theolog ical  c onc e pt ( 3) 
which s upport  s u c h  a p r a c t i c e  or e mpha s i s , a 
long w ith what the olog ical e r r o r s  a r e  implic it 
in the e du c ational practice  r e j e c t e d .  

(3) a s tatement o f  the B iblic al  event s , e vi 
denc e s ,  " p r oof t ext s , "  which g ive c le a r cut B ib 
lical g r ound ing t o  the the olog ical  conc epts  and 
the e du cational practice . ( He r e  much of  the 

w o r k  may alr e ady b e  d one for us in the chu r ch 
c r e e d s , )  

The t ime i s  not yet  r ip e ,  I jud g e ,  for any 
" S ynod s of D o r t "  to p r oduc e s uch an educat ional 
" C anons of  ; , , " ,  nor do we have , as yet , a 
p e d a gogic Guido D e  B r e s  to  w r it e ,  s ing lehand 
edly,  for u s  a " ,  , . C onfe s s ion , " N e ithe r of 
the s e  c an happen unt il w e  educat o r s  have s e a r c h 
e d  o u t  s y s t e matic ally tho s e  point s at which

. 
our 

the olo g y  cut s mo s t c leanly into educat ional que s 
tion s ,  

T h e  Journal i s  the pla c e  for thi s s ys te matic 

s e a r c hing out p r o c e s s  t o  be  r e c o rd e d ,  In this 

year a b e g inning ha s been mad e , In thi s s p e c ial 

" d ebate i s s ue "  ou r w r it e r s  w e r e  ins t ructed  to 

deal with live cur r iculum is s u e s  in a d e finite 

pro and con manne r ,  and t o  de fend the ir po s i 

tions the olog ic ally . The c a r e ful r e ad e r  will note 

that s ev e r a l  have s u c c e e d e d  in doing jus t that . 

Hopefully ,  this e mpha s is , but not ne c e s s ar i ly 

this  for mat , can be pu r s ue d  in the futu r e . 

U nle s s  the " C h r i s tian" d imens ion of our 
s hoptalk is cons i s t e nt ly and explic itly fo s te r e d ,  
t h i s  j ou rnal will d e t e r iorate  into j u s t  anothe r 
Educ ation rag , w ith its  pag e s  full of b land sum-. 
mar ie s  of t r e nd s ,  and/ o r  the outpou r ing s of the 
vo cal g r ipe r s  and snip e r s  in our mid s t .  W e  

ne e d  all kind s o f  wr it ing i n  thi s j ou rnal, but what 
the C h r i s t ian School Movement mo s t  d e s p e rately 
ne e d s  a r e  tho s e  w r it ing s which r e ve a l  s en s it iv 
ity t o  educat iona l i s s u e s  in which our the olog y 
i s  at s take , 

L e t  u s ,  the n,  b e g in to  build ou r d e e d s into 
c r e e d s , 

D . O .  

4
The R o o t s  o f  t h e  C alvinis tic Day S chool 

Movement,  G rand Rapid s :  C alvin C olle g e  Mono 
g r aph S e r ie s ,  1963, pp, 28ff, 
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Department editor, 
Sam Greydanus 

TH£ COnTROVfRSIAL CLASSROOm 
One of the most challenging problems that 

faces teachers is, "How shall I handle contro
versial issues in the classroom? " Some of 
these issues do not touch the lives of the stu
dents im�ediately and can be handled more or 
less objectively. ("Was the American Revolu
tion justified? " or "Should President Truman 
have dismissed General Mac Arthur? ") 

Other matters of a controversial nature are 
more difficult to handle because they are fraught 
with emotional aspects. They touch the life of 
the student directly and he becomes personally 
involved. Consequently, a cool dispassionate 
approach becomes well nigh impossible. The 
is sue of racial understanding is such a problem, 
Any mention of this subject reveals deep feel
ings and prejudices which militate against clear 
thinking and understanding. 

The teacher then is faced with the question 
whether he will open his c_lass to a discussion 
o£ this problem•at all, The easiest decision one 
can make is to say, "Since we cannot discuss 

6 

-- Kathryn Schu r inga * 

this matter calmly and sanely, we are not go
ing to talk about it at all," or "This subject does 
not pertain to our lesson for today. Now we will 
discuss the impeachment of President Johnson, 
We will talk about Selma some other time. " I 
have resorted to both of these ruses from time 
to time and each time have felt guilty of coward
ly evasion. Part of my problem was that I my
self became emotionally involved. My difficul
ty was to meet passion with impassiveness, to 
meet extremism with moderation rather than 
extremism, to meet deep seated prejudice with 
cool socratic questioning rather than tirade. 

This year I decided that evasion of racial 
issues was no longer possible. Living at a time 
of social revolution, I had to help my students 
analyze this revolution, understand it. I had to 
make an effort to have them make this area of 
their thinking relative to their concepts of 

*
Kathryn S chu r ing a ,  M . A . , i s  a me mb e r  of 

the faculty at Illiana Chris tian High S chool, Lan
s in g ,  Illinois . 



C hr i s t ianit y .  I had to b r ing a ll
.

of my s kill  a s  a 
t e a che r t o  b e a r  upon the s e  d i s c u s s ions in o r d e r  

t o  break thr ough a wall  of  p r e jud i c e .  

At time s I h a d  to  be forthr ight i n  my ap 
p r o a c h .  A s tudent rai s e d  h i s  hand and sa id , 
" W hat d o  you think of  the s e  ne g r oe s  ( they have 
learned  that ' ni g g e r s ' is not tole r at e d) s t irr ing 
up all that t r ouble in Alabama ? II  "Yea ,  this 
Martin Luthe r King - - all he want s is to  make 
t r oub le , " anothe r s aid . T he r e  it was- - out in 
the op e n .  I took a d e e p  b r e ath , r ose from my 
chair and fac ed my c la s s of  thirty junio r s ,  many 
of  them p r oducts of  hom e s  that had move d to  the 
s ubu rbs  to  e s c ape an ad vanc ing c olo r line in the 
c it y .  F o r  forty m inutes I atte mpted  c almly to 
g e t  my s tu d e nt s  to  und e r s ta nd just what the ne 

g r o e s want , the natu r e  of the non - violent move 
ment ,  the purp o s e  of  fr e e dom ma r ches.  C on 
s tant ly I att empt e d  t o  s t e e r  away from the old 
c liche s that n e g r o e s .a r e d irty,  la z y ,  stup i d ,  un 
t r u s tworthy . At the end of the p e r iod one boy 
ling e r e d  and s aid to  me , "How does it fe e l  t o  
s tand a lone ? "  I fe lt c lean insid e .  Whethe r o r  
n o t  I h a d  b r oken a c hink i n  a n y  wall  of prejudic e ,  

I h a d  t r ie d . M y  s tud ents had he ard me;  I would 
c ont inu e to  t r y .  But the next day whe n there was 
an e ffort  to r e open the s ubje c t ,  I sa i d ,  " N o , we 

have talked enough for a t ime . N ow do some 
thinking about it . " 

At time s I have int r odu c e d  the subje c t  of 
r a c ia l  und e r s tand ing ind ire c tly or subt ly. In 
d i s c u s sing the Sup r e me C ourt d e c ision in Munn 
ve r s u s  Illinois in 1876: 

. • .  When the r e fore one devotes his p ro
pe rty to  a u s e  in which the public  has an in-

te r e s t  • • .  (he) must s ubmit to  be c ontrol 
le d by the public for the c ommon g ood • • . •  

··dd·· .. 
.. 

I mention e d  that thi s  w ould app ly not only to  
ra ilroad s ,  but to r e s t aurants in s e tt ing up health 
stand a r d s , to hotels for safe t y  s tandar d s ,  e tc.  
I c aught the  light in  one  stud ent ' s  eye be fore his  
hand went up and he a s ke d  the qu e s t ion I was 
hoping some one would ask, "Is that why the 
g overnment c an pass op en o c cupanc y laws and 
r e qu ire that restaurant s  se rve n e g roes? " He 
had c aught the implic at ion and the d o or was open 
for a d iscussion of the l e g a l  basis for non - se 
g re g at i on laws. 

T h e re are many fa c e ts to the p r obl e m  of 
r a c ial  und e rstand ing . An opportunity to  d i s c u s s  
t h e  matt e r  from the p o int of  view o f  the re lat iv 
ity o f  fr e e dom pr'e sent e d  itse lf rather unexpe c 
t e d ly one day . Our c lass d iscussion c e ntere d  
around Pre sid ent Hoove r' s c ampaign spee ch de 
live r e d  in Mad ison Square G ard e n, Oc tobe r 22, 
1928, in whi ch he laud e d  the princ iple of d e c e n 
traliz e d  se lf - g ove rnment for Americ a .  T he 
que stion w e  c ons id e re d  was " Do e s  c e ntraliz e d  

g ove rnme nt de s troy libe rty? D o  we have less 
fre e d om today than the American people had 

p rior to the 1930's?" One boy thought that we 
did and g ave as an example  of the limitation of 
our fre e d o m  the C ivil Rights Bill! T he d o or 
was ag ain op en to d iscuss the race qu e stion , 
this t ime from the point of view that all fre edom, 
all liberty is re lat ive ; not absolute . We brou ght 
out the ax iom that th e re is an invisible line c ir
cumsc ribing every man ' s  libe rty in a d e mocratic 
st at e ;  one man ' s  fre e d om e nd s  where another 
man' s be g ins. 

Among the fa culty me mbe rs at our school 
the re were others who share d my c onc e rn about I the hard c o r e  of pre ju d i c e  evid e nt among our 
stu d e nts. We d isc usse d the possibi lity of se 
curing a sp e a ke r who c ould d isc uss rac ia l  re la
tions w ith d iploma c y  and c onvi ction , One day 
we hear'd that a loc a l  C hrist ian Re form e d  min 
ist e r  had be en to S e lma , had marc he d .  Here 
was an opportunity to se cure an eye w itness ac

c ount . S o  R e ve re nd Pe t e r  Huiner was invit ed 
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t o  talk in chap e l  about the s ignificanc e of  his  
expe rienc e .  W a lking thr ough the halls , p a s s ing 
among the s tudents  as they s t ood a r ound aft e r  
chap e l ,  I hea r d  the c omment s " I  felt  like walking 
out , " " If I had be en d own the r e  I would have 
thr own r o c k s . "  

In s p ite  of this , I fe lt a b r e akthr ough had 
b e e n  mad e . During the r e maind e r  of  the day 
my s tud ents  in s is t e d  on talking about S e lma, and 
an inc r e a s ing numbe r of  voic e s  w e r e  r a i s e d  in 

s ympathy and und e r s t and ing o f  the ne g r oe s 1 

fr e e d om move me nt . In one c la s s the qu e s t ion 
was as ked in all s inc e r ity,  " M i s s Schu r in g a ,  d o  

you think t h e  facu lty s hould hav e g one t o  Ala 
bama to  mar ch ? " My ans w e r  w a s , " N ot unle s s  
the bu r d e n  on the ir  c ons c ience  i s  s o  g r e at that 
they c ould not do othe rwis e . " " D o  you fe e l  that 

you s hould mar ch ? " " N o , " I r e p lie d ,  " the bur
den on my c ons c ienc e i s  g r e a t ,  but I fe e l  my 
mis s ion is r ight he r e . If by the e nd of thi s year 
I s hall  have s u c ce e d e d  in s ome s ma ll way in 
b r e aking d own p r e jud ice and c r e ating und e r 
s tand ing , then the bur d e n  w ill be  e a s e d  a little . "  

A s  C h r i s tian teache r s  we may not be s ilent 
on the i s s ue of rac e re lations , we mu s t  w o r k  
fo r und e r s tand ing , we mu s t  march--in our 
c l a s s r o o m s . 

"H E A R D  I N  H A L L S " 

Our cartoonist is l\1r. Robert A. Jensen, B. F. A. and 
M.F.A., Ohio University, who draws under the name of 
··Robin. " He is presently instructor of art at Calvin Col
lege and is teaching art in grades 4, 5, 6 at Seymour 
Christian School, Grand Rapids. The periodicals in 
which his cartoons have appeared include Friends, One, 
Scope, Classmate, Motive, Youth, His, Eternity, and 
\Vriters Digest. 
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QUOTABLE 

If it b e  obj e c t e d  that w ith many s tu
dent s  not the c ap a c ity to  le arn but the in
c lination is lac kin g ,  and to  c omp e l  the s e  
again s t  the i r  w ill i s  a s  unp l e a s ant a s  i t  i s  
u s ele s s ,  I ans w e r :  In the s e  c a s e s  the ex
t e r nal di s t ra c tion mu s t  fir s t  be r e moved; 
natu r e  w ill then a s s e rt i t s elf w ith it s o r i 
g inal vig o r ,  and the d e s i r e  for know l e d g e 
w i ll onc e  mor e b e  appar e nt .  But how 
many of  tho s e  who und e rtake to educ at e 
the young app r e c iat e the n e c e s s ity of fi r s t  
t e a ching the m how t o  a c quir e know l e dg e ?  
T he turne r s hap e s  a blo c k  of w ood w ith 
h i s  ax b e fo r e  he  turns i t ;  the blacks mith 
he at s i r on b e f o r e  he hamm e r s  it; the 
c lothw e ave r ,  b e fo r e  he s p in s  his w o ol, 
fi r s t  c le ans , w a s he s .  c a r d s ,  and fulls it ; 
the shoe make r ,  b e f o r e  he s ew s  th e s ho e ,  
p r epar e s ,  s hap e s ,  and smooths the le ath 
e r ;  but w ho. I a s k, eve r thinks it ne c e s 
s ar y  that the teache r. in the s ame w ay,  
make hi s pup ils eag e r  fo r info r mation ? 
T eache r s  almo s t  invar iably take the i r  
pupils a s  the y  find the m ;  they tu r n  them, 
b e at the m ,  c a r d  the m ,  c o mb them, d r ill 
the m  int o c ertain fo r m s , and exp e c t  th e m  
to  b e c ome a finis h e d  and poli s h e d  p r odu c t ;  

and if  t h e  r e s ult d o e s  not c ome u p  to  the i r  
exp e ctations (and I a s k  you how could it ? )  
they a r e  indignant , ang ry, and fu r i ou s .  
And y e t  w e  ·ar e  s u rp r i s e d  that s om e men 
s h r ink and r e c oil  fr om such a s ys te m. 
F a r  m o r e  it i s  matt e r  for s u rp r i s e that 
anyone ,c an endu r e  it at all.  

- -J ohn Amos C omeniu s  
(1592-1670) 

T he s e c r et of e duc ation lie s in r e -
s p e c t ing the pupil.  - - E me r s on 

T he a c qu i s it ion of  knowle d g e d ep end s 
on the w ill to  learn,  and this c annot b e  
fo r c e d .  - -Quint ilian 
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A TRIBUTE 
He was a man of boundless energy. 

