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for Myopia I 
Any t e ache r w o r th his  s alt ( whic h  is what 

teache r s  w e r e  oft e n  p a id w ith in Roman days) 
has c u r i o s ity abou� tho s e  s ubject's which he 
a ctually teache s, T h i s  leads him to r e ad in 
his field,  and c an take the form of s c anning 
t extbook t eache r manuals , j ournals d e vote d  t o  
that fie ld ,  o r  books o n  t e aching method s ,  Some 
o f  this  i s  l ik e ly d e s p e ration r e a d ing , a near 
frantic s e a r c h  fo r he lpful g immicks and devic e s  
for keeping c las s e s  g o in g , o r  fo r an idea for an 
a s s ignment fo r F r iday, S ome of it is s inc e r e  
d e s ir e  t o  ke ep up. w ith what i s  b e ing said about 
t e a ching a g iven s ubj e c t . 

If a t e ache r doe s all thi s and nothing 
mo r e ,  he may b e  a t e a che r ,  but s u r e ly a myopic 
one , Having a s p e c ialty, whe the r this is a g rade 
level or an academic fie l d ,  does not jus t ify our 
i g no r ing , nor p r event u s  f r om b e ing coJJ. c e rned 
w ith, tho s e  quest ions which cut a c r o s s the c u r 
r iculum or grade levels,  

T he t e rms " t e a c he r "  and 1 1  e du c at o r "  may 
b e  u s e d  by s om e  as s ynonym s , as int e r chan g e 
able lab e l s  fo r the s ame j ob d e s c r iption, I su s 
p e c t  mos t of u s  p refe r the fo rmer t o  the latter, 
P e rhap s this i s  b e c au s e the " te a c he r "  ha s not 
b e en sne e r e d  at a' s mu ch as the " e du cat o r , "  or 
w o r s e  y e t ,  the " e du cationi s t . " I am c on cerned 
here with only one diffe r enc e in the c onnotation 
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of the two t e rm s . The diffe renc e b e tw e e n  a 
t e a ch� r  and an e du c ator is in the s c op e  of the i r  
p r ofe s s ional c on c e rn, A teache r i s  c onc e rn e d  
chiefly, i f  not wholly, with a s ingle g r ade leve l 
or s ubj e ct ,  w ith j u s t  his own c o rne r of the p r o 
vinc e of e du c ation;  an e ducator is c on c e rned 
w ith, in addition, how h i s  s ubj e c t  fit s into the 
b r oad e r  pictu r e ,  and w ith i s s u e s  not dir e ct ly 
r e lated t o  tomo r r ow' s c la s s e s . A t e a che r s o  
de fin e d  and s o  c onfin e d  w ill always b e  a myopic 
e duc ato r ,  a near - s ight e d  ( and p r obably nar r ow 
m ind e d) pe r s on, He w ill neve r s e e  how the 
small p a r t  of the j ig - s aw puz zle of the s chool 
p r og ram which i s  his own domain fit s w ith the 
othe r parts . And his t e ac hing will b e  the poor e r  
fo r it, 

It is rumo r e d  that too many of ou r C h r i s 
tian s chool p e r s onne l  a r e  t e a c he r s� but not e du 
c a t o r s :  p e ople who w e a r  s e lf - impo s e d  p e dago 
g i c a l  blind e r s . I know of no s tudy that has b e e n  
m a d e  . o f  t h e  r e ad ing hab it s of ou r t e ache rs , but 
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each of. us can make his own study by answe r 
ing the s imple que s tion: D o  I r ead in all the 

-departments of the Christian E ducator s J�nal, 
or  only one ? T he number of department s  into  
which you dip is a measure  of the  amount of  
c onc e rn you have for the lar g e r  que s tions of  
Christian e ducation . 

Now it c an b e  s e en that all of the for e 
going is a thinly ve iled plea for reading all the 
s ections of this journal .  When the  p r e s ent de 
partmental format was cho s en,  it s e emed t o  
have a t  lea s t  two advantag e s: ( l ) it offe r e d  the 
E dito r ial B oard a s cheme for dividing and de 
c entraliz ing the tas k  of c ollecting manu s c r ipts , 
and (2)it offe r e d  the r eade r a quick way to find 
the a rtic le s of mos t immediate c onc e rn to him . 
While this journalistic devic e doe s suc c e e d  on 
the s e  two c ount s ,  it may als o have for s ome 
the e ffect of c learly labe ling c e rtain parts as  
"not my c onc e rn . ,· Such was not  the intention, 

BUSINESS MANAGER'S BUSINESS 

A p e ru s al of this journal by well ove r a 
thous and reade r s  will elic it a wide variety of 
r e s pons e s . To those few vis ionaries  who print 
ed  a s mall news lette r five years ago,  this p r e 
s ent s tage of development of the Christian Edu 
cators  J ournal may appear a s  the pinnacle of 
the ir dreams . To othe r s ,  who s e  profe s s ional 
journals may bear ins c riptions s uch as  Vol.  25 , 
No. 1, this p r e s ent s tage of development may 
appear more like a mole hill . Howeve r ,  c on 
s id e r ing the g r owth and turnove r o f  p e r s onne l  
i n  our s chools , i t  may be profitable to  br iefly 
r e ite rate s ome of the s t ructu r e  and g oals of the 
Christian E ducators  Journal A s s oc iation . 

The educational climate in the United 
Stat e s  has b e en changing rapidly in  r e c ent year s . 
Sputnik - inspire d  cur ricular r evis ions , a rash of 
new teaching aid s ,  inc r e a s e d  fede ral aid to  edu 
cation, Sup r e me C ourt decis ions on matt e r s  of 
church and state , the r i s e  of organizations such 
as the C .  E .  F. and its c ounte rparts , integ ration 
problems , etc . -all are b r inging added p r e s 
sure s to  bear on the c las s room teache r .  No 

A� 

and it would be regrettable if this w e r e  the r e 
sult .  

Revolutionary chang es  in education, at 
both the theo retical and the mor e  techni 
cal level, a r e  swirling about us . It is an exc it
ing time to be  in the teaching profe s s ion. If we 
are  not  to  become me r e ly victims of the for c e s  
a t  w o r k  i n  education, we mus t c onstantly t r y  t o  
c larify for our s e lve s the lar g e r  picture of C hris 
tian e ducation, and the place of our little jig - s aw 
puz z le pie c e  in it . W e  shall have to find time to 
be  not  only cla s s room manage r s ,  but  als o edu 
c ato r s . 

Knowing full well the irony that tho s e  who 
need the admonition most are  p robably not even 
r eading this e ditor ial,  I neve rthele s s  challenge 
eve ry teacher to achieve at least the bare mini 
mum of a thorough r eading of this journal, and 
to begin to win the name of " e ducator" the reby .  

- - D . 0. 

MATTERS· 

teache r can succ e s s fully is olate him s e lf in his 
c las s room and leave the problems of m.ankind 
out in the hall . T he " ivory tow e r "  is a thing of 
the pas t .  

Every lively teache r mus t  humbly ac cept 
the challenge of g rappling with the problems of 
this exc iting era  in history.  But the que s t ion 
is: how doe s one become a lively teache r ? 
T he r e  are thos e  who equate b e ing lively with 
living " in the Pep s i  g eneration, " c leaning the ir 
hous e  with the help of a " white tornado, " doing 
laundr y  in " an automatic ten fe et tall, " and 
driving a car with "a tig e r  in the tank . " 

But the re are teache r s  who r e main lively 
by reading c r itically, by c onve r s ing with othe r 
lively people , by formulating their own ideas , 
and by sharing thes e  ideas  with others  t}l rough 
the medium of the printed  pag e .  It is for such 
lively teache r s  that the . Christian E ducators  
J ournal is intended . (Refe r to the " statement 
of purpo s e "  on the ins ide front c over of this 
is sue . )  

T o  b e  succe s s ful, any profe s s ional jour 
nal nee d s  a broad bas e of moral and finar;c ial  
s upport . Mos t  profe s s ional jou rnals are s up 
ported by org�nizations r ather than through the 
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A.C.S.A. asks . 
"MIRROR, MIRROR, ON THE WALL< • rr 

At the A . C . S . A . c onvention held Augus t  9 
and 10 at Re dland s , C alifornia, the Chris tian 
School administrator s  from the Unit e d  Stat e s  • 
and C anada tried to look

-
at thems elve s as othe r s  · 

s e e  them .  Mr . Richard G eldhof, a vete r an 
teache r  from Redlands C hristian School tried 
to r ep r e s ent a t eache r's viewpoint . He was 
a s ke d  to  c riticiz e the typical adminis t rator 
both in terms of his own thinking and the com 
ments of_ fe llow teache r s . H e r e  are  s ome of 
his comment s . • • 

The adminis trator mus t  be a mas t e r  
t eacher in h i s  own right . T hen i t  is  mor e  likely 
that he will be a good ove r s e e r .  T eache r s  look 
for supe rvis ion through r e gular c las s room vi 
s itation . T his is  nece sS'ary for p r op e r  coordi 
nation, s ynthe s is and development of curricu 
lum.  ·Infr equent supe rvis ion c reate s sus picion .  
A good administrator will r eleg ate  authority to 
his ·  s taff .  T his include s a teache r voice in e s ta 
blishing polic y .  Howeve r ,  p r oblems will'aris e 
with too much teach� r  sove rei�n�y.  T he admi -
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Department editor, 
Sam Greydanus 

nistrator mus t act accCJ!'ding to his bas ic prin 
ciple s . T he s taff mu st b e  e ducated  t o  the philo 
s ophy and purpo s e s  of that particular s chool.  

S eve ral pet  pe eve s. were als o listed by 
Mr • .  G e ldhof . T hat lis t  include s: 

1. Principal's violation of teache r c on 
fidenc e s . 

2 .  C las s r oom obs e rvatiot;l by lis tening 
from out s ide the door . 

3 .  Meddling in a problem befo r e  being 
a s ke d .  

4 .  Superc ilious demeanor o f  the pr�ncJ 
pal towa r d  the teache r .  

5 .  U nprofe s s ional phys ical appearance .  

6. U nprofe s s i<;mal_ frate rniz ing with pu
pils and membe r s  . of the community • .  

7 .  Bad care o f  the profe s s ional archive s .  

8 .  A rbitrary extra - cur ricula r  as s ign 
ment s . 

9. B reaking into c la s s  at any time . 

10. Imprope r addre s s  to the teache r in 
front of pupils . 

11. T rying to impre s s  the s chool board; 



w ith frug ality by b e ing s h o r t  on supplie s .  

12. Unde rmining t e a c he r auth o r ity t o  
e ithe r p a r e nt s  o r  pup ils . 

13. Failu r e  to ans w e r  t e ache r applic a 
t ion c o r r e s pond e n c e  p r omptly . 

14. W r it ing patr oniz ing ,  ambiguou s want 
a d s  fo r p o s s ible t e a c he r opening s .  

T he s e  c omments w e r e  made in the s p i r it 
of love . C e rtainly not e v e r y  admini s t rator i s  
guilty o f  all the above , . and it may be d e s irable 
to b e  guilty of s om e . We app r e c iat e the frank 
ne s s  of M r .  G e ldhof, although we may n ot be in 
ag r e ement w ith all of his s tatement s . Even 
among te ache r s  you w ould find a wide va r iety 
'of op inions on the s e  matte r s . T he c r itic i s m  is 
g o od so that the adminis t rat o r  c an s e e him s e lf 
mo r e  a c c u rately in the mir r o r  of his  s taff .  

R e p o rt e r: M r .  G e rald Van W ynga r den, p r in 
c ipal" of the C r e s t on C h r i s t ian School,  G rand 
Rapid s ,  Michigan . 

GRADUAJE ? ANSWER ? 
DROPOUT ? --Ma rk Vande r A r k• 

T his i s  the s t o r y  of Tqm . I like this fe l 
low - -he w e nt . out o f  his way t o  s ay a che e ry 
" he llo" a s  w e  dr ove through his  home town thi s 
s u mme r .  

Tom i s  a likeable young man , a g ood me 
chanic , and a r e s p e c t e d  C hr i s t ian c itiz e n .  But 
when I fir s t  kne w  Tmp ,  thin g s  w e r e  d iffe r ent . 
He had no intention of

�
g e tting a d ip loma from 

his C h r i s tian High . He w a s  fa i r ly w e ll fill e d  
w ith t h e  fru s t rations of �he potential d r op - out 
h� w a s . 

I s uppo s e  my inte r e s t  in T om g r ow s out 
of the· r ath e r  p o s s e s s ive p r ide the t e ache r 
c oun s e lo r  fe e l s  when he b e lieve s his  influenc e 

*M r .  Ma r k  Vand e r  A rk, A . B .  Montana 
State C o lle g e ,  A .  M, U nive r s ity of Michigan, i s  
s up e r int endent of the H olland , Michigan, 
Chr i s tian S chools . In thi s a r t i c l e  he c o m e s up 
w ith a p o s s ible s olution to a nag g ing p r ob l e m  in 
many of ou r s chools . On the way, he pas s e s  
thos e who a r e  s t ill debating the p r o s  and c on s  
o f  fed e ral and s tate a i d  t o  C h r i s tian s chools , 
and explor.e s  a p ractical  applicat ion of this aid . 

ha s had a s ignificant part in the build ing of a. 
boy. ' 'He's one of my boys , ' '  you know . 

A c tually, T om i s  an exhib it of one of my 
rathe r favo r it e  r e c ent p r oj e c t s  in high s chool 
c u r r iculum planning . T he p r oj e c t was m o s t  
ac tive j u s t  b e fo r e  t h e  now - familiar " s ha r e d  
time " s logan had d e velop e d  s t r ength .  If I 
w e r e  t o  lab e l  the p r oj e c t  in the s e  terms , I 
w ould c a ll it a P r oj e c t  in T rans it ional Time . 