One year ago I had the privilege of making 
a school visiting tour of Eastern Christian 
Schools with him. The schedule called 
for all day visits to schools, afternoon 
meetings with teachers, and evening meet
ings with school boards. Sometimes this 
routine was followed by a two or three 
hundred mile drive and another day of the 
same routine. After two or three of these 
energy-absorbing days I was often ready 
for sleep, but Mr. Yff always had residual 
energy for a walk, a review of his notes, 
or for beginning a report of the day's ac
tivities. 

Mr. Nick Yff retained his youthful 
outlook throughout his career as an ad
ministrator. Children loved him. One 
colleague described his magic with child
ren as a Pied Piper quality. He reported 
that whenever Mr. Yff appeared on the 
playground swarms of little children were 
sure to be present around him. 

Few ever find a cause which can so 
absorb their whole being as Christian ed
ucation absorbed Mr. Yff. As a teacher, 
a writer, an administrator, and as a tire
less participant in all activities related to 
Christian education, he reflected this 
great absorption to the cause. 

He was a leading advocate and a pri
mary motivator in establishing the Chris
tian Educators Journal. Until this year he 
served as business manager of this publi
cation and still retained his position on the 
Board at the time of his passing. We of 
the Christian Educators Journal Board .ioin 
with all other friends of Christian educa
tion to pay tribute to our departed colleague 
and friend. While we mourn, the angels 
join in joyful chorus. Mr. Nicholas Yff is 
1n a new, a heavenly home and we are left 
to carry on the work he began. 

Philip Elve 
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LETTER TO THE EDITOR 

D e a r  E dit o r :  

T h i s  i s  i n  r e ply to  the p r ovoc ative " Money 
Is  the R o ot , , o o 11 article in the W inte r  C EJ o o o. 

T he author  has c o nvinc e d  me that almo s t  
all of  our c on s t itue nt s a r e  able t o  pay c on s i 
d e r ably mor e  t o  maintain a p r ivat e s chool  
s y s t e m ,  p e rhap s by s omething no mor e  s a c r i 
ficial  than d r iving a n  o ld e r  c a r  o r  living i n  a 
mo r e  mod e s t  hou s eo 

But I do  not look for  the s a lary s ituation to  
imp r ove a g r eat d e a l  und e r  ou r p r e s ent s e mi 
c ajo ling , s e m i - b e g g ing financ ial  s t ructu r e s ,  
Pe rhaps the s oone r ou r schools c an have the i r  
d e m o c r atic  fair s ha r e  of  tax support  fo r e du c a
tion the s oone r will  s ala r ie s  s ignific antly im
p r oveo 

U ntil that t im e ,  o r  a s  an alte rnativ e ,  I have 
a s ug g e s tion,  a pipe d r eam w ith whi c h  I o c c a
s ionally mu s e o It i s  " foolis hly unw o r kabl e ,  11 

and " impractic al" and all the othe r lab els g iven 
to any s cheme c ounte r t o  the s tatu s qu o ,  but 
he r e  goe s :  I w ould like my salary each y e a r  to  
b e  s irnp ly the  AVERAG E of my c onst ituency' s 
inc omeo ( N e gate and di s r e g a r d, fo r the mo 

me nt , my $ 20, 000 inve s tment of t ime and 
money for an Ao Bo and MoAo, and als o a s s u1ne 
for the mome nt that n•y lab o r  c a r r i e s  no p r o -

portiona.tely highe r p r i c e  tag than the p r o ve r 
bial  d itch - d igg e ro )  T hu s ,  le t my inc ome have 
e mp athy w ith my s chool  c ommunity by shar ing 
it s p r o s p e r ity,  and pulling in the b e lt in the lean 
s e a s on ,  

T o  e ffe c t  such a d r e am- s c he m e ,  let  tuition 
be  adju s t e d  for each s tu d ent on the b a s i s  o f  fa
mily e c onomic p r o s p e r ity,  p e rhap s in p r op o r 
tion to the amount of  taxab le inc ome of the p r e 
c e e ding ye aro (And why w ouldn' t p r ofe s s ing 

C h r i s tians b e  able to  handle  thi s  hone s tly and 
c onfid entially ? ) T hu s , when the lo c al s hop 
ke e p e r  make s $ 14, 000 a yea r ,  let  h i s  tuition 

be p e rhap s t r iple that of  the p r eviou s y e a r ,  
w h e n  h e  mad e  bar ely $ 5 ,  OOOo 

Such a r e lative and s li d ing tuition and s chool 
financ ing s ch e me ,  although knotty and d iffi
cult to imple ment,  w ould ,  I fe el, have fa r mor e  
r o oting i n  New T e s tament t e aching s a n d  ethi c s  
than ou r p r e s ent practic e s  o And earning the 
ave r a g e  of  my loc al c on s t itu enc y ' s inc ome 
w ould p r ovide me s ome p le a s ant s u r p r i s e s  a s  
w e ll, 

V e rnon J o B oe rman 
Illiana C h r i s tian High 
Lan s ing , Illino i s  

----------------------------

CHILDRE N ' S  LOG IC : 

Pup ils  in an e l e me nta r y  s chool c la s s c ame 
up w ith the s e  health rule s : 

l o When you a r e  s ic k  in b e d  you s houldn' t  
b e  u p  and running ar oundo 

2 o Don' t eat unlab e le d  c an s . 

3, You should s tay ins id e  aft e r  a c old s o  
your body c an put out the g e r ms . 

- -Bellflow e r ,  C alifornia 
1 1  S c hools R eport" 

-----------------------------· 

Stat e s  s hould s p e n d  money and effo rt  on this 
g r eat all-und e r lying matt e r  of s p i ritual e du c a 
tion as the y  have hithe rto s p ent them on b e at 
ing and d e s t r oy ing each oth e r ,  

- - J ohn G alsw o rthy 

You w ould p r obably be ala r m e d ,  and r ightly 
so , to  s e e  you r  d o c to r ,  lawye r ,  o r  dent is t  
w o r king on the s id e  t o  make ends  me et, It i s  
ju s t  one o f  tho s e  thing s which should not happ e n .  
W he n  a t e acher i s  fo r c e d  by e c onomic ne c e s s ity 
to take on unrelate d  ta s ks , it is a d r ain on his  
energ y  and a dis s e rvic e  to  h i s  s tud ent s and the  
t otal c ommunity ,  A t i r e d  t e acher i s  no barg ain;  
n e ithe r is a w o r r i e d  one • • • •  

- -from a pamphlet pub
li s h e d  by the National A s
s o c iation of Manufac tu r e r s  
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E D I T O R I A L : 

It has  always b e e n  a bas ic tenet  of C h r i s t ian 

e du c at ional philo s ophy that eve r y  a r e a  in the 
cur r icula of d ay s chools is s ubje c t  to a C h r i s t ian 
app r o a c h  and c an d e m on s t r at e  C h r i s t ian p r inc i 
ple s inhe r e nt in the s e  a r e a s . T h i s  i s  in ag r e e 
ment w ith the C alvini s tic  i d e a  that the C hr i s t ian 
r e lig ion mu s t  p e rvade e v e r y  a s p e c t  of human 
exp e r ie nc e . 

It ha s b e e n  in the a r e a  of mathe matic s that 
pr obably the g r e at e s t  d ifficult i e s  have a r i s en in 
the imple m e ntation of C h r i s t ian p r in c iple s .  T hi s  
i s  n o t  to s ay that C h r i s t ian t e a c he r s  have b e e n  

unable to  t e a ch mathematic s i n  a uniquely C h r i s 
tian way and s o  to d e mon s t r at e  the ne c e s s ity of 
it s p r e s enc e in C h r i s tian s chool c u r r icula .  

Rathe r ,  it may b e  true that fewe r opportunitie s 
ar i s e  in mathe mat ic s t o  be  expli c it in the d e m 
ons t r at ion o f  C h r i s t ian p r inciple s . 

T he new mathe matic s  ha s b e e n  ad opt e d  by 
many of our s c hools . T he que s t ions now a r i s e ,  
" I s the new math qett e r  s u i t e d  for the imple men 
tation of C h r i s t ian p r inc iple s ?  O r ,  i s  the r e  

little i n  the n e w  math which make s i t  m o r e  o r  
le s s  advanta g e ou s  f o r  thi s purpo s e ? " 

In thi s  i s  s u e  of the J ou r nal, two expe r ienc e d  
C hr i s t ian e du c at o r s  p r e s e nt d iffe r ent vie w s  in 
the d i s c u s s ion of this  p r oblem. It is hoped that 
the two art icle s  he r e  p r e s ent e d  w ill s t imulate 
thought and fu rthe r d i s c u s s ion on this  b a s ic que s 
t ion. 

*D r .  Z w i e r  is a m e mb e r  of the D ep artment 
of Math e mat i c s of C alvin C olle g e.  H e  r e c e ived 
the Ph . D .  in math e matic s from Pur due Unive r
s ity in 1960. Prior to  taking h i s  p r e s ent p o s i
tion at C alvin C olle g e ,  h e  taught for five ye ar s 
at G r and R ap i d s  C h r i s tian H igh School. 

SCIENCE· 
MATH 

D epartiT)ent e d ito r ,  
Rog e r  B ratt 

A Symposium 
on Modern 
Mathematics--Part 1 

-- Paul Z w i e r  * 

I s hall take the p o s ition that the new mathe 
matic s p r e s ents  a unique c halleng e in the C h r i s 
tian mathe matic s cla s s room and that it i s  bett e r  
s u it e d  t o  the g oals of mathe matic s ins t ruc tion in 
the C hr i s t ian s chool than the trad it ional mate r 

ials . I d o  not s a y  that the mat e r ials of the new 
mathemat i c s are int r ins ic ally C h r i s tian and 
that the y  mu s t  be  u s e d  in our s chools . I am 

m e r e ly s aying that the s e  new mat e r ials can help 
c r e ate  a c limate in our mathemat ic s c la s s r oo m s  

which w ill be c ons i s tent with our g oals and which 
may be  an aid in a c c ompli s hing the m .  

BASIC THE O LOGIC A L  C ONSIDERAT IONS 

l ,  G od ha s not hid Hims e lf from man, but has 

r e ve ale d Hims e lf in H i s  c r e ation,  in His S on and 

in His W o rd.  T h i s  r e ve lation has opened the 
way for man to know G od ,  to w o r s hip Him and to 
live in c o m munion w ith Him . 

2. In e a c h  a s p e c t  of G od ' s  c r e ation the r e  a r e  
evidenc e s  o f  G od ' s  pow e r  a n d  maje s t y .  

3 .  G od has c r e at e d  m a n  i n  H i s  o w n  ima g e  in 

" t rue knowle d g e , r ight e ou s ne s s ,  and holine s s , " 
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a sp,i r itual be ing , r at ional ,  m o r a l  and immo r -
1 

tal . Man is thus c apable of this c o mmunion 
w ith G od and is endowed w ith the c apac ity t o  in 
vestigate  the unive r se in which h e  live s and " to 
subdue it , "  

4. T hough sin has d ist o r t e d  c r e at ion and has 
c l oud e d  the imag e of G od in man, through C h r ist 
the ima g e  is r e st o r e d  and the r e d e e me d  man is 
again to have c ommunion with Him . 

5. F o r  the r e d e e m ed c r e ature g en e ral  r eve la 
tion and spe c ia l  r e v e lation a r e  c omple menta r y ;  
g e ne ral  r e ve lat ion " p r omotes a p r ope r und e r 
standing o f  sp e c ial  r e v e lation, " while sp e c ia l  
r e ve lat ion c o r r e c ts a n d  int e r p r e ts t ruths which 
are g a the r e d  from g ene r a l  r e ve lat ion in o r d e r  
t o  illumine man s o  that h e  c an onc e mo r e  r e ad 
the handw r it ing of  G od in natu r e . 112 

Some r e levant stat e m e nts about C hr ist ian 
e d u c ation: 

1. In C h r ist ian educ ation,  the matu r ing C h r is 
t ian ' s p e r sonality i s  fo r m e d  and mold e d ,  so that 
a liv ing int imate r e lat ionship w ith C h r ist may 
be fost e r e d , T his r e lat ionship is e n r iche d and 
st imulated  by a stud y  of G od ' s  c r e at ion . 

2 .  In C h r ist ian e d u c at ion the matu r ing C h r is 
t ian p e r sonality i s  t r aine d t o  funct ion e ffe c t ive 
ly as a c itiz en of the kin g d om of G od m a sinful 
w o r ld , 

3, No a r e a  of study in the sc hool  is ex e mpt 

from c ont r ibut ing to  the fu ll deve lopment of  the 
C h r ist ian p e r sonality, In each a r e a  G od is the 
o r ig inat o r  of  the o r d e r lin e ss and the patt e r n  and 
the int e r nal  c onsistency is d e r iv e d  from Him and 
r e ve als Him in his w o r ks ,  F a c t s  a r e  inte r 
p r e t e d  and applie d ,  and app r e c iat ion is cult iva 
t e d ,  and all  of this is c a r r ied  out in the C h r is 
t ian p e r sp e c t ive . 

4. The C hr ist ian t e a c h e r  is the p r imary int e r 
p r e t e r to  the stud e nt ,  and explic itly o r  impli 
c itly the int e r p r e tation is made by his attitudes 
t owa r d  the  subje c t  matt e r  and by his d ay-by-day 
handling of it . The mat e r ials use d in the c lass 
r o om a r e  a se c ondary inte r p r e t e r  a n d  henc e a r e  
imp o r tant also . 

5. The c onta c t  of a young p e r son with a d isc i 
pl ine ( in c ontr ast t o  a skill) p r ovid e s  and e xc e l 
lent se tting fo r C h r istian e duc ation t o  take pla c e  
sin c e  i n  a d isc ipline o n e  se e ks st ructur e ,  o rd e r ,  

and unity and in a d isc ipline one d e ve lops unique 
t e c hniqu e s  fo r the formulation and . solut ion of  
p r oblems .  

6, Chr ist ian educat ion must be  exc e llent; it 
must be faithful in its p r e sent ation of a d is 
c ipline , showing i t s  pow e r  a n d  limitati ons , A l l  

1 L. B e r khof,  Manual  of R e fo r m e d  D o c t r ine,  
p .  129. 

2 . 
Ibld . '  p .  32, 

mat e r ials use d in the c lassr oom must b e  exc e l 
lent , c a r e fully w r itten,  and c o r r e ct . 

7. C hr istian educ ation must p r epa r e  the stu 
d e nt to  m e e t  th,e ne e ds of today . 

S ome r e levant statements on the ne ·w math 
ematics:  

1 .  It  se e ks to p r e sent mathematics as mo r e  

than a skill  c onsist ing o f  op e r at ion p r o c e du r e s  

and p r oble m-so lving t r i c ks, but as a d isc ipline 

w ith basic unity and st ructu r e .  
2 .  It se e ks t o  d eve lop und e r stand ing of  t h e  un 

d e r lying natur e of c omputational  alg o r ithms and 
se e ks to g ive insight into the i r  " why" and 
" whe r e fo r e s .  11 

3, Although it e mp loys a w e ll -balan c e d  d ie t  of 
the intuitive  and the d e d u c t ive , it does pay mo r e  
attent ion t o  the d e du c t ive natu r e  of  mathe matics 
than the  t r ad itional mathe mat i c s .  