In T om' s c ounty, the r e  a r e  s ix c on s oli 
dat e d  d i s t r ict  high s chool s , a C hr i s tian High, 
a C atholic High School,  and a c ity high s chool 
sy s t em .  Only the c ity ha s a la r g e  high s chool; 
the. r e s t  j u s t  a c t  big, All c laim to b e  c omp r e 
hens ive , but a dmit limitat ion s in b e ing able t o  
do j u s t i c e  t o  t e chnical and vocat iona l e du c ation . 

T om' s s tate ha s taken what i s  pr oving t o  
b e  a ve ry fo rward l o o k  i n  t h i s  matte r, Fund s 
a r e  made ava ilab le fo r a c ounty t e c hnical t r a in 
ing c e nt e r .  Ope rat ing c o s t s  a r e  made more 
amp le by allow ing at  lea s t  on� and one -half 
time s as much s tate money p e r  s tqdent hou r 
fo r a r e gular high s chool c our s e .  The t raining 
c ent e r  i s  ope r at e d  through the c ity high s chool 
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admini s t ration offic e ,  but i s  to be mad e  pro 
port ionat e ly available to all s e c t ions and stu 
dents of the c ounty,  and to p o s t - high s chool 
s tu d e nt s  even more than high s chool s tu d e nt s , 
if the de mand c a ll s  for s u c h  u s e .  

T he t e c hnical t r a ining c e nte r offe r s  one 
and two - y e a r  c ou r s e s . When I w a s  a r ound, the 
c u r r iculum inc lu d e d :  

E l e c t r onic s - -two ye a r s  
Ma chine s h op - - one o r  two year s 
Engine e r in g  Aide - -two ye a r s  
Shipbuilding - - one o r  tw o y e a r s 
C a rpent r y - - one year 
Auto mechani c s - - fl exible t iming 
She et  metal and w e lding - - flexible 
C omme r c ial C ooking and Food S e rvic e - -

one y e a r  
Practical  Nu r s ing - - in c onj unction w ith 

h o s p ital p r actic e 

T h e  d i r e c t o r  s ay s  that job opportunity i s  
s o  g ood that many s tudent s  do not s tay a s  long 
as the s chool int end s .  C e rtain c ou r s e s ,  s u c h  
a s  p ractical nu r s ing a n d  e l e c t r onic s ,  offe r 
c e rtificat e s  and c r e d e ntials fo r which the full 
t ime is  mandat o r y. 

What had this t o  do w ith T o m' s  C h r i s t ian 
High School d ip loma ? 

When T om w a s  in the t e nth g r ade , running 
hims e lf into p r oblems that made g raduation im - · 
p o s s ible , I took a c a r  full  of boys tQ the t e chni 
c a l  s chool for a vis it .  W e  met the d i r e c t o r  and 
w e r e  taken on a tour . T he boys w e r e  imp r e s s e d 
by the oppo�tunit i e s  for l e a r n in g  a t r a d e. When 
it c ame to the que s t ion of how ou r boys c ould· 
avail them s e lves of the s e  opportunit ie s ,  the 
p r inc ipal a·nd I w o rke d out a p lan whe r eby the s e  
boys could s ta r t  du r in g  the i r  s enior year . In 
the me antime , they mu s t  p e rform s atis fa c t o r ily 
at our s chool,  of c ou r s e .  Dur ing the half days 
of e ithe r one o r  ·two s em e s t e r s  that the y  w ould 
s p end at the te c hni cal t r a ining c ente r as s e 
nior s ,  the y  w e r e  s t ill to  b e  r e s p�n s ible to us, 
T he s chool b oa r d  p a s sed a motion to a c c e pt 
c r e d it s  e a rn e d  a s  e l e ctive c r e d it s . N o  r e 
qui r e d  c ou r s e s  for the g en e ral high s chool w e r e  
waive d .  F o r  tho s e who ne e d e d  the c r e dit for 
g r aduation , and mo s t  did,  a notation wa' s made .. 
on the d ip loma to indi c ate that our c ou r s e  of 
�tudy was supplement e d  w ith t e c hnical c ou r s e s . 

D o  you s e e  why I choo s e to c all this 
" t rans itional time " ? U n d e r  the c oun s e l, gui 
danc e ,  and d i s c ipline of the Ch r i s t ian High 
S chool, T om and his f r i e nd s  w e r e  motivat e d  
w ith r e a l  pu rposE;\ to s tay i n  high s chool to the 
end,  and w e r e  g iven me aning fu l  d ir e c tion from 
high s chool into p os t - high s chool voc ational 

e du c ation . T hi s  p lan i s  diffe r ent from. mo s t  
applications o f  " s ha r e d  time . " 

It s e e m s  to m e  this plan points a s e n s ible 
way out of the jung le of voc ational t r a ining i d e a s  
in which Ame r ic an h i g h  s chools have lo s t  the m 
s e lve s dur ing t h e  la s t  d e c a de s . T h e  lit e ratu r e  
on s tat e a n d  fe d e ral g ove rnment inte r e s t  i n  vo 
c ational education s e e ms to s ay the s ame thing . 
V o c at ional e d u c ation d o e s  not b e long in the high 
s chool.  High s chool e du cation s hould b e  gen e r a l  
education; d iffe r e ntiat e d  a c c o r d ing t o  s tudent 
ne e d s  and int e r e s t s , to be s u r e ,  B y  the admi -. 
n i s t rat ion of fede ral and s tate fun d s , high 
s chools tl�day a r e  b e ing e n c ou rag e d  to c o o r d i - · 
nate the vocational t r a in ing e ffo r t s  of s e ve ral 
area s chools int o one . B et t e r  yet,  d i s t r ic t s  
w ith little inve s t e d  in s hops a n d  lab s a r e  find 
ing it advantag e ou s  to j o in the ir ne ighbo r s  in · 
building new r e g ional technical t r�ining c enter s ,  
like the one T om attende d. Exis t ing s hop s 
would b e  u s e d  for mo r e  g e n e ral explorat o r y  and 
guidanc e purpo s e s. 

When a s ke d  whethe r Ho lland C h r i s t ian 
will have " s hop" in its new high s chool,  I have 
ans w e r e d ,  " Shop ? W hat i s  that ? " The point I 
try to a d d  is that by mod e rn s tanda r d s , an ade 
quat e machine s hop would c o s t  .up to$ 10 0, 0 0 0  
for e quipment alone , and i n  fiv e  ye a r s  much of. 
it would be ob sole t e . T hat kind of "shop" would 
be " s hop . " The c omb ine d  e ffo r t s  and ne e d s  of 
a g r e at many p e ople are r e qu i r e d  for such a . 
p r og r a m  of voc at ional ins t ru c t ion. T he ind ivi 
dual high s chool c annot handle s u c h  p r og rams . · 

T h e r e  i s , of c ou r s e ,  a real r e lation be
tw e e n  such t r a ining c e nt e r s  and junior c olle g e  
p lanning , a s  w e ll a s  ad;ult educ ation thinking , 
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for which a s eparate article may well c oncern 
its e lf .  

In this s tory of T om,  I have tried  to make 
the s e  points: 

1 .  It is high time we set our thinking 
s traight on the r elation of vocational training 
to quality boys and girls . The p r og ram from 
K - 12 that identifie s the " good student" with get 
ting A' s in textbook c our s e s  c reat e s  a fals e and 
damaging s tandard for T om's kind,  if not for 
the "A" s tudents  as well .  

2.  Laboratorie s ,  shop s ,  and othe r ma 
nipulative learning areas may b e  important for 
exploratory and guidance purpo s e s . Such edu 
cational expe rienc e s  for te rminal voc ational 
benefit do not really belong in the high s chool .  

3. A s  s tudent s of education in Ame rica,  
and prop onents of C hris tian schools , we  mus t  
s tudy curr ent developments and c onc e rns in the 
area· of vocational education .  T o  ou r s tudents 
we owe the be s t  the r e  is to be had, T o  Ame r i 
ca,  we have an obligation o f  c i tiz enship to share 
in the s e  important e ducational c onc e rns. . 

I returned T om' s g reetin g ,  and then for a 
while pondered the imponderable: whe r e ,  what, 
how, and who· would T om be if he had thrown in 
the sponge at the end of g rade ten ? 
11111111 I 11111111111111111111111111111 IIIII I II I 111111111 

B U SI NE S S  
MA N A G E R  

RE P O R T S  
( C ont1d from pag e 4) 
s ale of individual sub s c r iptions . So,  too, the 
C . E . J .  r e c e ive s support from inte r e s ted or -· 
ganizations who in turn s end sus c r iptions to 
all  thei r  membe r s . · This pas t  year the finan 
c ial s uc c e s s of the C .  E ,  J ,  was as sured p r i 
marily b y  funds r e c e ived f r o m  the Midwe s t  · 
C hris tian T eache rs  A s s oc iation,· the Alb erta, 
C anada, C hristian T eacher s A s s oc iation, C a l 
vin C olle g e ,  and the National Union o f  C hristian 
Schools E ducational Foundation . Hopefully, 
Vol. 5, N o, 2 will include oth e r  me mb e r  or 
g anizations, 

Mor e  important , howeve r ,  to the s ucce s s  
of  the C. E .  J ,  is  the fact that dur ing the pas t 
year s ignificant c ontributions to the Journal 
w e re made by teache rs  on all g rade levels • 
T he ultimate worth of this journal will b e  de 
te rmined by the de g r e e  to which it becom e s  a 
p r ofe s s ional journal of chris tian teache r s , for 
christian teache r s ,  �-"Christian teache r s . Your 
help is neede d  and your c onstructive critici s m  

·will always be welcomed by any of the editors  
or editorial board membe r s, - -A rt Wyma 

BOOK 
REVIEW 
T he Me s s ianic Characte r of Ame rican Educ a 
tion, b y  . Rousas J, Rushdoony, 339 pages . 
Philade lphia: Presbyte rian and Refo rmed Pub 
lishing C ompany, 1963, $6. 50, 

T he central the s is of this book is that the 
basic charact e r  of the Ame r ican public s chool 
has radically chang ed in the pa st  century.  It 
has bec ome the chief agent for the redemption 
of both the ind ividual and s ociety as a whole ; 
the s chool build ing is the temple of the new 
r e ligion; and the educational process is the 
med ium for both conve r s ion and s anctification 
of the pupil. The educational reforme r s  have 
been it s early evange lis ts and apostle s , and 
government offic ials and profe s s o r s  of education 
are  now it s high prie s t s  and give r s  of oracle s , 

While this the s is is not new ,  having been 
s tat.ed before  by Catholic write r s , neve r before 
has  the r e  been such a well-d ocumented support 
for the the s is . Rus hdoony ha s gone to the 
writing s and the biog raphie s of about two dozen 
educational reforme r s  of the past  century and 
expo s ed in quote after  quote and in summary 
aft e r  summary the ir explic it and delibet;ate at 
tempt to nullify the influenc e of ins titutionaliz ed 
C hris tian theis m  on education . He ha s furthe r 
provided s ome details on how the y proceeded 
to build an organiz ational structu r e ,  a cur r i 
culum, and a method ology out o f  the raw mat 
e rial of var ious brand s  of s e cularism,  id ealis m, 
and pragmati s m .  Even while us ing the lan 
guage of traditional the ology, ( e . g . s oul, faith, 
love) , they have replaced old meaning s with 
tho s e  which make the State and s ocial cons en 
sus , rathe r than the Church of Christ  and rev
elation, the ultimate repo s itory of truth . T hey 
have likewis e fashioned an e s chatology out of 
the evolutionary hypothe s is rathe r than out of 
the S e cond C oming of C hris t .  All the s e  as s e r 
tions , and more , are  spe lled out by the author , 

In documenting ·his the s i s the author has , 
de libe rately I be lieve , bypa s s ed the big -name 
thinke r s  and pope13 of this movement ,  like 
Rous s eau, Jeffe r s on,  C omte , and Dewey, in 
favo r of examining in s ome detail the writing s 
and influence  of the le s s  w e ll -known bishop s 
and evang elists  like Ho race Mann, Henry 
Barnard , Charles  De Garme ,  Franc is Parke r ,  
Harold Rug g ,  and othe r s . As the author de 
monstrate s ,  it is the s e  front - line worke r s  who 

( cont1d p. 14, col ,  2) 
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ACTORS DO NOT 
BECOME 
CHARACTERS 

- - Jame s Koldenhove n *  

S o m e  t im e  a g o  I p l e d g e d  my s e lf t o  b e g in 
an a n s w e r  to a qu e s t ion I r a i s e d  c on c e rning 
d rama in our C h r i s t ian s chools . Sp e c ifically, 
the que s tion a s  t o  whet.he r o r  not moral guilt 
t rans fe r s  from a r o l e  in a play t o  the a c t o r  p e r· 
fo r ming that role . A s  you r e c all ,  I identifie d  
two a c c u s ations mad e  by ou r c ritic s:. that a n  
a c t o r  i s  a s  morally pu r e  o r  impu r e  a s  t h e  r ol e  
he p lay s , and that the a c t o r  i s  at le a s t  mo rally 
influ e nc e d  by the r o l e  he plays. I s u g g e s t e d  
along w ith the s e  a c c u s at ions that a c om mon 
ag r e e ment among dir e c to r s , s chool b oa r d s , 
audienc e s ,  and ca s t s  a s  t o  the purpo s e  of d r a 
ma would c ont r ibut e t o  a m o r e  c on genial atmo 
s phe r e  in which t o  p r o du c e  plays . 

DRAMA HAS A HARD TIME O F  IT 
T hat d r a ma ha s h�d a ha r d  time of it i s  

his t o r y .  Roman d r ama w a s  c u rb e d  b y  the 

* M r . Jam e s  Koldenhov en i s  an ins t rJ.l c t o r  
i n  E n g l i s h  at D o r dt C olleg e ,  S ioux C ente r ,  Iowa 

-

D e pa rtm ent E d it o r ,  
Me rle M e e t e r 

C h r i s t ian chu r c h  a s  wa s e a r ly s event e e nth c en 
tury .drama . P r e fa c e s  t o  p lays th roughout li 
t e r a r y  his t o r y  indicate that p layw rig ht s w er e  
f r e qu e nt ly w r iting und e r  p r e s s u r e  of c en s u r e .  
B en Jons on offe r s  fr e qu e nt apolo g i e s  fo r his  
plays. Shake s p e a r e• s the at r e  w a s  fo r c e d  out -
s ide the London city limit s .  Moli e r e  w a s  
t r ea t e d  ha r s h ly fo r hi s c ont r ibution s t o  d rama . 
Shaw and Ib s en had their p r oblems. Mor e fre 
quent than not , r e ac t ions to d r ama t.hr oughout 
h i s t o ry w e r e  mo r a l  r e a c tions . T hough the 
theat r e  is g ene rally fr e e  of mo ral c r itic s today, 
the r e  i s  s till a g r e at deal of s u s p ic ion among 
R e fo rm e d  Chri s t ians r e g a r ding the thea t r e  and 
d rama . The W a ll b e c ame a c ontr ove r s ia l  p lay 
at N o rthw e s tern Colle g e  in O r ang e C it y ,  Iowa . 
D o r dt C olle g e  has not yet  dar e d  t o  put on Ou r ' 
T own o r  J .  B .  

Much of  th e  fe a r  i s  unfo rtunat ely only 
s u s p ic ion, nothing c onc r e t e - -until fo r lack of 
an int e llig ent a rgum ent again s t  a play, the c ritic. 
picks on unimp ortant it em s ,  for example d r e s s  . . 
and g e s tu r e s . T h o s e who make the a c c u s ation 
of t rans fe r of gu ilt from charac t e r  role to acto r  
a r e  quibbling ove r a s ub s titu t e  f o r  t h e  r e a l  dis -
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cussion. It is an accusation no more valid than 
the accusation that period dress is immoral. 

YOU CANNOT BECOME SOMEONE ElSE 

My contention is that there is no such 
thing as "method acting. " That is, no one can 
become someone else, no matter how much he 
concentrates. As I read the inventors of "meth
od acting," they do not contend this impossibi
lity either. To live into the role of a play means 
first of all that tpe actor learns to understand 
the play, its structural dimensions and its the 
matic purpose. This is a scholarly activity. I 
did not come close to becoming one of his char
acters or Ben Jonson himself by studying his 
plays intensely. The same may be said for any-

one who has intensively studied Julius Caesar 
for his tenth grade English course. Scholar -
ship may have made him a brute, .but not a 
Brutus. 

Next, our actor must learn the psycho
logical interplay of stimulus and response. He 
must know why a character acts as he does 
from line to line. Then our actor imagines not 
only the character in the action, but also him
self going through those actions. Such activi
ties are both scholarly and creative. Last,· 
there ·is the performance-when our actor al
legedly becomes the character. But he does 
not become the character, for he has not lived 
the character'1s life; he has only studied and 
imagined it. For the most part, the role re
mains objective to the actor. 

WE DO NOT BECOME DAVID, 
GOLIATH, OR MACBETH 

TherF is nothing mysterious about re 
maining aloof and objective about a role. We 
have all read the story of David and Goliath. As 
children we imagined these two characters in 
considerable detail--details collected perhaps 
from romances and comic books. A ridge of 
hills and a valley for setting, thousands of sol
diers massed together in the distance for atmo
sphere (and for the familiar group scenes 
where mass reactions are important), a giant 
in full armor, and a boy with long h<!-ir and a 
slingshot (made of red rubber inner tube) for 
villain and hero respectively, and then the· fa 
miliar action, This is what we must admit if 
we give t:qe story a fast re-run. But we_also 

reme�ber that as we became older and did 
more reading, we saw the story in a different 
series. We saw the purpose of the conflict, the. 
promise of the Christ through David1s line, the· 
evidence of God1s special concern for his peo
ple. With a little more research we changed 
our idea about the red rubber inner tube. Our 
"scholarship•• insured a greater accuracy and 
meaning, but at no time did we become David, 
certainly not Goliath. 

Now we may never be called on to play 
the part of David or Goliath. Macbeth either, 
perhaps. But let us say you tried..;out and got 
the role of Shakespeare's self-made monarch. 
You reread the play, go to the first rehearsal 
where the actors read their parts aloud, listen 
to the director's comments on the play, and do 
a little investigating of your own concerning the 
kind of metaphor in which Macbeth speaks, his 
motive for becoming king, his ·weakness, and 
his wife. You learn the lines, true, but by the 
night of performance you have learned ten 
times (a wild statistical guess) more than the 
lines. What happens now? Do you suddenly, 
as you walk onto the stage, forget all your in
tellectual collections, your research? Do you 
lose nine parts of your effort, remember one 
part (the lines, hopefully), and become Macbeth ? 
Impossible I You will recall part or most of the 
related knowledge. 

THE ACTOR-EGO 

Over the actor and his role there .resides 
a super-consciousness. Above the line and the 
a9tion, the time and structure of the_ play, the 

actor's "super-egO" reigns like Shelley's cloud, 
' The actor never loses contact with the reality of 

the play book, the stage, his own faculties, and 
the audience. When the -actor draws a. sword 
and drives it (ostensibly) through his opponent, 
the actor-ego-to settle finally for a s1..•itable 
term--calculates the aim, not out of revenge or 
malice, but out of regard for the dramatic need 
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for homicide , out of a view to fulfill the struc
turai and thematic demands of the play, and out 
of a regard for the a e s thetic r eality that the 
audienc e demand s . T he s e  a r e  the prima ry 
activitie s of the actor - ego,  but he als o runs b e
for e  and q.ft e r  in r e calling lines, r emains ale rt 
to the c oming cue which will call on stage an 
othe r actor, and r ememb e r s  many i r r elevant 

thing s like brushing t eeth, mowing the lawn, 
and throwing snowballs, T he actor - ego is the 
r eal and only s on of the fathe r  who is suspic ious 
of drama, the r e s t  (all that the fathe r s e e s  on 
the s tage)  is  pretens e ,  make -believe . The 

· father  might well wor ry more about what the 
s on doe s after  the pl�y-or aft e r  Sunday evening· 
chu r ch, fo r that matte r .  

teaching the rebel - - Me rle Meete r * 

WHO IS T HE REBE L ? 

By r ebel  I mean a principal characte r ,  
the p r otag onis t or antagonis t  o f  a n  epic , a 
drama, a p ro s e  fiction o r  a poem .  But by 
r ebel I als o mean the s tudent . 

Not only in c onte mporary lit e rature  is  
the r ebel  flamboyant . Home r s et s  before us  
Achilles ,  moping and veng e ful in  his  tent ove r 
Agamemnon' s exp ropriation of th,e maid B ris eis .  
Ae s chylus displays the ins ubordinate fir e  bring
e r  Prometheus , impaled by Zeus upon a c rag . 
Shake speare expos e s  the vaulting ambition of 
the r e g ic ide  and kinsman - kille r Macbeth . Job 
exe c r at e s  the day of his birth . 

But the s tudent is als o a rebel-the natu
ral man, hos tile to God, c a rnal, unspiritual .  
C oming to acknowledge one ' s  antipathy to Divine 
Wisdom-the antithe s is of fallen man to the 
perfect and s ove r e ign C reator-is learning the 
fear of the Lord that is the e s s ence of wisdom . 

SYMPAT HY AND SEVERIT Y 

B ecaus e � have s inned,  the s tudent can 
sympathize w ith the s i:rme r ,  the rebel, the t ra 
g ic he ro and his hamartia ( mis s ing the mark) . 
Moreove r ,  the c on s cienc e s  of s ome writ e r s  

*Mr .  Merle Meete r is  as s i s tant p r ofe s 
s or of English at Dordt C olle g e ,  Sl.oux C ent e r ,  
Iowa, 

excu s e  when they should accus e ,  for the c on 
s cien c e  is often vic ious-a G od - given gove rnor 
p e rve rted into demonic s e rvitude . 

Milton has b e en accu s e d  by B lake-and by 
many gleeful c r itic s s ince.:......of c r eating an heroic 
Satan who tran s c end s the G od of Paradis e  Lost • .  
How do your s tudent s r e spond to Milton' s rebel?  
Mature read e r s  see that the Miltonic epic  p r e 
sage s the c omplete degeneration and defeat of 
a Satan b e c ome impotent and abj ect  in the ashes  
of  Pandemonium , 

C an you as  Chris tian teache r help the s tu
dent s e e  in the lite rary work (!)him s e lf a s  a 
r ebel  und e r  the cur s e  of an agg r ieved G od,  and . 
(Z) the author ' s  attitude toward the rebel whom 
he ha s obj e ctified in his art :  briefly, the auth
or 1 s tone . How the author fe els about r eality 
will determine his theme; and the fate of his 
r ebel-or virtuous he ro-�ill show whether the 
insurg ent is vindicated or c ondemned .  

T o  acq11aint the s tudent with hims elf a s  
r eb e l  and t o  demons trate  the autho r ' s attitude 
toward rebellion ( s ome rebellion may be thea 
c ent ric and G od -approved) is not to deny the 
a e s thetic value s o'f the literary work, but rather  
to  endor s e  it s s ignificanc e and inherent morality . 

A . .  ROLE · CALL OF MINOR REBELS 

All genres  of lite rature  have their r ebels . 
T om the Piper' s  s on is encalaboos ed  for pig-
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s natching; Little Johnny G r een is  reproached 
in '·' D ing , Dong , B ell" for cat - dunking; a s chool
mas t e r  exe rcis e s  admonitory irony on a tardy 
noon -time s cholar; and the s courged Knave of 
Hearts r eturns the pur loin�d tarts with a pro 
mis e of reform , ln "Little Boy B lue , "  how 
eve r ,  the poet' s  tone includes to exonerate  the 
s le epy rebel; and, s imilarly, Jack Horne r evi 
dently als o enjoys author ial approbation upon 
his unorthodox evis c eration of a Christmas pie , 

Pus s  in Boots; rebelling against  his mas
t e r' s  pove rty, s c ruple s not to poach and p r e 
var icate his way to wealth and a noble mar r iage 
for his  lord , Cdme pays in this tale-ente r 
taining though it be-and c rime als o pays for 
lazy Jack who s e  s e r endipity s ends his c ow
bought b eans twining upwar d  to the castle of an 
affluent ,  s t rato s phe ric g iant , But he r e ,  too,  
the s me ll of an imp e r ialistic Eng lishman's  
b lood leave s a s our s tench, and the  g r eat, cum 
ber s ome gourmand is  made the fall guy , 

The r ebel is  als o c ommended in Ande r 
s en' s " The Emp e r o r' s  New C lothe s"; but in 
this  story the rebel  is  a virtuous truth -teller
the child who .dis s ipat e s  popular delu s ion with 
the shout: "The emperor  has no c lothe s on!" 
Another  ins t ructive tale is  that favor ite  fable 
which· as sumes an absolute moral s tandard,  
B eat rix Potte r's "Peter  Rabbit , "  the story of a 
mis chievous  bunny who lost  his c lothes  and then 
very nearly his distended hide by s que ezing un 
d e r  the fence of Mr . McG r e gor's garden.  He 
e s caped w ith a tummyful of s tolen g r e ens , t rue; 
but P et e r' s  day ended with mate rnal dis favor ,  
gastronomic dis c omfort,  and the distasteful 

medication of camomile tea,  whereas his obedi 
ent s ibling s enjoyed the fruit of their legitimate 
excu r s ions -blackberrie s . {Notic e ,  howeve r ,  
that our s ympathie s bypass the flat character s : 
Flop s y, Mop s y, and C ottontail ,)  

C ollodi' s  Finoc chio is  a parable that adds 
r e demptive dimens ion to the moral denouement 
of ' 'Pet e r  Rabbit"; Finoc chio mus t  learn hone sty 
and love: to c onque r his nos e - lengthening lying 
and to become a dutiful s on to the old wood 
carve r  Geppetto . Aft e r  Finocchio realizes  his 

love for his c reator,..fathe r  by r e s cuing him 
from the innards of a monst e r  shark, he is r e
warded by being r eborn a boy . 

REBELS AGAINST FAITH AN:Q G RACE 

Man e r r s  as  long as he s trive s , s ays 
G oethe; the r efo r e ,  the r ebel  Faust  s ave s him 
s e lf by aspiration and labor . Nora s lams the 
door of A. Doll's Hou s e; she has decided that 
she has dutie s to her s elf which take prec edence 
ove r  tho s e  to family, to the law, to �he church,  
C athe r ine Earnshaw Linton in Emily B r onte1s ·  
Wuthering Heights s ays of he r Byronic lov e r, 
Heathcliff: "He's in my s oul • •  , I  am Heath-· 
c liff , "  Even death, implie s Mis s B r ont e ,  will 
not s eparate the s e  turbulent l?Oul -ma_t e s , Mel.: 
ville ' s  C aptain Ahab trample s and des troys his 
quadrant : " C ur s e  the e ,  • •  , No long e r  will I 
guide my earthly way by the e ,  , , thou paltry 
thing that feebly pointest  on high!" 