4. I t  p o r t r ays mathe matics as an exc it ing , a 
live disc ipline , i n  which the ind ividual stud ent 
c r e at ive ly part i c ipates and d isc ove r s  r e lation 
ships, patte rns, and o r d e r .  

5. It is c o r r e c t  and up t o  date , e mbodying 
some of the m o r e  r e c ent d isc ov e r ie s  and c on 
t a ining topics m o r e  r e le vant t o  this mode rn ag e .  

6. It se e ks to d e ve lop a t e r m inology which is 
c ons is t ent and which c an be applied at all lev e ls 
of m athemat ical  matu rat ion . 

C onc lusions: 
1 .  S in c e  G od sp e aks t o  us thr ough His w o r ks 

and sin c e  the w o r ld of mathe matical  ideas is a l 
so of  H is c r e at ion,  G od p o r t r ays H imse lf t o  us 
in the w o r ld of mathemat i c s  also , 

2. T he app r e c iation of the w o r k  of  G od in the 
w o r ld of mathe matical  ide a s  is bette r fost e r e d  
i n  a se tting whe r e  r e al e ffort  i s  mad e a t  und e r 
stand ing and less e mphasis is plac ed upon r ote  
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lea rning . T his atte mpt at und e r standing is 
mad e in the new mathe mat i c s .  

3.  A p e r son b e tt e r  r e p r e sents the imag e  of  
G od in him by e nd e avo r ing to  d isc over patte rns 

and unity and thus having insights into the rules 
of  manipulation than by m e r e ly blind ly .app lying 
these rules to  g e t  answ e r s  to  p r oblems .  

4. Math e matics p r e sents a unique opp ortunity 
to  p r e sent id e as which can be d evelop e d  in a 

syst e matic , log ic al way and which c an b e  d is 
c ove r e d  b y  the stud ent . T hus, in mathematics 
the stud ents can be  c r e at iv e ly involv e d  in the 
exc it ing ent e r p r ise of d e du c t ive thinking, A-

g a in ,  the new mathe mat ics see ks to a c c omplish 
this goal . 

5. The r e  is C hr ist ian virtue in be ing c a r e ful 
in d e finit ion,  in be ing p r e c ise , 
c a r e fully ,  and , fr ankly , in be ing 
new mat e r ials a r e  w r itt en  in this 

in r e asoning 
c o r r e ct . T he 
sp i r it . 

6. S inc e ou r students must b e  trained to  be e f 
fe c t ive c it i z e ns, t h e  mat e r ia ls tau ght must b e  
r e levant to  the a g e  in which they live and must 
t r a in the m for the p r oblems they will fa c e .  The 

new mathe mat i c s  is an att e mpt to b r ing school 
mathe mat ics up to date . 

A Symposium on Mill ern 

T h e  d iscussion of this topic  c e nte rs e sse n 
t ially o n  whether mod e r n  mathe mat ics i s  par 
t icula r ly suitable fo r use in a C hr ist ian sc hool  
b e c ause of  i ts pe culiar c ont r ibut ion to an und e r 
stand ing of  mathe mat ics and b e c ause of  its 
m e thod o l o g i c a l  app r oa c h . T his involves some 
exp r e ssion of  the w r it e r ' s  view of  C h r ist ian e d 
u c at ion,  and i t  i s  possible that diffe r e n c e s  in 
c onc lusions may not be  due as muc h  to  d isa 
g r e e ment on the mode rn mathematics as t o  d i f 
fe r e nc e s  i n  v i e w  as to what C hr ist ian e du c at i on 
should be d o ing w ith the study of  mathematics.  
T he ne c e ssary b r e vity of exposition may le ave 
qu e stions unansw e r e d  and involve the r isk of  

misint e rp r e tation, but a line of  thought w ill be 

sug g e st e d  in the hope that a basis for d isc uss ton 
can be e stablish e d . 

T h e re a r e  some fa c t o rs which d iffe r not at 
all ,  or only slightly,  in C h r istian e d u c at i on as 
c ompa r e d  w ith non - C hr ist ian educ ation . T he 
pro c e ss of le arning , basic t o  all  e ducation,  is 
the same for eve ryone . It invo lves int e r a c t ion 
of the individual with his envir onm ent and r e 
su lt ant chang e in b e havior as g o a l-oriented r e 

sp onse s a r e  r e info r c e d  and othe r s  d isc a r d e d .  
Var iability i n  learning among ind ividuals i s  a lso 
a product of the same basic fa c t o r s .  H e r e d ity 

Mathematics--Part 2 
- - Raymond P e t e r son* 

c ha r ac t e r ist ics dete r mine the limits of possib le 
achieve ment and envir onmental fac t o r s  d e t e r 

mine the natu r e  and extent of r e aliz ation of the 

individual ' s  c apac ity to learn . No r c an cu r r ie 
u l a r  d iffe r e n c e s  be c onside r e d  as be ing i n  the m 
se lve s  the cha r a c t e r ist ics d ist ingu ishing C hris
t ian from non - C h r ist ian education . Apart from 
the study of the W o r d  and d e vot ional activit i e s, 
the subje ct  matt e r  stud i e d  in C hrist ian sc hools 
d o e s  not d iffe r g r e atly from that offe r e d  in non 
C hr ist ian sc hools.  

C h r ist ianity does not chang e the learning 
p r o c e ss, is not he r e d itary in the o r d inary se nse 

of the w o r d ,  nor m e r e ly environmental,  nor a 
body of knowle d g e  as found in a c u r r iculum , It 
is a p e r sonal r e lationship . T he d ist inctiveness 

*D r , P e t e rson is Asso c iate P r ofesso r of  
Psychology at Plattsbu rgh State U nive rsity C ol 
le g e  i n  Plattsbu r gh, N ew Y o r k .  He r e c eived 
an A.  B .  d e g r e e  fr om C alvin Colle g e  and the 
M . A .  and Ph . D .  deg re e s  from the U n iv e r sity 
o f  Michigan . H e  has b e e n  a teach e r  in C h r is

tian schools of  G r and R apids, Michigan, Kala

maz oo,  Michig an, and Sheboyg an, W isc onsin; 
he se r v e d  as p r inc ipal of  Seymour C h r ist ian 
S chool  in G rand R ap ids . 
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of C hr i s t ian e du c at ion lie s  in the ind ividuals  in 
volved , m o r e  part icula r ly,  I would s u g g e s t ,  in 
motivat ion--motivation of  the s tud ent ,  the t e a ch
e r ,  or  of both . 

T w o  fundamental c omp onent s of m otivation 
a r e  ne e d s  and g o a l s . O r g anis m s  a r e  imp e lled 

by n e e d s  t o  achieve g oals  which s at i s fy the s e  

n e e d s . T he ba s ic ne e d s  of all  may b e  c ommon, 
but the C h r i s tian ha s found the g oa l  and the s a
t i s fa c t ion fo r his n e e d s  in G od thr ough C h r i s t . 
The C h r i s t ian s tudent s tudie s c r e ation,  not to 
u s e it a s  a t o o l  to ·  s at i s fy n e e d s for p e r s onal 
p r e s tig e ,  but to  s atis fy the n e e d  to  know G od 
m o r e  p e r fe c tly .  Stud ents  a r e  a l s o be ing p r e 
pa r .e d  f o r  the ir  futu r e  p o s itions i n  life . F o r  the 
C h r i s t ian s tu d e nt this i s  not d e t e r mined in t e r m s  
of  ne e d  f o r  hono r ,  wealth, o r  s u c c e s s ,  but in 
t e r m s  of  n e e d  to  s e r ve ac c o r d ing to  ability and 
opp o r tunity . 

The know le d g e  of G od and the know le d g e  of 
what one i s  be s t  qualifi e d  to  d o  and c a lled to  do 
in s e rvic e are b oth obtained .  p r og r e s s ive ly and 
ind ividually . T he c apac ity  fo r knowing G o d and 
oppo r tunitie s available through which He c an 
b e  s e rved a r e  limit e d  by a p e r s on ' s he r e d itary 
abilitie s and c apa c itie s .  T h e  p r og r e s s ive na
tu r e  of learning and the var iability in abili t y  
s ug g e s t  that the r e  a r e  many int e rvening ne e d s  
which a r i s e thr oughout life and in the educat ional 
p r oc e s s  whic h are r e lat e d  to  ind ividual dif
fe r e n c e s .  

Man d o e s not live apa r t  fr om othe r s  but is 
a s oc ial c r e atur e .  T h i s  int r oduces the fac t o r  
of n e e d s  of g r oup s ,  T h e  C hr i s tian vie w o f  the 
C hu r c h  as the body of  C h r i s t  p la c e s e mpha s i s  
upon t h e  c o lle c t ive a s p e c t . Howeve r ,  t h e  s a me 
analogy e mpha s iz e d  the d i s t inctivene s s  of each 
part  and the  imp o rtanc e of each part . It is the 
non-C h r i s t ian s oc ie ty which s e ek s  to s ubme r g e  
the ind ividual w ithin the g r oup while C h r i s t ianity 
ha s long b e en a s s o c iated  w ith an e mpha s i s  on 
the w o r th of the ind ividua l . ·  T he c on c e pt of the 
o r g anic unity of  the body of C hris t s ugg e s t s  that 
the funct ioning of  the g r oup e ffe c t ive ly d e p end s 
upon the e ffic ient funct ioning of  e a c h  o r g an in i ts  

part icular c apa c it y .  T h i s  r e qui r e s  the nu rtu r 
anc e of e a c h  o r g an a c c o r d ing to  it s n e e d . 

In the light of the fo r e g o in g ,  the p a r t i cular 
s uitab ility of  a s ubje c t  o r  method ology for C h r i s 
t ian educ ation w ould d e p end on it s u s e fu lne s s  in 
p r ovidi.ng fo r the ind ividual a bet te r und e r s tand 
ing of G od through H i s  c r e ation,  and b e tt e r  e 
qu ipp ing him fo r his  p a r ticular p la c e  of  s e r vic e .  

A c on s i d e rat ion o f  the app r o p r iatene s s  of  
mod e rn mathe matic s for  C h r i s t ian e du c at ion 
implie s the qu e s tion:  D o e s  mod e r n  mathe matic s 
c ont r ibute m o s t  e ffe ctiv e ly t o  s a t i s fying the 

mathe mat ical  ne e d s  of the s tudents  in t e r m s  of 
know le d g e  and app r e c iation of  c r e at ion and in 
p r epar ation fo r the ir r ole s in life . 

C hris tians be lieve that man is mo r e  than a 
r e s p onding o r g ani s m  which i s  c onditione d t o  b e 
have in a p a r t icular manne r ,  H e  i s  a r ational 
c r eatu r e ,  and w e  exp e c t  more from him than 
m e r e  p e rfo r man c e  of a s kill , Mod e r n mathe 
matic s c an c ontribute t o  C h r i s t ian e du c ation in 
that it d o e s e mpha s i z e  c omp r e he n s ion and ap 
p r e c iation . It may als o c ontr ibute t o  g e n e r a l  
r e a s oning abi lity through log i c a l  p r o c e du r e s  and 
by encouraging s tudent dis c ove r y .  T he a s s u mp 
t i on und e r lying the mod e rn mathemat ic s ap 
p r oach is , howeve r ,  that this  approach i s  b e s t  
f o r  eve ryone . T hi s  a s s um e s that e ach ind ivid 
ual  has the s ame mathematical  ne e d s  and learns  
to  und e r s t and in  the  s am e  way . 

Ind ividual d iffe r e nc e s  in ability t o  learn a r e  
n o t  m e r e ly a matt e r  of amount of  int e llig enc e .  
Inte llig e nc e d iffe r s  in quality a s  w e l� a s  quant i 
ty . Ind ividuals le a r n  in d iffe r ent ways and s e e  
p r ob l e m s  i n  d iffe r e nt p e r s p e c tive s .  C h r i s t ian 
educ ation par ticula r ly ,  r e c ogniz ing the infinite 
va r iety  of  manife s tat ions of  G od in the p e r c e iv e r  
a s  w e ll a s  i n  t h e  p e r c e ive d ,  s hould be  ve ry c au 
tiou s in a c c e pt ing any one app r oach . The p r e s ent 

11mod e r n'' mathe matic s c annot c laim t o  b e  the 
only app r oach which lead s t o  c omp r eh e n s ion and 
app r e c iation . It is the ind ividual who c omp r e 
hend s and app r e c iat e s  and this  in t e r m s  of h i s  
par ticular abilitie s a n d  c apac itie s .  T o  b r ing 
him to  the goal of und e r s tanding and app r e c iat ing 
c r e at ion a c c o r d ing to his  abilit ie s r e quir e s  the 
s a t i s fa c tion of  his part icular ne ed s . The ap
p r oach of  mod e r n  mathe matic s is a limite d  ap 
p r oach which m e e t s  the ne e d s  of  s om e ,  but fails  
t o  meet the ne e d s  of othe r s .  

Mathe matic s i s  m o r e  than a s kill . T rue , 
but it involve s a skill . T he ne e d s  of ind ividuals 
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diffe r in t e r m s  of the i r  lat e r  o c c upations in life 
which,  as C h r i s t ians who have yie ld e d  the m 
s e lve s t o  G od's guidanc e ,  they a r e  p e culia r ly 
p r ep a r e d  t o  fill . Many of the s e  o c c upations , a s  
w e ll a s  t h e  o r d inary a c t ivite s of life , r e qu i r e  
c e rtain s kills i n  mathe mat ic s . The C h r i s t ian 
s c hool s hould be c on c e rned w ith the s e  n e e d s  a l 
s o ,  In s o  fa r a s  mo d e r n  mathe mat ic s d o e s not 
m e e t  the s e  ne e d s  it falls  s ho r t  of  b e ing the 
me thod m o s t  app r o p r iate for C h r i s t ian e ducation. 

T he C h r i s tian is  particula r ly inte r e s t e d  in 
the o r d e r  and unity manife s t  in c r eat ion, A 
w e ll-o r d e r e d  d i s c ip lina r y  s tudy c an c ont r ibute 
t o  the app r e c iation of G od ' s  o r d e r .  A d i s c ip line , 

s u c h  a s  mathemat ic s ,  ha s a p a r t icula r  s t ructu r e ,  
a n  o r d e r ,  a unity, which r e v e a l s  the c r eator  of 
all o r d e r and unity . It i s  p o s s ible , howev e r ,  
for a p e r s on to  have a n  int e l l e c tual know l e d g e  
of a d i s c ipline , t o  know all  t h e  int e r r e lations hip s 
and s t ru c tu r e ,  but fa il  to  r e late  it t o  life --hi s  
o w n  o r  anothe r ' s .  S o  mode rn mathemat ic s may 
be  an exce llently c onc e ive d int e lle ctual  dis c i 
pline  yet  fai l  t o  b e c ome r e levant t o  life , even in 
tho s e  who appe a r  to und e r s tand it s inte rnal o r 
d e r and c ons i s tenc y .  