Huck F inn repudiat e s  mor e  than s lave ry 
and religious hypoc:d s y  when he decides  not to 
betray Jim-a runaway s lave and Huck1 s  friend
d e spite his ing rained training in white supre 
ma·cy: "All right ,  then, I'll go  to hell , "  Through 
·Huck's  declaration, Twain defies  a G od who 
pe rmits s lave ry, injustic e ,  and suffe ring to 
exist .  A more g raphic r evolt against the my sti
fying will· of G o d  is etched in "Peter  D e  Vries  1 s 
poignant T he Blood of the Lamb, when Wande r - . 
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hope hu rls into the fac e  of the c ru c ifie d  C h r i s t  
a c ake meant fo r his  daught e r  who ha s just d i e d  
o f  leukemia . 

T h e  s tudent R a s kolnikov in C rime and 
Pun i s hm ent epitomiz e s  his r e b e llion in the ax 
mu r d e r  of an old pawnb r o ke r  w oman; nor doe s 
he· r ep e nt of anything but his  own s tupidity and 
s hame a s  they r e late to  his puni s hm ent, D o s 
toevs ky s u g g e s t s  r e s u r r e c tion by the r e c u r r ent 
Laz a ru s  theme and by " T he E p ilogue , "  in which 
the love of S onia i s  meant to be r e g ene r at ive, 
But R a s kolnikov neve r a c know l e d g e s  his c r im e  
a s  a n  affront to  a holy G o d, 

Anothe r  r e b e l  and alien i s  the p r otagoni s t  
of � St range r ,  C amu s ' s  Meu r s ault,  who shoots 
an Arab in the s himm e r ing h e at of an Alg e r ian 
b e ac h  m e r ely b e c au s e  the unive r s e is ab s u r d :  
" And ju s t  then i t  c r o s s e d my m ind that one 
might fir e ,  or not fir e-and it would c ome to 
ab s olut e ly the s am e  thing, " "N othing ha s the 
least impo rtanc e ,  11 c on c lud e s  the c ondemne d 
Meu r s ault as he await s the " da r k  w ind of death" 
that will end, fo r him ,  the ex i s t ential nons ens e 
of life, Sc ientific det e rm inism , natu ralis m, 
exi s t entialism have s p awne d  a m ob of pathetic s 
whose d e s t in i e s a r e  fix e d  from a g ony to obli 
vion: H a r dy ' s T e s s ,  Flaub e rt1s Madam e  Eo 
va ry,  N o r r i s ' Me T ea gu e ,  D r e is e r ' s �is t e r  
C a r r i e ,  O ' N e ill ' s Hairy Ap e ,  Mille r ' s  Willy 
Loman, H emingway' s F r ed eric He nry, Faulk 
ne r ' s B enjy and Quentin, 

T he s u r r eali s t ic fict ion of F r anz Kafka 
p o rt ray s a unive r s e  of guilt w ithout g ra c e: p e r -

. 
plex e d ,  doom e d ,  man will b e  exte rminat e d ,  as. 
i s  G r e g o r  Sam s a ,  who chang e s  into a kind of 
" mons t r ou s  ve rmin" in T he Metamo rpho s i s , is 
r ej e c t e d  by his  family, then finally d e cays and 
i s  s w ept out w ith the rubb i s h, In A P o r t r a it of 
the Artis t ,  J am e s  J oyc e att empt s to evade
through his autobiog r aphical h e r o  St ephen D e da
lu s - - the thr e e  net s  of family , nationality ( " Ir e 
land , the o ld s ow that e at s  h e r  fa r r ow" ) ,  and 
r e lig ion, Stephen' s  non s e rviam' ( " I  w ill not 
s e rve " )  lim it s  the J oyc e an r e b e l  t o  Stephen' s  
w e apons: " s ilenc e ,  exile , and c unning, " 

WHIC H R OAD FOR THE RE B E L  ? 

C h r i stian teache r s  who app r e c iate lit e r a 
turn a s  a g ift from the c reat o r  of b e auty w ill 
probably have little d ifficulty c ommunicating 
atomo s phe r e ,  tone , and charact e r  to s tu d e nts:  
s tudent s will s e e  .them s e lv e s  in the d ramatis 
pe r s onae of the w o r ks s tudied-if the works a r e  
valid artistically, B u t  the c omplem entary-and 
the g r eate r-challeng e i s  to examine the auth - · 
or's p r e suppo s itions about man and r ea lity, 

Whe r e  doe s  he· s tand: by what c anon doe s. he 
judg e ?  

Only two options exi s t :  (!) autonomous 
man w ith h i s  own standa r d s  of r e a s on ,  ju s t i c e , 
and g o odness , and (2)C h r i s t- c e nt e r e d  man, the 
new c r e atu r e  who a c c ept s the s tandard of the 
s ove r e ign, s e lf - authenticatin g  G od who s e  will 
i s  our p e a c e, Judas r e b e ll e d  again s t  the Truth 
and hang e d  h im s e lf; J ob c u rs e d  G od' s w i s dom 
but r ep ent e d  in dus t  and a s h e s: "I utt e r e d  that 
I unde r s tood not , 1 1 c onfes s e s  J ob ,  ''things too 
wonderful for me , which I knew not, 11 

E v e r y  autho:J: i s  e ithe r for or again s t  G od, 
and in his s e rious w r it ing (though the tone be 
whim s ical o r  i r onic) , he w ill,  often delib e r at e 
ly, g ive hims e lf away, T he C h r i s tian teacher 
mus t  be able t o  ident ify the tens ion, d e mon s t rat e 
the t one , and exp o s e the p e c u liar r e b e llion or 
affirmation, Fo r in the s e  lie s the r e a l  mes
s ag e-the s oul- s tuff of the w o r k .  

B O OK 

# # 

R E V I E W  

( c ont ' d  fr om pag e  8) 

have t r anslat e d  the the ology of the new r e li g ion 
int o e ducat ional polic.ie s and e mpha s e s . T he s e  
ar,_e the one s who have influ enc ed two g e ner 
aHons. of teache r s , t extbook w r it e r s ,  and ad 
mini s t r at o r s ,  even though the ir name s a r e  
s c a r c e ly known by mo s t  Ame r i cans . 

Any C hr i s t ian .t eache r who w i s he s  to pen 
e t r ate b e neath the s u r fa c e  app earanc e of the 
mod e rn pub lic s chool n e e ds t o  r e ad thi s book.  
It c ould be e s p e c ially valuable a s  a " s ho c ke r "  
for those e van g e lical P r ot e s tant public s c hool 
teache rs, s ome of the m in the R e fo r med tra 
d it ion , whp think that the public s chools of this 
dec a d e  are r e ally " C h r i s t ian" in the ir impact 
and s t ill rooted firmly in a the i s t ic out look on 
life . T he men t r e at e d  in this book not only 
talke d anti-the i s m , but a s  administ rator s ,  p r o 
fe s s o r s  of e ducation, and a s  g ov e r nment of 
fic ials acted on the ir ant i - the i s tic belie fs . 
T hey a r e  the " he r o e s of the fa ith" to many 
m odern educat o r s . 

Aft e r  r e adin g  thi s book you rself, g ive it 
to that C hrist ian friend of you rs who s e  alle 
g iance to t he public s cltoal i s  ba s e d chiefly on 
nostalgic r em in i s c e nc e s  of his boyhood s chool 
d ays .  Warn, him that the r e  a r e  s o me exc e s s e s  
in the book, a s  w e ll a s  s ome angry e d it o r ial 
iz ing , but that it s the s i s is e s s e nt ially s ound , 
and that thing s a r e  now not quite what they 
s eem. - - D .  0. 
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Like our friend above , .many Christians 
g row up through our s chools without develop 
ing the ir c r e ative potential .  T hu s  they exist, 
unable to expr e s s  the j oy of Chris t and a're in 
s ens itive to the glory of G od about them and in 
their live s .  W e  all have c r e ative potential, but 
it ha s to be develop e d .  Unle s s  it is developed 
to its fulle s t ,  we cannot truly g lo!ify G od with 

an individual, s inc e r e  exp r e ssion of -our faith . 
Or is the mechanical, unthinking repetition of 
the c ate chi s m  truly glorifying G od ?  

How a r e  we t o  develop this c reativity ? 

An art prog ram in our s chools is the an -
s w e r ,  s inc e such a prog ram helps student s  to 
develop c r eativity and to be able to apply it in 
all areas  of their live s .  In or der to und e r s tand 
........................................................ 

the value of an art prog ram in the s chool, we 
mus t  fir st  ans w e r  the ques tion, "Just  what is 
c r eativity ? 

TI-JE ATTRIBUTES OF CREATIVITY 

There s e em to be  about e ight attribute s  of 
g ene ral c reativene s s  in pe ople which can be 
he ightened by a good art education program in 
the s chool .  

l .  Sens itivity as one of the attributes  of 
human c reativity can be divided into four areas : 
(a) Perc eptual s ens itivity, the refined us e of 
our s en s e s  not just to ob s e rve, but to dis c over, 
penetrating into detailed relationships  which 
fo rm a tot�l imp r e s s ion . (b) A e s thetic s ens iti
vity, a fe eling for harmonious relationships . 
( c)Emotional s ens itivity, the ability to identify 
with one ' s  own actions and to face  one•s· own 
potentials and limitations . ( d) Inte lle ctual s en 
s itivity, the ability to dis tinguish from a bulk 

Mr . Robe:r;t A .  Jens en, author of this ·ar 
ticle, i s  ins tructor o f  art at C a lvin C olle g e . - He 
also teache s art  in g rades 7, 8, 9 at the Mayfield 
Chris tian S chool, G rand Rapid s .  His widely pub 
lished cartoons appear und e r  the name " Robin.  II 
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# 1 " Trinity" - - s tit chery,  six th 
g r ade s tudent ,  S e ymour 
C h ri s tian School, G r and 
Rap id s ,  Mi chi g an 

# l " T he Seven Days of C.reat1 n" - 
c e rami c  mount e d  t o  wood , 
C a lvin C olle ge s tud ent 

# 3 " Mo s e s  Found by the E ,yptian 
P rin c e s s ,  11 c e r am1 c mod e ling , 
fi fth g rade s tudent,  S e ymour 
C h r i s tian S c hool 

# 4 " C om muni on" - -. tl tche ry, 
fifth g rade stud ent ,  Seymour 
C h ri s tian S c hool 

# 5 

# 6 

" Y oung David1 i and "J e z ab e l 1 - 
c erami c �ode ling ,  fi fth 
g rade s tudent,  S eymou r 
C h ri s tian S chool 

" IXOU E "- - c e rami c  mount e d  
to wood , C alvin C o lle g e  stud ent 

# 7 " T he B u r d e n  of Sm'' - c e ram c 
mod e ling , C a lvin <>tud ent 

# 8 11C omrruni on 1 - - s t it c h e ry ,  
sixth gra de s tudent, S e ym our 
C h ri s tian S chool 



of knowledge the e s s ential  fr om the non - e s s en 
tial for its meaning and expr e s s ion . 

2. Fluency is the ability to take c ontinu 
ous advantag e of developing s ituat ions by u s ing 
each c ompleted step as  a fr e s h  vantage point to 
plan the next step . 

3. Flexibility is  the ability J:o adjust  
quickly to new development s and changed s itua -

tions without g iving up . An ac cident in art may · 
b e  u s ed to advantag e .  

4. Originality is the individuality of a 
p e r s on1 s approach in s elf - exp re s s ion . 

5 .  Redefinition is the .arrang ing of ideas , 
c onc ept s  and things  for a new pu rpos e .  An ex 
ample is the imag inative u s e  of s c rap mat e r ials 
to expr e s s  an i n "' " ; _ - -- · 

6. Abstracting is the br eaking down of a 
problem into its c omponent part s and the com 
p r ehending of the specific r e lationships among 
the m .  

7 .  Synthe s izing is the combining of s ev 
eral e le ment s in a new way to for:rn . a new 
whole . One may, for examp�e , u s e  var ious art 
materials in a new re lationship to b e s t  expre s s  
his idea s . 

8. C ohe rence is the exp re s s ion of an idea 
in such a way that nothing is  supe r.fluous . It  
means  doing a j ob a s  ec onomically a s  is c on -· 
s istent with the objective to be  reached,  and 
e�iminating all unne c e s s a ry details to mo r e '  
c learly exp re s s  the idea . 

THE VALUES OF C REATIVIT Y 

All of the · attribut e s  of c r eative thin�cing 
a r e  naturally developed in a good a rt prog ram . 
It would be difficult or  impos s ible to  develop· 

c�1\vi\Y Mf.ANS Tt\lt-LKaJb , 1 
)J)D T\\-1�\(\N.{; MU\J.<; -«f:AOM.%�o 

the s e  same att ributes  in anothe r subj e c t .  T he ' 
wonderful aspe ct of developing c reativity thr ough 
an art prog ram is that this ability to think c r e
atively is tran s fe r r e d  to all othe r areas of our 
live s .  The p r oblem.,- s olving app roach s timula
t e d  through art activities that develop fluency, 
flexibility and ;redefinition can be applied in 

other learning , s ocial s ituation s , and matt e r s  
o f  faith . C r eative expre s s ion is  u s e ful i n  all 
areas  of living including , most  important of all, 
our r e lationship to G od through Chris t .  

WHAT IS ART ? 

It is not te chnical s kill . T hat is the big 
g e s t  mis c onc eption about a rt .  The .mor e  s kill 
ful it is , the better the art . Not t rue I Art has 
always be en man1 s s inc e r e  s e lf - exp re s s ion 
through thinking, feeling , and perc eption . 
T e chnical s kill c ome s into art only when it is 
meaningful in bett e r  expre s s ing an idea . Man · 

. take s the materials at hand and shapes  them to · 
expr e s s  his reactions to life in a visual -tactile 
way . Man•s reactions r e sult from dis c ov e r ing 
the world through his s ens e s- s e e ing, touching, 

hearing , s melling and tasting . Man ·als o reaCt s 
to G o d .  Man must  expre s s  hims elf .  If he 
doe s n1t , he is  � .  This may lead to with � · 
drawal-fr om man, from G od .  But G o d  gave . 
man his s ens e s  -me chanisms with which to 

dis c ove r his environment - -and a potential 
c r eativity with which to exp re s s  him s elf in an 
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individual, unique manner . Why ? T o  glorify 
Him! 

CAN ANY ONE CREAT E ART ? 

Y e s . S ince art  is  not just  a technical 
s kill , any pe r s on can us e fab ric , pa int , wir e ,  
yarn, s c raps  and var iou s othe r mat e r ials t o  
organize line s ,  shape s ,  textur e s ,  c olo r s  and 
value s into a d e s ign that expr e s s e s  his own 
pe r s onal r eactions to the world a round him and 
to G od .  T his is why a c r eative art p rog ram 
fits into the s chool prog ram so eas ily . All the 
s tudent s  can do it . T e chnical s kills , which 
people usually mean when they r e fe r  to " artis tic 
talent , " are unne c e s s a ry . T he photog raphs 
that illu s t rate this article are  by e lementary 
s tudents  and c olleg e  s tudent s  w ith no p r eviou s 

r vl{�T C A.N.'r D�w I 
. . 

a rt training . Student s in the " Introduction to 
Art" clas s e s  at C alvin C olle ge who have had no 
previous experienc e in art  are amazed that they 
can actually c reate exp r e s s ions of their idea s . 
T he s e  are s tudent s  who onc e s aid , " I  can't  
draw , " and s tudents  who are required to take 
the clas s as part of their elementary education 
maj o r . Some of the s e  s tudent s  have s tate d that 
in · the · art c las s they w e r e  able to exp re s s  their  
Chris tian faith for the fir s t  time in a p e r s onal 
manne r .  

ART IN THE SCHOOL 

C hild ren have no h e s itancy in expre s s ing 
thems e lve s . in c reative art  expr e s s ions unle s s . 

they have b e en inhibited by adult c rit ic i s m .  
T his c ritic i s m  c ome s from adult s c onc e rned 
w ith s kill and the forcing of the ir own adult 
s tandards  on children.  A child st imulated by 
an art teache r ' s  challeng ing motivations learns · 
to  think mor e ,  to  fe el mor e ,  and to perc eive 
more -proc e s s e s  which lead to his organiz ing 
his ideas in a more exp r e s s ive , per s onal way . 
T he child is encou r aged to exp e r iment with ma 
t e r ials and techniques , not jus t for s omething 
" diffe r ent , 1 1 but in order to dis cover the b e s t  
pos s ible approach to exp r e s s ing h i s  idea s . The 
child should expre s s  his own reactions to his 
wo rld . He should not have to c opy patte rns or 
" how to do it" c raft proj e cts . G o d  is c onc e rned 
with each child as a p e r s on, not a s  a duplicate ,  
but a s  an individual . T o  u s e  patte rns and c opy 
ing may be e a s y  and look good to pa rent s , but 
they are  dishone s t  in education becau s e  they do 
not s t imulate intellectual, c r eative and spiritual 
g r owth . 

. 

T HE FU TURE 

The C alvin C olle g e  art department is 
g r owing a s  more and mo r e  s tudent s c ome to  
major  in  art or  chang e their maj o r s  to art . 
T heir  main c onc ern is the lack of c r eative art  
in the C hris tian s chools and the g reat ne ed for 
it to be the re for the children.  They hope to  
teach art  in  Chris tian s chools . T he important 
qu e s t ion on the ir mind s is , will the r e  be pos i 
tions available when they g raduate ? 

The ne ed is obvious . T he teache r s  are  
available . W ill the C hristian s chools clo s e  the 

W{b N�DS To -m l M� ?  - 0 
gap, or will they c ontinue to deprive their 
child ren of this vital opportunity ? 

A c r eative art prog ram doe s not just  add 
another  offe r ing to the fring e of the total pro 
g ram, but r eally c omplet e s  an education pro 
g ram de s igned to educate the whole child . The 
m e r e  acquiring o£ knowledge is not e ducation to 
the g lory of G od .  It is  the ability of a c r eative , 

· thinking pe r s on to us e this knowledg e that re 
veals t rue education and glorifies  G od .  
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T h e  r e c e nt bu ildup in s c i e ntific a c t ivity 
and the r e s ulting p r odig iou s inc r e a s e in s c ie n 
tific know l e d g e  have obviou s ly chang ed the 
c omplexion of our s o c iety . E duc ational p r o 
g rams and in s t itutions have not b e e n  exe mp t e d  
f r om t h i s  chang e .  T he s c ienc e c u r r iculum , in 
fac t ,  .had p r obably b e e n  g iv e n  m o r e  att e nt ion in · 
r e c ent yea r s  than ha s any othe r c u r r iculum . 

T w o  b a s ic chang e s  hav e c ome about a, s  a 
r e s u lt of the c u r r iculum s tudie s which"a r e  be ing 
c a r r ie d  out or which have b e en c omplete d . 
T he r e  has b e e n  a g e ne r a l  updat ing of mat e rial 
a s  w e ll a s  a c a r e fu l  and mod e r n  s e le c t ion of 
mat e r ials  f r om the rapidly expanding mas s of 
s c ient ific knowle d g e  available . F a r  more 
bas ic , how eve r ,  is  a c hang e in the philo s ophy of  
s c ie nc e  education . F r om what ·was a ba s ic ally 
d e s c r ipt ive app r oach in s c ie nc e  e ducat ion, the 
cu r r i cu lum s tudie s have c ome to empha s i z e  the 
inve s t igatory apl? roac h .  

I n  the follow ing artic le , :O r . Van Harn e 
valuat e s  the inve s t igat o r y  app roach in r e lation 
t o  C h r i s t ian· s c ienc e e du c at ion . While the s ig 
nificanc e of this app roach be c o m e s c le a r , an -

SCI E N C E· 

M AT H  
D epa rtment e d it o r ,  

Rog e r  B ratt 

othe r p r oble m worthy of dis c u s s ion a r i s e s . 
What is the att itude to be take n toward the s tudy 
typ e  of s c i e nc e  education fo r which many of our 
t e a c he r s  a r e  bett e r  p r epar e d ? We exp e ct that· 
this p r ob lem will be d i s cu s s e d in a future i s s u e . 

T he othe r article p r e s ent e d  in thi s i s s u e  
of t h e  C .  E .  J.  d e als with t h e  e volut ionary the o r y  
and it s . imp lications fo r C h r i s tian educat ion . A 
s ignific ant part of the act ivity and r e s e a r c h  be 
ing c a r r i e d  out today i s  b e ing aimed d i r e c t ly o r  
ind i r e c t ly at amp lifying o r  t e s t ing the evolut ion 
a r y  the o r y . · E videnc e fo r this i s  s e e n  in many 
of ou r s c ience t extbooks , s ome of which a r e  in 
u s e  in C hr i s t ian s c hools . 

A w o rthy e valuation of the evolutiona r y  
the o r y  involve s s tudy i n  int e rp r etation of the 
two s ou r c e s  of D ivine r e v e lation - -G od ' s  Word 
and G od ' s  C r eation . F o r  this r e a s on ,  the 
C hr i s tian s c hool lie s in a unique p o s ition for e 
valuation of  the the o r y . T he C h r i s tian s c ienc e 
e ducator mu s t  b e  both a s tudent of G od ' s  Word 
and an a s tute ob s e rv e r  and inv e s t igator of G od ' s  
C r eation . It s hould the r e fo r e  stand , that of all 
p e r s ons in the c oming g ene rations , tho s e  p e r s on s  
w h o  a r e  p r odu c t s  of C h r i s t ian educat ion s hould 

. p e  the le a s t ·  mis info rmed and the lea s t  c onfus ed 
about evolution . 

R e v . V e rduin ' s arti c le , he r e ,  • p r e s ent e d ,  
is  an attempt t o  ke e p  the evolut ionary the o r y  
i n  a . p o s ition whe r·e it c an be c ontinuou s ly s can 
n�d and c r itically e va luate d .  Rev. V e r duin 
c halleng e s  C hr i s tian educat o r s  t o  go to G od ' s  
Word and H i s  c r eation onc e again in o r d e r to 
g a in d e ep e r_ ins ights into C r eation,  P rovidenc e 
and evolut ion . 
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DEsCR IPTION vs . INVESTIGAT I ON 

AS AN APPROACH TO 
N e w  app roache s t o  the t e a c hing o f  s c ienc e 

have b e e n  d i s c u s.s e d  ext e n s ive ly w ithin the la s t  
five t o  e ight yea r s . New and exp e r imental p r o 
g rams in B ioiogy ( BS C S ) , Phys i c s  ( PSSC ) , 
C he m i s t ry ( C h e rn . Studie s ,  C BA) , and e l e me n 
tary s c i e nc e ( S C IS) have b e en int r oduc e d . A 
d i s t inqu i s hing featu r e  of all of the s e  p r og rams 
i s  the e mpha s i s  on inve s t igation a s  a p e d a g o g i c a l  
t e c hn:ique . T hi s ' e mpha s i s  a r o s e  f r o m  t h e  r e 
c ognition that the t e ac hing of s c ienc e oft e n  did 
not r e flect  the e s s e ntial natu r e  of s c i e nc e .  

THE DESCRIP T IVE APPROACH 

S c ie n c e  t e aching from the e le m e nta r y . to 
g r aduat e s c hool w a s  bas e d  p r imar ily on a d e s 
c r iptive app r o a c h .  T h i s  app r oach inc lud ed an 
explic ation of s c ient ific c onc lu s ions c on c e rning 
the s t ructu r e  and p r o c e s s e s of natu·r e without 
explaining the method by whi c h  the c onc lu s ions 
w e r e  r e ached . T he topic s c ove r e d  w e r e  d e t e r 
mined la r g e ly by a t r ad ition p e rpetuat ed by t ext 
book autho r s . N e w  info rmation was ad d e d  and 
the books b e came la r g e r  and m o r e  exp e n s ive . 
Many of the s e  c ou r s e s  w e r e  r i g o rous and int e r 
e s t ing b e c au s e of the ma s s  of new t e r minology 
and d e tails int roduc e d . 

Many of the d etails  ( which c ons titut ed the 
bulk of s c i e nc e  t e aching) - - s uch a s , g r e e n  p lant s 
fix c a rbon, ins e c t s  have s ix le g s , wat e r c hang e s  
s tate a t  3 2 ° F - - a r e  not s p e c ifically C h r i s t ian 
o r  unchr is tian . This app r oa c h  ha s fos t e r e d the 
id e a  that s c ie n c e  i s  neut ral and mad e it d ifficult 
t o  d e fe nd t e a c hing of s c ie n c e  in the C h r i s tian 
s c hools . The C h r i s t ian app roach oft e n  c o n 
s is t ed of a s imp le r e it e r at ion of the P s almis t ' s  
d e c la rat ion that " the heavens d e c la r e  the g l o r y  
of G o d  and the e a rth s howeth forth his hand i 
w o r k" o r  s o me var iat ion of thi s d e c la r at ion . 

LIMITAT IONS OF S C IE N T IFIC ME T H OD O LOG Y 

T he d e s c r iptive app r oach c oup led with the 
s tat e m e nt of the P s almi s t ' s  d e c laration i.s not 

*D r .  Van Harn is a s s oc iate p r o fe s s o r of 
biology at C alvin C olle g e .  H e  r e c e iv e d  the A .  B .  
d e g r e e  from C alvin C olle g e  in 1 95 7 , and the 
PH . D .  in phys iology from the U n ive r s ity of 
Illino is in 196 1 .  

THE TEACH ING OF SCI ENCE 
G o r don Van H a rn* 

t e a c hing s c ie nc e  o r  c ont r ibuting to the p r op e r  
und e r s tand ing o f  the r e lation of faith and s c i 
e n c e . F i r s t ,  this app r oa c h  d o e s  not r e flect  the 
t r u e  natu r e  of s c i e nc e . S c i e nc e  is the ob s e r 
vat ion and inve s t igation of natu ral phenomena 
and the fo r mu lat ion of g e ne r aliz ations or mod e l s  
about natu r e  a n d  natu r a l  phenomena . S c ienc e ,  

. b y  d e finit i o n ,  i s  limit e d  t o  phenomena which 
c an b e  ob s e r v e d , m e a s u r e d  and inve s t igated . 
H e nc e  the r e  a r e  limitations a s  to typ e  of p r o 
ble m s  which can b e  inve s t i gated . Inve s t i gation 
i s  limit e d  t o  the phy s i c a l  w o r ld and it s p r o 
p e rt i e s  which can b e  ob s e rved dir e c t ly or in 
d i r e c t ly .  S c ient ific inve s t igation d o e s not d e al  
d i r e c t ly w ith m o r a l  qu e s t ions n o r  d e mons t r at e  
wheth e r  s ometh ing i s  g o od o r  bad . N e ithe r 
d o e s  it r e v e a l  ultimate purp o s e s . S c i e nt ific in 
ve s t igation d o e s not s how whethe r nu c le a r  t e s t 
ing is g ood o r  bad , but rathe r p r ovid e s  info r 
mation which c an b e  u s e d  in making judg e me n t s  
c onc e rning t h e  advis ability of  c o ntinu e d  nuc le a r  
t e s t ing . Howeve r ,  t h e  fina l j u d g e ment c on 
c e rning the mo ral i s  s u e  invo lved in nu c l e a r  
t e s ting i s  mad e on t h e  ba s i s of  s ome value s y s -
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t e rn .  Als o ,  one c annot d e mon s t r at e  wheth e r  
the u s e o f  a c e rtain d rug i s  g o od o r  bad , but 
only whethe r it i s  effe c t ive in t r e at ment of a 
c e rtain o r g anic d i s o r d e r .  A g ain the mo r a l  
jud g e ment is  mad e o n  t h e  ba s i s of a s e t o f  
valu e s . 