T h e  refe r e n c e  in this d i s c u s s ion t o  " mod 
e rn"  mathemat ics indicat e s  that it is pa r t icula r 
ly app r op r iate t o  the p r e s ent day . A s  s u c h  it 
c annot be s eparat e d  from the philo s ophy of the 
p r e s e nt day . T hi s  phil o s ophy, it appe a r s ,  is 
m o r e  c on c e rne d with m e e t ing the n e e d s  of our 
p a r t icular Ame r ic an s o c iety than the ne e d s  of  
ind ividuals . Study of  mathe mat i c s and s c ienc e 
ha s not b e e n  e mpha s iz e d b e c au s e  individuals  
ne e d  t o  know mo r e  about c r e at ion, but  be c au s e  
w e  n e e d  exp e r t s  in the s e  fie ld s t o  m e e t  nat ional 
ne e d s  for p r e s t i g e  in the s p a c e r a c e  and pow e r  

-
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in the int e r national r a c e  for cont r ol. In the 
p r oc e s s the s chools b e c ome fac t o r ie s for tur n 
ing out pe r s ons w ith s p e c ific cha r a c t e r i s t i c s  t o  
m e e t  the ne e d s  o f  s oc ie ty .  T h e y  a r e  g o ad e d  on 
by the ext r in s i c  motivation of a c c e ptanc e fo r 
c olle g e ,  bett e r  job s and highe r pay . W hat 
matt e r s  if but a fe w ultima t e ly r e a c h  this g oa l ?  
T he nat ion and i t s  inau s t r i e s  a r e  m o r e  imp o r t 
ant . 

C h r i s t ian e ducat ion r e c ogniz e s  the import 
anc e of  the ind ividua l .  A s  a C h r i s t ian he is mo 
t ivat ed through his ne e d s ,  ind ividually d e t e r 
mined by he r e d itary and envir onme ntal fact o r s ,  
towa r d  the g oal of a C h r i s t ian--know led g e  of G od 
and s e rvice  in the pla c e  of H i s  choos ing . C h r i s 
t ian mathe mat ical  ins truct ion s hould be broad e r  
than the mod e r n mathe matic s .  It s hou ld b e  
taught by t e a c he r s  who know .mathe mat ic s ,  in 
c luding mod e r n  mathematic s ,  but who a r e  als o 
awa r e  of the n e e d s  of ind ividuals a s  well  a s  
ne e d s  of  t h e  d i s c ipline . 

It w ould be  a g r eat advantag e to  s ome . 
s choolma s t e r s  if they w ould s teal  two 
hou r s  a day from the i r  pupils , and g ive 
the i r  own mind s the b enefit of the r ob 
b e r y .  -- J . F. B oys e 

Thos e having t o r c h e s w ill p a s s them on 
to oth e r s . - - Plat o ,  T h e  R epublic 
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S O C I A L  - - - S T U D I E S  - - - - - S T I R R I N G S  
- - - - -

I am sorry to re p o r t  that thus far there 
have be en no re plies t o  Mr. R othi ' s  a r t i c l e  re 
garding footba ll  in our C h r ist ian sc hools.  Onc e 
again ,  I would like to urg e you t o  pu t your op in-

ion into words and send the p r o d u c t  to me . T h e  
f a l l  is su e of ' 65 w ould b e  a n  ex c e llent t i m e  to  

c ontinue a review of this c ontroversial problem, 

T h e re are many op inions, p r o  and c on, which I 
b e lieve we should sha r e  pub lic ly .  

C ong r atu lations t o  those of you who have 
b e e n  se l e c t e d  as p a r t i c ipants in summe r inst i 

tute s i n  our a r e a  of studie s. Y ou a r e  the fi rst 
to r e c e ive the se b e n e fits and I hope many m o r e  

w i l l  b e  chosen next year . 

T he following art i c l e  is the first of  seve ral  
which will appe ar in  ou r se ction re ga rding the 
b e st way to t e a c h  so c ial  studie s  in the prima ry 
grade s .  Th is is an exp erienc e d  t e a cher ' s view 
of the m e thod she fe e ls t o  b e  the most e ffe c t ive , 

T e a chers at this l e v e l  a r e  aske d t o  g ive the ir 
vie ws on approach and c ont e nt, T e ache r s  on the 
other leve ls are also urg e d  t o  sha r e  opinions 

and p r a c tic es.  Ou r whole a r e a  is in a state of  

flux and we as C h r istian te ache r s  have a uniqu e  
opportunity to improve ou r d ist in c t iveness in 
this whole are a of man ' s  r e lat ionship to  G od ,  
fe llow man, and his e nvir onme nt . 

.Have a nic e summ e r ! ! ! 

*
Mr. John B rondse ma, A . B. C alvin C ol

l e g e , M. A. U n iv e r sity of  Michig an, is a t e a c h e r  
of  B ible  a t  Gr and R apids C en t r a l  C h r istian 
High Schoo l, 

A Propos a I 
for the Study 
of Bible 
in Christian Schoo Is 

- - John B rond s ema * 

It has b e e n  said that in a p e rfe ct  C hr ist ian 
sc hool ,  B ible w ould not have to be taug ht . T hat 
is, if  eve ry subje c t  w e r e  w e ll taught in the light 
of G od ' s  W o rd, the r e al purp ose of our schools 
w ould b e  achieved - - which is saying that the es
se nc e of ou r sc hools is  not that B ible is  taught 
1n addit ion t o  many " se cula r "  subje cts. 

Ne v e rthe less, it is quite unlike ly that our 
schools will  c e ase t e a c hing B ible . The home is 
ve ry de sirous that B ible  be taught , and dele 

g a t e s, possibly imprope r ly, this task also to the 
sc hool . And the school is we ll qualifi e d  to teach 
B ib l e .  T r a ine d t e a c h ers guid ing y ·oung minds 
five days a w e e k  for 40 w e e ks a ye a r  have un 
qu e stione d advantag e s  ove r Sunday school o r  
c a t e c hism . 

D e sir e  plus qualificat i on d o e s  not ne c e s 
sa r ily e qual su c c e ss. T hat our stud ents learn 
m o r e  B ib l e  than the ir  pub lic sc hool c ount e r 
parts is unqu e st ione d ,  but this does not m e an 
that our stud e nts a r e  g a ining the great e st p r ofit 
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from the g r e at numbe r of hou r s  s p ent s tudying 
B ible , N o r  d o e s it mean that they a r e  learning 
what the pa r e nt s  want taught . 

W hat d o  we want the s tudent to  learn a s  he 
s tud i e s " B ible"  for twelve yea r s ? As s oon a s  
the que s t ion i s  a s ke d  the fir s t  s te p  h a s  b e e n  
taken i n  c u r r iculum build ing ,  B u t  the qu e s t ion 
i s  s e ldom a s ke d  and s t ill more s e ld om answe r e d , 
T he t r e mendous r e s ou r c e s  of g ove rnmental a g en
c i e s  and p r ivate foundations have b e e n  p ou r e d  
into c u r r iculum r e s e a r c h  p r oje c t s  that s e e k  
ans we r s  t o  the what and the how o f  t e aching math 

e matic s ,  s c ienc e ,  languag e  ar t s ,  and othe r 
s ubje c t s , W e  n e e d  not exp e c t  that the y will add 
B ible to this  lis t .  

How have w e  ans w e r e d  the que s t ion-t o  date ? 
W e  have s a id that if the pupil ju s t  stud i e s  the 
B ible eve r ything will  c ome out all  r ight , So the 
kind e r g artene r he a r s  the B ible s to r ie s from 
G e ne s i s to Reve lation in c h r onolog ical  o r de r .  
T he next th r e e  g rade s make the s ame t r ip twic e .  
T he thr e e  int e rmed iate g r ad e s  make the t r ip 
onc e  a g ain , and the juni o r  high s tu d e nt take s a 
final cycle  from G e ne s i s to ' R e ve lation . 

E a c h  c y c le , of c ou r s e ,  ha s g r e at e r  d epth . 
In o r d e r t o  achieve this  d epth, e a c h  c y c le d r op s  
s ome o f  the " le s s  valuable"  s to r i e s  o f  p r e viou s  
c y c le s .  N eve rthele s s  m o s t of  the s t o r i e s  a r e  

found i n  a l l  five c y c le s . S om e  inc ident s  a r e  
found in none of t h e  c y c le s .  A s  i s  t r u e  i n  all 

s ubje ct s ,  the mat e r ia l  at the fi r s t  part  o f  the 
year is taught tho r oughly and the mat e r ial  at the 
end of the y e a r  is s kimm e d  or n e g l e c t e d  alto 

g e the r .  Our child r en know the d etails  of the 
G ene s is s to r i e s far b e tt e r than tho s e  of  E z r a  

and N e he miah , 

But this  i s  not the c rux of  the matt e r .  W hat 
a r e  we t e a ching ? The ans w e r  i s :  B ible . T he 

fac t s ? C e rta inly . And the r e  a r e  appliv ations, 
" C ent r al thought s "  and " le s s on t ruth s "  a r e  li s t 
e d .  S o  the pup il i s  told one d a y  that the s t o r y  
show s that G od hate s s in ;  the next d a y  he i s  told 
that he s hould be  hone s t ;  the next day that he 
s hould p r a y ;  the next day that s alvation i s  by faith; 
the next day that he s hould obe y h i s  p a r e nt s ; the 
next day that J e s u s  is d ivine ; and s o  on. P o s 
s ibly the t enth day aft e r  the fir s t  s to r y  that i l -

lu s t rated  hone s ty anoth e r  s t o r y  will illu s trate 
the s ame p o int , and the w i s e t e ache r will  r e late 
the two . A ll of  the s e  t ruths a r e  wond e rful and 
w e  want them taught . 

The r e  a r e  two unans w e r e d  qu e s t ions . Fir s t ,  
a r e  the s e  t ruths be ing taught meaningfully ? 
S e c ond,  a r e  w e  t e aching hone s ty,  faith, p r aye r 
fulne s s ,  e t c . , by moraliz ing on the s e  s t o r i e s  o r  
a r e  the r e  othe r method s to b e  utiliz e d ? 

T o  ans w e r  the s e  qu e s t ions will r equir e  that 
we s et about the enor m ou s  ta s k  of building a 
cur r i culum, ans w e r ing the que s t ions of what w e  
want taught a n d  h o w  the s e  goals  c an be s t  be a 
chieve d ,  

T h i s  c annot b e  d one in a s ingle  pap e r  s u c h  
a s  thi s , b u t  until i t  i s  d one , I have o n e  c onc r e t e  
s ug g e s t ion to make . Ins tead of having five c y 

c l e s through t h e  B ible c h r onolog ic ally, have one 
or two of the s e  pe r iod s  of time u s e d  to  t e a c h  a 
s e r ie s  of c onc epts  a s  unit s . 

F o r  example , in Septemb e r  a unit on " T he 
Home" c ould b e  taught . T h i s  would inc lude  not 
only various home - s to r i e s  of J o s eph and Samu e l  
a n d  othe r s ,  but t h e  teaching s of  J e s u s  about the 
home and even the teaching s of  Paul from E phe 
s ians 6, Such a unit c ould b e  follow e d  by one 
on the miracle s of J e s u s  or o n  Ang e l s  or on the 
C hu r c h  or on G od or on any topic which had b e e n  
s e le ct e d , p r e fe rably topic s which h a d  imme d i 
ate r e levanc e t o  the s tudent s . 

At the p r ope r s e a s ons , unit s on T hanks g iv 
ing , C hr i s tma s , E a s t e r , and the Holy S p i r it 
c ould be  taught without in s e rt in g  s ome s p e c ial  
le s s ons at a p oint quite inapp r op r iate to  a chron 
olog ical  s e r ie s . 

The c h r onolog ical  me thod of s tudying the 
B ible has  me r it .  In fa c t ,  it would be  ve ry in -
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s t ructive for a p a s t o r  to b e g in a s ixte e n - month 
s e r ie s  s ome June, s tudy the d e ve lopment of the 
Kingdom from G ene s i s through the p r ophe t s  
du r ing t h e  s umme r and fall ,  fit t h e  adve nt s e a 
s on i n  it s chr onolog i c a l  p o s it ion,  follow the life 
of  our Savior dur ing Janua r y  and F e b ruar y, 

s tudy the pas s ion, d e ath,  and r e s u r r e c tion , and 
a s c en s ion of J e s u s  in the i r  p r ope r o r d e r, follow 
the Chu r c h  thr ough it s e a r ly ye a r s  with the e 

p i s tle s s et in the i r  c h r onolo gical  o r d e r ,  and c on 
c lud e the s e r i e s  w ith the s e r m on s  o n  the e ve nt s  
a t  the end o f  t ime , T h e  fact that this  i s  neve r 
done w ould s e e m t o  ind icate  that a s  adults w e  d o  

n o t  fe e l  that this  method i s  nea r ly a s  valuab le 
as the topical  m e thod of  the H e id e lb e r g  G ate 

chis m .  

S p e c ifi c a lly it w ould s e e m  app r o p r iate  t o  
follow t h i s  p lan i n  p la c e  of t h e  t h i r d  c y c le in 
g r ad e s  2-3,  3 -1, and 3 - 2. At this  p o int the pu 

pil  has had two cycle s thr ough the B ible and , a s  
y e t ,  h i s  s en s e of  t ime i s  und e velop e d , In h i s  
int e r m e d iate ye a r s  a n d  junior  ye a r s  he w ill s t ill  
have two extend e d  c h r onolog ical  c yc le s  thr ough 
the B ible , 

T h i s  p lan i s  u s e d  in both Luthe r an and R o 
man C atholic s chools . It s s u c c e s s  a t  the level  
s u g g e s t e d  c ould b e  a guide  t o  u s ing it at othe r 

g r ad e leve l s , T h e  t e ache r o r  teache r s  who 
w ou ld w o r k  out the unit s w ould r e c e ive the fir s t  
ble s s ing . It would be a p lan that c ou ld be  put 

into immed iat e ope r at ion w ithout waiting for a 
c omp lete  c u r r iculum analy s i s  and r e vis ion , 

the ....,.I or,.uw 
'the dead" "'OCOltOliiK 

9 °'WQereln l 
evU doer, P ....,;o 
the word of God is nu;,, uu'�u.,· 
10 Th,er61'ore r1 endure all 

fm: the elect's sakes, • that they 
also obtain the .aa.lvation whic)l 
Christ J<i'�ua with eternal glory. 
11 'It i8 a faithful saying : For 

we be dead with him, we shall 
live with him :  
12 x If we suffer, wo shall also 

with him : 11 if we deny Mm, he 
will deny us : 

13 •If we believe 
faithful : ,« he cannot 

14. Of tb�.so things put 
mombrance, � ehafgl:ng them 
the Lord 0 that they strive 
words te IH) profit, b�tt te 
vertlllg or the l1earers. 

15 Study tp. &bQw thyself 
unte Ooo, n workman 
not te oo ashnmed, tigbU 
the word or truth. 

16 But d shun profune Gil& vain ,bUngs : for tt>ey will inor� 
more ungodliness. 17 And tbl}.\1: word will oot '"" d<>th 
• can liter : of whom i& 
and l'hH<Yl:us; 

SOCI AL STU DI ES I N  PR I MARY 

D o  you t e a c h  s o c ial s tud i e s in the p r ima ry 
g r ad e s ? W h e n  do you t e a c h  s o c ia l  s tu d ie s ? H ow 
d o  you t e a c h  s oc ial  s tudi e s ? 

When I was  a s ke d  the s e  que s t i on s , I had to  
s top and in all  hon e s t y  ask mys e lf ,  "Am I r e a lly 
t e a ching s o c ia l  s tu d ie s ? "  So I w ould like to b e 
g in by a s king you the s ame que s t ions . 

BASIC OBJEC TIVES 

F ir s t  o f  all, the r e  mus t  be  a r e a s on for 
t e ac hing s oc ia l  s tudie s ,  It  i s  a r e qu i r e ment if 
we follow ou r c our s e  of  s tudy but the r e  s u r e ly 

mu s t  be  r e a s ons fo r it be ing r e qui r e d ,  If we  
only teach a s ubje c t  b e c au s e  it i s  r equi r e d  and 

have no ba s ic obje c tive s ,  we a r e n ' t t e a ching 
w ith a purp o s e ,  I w ould like to  s ug g e s t  the fol 
lowing obje c t ive s t o  r e m e mbe:r in our t e aching 

of  s oc ial  s tudie s :  

. * 
- - Mar g a r e t  S m1th 

1 ,  W e  mu s t  t each the c hild to und e r s t and 
the w o r ld in which G od has plac e d  him , 

2 ,  W e  mu s t  enable t h e  child to b e c ome a 
bette r c itiz e n  in thi s  w o r ld . 

3 .  W e  mu s t  h e lp the child deve lop a n  un 
de r s tanding of  him s e lf and his  ne e d s , 

4 , W e  mu s t  teach the c hild to  und e r s tand 
and h e lp othe r s . 

T HE UNIT ME T HOD 

N ow that we have obje c tive s to follow, how 
a r e  w e  g o ing to  t e a c h  s oc ial  s tud i e s ?  S o c ia l  

*
Mar g a r e t  S mith, A ,  B ,  C alvin C olle g e ,  i s  

a teache r a t  Cutle rville E a s t  E lementary S chool , 
Cutle rville,  Michigan . 
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s tudie s c an b e  taught in many ways and the r e  a r e  
many oppo rtunitie s f o r  int e g r ating it i n  the p r i 
mary g r a d e s ,  I have u s e d  and found s uc c e s s ful  
the unit  me thod of t e a c hing s oc ial  s tudie s ,' 

F o r  example , let ' s t r y  a unit on railroad 
t r a n s p o rtation , C hild r en are ext r e me ly int e r 
e s t e d  in t r ains and at an e a r ly a g e  a r e  familiar 
with books and s ong s about t r ains , T he r e  a r e  
many exc e llent books about t r a ins - - thu s g iv ing 
you an oppo r tunity fo r u s ing r e l'l. d ing s kills . 
A r ithmetic  c on c e p t s  c an b e  taug ht by buying and 
s e lling t ic ke t s ,  and in the u s e  of the t imetable , 
N e w  w o r d s  and their  m e an in g s  c an b e  taught , 

the r e b y  d eve lop ing languag e s kills  and the s p e ll 
ing voc abula r y .  A rt c an b e  taught b y  making 
mu r a l s , s tud ying the move ment of t rain s  and 
c onveying the s e  inp r e s s ions to paint ing . I n  
mu s i c ,  s ong s about t r ains c an b e  learne d ,  a c 
t ivit i e s c an be  d one w ith the rhythm of t r a in 
mov e m ent ,  and p e rhap s even s ome c r eative s ong 
w r iting c an take plac e , T he s e  a r e  ju s t  a few 
a c t ivitie s - - p e rhap s you c ould s ug g e s t  e v e n  
m o r e . 

This  s tudy of r a ilr oad t rans p o r tation will  
he lp the child und e r s tand the w o r ld in which he 

live s and his  d e p endenc e on railroad s . It is 
imp o rtant that vou s e le c t  a r e a s  of  s tudy which 
are familia r t o  the c hild r e n  and the n b ranc h out 
into le s s  familia r t e r r it o ry . B y  following s u c h  

a plan,  t h e  child r e n  w i l l  be  w e ll info rmed c it i 

z en s . T h i s  will  al s o  p r e p a r e  them for s o c ial  
s tud i e s  in  lat e r  g rade s .  

P e rhaps a r e mind e r  i s  in o r d e r  t o  b e  s u r e  
t o  e mpha s iz e  C hr i s tian c itiz e n s hip .  T hi s  i s  

e a s y  t o  talk about but n o t  always p u t  into p r a c 
t ic e , If the r e  was  eve r a t ime fo r witne s s ing , 

the time i s  now . L et ' s let  oth e r s  know we have 
a Qod - c ente r e d  philos ophy of life , 

C ONC LU SIONS 

One p r oblem r e mains and this i s , how do 

you find time for all  of this ? We are already 
t r ying t o  t e ach so  muc h  in one  ye a r ,  w e  ju s t  
d on ' t  have t im e , I will  a g r e e  that ou r time i s  
a t  a p r e mium but p e rhap s w e  have b e c ome s o  
t extbo ok c ons c iou s that we fe e l  w e  a r e  not t e a c h 
ing unle s s  w e  u s e  t h e  s e le c t e d  t extbo ok. I f  a 
unit i s  w e ll planne d s o  that it inc lude s all a r e a s  
of t h e  c u r r iculum, the child r e n  w i l l  le a r_n more 
and g a in many new c on c e p t s  neve r taught in  a 
t extbook alone , T he c r e at ive t e ache r c an d o  
much to  e nhan c e  t h e  learning p :r o c e s s  by u s ing 
a wide va riety  of  a c t ivitie s .  

How about s ome d i s c u s s ion on this p r oblem 
of s oc ial  s tudie s in  the  p r imary g r ad e s ? D o  you 
fe e l  that ou r p r o g r am ne e d s  s ome r e vi s ion ? 

W hat id e a s  d o  you have and how have you taught 
s o c ia l  s tud ie s ? T he r e  mus t  b e  many of you w ith 
exc e llent id e a s - - l et ' s  h e a r  from you ! 
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Department edi tor, 
Vernon Boerman 

T he De l i g ht s  of G ood Re l i g i ou s  

Mu s i c --the C h i l d re n ' s  H y m n book 
It w a s  an exc 1t1ng evening two y e a r s a g o  

when I fir s t  m e t  the newly-publi s h e d  C hildr e n ' s 

Hymnbook . F r o m  mid-eve ning unt il  p a s t  mid 

night my wife and I s at at the piano d i s c ove r ing 

pag e aft e r  page of  t r e a s u r e s ,  

S inc e that time ; by watching our own 7 - and 

9 - ye ar - old daught e r s ,  w e  have s e en this book 

b e c ome a me aning ful p a r t  of  the ir  c la s s r oom and 

home life , Ris king ove r -optimis m ,  I fe e l  this  

book is  one of the fine s t  h e lp s  yet  t o  tho s e  C h r i s 

t ian s chool  t eache r s  who want t o  pull fe e t  from 

the s w a mp o f  mu s ical  s lud g e  in which w e  have 

s omet ime s e ntang led ou r s e lv e s --w ith the g e n 

e r ou s  quant it ie s o f  whoop-d e -d o  Sunday s chool  

d itt ie s whi c h  many think, mistakenly, t h a t  

young s t e r s  p r e fe r  • • •  and tho s e  A c t ion and 

S ings p i r ation books aplenty • •  , and s ome sy rupy 

Z ond e rvan publicat ions , , , and s had e s  of old 

Homer Rodehe ave r ,  too ! 

Offe r ing a p a r e nt ' s viewpoint , I like the 
C hi ld r e n ' s Hymnb o o k  for  it s hone s ty or inte g r ity ;  
that  i s , the  empha s i s  in both wo r d  and mu s ic i s  
at the young s te r ' s leve l .  It  doe s n o t  t r y  t o  take 
" adult " lyric s o r  the olo g i c a l  c on c e p t s  o r  figu r e s  
of  s p e e ch and fo r c e  the m through juvenile 

mouth s ,  while m i s s ing the i r  mind s , ( It s e e m s  
both funny and blas phemous t o  he a r  a thi rd-

g r ad e r  s ing , entir e ly fo r e ign t o  his  own expe r i 
enc e s  and und e r s tanding , " My s oul  in sad exile 
was out on life ' s  s e a ,  All  bu r d e ne d  with sin and 
d i s t r e s s  • • •  And I ente r e d  the Haven of  R e st" ! )  

R e fr e s hing , then, i s  the C hildren ' s  Hymn . 
book empha s i s  o n  simp lic ity, a s  w e ll a s  it s m o s t 
ex c e llent lit e r a r y  and mu s ic a l  quality,  d r awn 
from s ev e r a l  c entu r i e s  and many tradit ions . 

Anothe r s t r e s s  of thi� is it s fo s t e r ing , 
already in the low e r  g r ad e s ,  an important p r in 
c iple o f  r e lig ioU-S----mu s ic :  p a r t i c ipat ion rath e r  
than ent e rtainment , T his  will lat e r  evolve into 
adult und e rstand ing that worship should g lo r i 
f y  not the wor s h ipp e r  but the One worshipp e d . 
A long with it s fine lyric s ,  the fine musi c of this 
book d isc ourag e s  the not ion that r e lig ious mu s ic 
i s  f ir s t  of all ( o r  e ven la s t  of all) a d e vi c e  for 
a r ou s ing r e lig iou s  fe rvor or mass enthusia s m , 

If the aesthetic  and a r t i s t i c  p r inciples su ch 
as balanc e ,  r e s t ra int,  and unit y ,  ne e d  imp lant
ing e a r ly ,  the mu s ic of  the C hild r e n' s Hymn book 
d e s e rve s high p r a i s e ,  T he s e  p r inc iple s are up
he ld by mu s ic in the book,  but are also honore d 
by that wl;lich i s  notably abse nt from the book: 
catchy tune s ,  ja z z y  rhythms , se lf-c ons ciou s 
d ittie s ,  and othe r c ommon music al g immic ks 
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which d r aw att e nt ion t o  the mse lve s  and the r eby 

la c k  r e lig ious o r  a r t istic  w o r th . 

A r e c ent event has made the C hild r e n  1 s 

Hymnbook even mo r e  st imulat ing . T his is the 

1 2" LP r e c o r d ,  r e l e ased by the NU C S ,  which in

c lu d e s  ove r two d o z e n  songs fr om the book,  sung 

by the 20 young st e r s  of the W hit insville C hr is 
tian School  c h o i r  of W hit insville ,  Massa chuse tts. 

T o  quot e the two parag r aphs on the r e c o r d  ja c k 

e t :  " T his r e ndit ion o f  songs se l e c t e d  f r o m  the 

C hild r e n ' s Hymnbook shows what c an be d one by 

a typic al day-school  c lassr oom in its d e vot ional 

p e r iod . T he songs a r e  among the most app r o 

p r iate for w o r ship i n  the p r imary and int e r me d 

iate g r ades.  T he skillful and c onfid ent sing ing 

r e ve als g ood basic t r a ining in rhythm , enunc i 

ation,  pitch,  and time valu e s - -all imp o r t ant 
e l e m e nts for child r e n  in the g r ades for which 
the C hild r e n ' s H ymnbook is int end e d . 

" T he sing e r s  a r e  not a choir  in the st r i c t  
sense of t h e  w o r d . T h e y  a r e  r athe r a c lass 

room at w o r ship . T he e nt i r e  fou rth g ra d e  of the 

W hit insville C h rist ian S choo l ,  augment e d  by a 
few pup ils from the third and fifth g r a d e s, make 
up the 'choir . '  T he r e c o r d ing may, from these 
p e r sp e c t ives be  c onsid e r e d  a t e aching tool ,  a 
mode l for c lassr oom teache r s  using the C hild 
r e n ' s  Hymnbook as the ir d e votional songbook.  
It is, of c ou rse , intend e d  also pu r e ly fo r e nj oy
ment in the home and scho o l .  1 1  

And " a  t e a c hing tool"  the r e c o r d  is, both 
p ositive ly and n e g atively .  Ne g at ively,  for ex
ample , by avoiding the voic e-w r e c king , all-too
c ommon " C ome on kids,  let ' s  r e ally sing ! "  ap 
p r oa c h .  ( P e rhaps the Sund ay school  has to  take 
first blame fo r this falla c y  that volume is some 
how equated w ith e ithe r r e lig ious sinc e r ity o r  

sing ing quality ? )  Also ple asant on this r e c o r d  
i s  t h e  unobt rusive piano a c c ompaniment,  a r e 
mind e r  that g o o d  a c c ompanying and g o od p iano 
p laying a r e  not the sam e  thing . 

In a p osit ive way, the Massac husetts young 
st e rs show a "t>u oyant , sensit ive sing ing quality 
which make s it possible fo r the ir d e light and e n
joyment of the w o r d s  t o  shine th r ough . ( Music 
is a witness ! )  

If some par ents and t e ache r s  hesitate to  use 
the C hild r en ' s  Hymnbook b e c au s e " much of it 
sounds st r ange , "  a r e mind e r  is in o r d e r:  Of 
c ou r se the t ruly fine stuff sound s st r ang e if i t  
has b e e n  ne g le c t e d ,  o r  unapp r e c iate d ,  o r  un
disc ove r e d . P r ime st eak would taste  st rang e ,  
too , t o  the p e r son who had e at e n  hot dogs all  his 
life . Furthe r ,  it is not the child 1 s p r e r o g at ive 
to  say on first exposur e ,  with a pseudo-demo 

c r atic a i r ,  " I  d on ' t like it . "  But the task of 
st imulating the best will p e r haps be  up t o  the 
c lass r o om t e a c he r alone ; not much support  fo r 
r e ally g ood music is g o ing to  c ome from e ithe r  
home o r  Sunday school ,  I fe ar . It's pe rhaps 
too lat e to  exp e c t  them t o  le ave the imp ossible 
hod g e  -p o d g e  of r e lig ious music as they g allop 
" D own the J e r icho Road " fo r " Just a Little T alk 
w ith J e sus" "In the G a r d e n . " Inst e ad ,  w o r k  
w ith t h e  young est ! M y  hat i s  o f f  i n  r e sp e c t  f o r  
those t e a ch e rs w h o  a r e  w o r king subt ly and posi 
t ive ly t o  save the little ones--b e fo r e  it is too 
lat e --fr o m  the musical  p ove rty and sp ir itual 
ma lnut r it ion of  "Do Lo r d ,  Oh Do L o r d "  and " Oh 
T hat W ill B e  G lory fo r Me . "  

A meaning ful music job � be d one from an 
e a r ly ag e .  I saw it happen last year when my 
first g r ad e r ,  thanks to a marve lous and se nsi 
t ive t e ache r ,  came t o  assimilate " Fathe r ,  B l e ss 
0 ur S chool  T oday" as he r own thought . Lat e r ,  
" A ll T hings B r ight and B e aut iful"  and " Fathe r ,  
Lead M e  Day b y  Day" b e c ame h e r  way o f  sensi 
t ively exp r e ssing he r own wo r ld .  F o r  this kind 
of musical  g r owth, w o r thy of both the t e r ms 
C h r ist ian and educ ation , I g ive mu ch c r e d it to  
the  C hild r e n ' s Hymnbook.  