Anoth e r  fe atu r e  of s c ie n c e  whi c h  i s  oft e n  
ove r looked i s  it s tentativene s s . A popular c on 
c eption of s c ienc e inc lud e s  the id e a  that the 
find ing s are fina l and une quivo c a l . Adve r t i s e r s  
take advant a g e  o f  this c onc eption b y  u s ing the 
phra s e  " s c ie nti s t s  have s hown . . . •  " Howeve r ,  
the t r u e  natu r e  o f  s c ie nc e  i s  that it s find ing s 
a r e  t entative and the g e ne r alizations o r  mod e l s  
fo r mulated a r e. only the b e s t  exp lanat ion o n  the 
b a s i s  of a c c umu lat e d  info r mation . T he r efor e ,  
s c ientific g e n e r alizations o r  mod e l s  a r e  s ubj e c t  
t o  r e vi s ion when new info r mation is  p r e s ent e d . 
T he d e g r e e  of r e vi s ion r ang e s  fr0m c omp l e t e  
r ep lac e ment of a w o r king the o r y  fo r a s in g le 
exp e r iment , to s light mod ific at ion and r e fine 
me nt of a the o r y  which ha s a long hi s t o r y  and 
is a g e ne r alization b a s ed on a la r g e  numb e r  of 
line s of evid enc e .  Anyone who ha s t r a c e d  the 
his to r y  of s o me s c ient ific c oncept  is awa r e  of 
the t e ntative ne s s  and d o e s not exp e c t  that 1 9 6 5  
s c ie nc e  ha s r e ached the final c o n c lu s ions . 

IMP LICA T IONS F OR TEAC HING 

T he limitation, t e ntativene s s ,  and in 
ve s t igatory natu r e  of s c i enc e have imp lic ations 
for t e a c hing s c ie nc e . T he d e s c r iptive app r oa c h  
n e g le ct s  the s e  imp o r t ant a s p e c t s  of s c ie nc e  b e 
c au s e it fails to d e mon s t rate that s c ie n c e  i s  
ba s ic ally an inve s t ig ation leading t o  c onc lu s ions , 
but rathe r p r e s e nt s  the c onlu s ions w ithout the 
c ont ext of the inve s t igation whi c h  led t o  the r e -

s uit s and the g e ne r a li z a t ions whi c h  followe d  
f r o m  the c on c lu s ions . B e cq.us e i t  i s  pur e ly a 
d e s c r iption of natural  phenomena , the d e s c r ip 
t ive app r oa c h  d o e s not d e mons t rat e the limit 
ations of s c i e ntific inv e s t igation, nor d o e s  this 
app r o a c h  c onve y  the t e ntative natu r e  of s c ien 
t ific c o n c lu s ions , but r athe r implie s the un 
e quivo c a l  natu r e  of the s e  c onc lu s ions . B a s i 
c a lly, the r efor e ,  the d e s c r iptive app r oach to 
t e a c hing s c ienc e i s  not true to the natur e  of 
s c i e nc e . 

T he d e s c r iptive app r oa c h  � b e  called 
" natu r e  s tudy" or " natu r a l  hi s tory" and c an have 
a l e g itimate pla c e  in the c u r r iculum at c e rtain 
g ra d e  leve l s . T hi s  info rmation can b e  u s eful, 
int e r e s t ing and ins p i r ing in d eve loping a p r o p e r  
attitud e t o w a r d  natu r e ; how eve r ,  i t  s hould not 
be taught und e r  the gui s e of s c ienc e . 

INVES T IGATIVE APPROACH 

T he m o r e  r e c e nt app r oache s t o  t e a c hing 
s c ienc e have b e e n  att e mp t s  to t e a c h  s c i e nc e  in 
a way whi c h  m o r e  a c curat e ly r e fle c t s  it s t rue 
natu r e . T he s e  app r oache s inc lud e  inv e s t igation, 
ob s e rvat ion, and fo r mulat ion of c onc lu s ions . 
W hat a r e  the ne c e s s a r y  envi r onmental factor s 
for g r ow th of flow e r ing plant s ? T h i s  c an be an 
s w e r e d  in two ways . T h e  t e a c he r c an an s w e r  it 
on the ba s is of his p r e vious exp e r ienc e o r  by 
encouraging s tud ent ob s. e rvation and expe r i 
mentation, the r eby d e v e lop ing an inve s t ig atory 
app r oach . In d e a ling with s tate s of matt e r  the 
s tudents c a n  be told that the r e  a r e  s o lid s ,  liq 
uid s  and g a s e s  o r  the y c a n  b e  l e d  to make the ir 
own c at e g o r ie s on the ba s i s  of ob s e rvation of  
thing s in the i r  natu ral  envir onm e nt and s e le c t e d  
it e ms p r e s ent e d  t o  the m by t h e  t e a c he r . T he s e  
a r e  s imp le example s of a ba s ic d iffe r enc e in 
app r oa c h . T he inve s tig ative app r o ach is not 
e a s y  to imple ment . It is time c ons uming and 
r e qui r e s  init iative and c r e at ivity on ' the part of 
the t e ache r to guide and d ir e c t  the thoug ht pro 
c e s s e s  of the s tudent . It may turn out that the 
s tud e nt a r r ive s at c onc lu s ions which a r e  valid 
on the ba s i s  of info r mation he ha s ava ilable but 
w r dng on the bas i s  of additiona l info r mation . 
T his  howeve r is an oppo r tunity fo r the student 
t o  exp e r ienc e the limitat ion and t e ntativene s s  of 
s c i e ntific c on c lu s ions . 

WHICH APPROAC H ?  

T he que s tion r e ma ining i s : which app roach 
c ont r ibut e s  more t oward the d e ve lopment of a 
C hr i s tian attitud e towa r d  faith and s c ienc � ? A s  
s tat e d  p r eviou s ly, in t e a c hing s c ienc e ac c o rding 
to the d e s c r iptive me thod , the C hr i s tian ap 
p r o a c h  oft e n  take s the form of a d e c larat ion 
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conc e rning the beauty and o r d e r  of natur e  r e 
fle eting the handiwork of G od .  It is nec e s s ary 
and important that the children r e c ogniz e ,  
und e r s tand and be lieve that natur e  r eflects  the 
handiwork of G od ,  but this �nfe s s ion stems 
basically from a faith in God as  C r eator and 
P r ovid e r  and not p r imarily from the s tudy of 
s c ienc e . T he aged g r andmothe r who has not 
c ompleted the third g rade can have an app r e c i -

. ation and und e r stand ing o f  G od a s  C r eator and 
P r ovider  without the detailed s c ientific infor 
mation of natural proc e s s e s . The difficulty with 
teaching only the c onc lus ions of s c ience is that 
it p r e s ent s  the finding s as information which is  

·· final and inc ontrove rtible . T his e r r oneous c on
ception of the nature of s c ientific gene r aliza 
tions can r e s ult in giving s c ienc e  an autho rity 
in areas out s ide of tho s e  in which it can make 
a c ontribution . In othe r word s ,  it can r e s ult in 
a faith in s c ience rathe r than in G od .  T his dan -

g e r ,  a s  well as  othe r problems of faith and s c i 
enc e ,  might b e  avoided b y  deve lopment o f  a 
prop e r  und e r s tanding of the e s s ential nature of 
s c ientific methodology and conclus ions . A pro 
per  c onc ept of s c ience mus t  inc lude an unde r 
s tanding of the limitations on the type of que s 
tions to which s c ientific ans w e r s  can be pos e d ;  
o f  the tentativene s s  o f  s c ientific c onclus ions ; 
of the c ontext in which s c ientific c onclus ions are 
place d ;  and that the bas is for judgement s on 
moral is sues.  -and s tate ment s  of ultimate pur 
pos e s  lie s in one ' s  faith . The inve stigatory ap 
p r oach to  teaching s c ienc e ( in c ontrast  to the 
de s c r iptive appr oach) should deve lop this c on 
c ept mor e c ompletely becau s e  it us e s  the bas ic 
e lement s of s c ience  as a pedagogical technique . 
U s e  of the inve stigatory approach in the Chris t 
ian . s chool s hould inc r eas e the s tud ent ' s  ·faith 
in G od and enable him to unde r s tand the e s 
j> ential nature of s c ienc e . 

. THE CHRISTIAN TEACHER AND EVOLUTIONISM 

W e  s hall not atte mpt in this pap e r  to s e t  
forth a final view a s  to  what pos ition a Christian 
teache r  s hould a s s ume in re gard to the whole 
que s tion of origins � Rathe r  shall we d e s c ribe 
a few of the featur e s  of the g eneral stanc e which, 
as it  s e ems to us , the Christian teache r  should 
take as  he deals with the s e  matt e r s . W e  shall 
dis cus s :  a /  the place  of proc e s s  in the gene s i s  
o f  the c r eated ord e r ,  b /  the the ology o f  the 
"two books , 1 1  c/ the C hris tian appraisal  of an 
imalhood . 

CREAT ION AND PROC ESS 

There  is an anc ient notion, unacceptable 
although s till wide ly he ld , that the act of creation 
is a non -time - c onsuming act of G od ,  like the 
batting of an eye - la s h  or the s napping of a fing e r ,  
a staC·t ato ·  pe rformanc e in which the r e  is  no 
such thing as  " fir s t  tbe blade and then the ear 
and then the full COrn in the ear 1 I I  nO SUCh thing 
a s proc e s s . 

This uns atis factory view of the act of 

- - Leona r d .  V e r duin * 

redemption . In this bad theology the Bible , to 
give but this one example ,  was a thing that had 
c ome hurtling out of the beyond ,. quite apart 
from any his toric proc e s s ;  the fact that the 
Bible is in a very genuine way the product of 
his tory s e e ms not to have been apparent to the 
adhe rent s  of this bad theolog y .  T hey were more 
or  le s s  e mbar ras s ed by that which is time -con 
suming , p r oc e s s ional .  

For  the Chris tian educator i t  is highly in 
t e r e s ting and instructive to note that one of the 
evil implications of this bad theology was the 
minimization of the importanc e of Chris tian 
nurture , Nurture is proce s s ive ; nurture is a 
d rawn - out thing ; nurture is time consuming ; 
fo r this reas on nurture was he ld to be more or 
le s s  periphe ral to the bu s ine s s  of making chil 
d r e n  into s ons and daughte r s  of the Most  High . 
It was bett e r  to try for a radical right -about 
fac e  in the young adult . 

It was but natural that when the ,the ory of 
evolution was broached to men addict ed to. this 

creating was part of an equally unsatisfactory *Rev . Verduin is  a rec ently emeritated 
notion that the C hris tian r e ligion is bas ed on a minister  in the Christian Reformed Church. He 
s e ri e s  of such time le s s  act s of G od ,  and , that holds the A. B .  degree  from C alvin C ollege ,  the 
the proce s s ive , .the .Qrawn - out , the ti�e - c o;n - . T h . B .  from . Calvin S eminary, and the A . _M • .  
suming , belong s to anothe r order  than that of from the Unive rs ity of Michigan . 
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bad the ology they d r ew back in horror . He r e'
was an i s m  that had inve sted its all in proc e s s - 
and by that token it was thought to be hos tile 
to all that is  g e r mane to the Christian faith . By 
way of reaction to  this is m of proc e s s ,  well - in 
tentioned' but mis taken men s ought to s ay more 
e mphatically than eve r  tP,at in  the Christian 
vis ion it is  the non -proc e s s ive ( the ictic as it 
was called in tho s e  early round s of- the c onflict) 
that is bas ic and d e finit_ive . 

Now that the dust has s e ttled a bit it has 
bec ome evid ent that the antithe s is o( p roce s s  
vs . the sudden i s  a fals e antithe s is , that in this 
matt e r ,  as in so many othe r thing s that lie near 
the heart of the Christian faith, we are not 
dealing with an e ithe r -or  but with a both -and . 
W e  have learned to s e e  that G od is  in the pro 
c e s s  quite as  c e rtainly a s  in the sudden, that 
the sup e rnatural doe s not canc e l  out the natural . 
W e  have c ome to  s e e  that to have an eye for the 
time - c onsuming is not to have become an en
emy of the Faith . The rathe r i s  this evidenc e 
that we have r e c ove red  a dimens ion that i s  part 
of the authentic Christian vis ion . 

Nothing is c leare r  than that the G ene s is 
story incorporat e s  the idea of proc e s s in it s 
ac c.ount of the bec oming . T he very idea of the 
" s ix days " put s us s quare ly into the drawn - out . 
Such language a s  " Let the wat e r s  bring forth" 
and " let  the earth bring forth" doe s not fit well 
into the notion that all was sudden.  In pas s ing 
it may be noted that this language actually 
make s the "wat e r "  and the " earth" to be the 
acting subj ect  in the bus ine s s  of "bringing 
forth" - -a refine ment that sustains the idea of 
proc e s s  s t ill furthe r .  

It would s ee m  that the Christian educator 
as  he d eals with the matte r  of origins can ad 
mit fre e ly that c reation was a drawn-out affair , 
how long · d rawn - out is ne ithe r he r e  nor the r e . 
What he mus t  maintain, s o  it would s e em, i s  
that the p r oc e s s w a s  p e r s onal rather than im 
pe r s onal ,  that it was a deed rathe r than a mer e  
event . 

THE THE OLOO Y  OF THE - " T W O  BOOKS "  

T he Christian teache r that has bound 
hims elf to  .the Belg ic C onfe s s ion is  committed 
to the idea that G od has revealed Hi1ms e lf in 
two ways ; " Fir s t ,  by the c r e at ion, " p re s e r 
vation, and g ove rnment of the unive r s e ;  which 
is before  our eye s as a most elegant book . • • , 
Second, He make s hims elf more c learly and 
fully known to us by His holy and divine W ord • • .  " 
Let us pond e r  this language . 

One c ould get  the impre s s ion from this 
languag e that the two "books " tell substantially 

the s ame s tory,  that the s e c ond me rely tells it 
" mo r e  c learly and fully . " It is of cour s e  per 
fectly true that both books " reveal G od " - 
which i s  the thing the C onfe s s ion is trying to 
say- -and it i s  quite apparent that Book II doe s 
this " mo r e  c learly and fully" than doe s B ook I .  
But it mus t  also b e  s aid that the c ontent , shall 
we  s ay the theme , of B ook I diffe r s  from that of 
Book II. The forme r Book tells the s tory of 
C reator - -God whe reas the latter  B ook tells the 
s tory of the Redeeme r - -G o d ;  the former is 
r ead with tele s c ope  and mic r o s c op e ,  it s peaks 
the language of for e s t  and str eam, of rocks 
and r ills , whe r e a s  the latt e r  Book speaks of 
s in and g r ac e ,  of that which man mus t  know if . 
he would live and die happily . It may be said 

that the two Books r e s pect  each othe r ' s  do 
main . T hat which can be learned in the labor 
atory w ith the e quipment that o_ne find s the r e  
the Bible leave s t o  the " B ook o f  natu r e "  to 
teach.  B e c aus e the que st ion as  to how far away 
the planet Mar s. is  can be dete rmine d by' a care 
ful and detailed reading of B ook I, the refore  
Book II doe s not bothe r it s e lf with this que stion; 
it addre s s e s  its e lf rathe r to man ' s  fallenne s s .  

The re  has been c on s id erable ado of late 
conc e rning the " infallibility" of B ook II . One 
c ould c onclude from the d i s cu s s ion that the 
othe r book, i . e ,  the 1 1 Book of nature " is in this 
re spect diffe rent , that it i s  not infallible . But 
this is surely c onfus ing . G od can only .reveal 
Himself infallibly ; He cannot r eveal Hims elf in 
a way calculat e d  to mis lead . . It follows that 
" g eneral r evelation: is just  as infallible as is 
" special r ev:elation" it too mus t  be taken at 
fac e  value , for He who wrote it cannot lie . At 

this point the que st ion will probably be a s ke d ,  
"But . has not the Fall had a s ini s t e r  effect  upon 
the pag e s  of this book of nature ? " The ans w e r  
to  this que stion mus t  be negative . G od ' s  reve l 
ation in nature has not been d is torted and rend 
e r ed le s s  than trustworthy . Such distort ion a s  
the r e  is  mus t  be located i n  the reade r and not in 
the � T he record is as good as it eve r was ; 
the effe c t .  of the Fall is obs e rvable in the eye 
and the mind of him who read s  it , not in the text 
of this "book. " 

T his be ing s o ,  it speaks for its elf that the 
two books cannot contradict each othe r. .  T he 
very thought is  blasphemy; for it implie s that 
the Reveale r is s chiz ophrenic . This means that 
a s - to origins the "book" and the " Book" cannot 
puU in oppos ite d ire ction . If and vyhen it looks 
as if they do that ve ry thing then the re is s ome 
thing very wrong with our reading habit s � For 
us to be s e rene in the p r e s eric e  of s e e min� c on 
tradiction between the "two books " i s  to be. ve ry 
irreve rent .  If the rocks s e e m  to s ay one \hing 
and the Bible anothe r then it is time for us to 
s ubmit to a read ing tes t .  In all like lihood we · 
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ne ed c o r r ective g las s e s . For then· we  are 
reading badly ,  very badly, that which G od has 
written . And that is bad indeed . 

It i s  the fir s t  duty of the Christ ian ed 
ucator to get his pupils to read ,  and read cor 
rectly and reve r e ntly,  the "book of natur e , " as 
a book s etting forth the mighty deed� of G od .  
This is his fir s t  duty; for the child who has 
been led or allowe d  to think of the phenomena 
of natur e a s  s o  much event is  ill -prepare d  to 
receive p r e s ently the id ea of redemptive de ed,  
which is  the the me of B ook II . Only he who has 
been taught to read the "book of natur e "  a s  a 
Christian r eads it is p r epare d  to r ead the "book 
of redemption" as  it wants to be read . 

The Christian teache r will treat the data 
of Book I with utmos t  r e spect ,  for for him this 
is the voic e of G o d .  He will howeve r be quick 
to s e e  that the data of the "book of nature " is  
one thing and the c onc lus ions drawn by this or 
that read e r  a quite othe r thing . He will re 
me mbe r this as he d;aws his own c onc lus ions, 
as draw the m he mus t .  

THE CHRISTIAN VIEW O F  ANIMA LHOOD 

The evolutionary theory has a way, quite 
frequently, of putt ing man in c lo s e  c onjunction 
with the lowe r  animais . No doubt the C hris tian 
educator will have to s et definite bounds to this 
tendency.  As he doe s s o  he mus t  be sure that 
he doe s this in the right way, in a way that c on 
forms with the policy o f  the B ible . No doubt the 
B ible teache s that the re is dis c ontinuity be 
tween man and the c r eaturehood that lie s all 
about man; and the Christian teache r . s hould 
ins ist  upon this dis c ontinuity . 

He has not always done this in a justifiable 
way, howeve r ,  He has been known, for example , 
to try to keep out of c las s room parlanc e the 
state ment that " Man belong s to the animal king 
done , " has even obj e cted to the expre s s ion that 
" Man is a rational animal . "  But surely man 
may be said to belong to an order  of c r e atural 
existenc e that is  othe r than the mine ral order 
and als o othe r than the vegetable orde r . And 
the word " animal" means , etymolog ically, " a  
c reature revealing a n  animus " ; the ins e rtion 
of the adj ective " rational" or  " moral" is  quite 
capable of ke eping man in that clas s -by its e lf 
to_ which the C hristian outlook as s igns him . 

In all event s ,  the Christian educator mus t  
b e  sure , as  he s eeks t o  pre s e rve the disc ontin 
uity which the Christian vis ion posits  between 
man and the lower animals , that he  is  not the 
victim of a le s s  than Biblical view of animal
hood as suc h .  A kind of vilification of animal - ·  

hood has found its way into our tradition (which 
is  a subject  worthy of s ome r e s earch) . s o  that 
our language has s uch expr e s s ions as "brute 1 1  
and "beas t "  and "be stial" i n  which the e lement 
of ave r s ion is ve ry prominent . T his  is not the 
B ible ' s  appraisal of animalhood . We mus t  not 
for g et that eve ry form of animalhood that went 
before man was by the C reator hims elf declared 
to be " good . 1 1  T h e  B ible , although it plainly 
plac e s  man in a new and highe r ·category,  that 
of the " imag e  of G od , " doe s not know the dis 
tance which our culture tends  to cons true be 
tween man and the c reature below him . T he 
Good Book doe s not he s itate at time s to c lub to 
gethe r man and the anima l .  

W e  s hall mentiori a few of the many ex 
ample s , In G en e s is  1 : 2 9 we hear the Almighty 
making man and the animals the common bene 
fic iary of a divine be stowment ,  " B ehold I have 
given you eve ry he rb bearing s eed, • .  , and to  
every beast of the earth • . •  ev-e r y  g reen he rb for 
meat .  1 1  At anothe r place man and c reature have 
the ir day in c ourt togethe r ,  share a s entenc e  
(G ene s is  2 : 1 4f) . When it r epent s  the Lord for 
having made man He decide s to d e s t roy both him 
and the m, that i s ,  the order  of animals P ene s.is 
6 : 6£) .  At this moment G od ' s  g rac e as it invent s 
a way of e s cap e ,  thinks of him and of the m, 
e s cape through an ark of gophe rwood . And after  
the earth had by the Flood been washed clean 
of its violenc e the Lord " remembered Noah and 
eve ry living thing and all the c attle with him in 
the . ark and He mad e a wind to pas s ove r the 
earth and the wat e r s  to as s uage " (G ene s is 8: 1 £) . 
And in the new world which the Lord now goe s 
about to make , the Lord God d e c r ee s ,  as a 
measure calculated to curb the tend ency to vio 
lenc e ,  that He will henc eforth re.quire the blood 
of him that s he d s  man' s blood "at the hand of 
man . • .  and at the hand of eve ry beast will I re 
quire it . 1 1  (G ene s is 9 : 5)  Then as  a c ovenant is  
mad e ,  the s o - called rainbow - c ovenCt:nt , we find 
Jehovah G od clubbing tog ethe r man and the lower 
animals as  man and the animals go hand in 
paw (the languag e s  of the Bible do not make this 
distinction) as  c ovenant -brethren(Gene s is 9 : 1 2) . 
T h� "be fruitful and multiply" is the . c ommon 
s end - off for man and the animals as they s ally 
forth to a new world . 

Nor is  this a peculiarity of the write r of 
G e ne s is . So it goe s ,  all through the Sac red 
Orac le ; man is cons tantly made a part of the 
c reaturehood to which the animals als o  belong . 
Jehovah is  loath to a e s troy Nineveh .  The reason? 
B e cau s e  " the re are more than s ix - s c or e  thou 
sand pe r s ons who cannot dis c e rn betwe en the ir 
right hand and the ir left - -and als o much cattle . 1 1  
Had His g re at heart been touched by men in 
sackc loth and the be llowing s of thristy animals 
and d id the ir groaning , ·now reduc ed to hoar s e  
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whis p e r  by r e a s on of thir s t ,  e nt e r int o  H i s  e a r s  
a s  o n e  s ad e n s e mble , the c r y  of c r e at u r e hood 
in d i s tr e s s ?  

D o e s not the Revealing Sp i r it ad mit an 
imal s , all kind s of the m ,  int o  that imp r e s s ion
i s tic ka le id o s c op e  of the N e w  J e ru s ale m p o r 
t r ayed to the s e e r  on Patmo s ? D o e s not thi s 
s ame Spirit c omp r e s s  the S on of G od int o  a 
Lion of the t r ib e  of Judah and the Lamb of G od ?  

T hi s  w e  w o.uld s c a r c e  have done ; for our 
attitud e toward animalhood i s  not that of the 
W o rd of G od . In thi s r e s p e c t  Saint F ranc i s  of 
A s s i s i  was c lo s e r  by fa r to the S c r iptu r e s than 
a r e  w e ,  as he ta lked t o  bird s and b e a s t s  a s  one 
talks to fe llow humans . A tho r ough examinat ion 
c ould d i s c lo s e that even as the B ible has it s 

SOC I A L  

own, and u s ually ve r y  nov e l ,  not ion of thing s s o  
it als o ha s it s own and nov e l  e valuat ion o f  an 
imal exi s t e nc e ,  an evaluat ion that ha s s omehow 
failed t o  make it s ·po int w ith u s . 

In all event s ,  the r e  i s  no ne ed to d e mu r  
a s  men s p e ak of m a n  and animal a s  be long ing 
each in his own way to a s ingle s y s t e m ,  the 
s y s t e m  of the c r e atur e . And whe n this has b e e n  
allow e d  t o  s tand i n  the C hr i s t ian educato r ' s  
m ind then it i s  t ime fo r him to pla c e  next to 
this r ep r e s entation the e qua lly authe nt ic not ion 
that man i s  in a c la s s by him s e lf . A s  the C h r i s t 
ian t e ache r s p eaks of the s e  thing s ,  a s  he s p eaks 
of o r igins that is , he wilf do w e ll not t o  e r r  in 
e ithe r d i r e c t ion,  in r e ga r d  t o  e ithe r of the s e  
ba s ic thru s t s . 

SC I E N C ES 

H e r ro  B eu ke ma ,  
D epartme nt E ditor 

S OC IA L  STU DIE S  S T IRRINGS . 

T he fall of the year c alls u s  ba c k .  It i s  
t h e  t ime whe n  w e  a r e  fille d with fr e s h  enthu s ia s m  
and e ag e r  to t r y  new app r oache s which w e  have 
b e e n  taught or have thought ab out dur ing the 
s umme r months . 

It is als o the t ime when w e  a s k  our s e lve s 
why we have our C h r i s t ian s chools . Anothe r 
que s tion which p r e s e nt s  it s e lf i s  how a r e  our 
C h r i s tian s c hools d iffe r e nt ?  The financ ial out 
lay is t r e mendous and thou s and s of familie s 
s a c r ific e many mat e r ial  b e ne fit s to s end the i r  
child r e n  to ou r ·  C.hr i s t  - c ente r e d  s cliools . · A r e  
w e  a s  tea che r s  awa r e  of o u r  t r e me ndous r e -

spons ibility ? Paul w r it e s  in Roman s 2 : 2 1 ,  
" T hou the r e fo r e  which teache s t  anothe r ,  t e a c h 
� s t  thou not thys e lf ? " 

T h e  following two a r t i c le s do ans w e r  po 
s itive ly why. w e  have C h r i s t ian s c hools and how 
th�y can be d i s t inctive ly diffe rent . 