- -V .  B .  

Next t o  th e ology I g ive  t o  music the highest 
p la c e  and hono r ,  And w e  se e how David and all 
the saints have w r ought th e i r  g o d ly thoughts into 
ve rse , rhym e ,  and song . - - Luth e r  

Music is t h e  languag e of p r aise ; a n d  one of  
the most e ssential  p r ep a r ations for  e t e rnity is  

d e light in p ra ising G od ;  a hig h e r  a c quir ement,  
I do think, than even d e li g ht and d e vote dness 
in praye r .  - -C halme r s  
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AT RANDOM 

T eacher s p r e tend to  know mor e than they 
do; the y  talk a g r e at d e al, r ep eating the talk of 
the t ext s . T he s tudents r ep e at the t alk of the 
talk of the t ext talke r s .  

- -Nathanie l  C anto r ,  in 
E duc ational Forum 

We mu s t  cultivate the op en mind, which at 
it s b e s t  is  b le s s e d ly g r e e dy .  It r eve r e s  all r e 
velation whethe r  it b e  the my s t e r y  of the s tar s ,  
the s e c r et s  o f  the human heart ,  o r  the b e ing and 
purp o s e  of G o d - -though we c annot all b e  
s cholar s and s p e c iali s t s , w e  a r e  the p o o r e r  and 
live the m o r e  fractionally if ou r s en s e s  a r e  not 
ke e n  to all the w orthwhile that b e at s  on our 
d o o r s . - -B a s tian Kruithof 

Not until  individual man r eb e l s  again s t  me 
dio c r ity, s p i r itual illit e racy,  and g r oup sub 
s e rvienc e will  ou r unique exp e riment of univ e r 
s al educ ation b e c om e  onc e ag ain a bright hope 
and p r omi s e  in Ame r i c an life . 

- - Mo rtim e r  S mith 

T h e  human i s t s  may, unfortunately ,  put fo rth 
a utilitar ian argument;  they p r om i s e p e r s onal 
happine s s  o r  s ocial harmony . T h i s  m i s s ionary 
role put s the human itie s  in an untenable p o s i 
tion; f o r ,  th e y, t o o  have b e en pow e r le s s  t o  
s olve t h e  r iddle of the Sphinx o r  chart  the c ou r s e  
of U topia . If they c ould,  and this w e r e  the ir u 
t ility, the i r  importan c e  w ould c ome t o  an end 
in the very in s t ant of s u c c e s s .  For such is the 
fat e of all m e r e  d e vic e s . 

- -J a c qu e s B a r zun 

Independenc e is d e ath . Supp o s e a w atch 
whe e l  s aid , 1 1 I am t i r e d  of b e ing kick e d  in the 
t e e th ! I will turn when I choo s e  and I w ill r e 

fu s e  t o  turn when s om eone kicks m e  ar ound . 1 1  

- -D r .  Kenn e th L .  Pike 
W ith H e a r t  and Mind 

I mu s t  have a broad backg r ound of know 
ledg e that do e s  not appe a r  in s p e ech;  I c annot 
t e ach right up to the e d g e  of my knowledg e with 
out a fear of falling off • • • •  A t e acher doe s 
not live for him s e lf, but for his pupil and for 
the truth which he impart s : he mus t  ke ep him 
s e lf entir e ly out of the way, fixing young at 
t ention on the p r offe r ed knowledg e and not on 
-anything s o  s mall as the one who b r ing s it • • • •  
Let u s  display our subj e c t s  a s  lu cidly a s  p o s 
s ib l e ,  allow our pupils cons ide r able lic ens e in 
appr ehens ion, and be c ontent our s e lves  to e s 

cape ob s e rvation . - -G .  H .  Palm e r  

O u r  civiliz ation ha s d e c i d e d ,  and very jus tly 
d e c i d e d ,  that determining the gu ilt or innoc enc e 
of men is a thing too important to b e  tru s t e d  to 
tr ained men . If it wishes for _ _  light on that 
awful matt e r ,  it a s ks men who know no mor e 
law than I know,  but who can fe el  the things  that 
I felt in the jury box .  When it w ant s ·  a lib r a r y  
c atalogue d ,  o r  the s ola r s ys t e m  dis c ov e re d ,  o r  
any tr ifle of that kind , it u s e s  it s s p e c ialis t s . 
But when it wishe s anything d one which i s  r eally 
s e riou s , it c olle cts  tw e lve of the or dinary m en 
s tanding r ound . T h e  s ame thing was  d one , if I 
r e m e mb e r  r ight , by the F ound e r  of Chris tianity . 

- -G .  K. C h e s t e r ton 

T h e lwall thought it very unfair to influenc e 
a child ' s  mind by inculcating any opinions b e 
for e  it had come to year s of dis c r etion to  choo s e  
for it s e lf .  I s how e d  him m y  g a r den, and I told 

him it w a s  my botanic al g a r den.  1 1How s o ?  1 1  
s aid h e ; 1 1 it i s  c ove r e d  with w e e d s . "  1 1 0, 1 1 I r e 

pli e d ,  "that is  only becau s e  it has not ye t come 
to it s ag e of  dis c r etion and choic e .  T h e  w e e ds , 
you s e e ,  have taken the lib e rty to g r ow ,  and I 
thought it unfair in me to p r ejudi c e  the s oil to 
wards r o s e s  and strawbe r r ie s . 1 1 

- -C olerid g e  
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Bu i l d  t h e Books he lves 

A r e  you s at i s fied w ith you r s chool l ibrary ? 
W ith your c lass room lib r a r y ? · C e rta inly you 
c an g e t  enough mone y from the P .  T .  A .  or from 
the women ' s  guild s to  buy 25 books a year , 

T he s e  you s hould have : the C . S .  Lewis  
N a r nia C h r onicle s ,  his  s c ienc e - fict ion tr ilogy,  
and thr e e  o r  fou r works like the S c r ewtape Le t 
t e r s  and T he G r eat D ivor c e ;  the four G ra c e  Irwin 
nove ls ; T h e  Pilg r im ' s P r og r e s s ,  Parad i s e Lo s t ,  
R ob ins on C ru s o e ;  Oxfo r d  volume s  o f  Ame r i c an 
and Eng lish  poetry ;  B artlett ' s Familia r Quota 
tions , the W e b s te r ' s  C o lle g iate D i c tionary,  
E d ith Hamilton ' s Mythology ;  a la r g e  atla s , and 
an A_me r i c an Stand a r d  B ible w ith a c omprehe n 
s ive c onc o r danc e .  E nough f o r  the fir s t  year . 

F o r  the s e c ond ye a r ,  the follow ing : D on 
Quixot e ,  Shake s p e a r e ' s P lay s ( one v o l u m e ) ,  
The Iliad , The Odys s e y , T he Aene id ;  novels  by 
G r aham G r e e ne ( e . g . ,  The Powe r and the G lo ry) 
and C ha r le s W illiams ( e . g . , W a r  in Heaven) ; 
G ullive r ' s  T rave l s ,  Moby D ick,  T he S c a rlet  Let 
te r ,  A T a le of T w o  C itie s ,  P r id e  and P r ejudic e ,  
T he Return o f  the Native , T r e a s u r e  I s land , 

Animal F a r m ,  a n d  a few nove ls by W illa C athe r ;  
C he s t e rton ' s O r thodoxy and He r etic s ;  me dita
tions by T homa s a Kempis and T homas M e r ton;  
an anthology of  c la s sic Ame rican and Eng lish 
e s s ays ; a volume of fable s ,  fo lk tales, and fa iry 
s t o r ie s ;  Sandbu r g ' s  one-volume r e vision of  T he 

Life of Lin c o ln; a P s alt e r  Hymna l,  a sing le 
volume Bible  c ommentary,  and a Bible d ic tion 
a r y , 

And that ' s  a wor thwhile c ontribution fo r 

any one p e r son to make in two ye ars . How to 

add  the r e aft e r ? Book lists a r e ,  of c ou rse , a 

vailab le . However,  b e c ome a c h r onic r e ad e r  

o f  r e views and a fanatic ally optimistic re c o r d e r  

of . t itle s ,  autho r s, publishing hou s e s ,  and pric e s  

( u s ually 25o/o to 40% disc ount e d ) . T he re vie ws 

await you in T he E ng lish Jou rnal ,  T ime , Satur

day R e vie w ,  T he Christian Home and S c hool ,  

C , E . J . , T he Banne r ,  and other professional and 

the o logic a l  p e r iodic a ls. 

T ake a guilty look at your sc hool lib rary and 

at tho s e  ba rre n  c lassroom she lves,  
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PATTER N A ND PRA IS E  I N  l i NG -U IST I CS 

LANGUAGE AS T OO L  

Langua g e  c on c e r n s  e v e r yone for it  i s  the 

c h i e f  tool of c om municat ion among human b e ing s . 
Languag e ,  how e v e r ,  r e mains  the tool  for c o m 
mun icat ion ; a s  a tool ,  i t  c an be u s e d  for d iffe r ent 
purp o s e s . A ham m e r  is a l s o a t o o l .  It c an be 
u s e d  for i ts  int e n d e d  purpo s e ,  t o  build hom e s  
and c hu r c h e s ,  o r  i t  c an be  u s e d  t o  kill anothe r  
p e r s on .  A s  C h r i s t ian t e a c he r s  who u s e and 
t e a c h  the Eng li s h  languag e ,  we  att e mpt t o  influ 
e n c e s tudents  t o  u s e  languag e for  i ts  int end e d  
purp o s e :  the g-lory of G od .  W e  c annot d eny, 
how e v e r ,  that many p t wple  u s e  it ve r y  e ffe c t ive 
ly to g l o r ify e vil . A lthough lang ua g e  it s e lf i s  a 
t o o l  that in its e lf i s  ne ithe r moral  nor immoral ,  

the  English  t e a c h e r has an obligation towa r d  the 
E n g l i s h  languag e :  t o  t e a c h  it s ful l  potential  and 
to analyz e it by means of the mo s t  c ons i s t e nt 
me thod availab le s o that it c an b e  u s e d e ffe c t ive 
ly by the C hr i s t ian s tu d e nt . 

WHIR LING W ORDS AND T HE C HANG E LESS 
W ORD 

T .  S .  E liot , the g r e at C h r i s t ian p o e t ,  knew 
s e v e r a l  languag e s  and c u ltu r e s . H e  s aw the 
va r ie t y  in lang u a g e  and c u ltu r e ,  but a c c e p t e d  

C h r i s t ianity a s  c ontaining t h e  ab s olut e s for 
which he y e a r ne d . In his  famou s p o e m  " A s h  
W e dne s day, " E liot  hint e d  a t  t h e  p r e d i c ament of 
the C hr i s tian p o e t :  h e  mu s t  u s e  va r ie d ,  e ve r 

c hang ing human languag e t o  exp r e s s the Ab s o -

- - Lou i s  Rus * 

lute , E liot p r e s ent e d  the fig u r e  of a whe e l  which 
ke e p s  whir ling a r ound , T h i s  i s  the whe e l  of 
t ime and r e p r e s ents  our chang ing hu man cultu r e  

and languag e within t ime , A t  the c ent e r  of the 
whe e l  i s  the axle , the s t ill po int about which the 
whe

_
e l  turns . This  axle r e p r e s ents  T he E t e rna l ,  

T he A b s olute , G od ,  T he W o r d  a s  r e vealed 
through C h r is t .  E liot w r it e s :  

T he W o r d  w ithout a wo r d ,  the W o rd within 
T he w o r ld and fo r the wor ld ;  
And the light s hone in darkne s s  and 
Again s t  the W o rd the uns tille d wo r ld s t ill  

whirled  

About the  c e nt r e  of  the  s i lent W o r d .  

Like E liot , the C h r i s tian t e a c h e r  a c c epts  
the fac t s  of human langua g e  and cultu r e . He 
s e e s the immen s e  va r iety in p r e s ent - day E ng li s h  
and the radical chang e s  Engli s h  ha s und e r g one 
throughout it s hi s to r y .  T he s e  are fa c t s  which 
he c annot deny , Ind e e d ,  our w o r ld i s  " whir ling" 
in time , But the t e a che r als o s e e s  the patt e r n  
that i s  e s s ential to  languag e ;  a n d  t h e  C h r i s t ian 
teache r s e e s  thi s  patt e r n  as a r e fl e c tion of and 
an analog y to the Ab s olut e Patt e rn of G od .  

ADAPT ABILI T Y  O F  DIC T ION 

Our languag e is va r ie d .  T h i s  is  obviou s if 
we examine obj e c t ive ly our own s p e e c h  as we a 
dapt it , pe rhap s unc ons c iou s ly,  t o  the s ituat ions 
in which we find our s e lve s .  A t e a c he r ,  for ex 
ample , s p e aks d iffe r e ntly to  hi s c la s s than to a 
s tudent p r ivate ly ,  to his child r e n  than to his  c o l 
league s ,  t o  h i s  wife when h e  i s  i n  a n  amorous 
mood than to  he r when he i s  d i s turbed  with he r 
fo r buying an expens ive d r e s s .  He s p eaks one 
va r iety of  Eng l i s h  when exc it e d  at a bas ketball  

game , anothe r when d e live r ing a p r e p a r e d  
s p e e c h a t  a R ota ry C lub , and s t i ll anothe r wh en 
add r e s s ing G od in  praye r .  And if he w r it e s  an 
a r t i c le for a j ournal,  his va riety  of Eng l i s h  will  

d iffe r s omewhat from all the othe r va r i e t i e s .  
N ot only doe s ou r ind ividual u s e of the langua g e  
va r y ,  but eve ry pe r s.on 1 s lang uag e  d iffe r s  s om e 
what from eve r y  othe r pe r s on 1 s .  A g i r l 1 s Eng 
li s h  i s  d iffe r e nt from a boy 1  s ;  a child 1 s i s  d i f 
fe r ent f r o m  a te en - ag e r 1 s ; and a matu re  pe r 
s on 1 s s pe e c h  i s  d iffe r ent from both . The lan 
guag e of a hig hly educated  p e r s on is d iffe r e nt 

from that of  the e ighth - g ra d e  g raduate ; and the 

*D r .  Lou i s  Rus is Profe s s o r  of E ng li s h  at 
G r an d  

'
V a lley C olleg e ,  Allendale , Michigan . 
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languag e of a B o s t onian i s  d iffe r ent from that of 
the Iowan , 

T he duty of any Eng l i s h  te ache r i s  to a c c ept 
the s e  var ietie s in languag e a s  variet ie s that a r e  
not morally " r ight" o r  " w r ong , 1 1 but r athe r a s  
" app r op r iate " o r  " inapp r op r iat e "  i n  c e rtain s it 
uations . Howeve r ,  he mu s t  t e ach p r imar ily 
that typ e  of  English with which the o r d ina r y  s tu 
dent i s  not w e ll e nough a c quaint e d :  the educat e d ,  
formal var iety which i s  app r op r iate  t o  g ood fo r 
mal w r it ing and a c c e ptable e ducated s p e e c h .  
T h e  s tudent c an then funct ion m o r e  e ffe c t iv e ly 

in our s oc iety a s  an e du c at e d  p e r s on .  T he 
C h r i s t ian E n g l i s h  t e ac h e r  i s  not s at i s fied w ith 
this minimum, how eve r .  H e  attempts t o  s how 
the variety in the E ng l i s h  languag e as a G o d 
g iven abundance which the C h r i s t ian p o e t  and 
nov e l i s t  c an u s e to the g lo r y  of G od ,  or fr om 

which the C hr i s t ian e s s ayi s t  c an s e le c t  the 
fo r mal  s tyle fo r an article . The C h r i s t ian is 
not s at i s fie d s imply with the s e le ction of  a s tyle ; 
the app ropr iate s tyle fu rthe r s  his  purp o s e in 
w r iting a s  a C h r i s t ian . 

PAT T ERN THROUGH S T RU C T U RA L  G RA MMAR 

Ju s t  a s  imp o rtant a s  the abundant variety in 
our langua g e  is  the patt e rning that w e  find in it , 
for  this is the r e flection of  T h e  Ab s olute Pat 
t e rn ,  In o r d e r  t o  analyz e our language to s e e  
it s patt e rns , w e  s h ould not b e  s at i s fi e d  w ith a 

m e thod that d o e s not · a c c u r at e ly d e s c r ib e  the 
patte r n ,  S o - c alled " t r ad it iona l" g r ammar is full 
of  ove r lapp ing d e finit ions that c an ha r dly be 
s at i s factory aft e r  they a r e  examin e d  c a r e fully . 
F o r  example , a noun i s  d e fined a s  the name of a 
p e r s on ,  plac e ,  o r  thing , an adj e ct ive a s  a w o r d  
that modifie s a noun o r  p r onoun, ·and an adve rb 
a s  a modifie r of  any othe r part  of  s p e e c h ,  
W o rking log ic a lly with the s e d e finit ion s , a s tu -

d e nt c an analyz e a noun phr a s e  s u ch a s  " my 
s i s te r ' s  hat" a s  follow s : hat i s  a noun, s i s te r ' s  
i s  a n  adj e ct ive , my i s  an adve rb , But any te ach 
e r  knows that , although hat i s  a noun, s i s te r ' s  
i s  a p o s s e s s ive noun , and my i s  a p o s s e s s ive 
p r onoun . The d e finit ions of  " t raditional" g r a m 
m a r  s imply d o  not de s c r ib e  accu rat e ly the pat 
t e rns w e  r e act  t o  in languag e .  T he " t radit ional" 
de finition of  noun i s  ba s e d  on the s ymb olic mean 

ing , and the d e finit ions of  adj e c t ive and adve rb 

a r e  bas e d  on the g r ammatical  meaning of mod i 
ficat ion w ithin a s ent enc e , S ince  the ba s is for 
de finit ion c hang e s  fr om one g r ammat ical te r m  
to anothe r ,  the analys e s  a r e  bourid t o  be inac 
curate  and ove r lapp ing . 

An app r oach old e r  than " t radit ional" g ram 
mar is s t ructural g r ammar , U s ing a c ons i s tent 

s t ructur al  app r oach,  the g r e at g ramma r ian 

Panini analyz e d  the San s kr it languag e  2400 ye a r s  

ag o .  T w e nty - thr e e  hund r e d  ye a r s  a g o  A r i s totle , 

the G r e e k  philo s ophe r - s c ient i s t ,  made pe r c ep 

t ive c omment s  c once rning the G r e e k  langua g e . 

In the Poetic s ,  A r i s totle w r ote  that the verb in 

G r e e k  is the pa rt  of s p e e c h  which, thr ough in 

fle ct ion s , ind icate s t ime and that the noun c an 

indicate the p lural  and the s ingular . C omment s  

s u c h  a s the s e  a r e  a g ood b e g inning for the s t ruc 

tu ral  app r oach . B a s ically, thz s t ructural  g r am 

mar ians att e mpt t o  de fine a c c u r ate ly the parts  

of s p e e ch by a c on s i s tent applicat ion of  the 

g r ammatical  s ignals of Englis h - - the funct ion 

w o r d s , the inflect ional end ing s ,  the d e r ivat ional 
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ending s ,  and the intonation , T he n ,  by means of  
w o r d  o r de r ,  they analyz e the r e lat ion s hip s th� s e  
p a r t s  o f  s p e e c h  have t o  e a c h  othe r w ithin the 
patt e rne d s e nt e n c e  a s  s ubj e ct s , p r e d i c at e s ,  
mod ifie r s ,  and c omp lement s . T h i s  m e thod , a s  
p r e s ented i n  g r amma r s  s u c h  a s  Paul Robe r t s ' 
Patt e r n s  of E n g l i s h  and E n g l i s h  S entenc e s ,  
Jame s Sledd 1 s A Short  Int r oduct ion t o  E n g l i s h  
G rammar , a n d  W .  N e l s on F r anc i s '  T h e  Struc 
tu r e  of Ame r i c an E n g l i s h ,  ha s a c hieved a c o n 
s i s t ency and a c c u r ac y  lac king in " t r a d it ional" 
g r ammar , 

ANA LY SIS OF VARIE T Y  AND PAT T E RN :  
PRAISE 

In a s h o r t  art icle it is impo s s ible to d o  mo r e  
than b r ie fly illu s t rate why o n e  o f  t h e  new e s t - 
and one of  the olde s t - - ap p r oache s t o  languag e i s  
c o n s i s tent  with a C h r i s tian app r o a c h ,  T he point 
is that the human w o r d  is w ithin time ; it is var 
i e d  and chang ing and partake s of the abundanc e 
of g e ne r a l  revelation , But the human w o r d  is  

always patte r n e d  fo r it r e fle c t s  the D ivine W o r d , 
It s e e m s , c ons e qu e ntly,  that the duty of the 

C h r i s t ian teache r is to  t e a c h  that g ramma r 
which mo s t  c le a r ly and c ons i s t e ntly analyz e s  
the patt e r n ,  

Anothe r g r eat C h r i s t ian p o e t ,  G e ra r d  Man 
ley Hopkins , looke d at all natu r e  and at all  human 
a c t ivity . In his p o e m  " P ied B e auty, " Hopkin s , 
aft e r  d e s c r ibing the va r ie ty and c hang e ,  w r it e s  
this  line : " H e  fathe r s - forth who s e be auty i s  p a s t  

c hang e . "  T he p o e t means ·two thing s :  1) chang e 
le s s  G od i s  the c r e at o r  o f  eve r - c hang ing and 
va r i e d  natu r e  and thu s He i s  natu r e ' s  Fathe r ;  
2 )  the patt e rns  o f  eve r - c hang ing and va r i e d  
natu r e  r e veal  a chang e le s s  G od s o  that natur e  
" fathe r s "  G od b y  r e ve aling H i m  to man , I have 
looke d s p e c ific ally at va riety  and patt e r n  in 
languag e ;  H opkins beheld the m in all natu r e  and 

human exp e r ienc e ,  All C h r i s tians exc laim with 
H opkin s as he w r it e s  the la s t  line of  his p o e m :  
" P r a i s e Him ! "  

HAVE L I NGU IS TS PR OVED CAS £ ? 
THE I R · 

. 
THE 

T HE OAK AND THE PARASIT ES 

T he batt le  i s  on . T he s t r at e g y  of the  p r o 
ponents  of the new kind of lang ua g e  teac hing i s  
b e c oming m o r e  obviou s b y  t h e  month , G ove rn 
mental ,  qua s i - g ove r nm e ntal ,  p r ivat e , and e du 
cational a g e n c i e s ,  tog e the r w ith t extbook pub 
l i s he r s ,  a r e  int ens ifying the ir e ffo rts  to make 
s ome s o rt  of ling u i s t i c  app r oach the educat ional 
law of the kingdom of languag e .  Ou r C h r i s t ian 
s c hool s y s t e m ,  from top to bott om, may w i s h  t o  

j o in the thr oning d e vot e e s . B u t  w e  s hould know 
what we a r e  about . T he e d u c at ional highway i s  
litt e r e d  w ith c o s t ly and futi le exp e r iment s . W e 

have a g r e at d e a l  of home w o r k  t o  d o  before  w e  
e nt e r  s uch a p r o g r am ,  F r om what I have r e a d  
s o  fa r ,  t h e  c laims of t h e  lingu i s t s  a r e  long on 
p r omis e ,  s ho rt on s ound ly bas e d  a r gument s o r  

* 
- - Steve Van D e r W e ele  

d e mon s t r at i on s  to s upp ort  the s e  c laim s ,  

Let ' s  fac e  it , T he d i s s at i s fact ion with t r a 
d it ional g r amma r i s  a p s ycholo g ical  one . T he 
s ub s tantive ar gument s  again s t  it a r e  c ontrive d 
and unc onvinc ing . It ha s s e r ve d the c iviliz e d  
w o r ld w e l l .  It i s  part  of a c omplex of id e a s  and 
attitud e s  and p r a c t ic e s  about languag e which un 
d e r lie the lit e r at u r e  we have inhe r it e d  and it has 
s e rved t o  fulfill the r e qu i r e ments  of e ffe c t ive 
c ommunic ation . It i s  the r e - - m a s s ive , imp r e s 

s ive , ele g ant , d iffic ult to  d i s lodge  and c ir cu m 
vent , T h e  lingu i s t s  a r e  p a r a s it ic to  it , Noam 
C hom s ky,  p ione e r  in the d e v e lopment of " t rans 
formational g r amma r ,  " c o n c e d e s  a s  much 
( though he d o e s  not r e g a r d  it a s  a d e quate for a 

* . 
D r .  Steve Van D e r  W e ele i s  P r o fe s s o r  of 

Eng l i s h  at C alvin C olle g e . 
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, r 

c omp lete  s c ience  of langua g e ) : 
P a i r e d  w ith an int e llig ent and c omp r e 
hend ing 

.
r e a d e r ,  a g o o d  t r a d it i onal g r a m 

ma r  oft e n  achieve s a high d e g r e e  o f  s u c 
c e s s .  

( " Explanat o r y  Mode ls  in Lingu is t ic s , " 
in Log i c ,  Method ology,  and Philo s o 
phy o f  S c ienc e ,  e d it e d  b y  E r n e s t  
N ag e l  e t .  a l . , Stanfo r d ,  C a lifo rnia,  
Stanfo r d  U nive r s ity  P r e s s , 1 9 62 ) , 
p .  5 2 8 , 

PROLI FERAT ION AND P T OLE MAIC 
REGRE SSION 

But all thi s  i s  b e ing j ud g e d  ob s olete  out of  
hand , and p r oponent s  of the  new a r e  s e e king to  
d i s pla c e  i t  wi th othe r c at e g o rie s .  Many of  the 
d ifficultie s the y p r e sume to  find in the t r ad itional 
g r ammar are t rump e d  up , and d i s app e a r  when 
g r amma r i s  taught imag inat ive ly and c r e at ive ly 
in the c la s s r o o m ,  Many of the new t e chnique s 
a r e  g immi c ky ,  though the y may be  t e mpo r a r ily 
effe c t ive to  illumine a fa ct  about ou r languag e .  
But d e finit ions , whe n the lingui s t s  att e mpt the m 
at all ,  a r e  oft en c ap r i c iou s  ( " an adj e c t ive i s  a 
w o r d  like , • . .  " ) . And s o  muc h of the info r ma 
tion s e e m s  s t e r ile , It i s  ine r t , It lacks g e ne r 
ative pow e r  and fo;cc e , The c onve nt ional s c ienc e 
of g r amma r was  d i s cove r e d  c e ntu r ie s a g o ;  it 
p o s s e s s e s  the e le g anc e and s implic ity that a ll 
c r e at ive the o r i e s  of s c ie nc e  t r y  t o  appr oximat e , 
Doe s the new ling u i s t  have anything to  c ompar e  
w ith the s implic ity of  the c at e g o r i e s  Subj e c t ,  
V e r b ,  C omple me nt , Modifie r s ? T h e i r  p r o life r 

at ion o f  info r mat ion s e e m s  a r e ve r s ion,  a r e 
g r e s s ion c ompar able t o  r e turning to  the Ptole m 
aic a s t r onomy again s t  the evid e n c e  o f  the C o 
p e rnican,  

C on s id e r  how s w ift ly thin g s  have g one , I t  

i s  t r u e  that s ome a s p e c t s  of languag e s c ienc e 

a r e  c e ntu r ie s old , and that c e r tain d e ve lopments 

have been afoot for a c e ntu r y .  But a s  r e c ently 

a s  five ye a r s  a g o  the W eb s t e r ' s  pamphlet  W o r d  

Study,  published p e r iodic ally, c a r r i e d  a n  a r t i c le 

entit led  " W hat i t  T ake s to G e t Englis h , " It w a s  
c onvinc ing a n d  p e r suas ive . What d o  you s up 

p o s e  i t  took t o  g e t  Engli s h  five ye a r s  ag o ?  E s 

p e c ially two kin d s  of d i s c ipline : Lat in,  and d ia 

g r amming s entenc e s , The autho r ' s  parting line 
was thi s : " Latin and d iag ramming : Long may 
the y  endu r e , "  But the W e b s t e r ' s  p e ople have 
chang e d  all that . T he pamphle t s  published in 

the la s t  s ev e r a l  ye a r s  in one way o r  anothe r 

c ont r a d i c t ,  nullify what w a s  until r e c e nt ly a s 
s umed t o  be a s e t of u s e ful  app r oache s towa r d s  
the app r op r iating of languag e .  Lat in and d ia 
g r amming a r e  obviou s ly to be waifs in thi s new 
kin g d o m  of ,languag e ,  

UNDER THE BANNER OF F LUX 

A g ood s ite fo r the  lingu i s t  battle i s  the  i s 
s u e  of u s ag e . I r e aliz e that this i s  only one of 
the par t s  of  the linguis tic  c ampa ign,  but it will 
s e rve to  d e line ate the varying· app r oache s t o  the 
kingdom of  languag e .  The typical  lingu i s t  i s  
c onte nt t o  d e s c r ibe chang e ;  he d oe s  not  fe e l  
c a lled upon to  expend his  ene r g y  be moaning 
languag e mutations . I r e aliz e that the r e  i s  a 
s p e c trum of opinion on thi s , r ang ing from tho s e  
who r e v e l  in chang e ,  who t r y  t o  indu c e  language 

t o  chang e ,  who s uppo s e  that all c hang e is  im 
p r ovement ,  who d e c r y our national mania fo r 
c o r r e c t ne s s - - w r it ten,  of c ou r s e ,  in impe c cable 
p r o s e ,  the r e s ult s t ill of  the ir  t r a ining in trad i 
tional rhe t o r ic - - t o  tho s e  who t r y  t o  g ive s ome 

d i r e c t ion and c ont r o l  to linguis tic  alt e ration s . 
But the d e finition of languag e und e r lying this 
attitude  i s  neve r the le s s  thi s , that languag e is 
mainly p r o c e s s ,  o r ,  at m o s t ,  a s et of  s ignals 
for t r ans mitt ing me s s ag e s ,  and that what eve r 
w ill s e rve t o  achieve this end i s  quite a d e quat e . 
Some , though not all ,  fo rmulations even po s it 
an evolut iona r y  o r i g in to  languag e ,  Onc e one is  
c o mmitt e d  t o  the  evolutiona r y  the o r y  of man , 
this  view of languag e follow s :  the r e  i s  nothing 
fix e d ,  p e rmanent , ab iding in the c ounte r s  we u s e  

fo r our ide a s . Languag e ,  a s  eve rything e l s e ,  i s  
d ynamic , o n  the move , c o nt inually evolving , and 
it i s  a w a s t e  of  t ime to  tampe r with thi s p e r i s 
taltic  p r oc e s s .  

G OVERN MENT OR C OVE FOR KING ? 

But the C h r i s t ian mu s t  d e mur he re , He 

s uppo s e s  that it d e m e ans  man to  s ubmit to fo r c e s  
that w ill hur t  him, i f  the s e  fo r c e s  c an be c o n 
t r olled . He le arns  how t o  manag e his  s oil  t o  
p r e ve nt e r o s ion, he c ons t r u c t s  d a m s  t o  e limin 
ate flood s ,  he ha s learned how to apply var iou s  

me a s u r e s  to  c ont r o l  the e c onomy s o  that the 
e a r lie r violent gyrations of  e c onomic c ycle s c an 
be e liminate d ,  W hy, then,  should he s o  blithe ly 
and unh e r oic ally yie ld to lingu i s t ic chang e s  with 
out a battle ? S ome lingu i s tic s s ay ,  " Languag e  
g r ow s  by ignoranc e , "  Paul Robe rt s ,  a popular 
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pu rveyor of lingu i s t ic s ,  ins i s t s : ' ' . • if w e  
a r e  talking about d i r e ctne s s ,  the r e

' 
i s  s imply 

no c r it e r ion but s om e  body' s u s ag e .  D o  w e  r e a l 
l y  a c c ept t h i s  kind of  a r gument f o r  t h e  imp o r tant 
c onc e r ns  of life ? T he e ighte enth - c entury hu -

mani s t s , m the ir  d r e ad of r a p i d  lingu i s t ic 

chang e s  which w ould b r e ak the link betwe e n  

g e n e r at ions , la s he d  o u t  a g a in s t  abu s e r s  of  lan 

guag e .  T h e y  r e g a r d e d  the s e  a s  menac e s  t o  a 

s ound and healthy s o c ie t y , T he y  s tabiliz e d  the 

languag e .  They made it  e a s y fo r us to c onve r s e  

w ith g o od w r ite r s  o f  the p a s t  and p r e s ent , to  

mainta in an easy l ia i s on w ith the m ,  The typical  

lingui s t  take s his  r e c o r d e r  and g raph pap e r  and 

s e e k s  data t o  r e p o r t ,  ins t e ad of w i s d om .  He is 

affli c t e d  w ith the fallac y  of p r e s entis m - - the new 

mu s t  invar iably be  b e tt e r  than the  old , or ,  at  

lea s t ,  the r e  i s  no s en s e  in t rying t o  p r event the  

new . W ith apolog i e s  t o  Shake s p e ar e ,  I p ar a 

phr a s e  the popular d e mand that Lae r t e s r ep la c e  

C laudius a s  king of  D enmark:  
• • •  a s  the w o r ld w e r e  now but t o  b e g in ,  
Ant iguity fo r g o t ,  c u s tom not known 
T he rat ifie r s  and p r op s of eve r y  w o r d ,  
T h e i r  c ry " C hoo s e  we - - D r . G ove s hall  

be King ! "  
C ap s ,  hand s ,  and t ongue s applaud it to the 

c loud s - -

D r .  G ove shall  b e  King • .  I I  

( D r . G ove , you know , s a id in a pub lic m e e t ing , 
" W e  a r e  manufac tur e r s  of d i c t ionar ie s ,  w e  a r e  
n o t  watchd og s  o f  the languag e .  " )  

P OPU LAR PRAC TICE OR PRESC RIP T IVE 
PARSING ? 

The lingui s t  alle g e s that t r a d it ional g r a m 
mar doe s not t e ll the whole t ruth about langua g e . 
But I s e e  nothing in this  s tat e m ent which d o e s 
not apply t o  the whole the o r y  and p r a c t i c e  of e d 
u c at ion . E ducat ion i s  and i s  not life . It i s  p r i 
mar ily a p r eparat ion for  life , and a s tu d e nt ha s 
a r ight t o  exp e c t  that his  t e ache r will  u s e  the 
c la s s r oom time in a way that w ill  mo s t  a d e quat e 
ly ant i c ipate the s ituations he will  me e t  in h1s  
matu r ity and that will  d e v e lop most  e ffe ct ive ly 
the s kills  which his  c alling in life w ill s ome day 
d e mand , I maintain that the t r a d it ional g r ammar 

w o r k s  at a more p r ofound leve l o f  langua g e  an 
alys i s  than doe s the new app roac h .  It d e a l s  w ith 
s ignific ant s t ru c tu r e s ,  not w ith local  and s upe r 
ficial  va r iations . It d e a l s  w ith languag e a s  log 
ic , a s  a d i s c ipline , a s  having nor mat ive f o r c e ,  

Lingui s t i c s  r a i s e s  othe r e le ment s , s u c h  as  aud 
io - phonology,  t o  a leve l of  maj o r  imp o rtanc e .  

One linguis t I s poke to  r e c e ntly s aid , " A  p e r s on 
mu s t  choo s e  through which d o o r  he w i s he s  t o  
ent e r  s oc i ety . H e  m u s t d e c id e  w h e t h e r h e  
w i s h e s  to  have t e a  i n  t h e  living r o om o r  e at w ith 
the maid s in the kit c he n .  And he will w i s h  to 
w o r k  at  his langua g e  s kills a c c o r d ing ly .  1 1  T hi s , 
you s e e ,  make s languag e a matt e r  of applied  

s oc iology and p s ychology . •  Ins tead of le arning to 
s p e ak w e ll for  it s own s ake , one mu s t ,  in .the 
new p r o g r a m ,  tailor  his expr e s s ion in t e r m s  of 
his envir onment . T hi s  s e e m s  t o  me t o  d e me an 
the languag e .  Ins te a d  of the t r a d it i onal norms 
of  c la r ity and g ood t a s t e , p opula r speech p r a c 
t i c e  i s  the higHe s t  one n e e d  a s p i r e  t o . 

T h i s  p e r s on als o m ent ion e d  that he and his  
c la s s mat e s  b e at up a newc ome r t o  the ir thi r d  
g r a d e  c la s s b e c au s e  h e  s aid h�g ins t e a d  of  hSg .  
But this  kind of  p r ovinc iali s m c an s u r e ly be 
cu r e d  in othe r way s , and s hould not  u s u r p  the 
time that ought to be u s e d  for g etting at the true 
g e niu s of  languag e .  Ins t e a d  of s pons o r ing s u r 
ve y s  about c ommunity lingu i s t ic idio s ync r a s ie s ,  
the t eache r s hould be p r epar ing the s tudent p e 

d a g o g ic ally t o  c ope  w ith g r e at thought s and nob le 
s e ntiment s , I s e e little of s u c h  c onc e r n  in the 
lingu i s t i c  platfo r m .  T ypic ally, the ling ui s t s  a r e  
m o r e  c on c e rned w ith s tat i s t i c s than w ith lan 
gua g e  a s  the e mbodiment of thought . ( Inc id ental 
ly,  a te ache r who t e ache s h i s  s tudent s t o  r e ad 
s en s itiv e ly and ac c u r at e ly will impart  mo s t  of 
the imp o r t ant valu e s  which the lingu i s t  c onc e rn s  

hims e lf with whe n he works  w ith t h e  oral  d imen 
s ion of the languag e) . W ins ton C hu r c hill ,  who s e  
voic e and pen a r e  among the m o s t  e ffe c t ive p r o 
duc e d  in this  c entu r y ,  d e s c r ibe s fo r u s , w ith 
appr oval, the manne r of  his t r a ining in the Eng 
li s h  languag e :  

N o t  only d id w e  learn E n g l i s h  par s ing tho 
r oughly,  but w e  al s o  p r a c t i s e d  c ontinu 
ally Engli s h  analys i s . M r . S ome rvell  
had a s y s t e m  of his  own . H e  took a fai r ly 
long s e nte nc e  and b r oke it up int o c ompon 
ent s by m e ans  of black,  r e d ,  b lue and 
g r e e n  inks , Subj e c t ,  ve rb,  obj e c t :  R e la 
tive C laus e s ,  C ondit iona l C laus e s ,  C on 
junc t ive and D i s junc t ive C lau s e s ! Each 
had it s c o lour and it s b r a c ket . It was a 
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kind of d r il l .  W e  d id it alm o s t  d aily • . . •  
I le arne d it tho r ou ghly . 

He c ontinue s :  
T hu s  I g ot into my bone s the e s s ent ia l  
s t ructu r e  of  t h e  o r d ina ry B r it i s h  s ent enc e 

- -which i s  a noble thing . 

Now,  thi s may not be the whole t r uth about lan 
guag e .  But his  mas te r u s e d  the t ime w i s e ly and 
purp o s e fully . He had a fine s e ns e of  p r i o r itie s .  

AN ART AND AN A P P LE 

This  i s  my chie f c o mp laint about the lingu i s 
tic app r oach . W h<�;t the lingu i s t s  r e p o r t  about 
the ir find ing s may b e  true e noug h .  Mayb e s ome 
thing inte r e s t ing c an be  learned from the va r i 
ations i n  the e l e c t r onic s quig g le s  p r oduc e d  by 
two diffe r e nt s p e ake r s  r e c iting " T he G e ttysburg  
Add r e s s "  ( the de s ig n  on a text  book pub l i s he d 
r e c e nt ly) . But the c omplexity unc ove r e d  s e e m s  
inc apable o f  b e ing r e du c e d  to  any m e aningful 
patt e rns . Language is  an a r t ,  and when ling ui s t s  
t r y  t o  c op e  with i t  i n  na r r ow ly s c ientific t e r m s , 
on the analogy of the phys i c a l  s c ie nc e s ,  ' the y -a r e: 
d e aling with the formaldehyd e d  r e main s of lan

-


g uag e .  The c onve ntional g rammar op e r at e s  at 
the leve l of language whe r e  it is c r e ative , lib e r 
ating . It offe r s - alt e r native s .  It he lp s  one in 
tuitive ly to avoid ambiguitie s and to g ive s t ruc 
tu r e  and d i r e c t ion and mu s c le t o  the s entenc e ,  
It h e lp s  one t o  w r it e  and s p e a k  e ffe c t ive ly . It 
imp o s e s  d is c ip line on one ' s  s tyle ; it make s it 
fi r m ,  and g ive s the s e nt enc e o r g aniz ation and 
purp o s e .  It c ha s t e n s  and r e fine s his thinking . 
It he lp s  him to hew · and ha c k  and chi s e l  away

' 
the 

inc ong ruou s , the ind i r e c t ,  the impr e c i s e  in his 
exp r e s s ion . In c onclu s .ion,  I pla.yfu lly offe r the 

follow ing p o e m ,  the thru s t  of ' which, in the c on 
text o f  this  e s s ay s hould b e  obviou s : 

" T he 
·
c onfe r e nc e "  

A n  apple s at upon a plate 
And wait e d  c almly fo r its  fate  
A s  tw enty wis e men g athe r e d  r ound 
T o  s ta r t  debate in tone s p r ofound , 
T h e i r  bound e d  pu rp o s e to c o mpute 
A d e finition ab s olute . 
" It i s  an apple , " c laimed the fir s t ,  
B u t  only c au s e d  a s c o rnful bu r s t  
O f  qui c k  r e t o r t s : " W hy not a ball ?. " 
" T he c olor r e d ? " 1 1  A round e d  wall ? " 
" A  carbohyd rate c it r i c  s phe r e ? " 
T ill one mis chievou s mutine e r  

Said ,  " It ' s  m y  lunch, 1 1  and ate the plum, 
S o  rende r ing the c ounc il dumb . 

Richa r d  Ald r i d g e  

* * * * * * 

C O M P O S I T I O N : 5 0 % O F  O U R J O B  ? 

At C alvin C olle g e  from July 2 6  to Au g u s t  6 
w i ll b e  h e ld the Languag e A r t s  W o r kshop on 
W r it ing ( K- 1 2 ) .  L e c tu r e s ,  g r oup d i s cu s s ions , 
unit - d e s igning s e minar s ,  e valuations of e s s a y s  
on t e a ching c ompo s ition a r e  s chedule d ,  

R e g i s t r ant s may attend maj o r  l e c tu r e s  and 
info r m a l  s e s s ion s from July 2 6 - 3 0  for $ 2 0  
( me e t ing s ,  mat e r ials , lunche ons , and hou s ing , 

if n e e d e d) . Not e d  l e c tu r e r s  and l e a d e r s : D r . 
J .  S l e d d ,  D r ,  D ,  G o r don R ohman , Dr . J .  Me 

C rimmon, Mi s s  J e an R e ynold s ,  Mr s ,  Z a c k  
Y o r k, Mr s .  J ohn Bue lke , a n d  C alvin C olle g e  
faculty m e mb e r s , 

I ' m  s u r e  many of you vi s it Michigan every 
s u mme r ;  make it the  la s t  w e e k  in July th i s  
y e a r - - your s chool  b o a r d  c an s end t h e  r e g is t r a 
t ion fe e t o  Dr . D onald Opp ewal,  C alvin C olle g e ,  

P e rhap s thi s  s e s s ion w ill  h e ld you r e g ain 
that p r a c t i c e -teaching z e s t  for r e ading s tu d ent 
e s s ay s . 

( N OT E :  At the time of this w r it ing , the 
s e c ond we e k  of thi s N U C S - s p ons o r e d  W o rk 
s hop - -the s tipend - aw a r ding s e s s ions from Au 
g u s t  l thr <;m gh 6 - -i s  c lo s e d ,  r e g i s t e r e d  to c a 
pac ity . B u t  a s  o f  June fir s t  the r e a r e  s till a 
few opeqin g s  fo r the fi r s t  g r e at we ek:  g et the 
$ 20 in the mail now ! )  - - M .  M .  
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