I s p e nt s even w e e ks this s umme r at a U .  S ,  
h i s t o r y  ins t itut e  with tw enty - four othe r t e ache r s  
from public and parochial s c;hools . It w a s  
b r ou ght t o  my att e nt ion s o  often whe n c onve r s 
ing with the s e  p e op le how much d e e p e r  our 
c ommittm e nt a s  t e a c he r s  is  than mo s t  of the ir s .  
W e  a r e  int e r e s t e d  in the s ou ls of our s tud ent s  
;;t s  w e ll a s  the ir mind s . W e  have a t ruly r eal  

· purp o s e . 
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SOC IA L  

in . a 

CHRIS T IAN HIGH 

SCHOOL 

( c ompiled by s oc ial 
s c ienc e t e ache r s  
at G r and Rapid s 
C h r i s tian H igh) 

B a s ic to a C h r i s t ian philo s ophy of h i s t o.r y 
i s  a c ommitment t o  the s ove r e ig nty of G od ,  
whic h c ommit ment i s  p r e d �c a t e d  on faith and 
c annot be a r r ive d at by r e a s on alone . P r oc e e d 
ing on that p r e mi s e hi s t o r y  the n b e c ome s a 
s tudy of G od ' s  e t e rnal p lan and purp o s e both 
pa s t  and c u r r ent . It is  a r e c o r d  of His r e ve l 
ation in hu man affair s which have b e e n  tw i s t e d  
and dis t o r t e d  b y  t h e  awfu l fa c t  o f  s in .  In this 
p lan the r e d e mptive work of C h r i s t  i s  c;_ent r al 
and it i s hi s to r y ' s  glor iou s ta s k  to po int up that 
c ent ral the me . liene e ,  hi s t o ry ha s it s b e g inn ing 
in G od ,  it s pivotal c e nt e r  in C hr i s t ,  and it s e nd 
is the c ons ummat ion of H i s  kin g d o m .  

T he s ubj e c t  matt e r  of his t o r y  i s  la r g e ly 
s e cular in the s en s e that is i s  chiefly c o nc e·rned 
with man ' s  s oc ial,  p o lit i c a l ,  e c onomic , a + t i s tic , 
and e du c at ional a c t ivit ie s . Men of the p a s t  who 
found ed a olonie s ,  d r e w  up c o n s t itutions , mad e 
law s , and fought war s did s o  la r g e ly fo r prag 
mat ic r e a s on s . T he C h r i s tian teacher view s 
the s e  happening s in that light and r e frain s  from 
attac hing a mo r.al t o  e ach s ignifi cant event , al -

thou gh it d o e s s t r e s s  the mo ral a s p e c t  of �is 
t o r i c a l  mov e m e nt s . He take s c l e a r  not e of the 
influ e nc e  r e lig ion has had on the puls e b e at of 
w o r ld e v e nt s . 

H i s t o r y  r e c ogniz e s  the value of the in 
d ividual a s  the in s t rument o£ G o d  through whom 
H e  wor ks out His purp o s e s . T h e r efor e ,  the 
r e spons ibi lity of the ind ividual,  the ideal of 
g o od c itiz e n s hip ,  and the far r e a c hing e He c t s  
o f  p e r s onal influ e nc e s hould b e  r e c ogniz ed . 

E v e r y  hi s to r i c a l  event i s  p r ovid ential,  but 
the C hr i s t i an  hi s tor ian d o e s  not p r e s ume to in 
t e r p r e t  the mind of G od in e a c h  part icular e 
vent , but dar e s  to d o  s o  only when the intent of 
G od i s  c le a r ly s tat e d  in H o ly W r it . His tory is 
all inc lu s ive in it s c ont e nt ,  but the hi s t o r ian 
s e eks mo s t ly t o  d e t e r mine the c au s e an_d e ffect  
in human r e lations hip s and the r e s ultant mean 
ing I' athe r than d et e r mine the natu r e  of each 
it e m  in the un ive r s e .  

H i s tory i s  a m e d ium for r e ve a ling G od 
in H i s  be ing and- in H i s  p r ovid e n c e  and be long s 
t o  the a r e a  of G od 1 s g e ne ral r e v e lation . It i s  
one of the means , i n  addition t o  S c r iptu r e  and 
natur e ,  through which man r e c ogniz e s  the will,  
the pow e r ,  and the maj e s ty of G od . 

It now b e c ome s imp e rative that the C h r i s t 
ian t e ache r s tudy the body of · h i s t o r i c a l  t ruth 
w ith utmo s t  int e g rity,  evaluat ing each fact  pain 
s taking ly, and int e rp r e t ing w ith s c rupu lou s 
c a r e ,  s inc e e a c h  fa ct  ad d s  to an und e r s tand ing 
of G o d .  B e t t e r und e r s tanding s c an r e s u lt in 
d e ep e r  app r e c iation, and d e e p e r  app r e c iation 
r e s ult s in a g r e at e r  g lor ifying of G od which i s  
t h e  c h i e f  e n d  of man . 

QUOTABLE 
" T he fo r e mo s t  aim o f  ins truction in 

high - s chool s o c ial s tudie s is to he lp 
s tudent s  examine r e fl e c tively i s s u e s in 
the c l o s e d  a r e a s  of Am e r ican cultu r e  • • •  
T e aching mat e r ials should be d r awn from 
a s e le c t ion of c onflict ing p r op o s itions in 
s u ch c ont r ove r s ia l  a r e a s  as r a c e  and 
mino r it y  g r oup r e lation s , s oc ial clas s ,  
e c onomic s ,  s ex ,  c ou r ts hip and ma r r iag e ,  
r e lig ion and mo rality, and national and 
pat r iotic b e liefs , plu s  a wide rang e of 
r e levant data to be u s e d  in t e s ting the m . "  

- - from Hunt and M e t c alf, T e aching High 
S chool Soc ial Studie s 

- 2 7 -



the Christian French 
• 

1 n  

P RE LIMINARY S TA T E ME N T  

T hat g e n e r a l  a i m s  of C hr i s t ian e du c at ion 
s hould be mad e atta inable on the s e c ondary 
lev e l  s hould need no d e fe n s e .  How the s e  aims 
c an b e  s tat ed in a functiona lly s ignificant way 
i s  op en t o  d i s c u s s ion . One might fo llow T he 
Purpo s e s  of E d u c ation in Ame r ican D e moc r a c y  
a s  s tated by t h e  E du c ation P o lic ie s C ommis s ion 
and s t ate the m in a way app r op r iate fo r p o s itive 
C h r i s tian in s t ruc t ion . In the G u i d e  t o  D i r e c t e d  
T e aching on the S e c onda ry L e v e l  (Syllabu s )  
1 9 6 0 ,  C alvin C o lle g e ,  w e  have t r i e d  t o  s tate 
the g oa l s  of C h r i s tian s e c onda r y  e du c ation mo r e  
d i s t inctive ly app r op r iate for the C h r i s tian 
s c hoo l .  W e  a r e  now a s king how c an the s e g o a l s  
b e  mad e  attainab le on t h e  j u n i o r  a n d  s e nio r  high 
leve l s . W hat can the ind ividual t e ache r in the 
C hr i s tian s chool do t o  a c c o mplis h thi s ? 

In o r d e r  t o  ans w e r  thi s que s t ion,  we s hall 
examine what a F r e nc h  t e ache r can d o . W hy 
do w e  take F r e nch as an examp le ? In the fir s t  
p la c e  b e c au s e i t  is  one o f  the mo s t  d ifficult 

,a r e a s  in which t o  s p e ll out -the g e n e r a l  g oals w e  
have s e t  up . Anothe r r e a s on is  that F r e nc h  i s  
one of the le a s t  c o mmon a r e a s  of  p r eparation 
at the p r e s e nt time . T h i s  l e ave s the mo r e  
c ommon a r e a s  f o r  the t e a c h e r  t o  w o r k  out . 

W ORSHIP : C u ltivat e und e r s tand ing of and pe r 
s ona l r e s p ons e t o  G od ' s  S e lf - r e ve lation in H i s  
w r it ten W o rd and in C h r i s t  w i t h  a v i e w  t o  c o n 
c ious c hoic e f o r  the s e rvic e of t h e  Lo r d .  

A C h r i s t ian t e a c he r  i n  a C h r i s t ian s c hool 
addr e s s e s  hims e lf fir s t  of all t o  the deve lopment 
of a c hi ld in C hr i s t  for s e lf - fulfillme nt a s  a s on 
of G od .  T he cultivat ion of ii;J.s ight and moti 
'vation . in a pup il ' s  G od r e lat edne s s  a s  r e lig iou s 
b e ing is the r e fo r e  p r ima r y  and c e nt r a l  in all in 
s t ruct ion in the C h r i s t ian s c hool . 

T h e  F r ench t e a c he r ,  be ing w e ll info r m e d  
about what t h e  L o r d  ha s d o n e  a n d  is  s t ill d o ing 
in F r ench hi s t o r y  and through F r e nch cultu r e  
w i l l  b r ing pup ils int o. c onta.c t with F r e nch mqve 
ment s and lit e ratu r e  that a r e  both· inf o r mative 
and in s p ir ing . F r anc e p laye d a la r g e  part in 

Secondary School 
- - C orne liu s J aa r s ma * 

the R e fo r mation . T h e  R e fo r med faith is r e p r e 
s e nt e d  in F r e nch lit e ratu r e , and books a r e  
s t ill w r it t e n  i n  F r e nch d e a ling w ith vital is s u e s 
in the c hu r c h  t oday . P ie r r e  Mar c e l  and othe r 
c ont e mp o r a r y  F r e nc h  sp oke s me n  of C a lvini s m  
s hould b e  no s t r ang e r s  t o  s tud e nt s  of F r ench on 
the s e c onda r y  leve l .  F r ench he r o e s of faith 
( C alvin among the g � e at e s t) might w e ll oc cupy 
a p r omin e nt p la c e  among c la s s r o o m  exhibit s . 
B oth s p oke n and w r itten F r ench a s  we ll  a s  
fu rthe r r e ad ing i n  E ng li s h  t r ans lat ions c a n  e n 
r i ch the me aning and value o f  the s tudy o f  F r e nch 
fo r one a s  a m e mbe r of the C hu r c h  of C hr i s t . 
F r ench B ible pa s s ag e s  and the g o s p e l  in F r ench 
can i mp r e s s  a learner with the e cumenic ity of 
the C hr i s t ian faith . 

U NDERS TANDING AND MAS T E RY : neve lop 
und e r s tanding , app raisal,  and mas t e r y  of a 
c ommon c o r e  of the cultu r a l  p r oduct and app 
r e c iation for it s value in the J.ight of G od ' s  
W o r d . 

T he F r ench t e a c he r ,  a s  eve ry t e a c he r ,  
s hould cult ivate an inquir ing mind and app e t it e  
for le a rning . B e ing hims e lf int e lle ctua lly 
a l e r t ,  he a c c ept s thi s as a c halle ng e .  He know s  
F r e nch w e ll and enj oys both the lang uag e and 
the cultu r e . But he als o know s adole s c ents in 
the i r  mot ivat ion and behavio r ,  and enj oys the m 
a s  mu ch a s  F r e nc h .  

Rathe r than p r e s ent ing a s e r ie s of t ext 
b ook le s s ons c onta ining rule s of g ramma r ,  
voc abula r y ,  and t r ans lations a rb itrar ily s et 
d own for m e mo r iz a t ion, the t e ache r s e le c t s  
me aningful  expe rienc e s  of a l l  s o r t s  involving 
s i;np l e  c onve r s ation, d r amat izat ion, w o r d  s tudy, 
and t r ans lation and thus a r r iv e s  at p r in c iple s 
of g r am ma r  inductiv e ly . D r ill and r eview a r.e 
n e e d e d ,  but the s e  a r e  mad e pu r p o s efu l  t o  g a in 
add e d  meanin� and s kill . The r e  are many 

* C o rn e liu s Jaa r s ma ,  Ph . D . , N evil York 
U nive r s ity, P r ofe s s o r of E ducation, Eme ritus , 
C a lvin C olleg e .  H e  was for a numbe r of yea r s  
c ha i r man o f  the e ducation department a t  C a lvin 
C o ll e g e .  
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mate rials the teacher  s e le c t s  for r eading prac 
tic e not found in the textbook . C artoons , joke s ,  
F r ench newspape r s ,  and eyen r eading and writ 
ing comic s trip s  in F r e nch , Appr opriate 
s ourc e s  of Biblical and church lite rature  can be 
us ed .  

B e caus e  the teache r under s tand s adole s 
c e nt s ,  he r ealiz e s  how s ens itive they a r e  to 
s ocial o r  p e e r  approva l .  He a r r ang e s  fo r g r oup 
p r ojects  having to do with F rench cus toms and 
p r.actice s ,  F rench life and history,  and e s 
pecially F r ench s c hools and s chooling . Mis 
placed ac cent and wrong g rammatical construe 
tion a r e  no g r ound s for dis c iplinary action but 
for add ed opportunity to share the g r oup exp e r 
ience of genuine French life in the cla s s room . 

B e caus e  the inquiring attitude is made 
p r imary,  the r e  is  a cons tant s t riving for  the 
new in eve ry c la s s  p e r iod . Studying F r ench is 
an adventurous expe r ienc e rathe r than a dull 
pe rfor manc e  of t rans lation and memorization . 
T he pupils eage r ly r ead new s pap e r  article s in 
F rench though many new words  and c ons tructions 
make reading difficult , and they r e adily c on 
t r ibute to the bulletin board from their findings . 
French is more  than a fo reign language to the 
pupils ; it is a cultur e ,  a. w o r ld fas cinat ingly 
diffe r ent from the ir own . 

Speaking and w r iting a r e  important com 
petencie s  of an educated pe r s on .  T he teache r ' s 
speech and writing in Eng lis h and in F r ench 
are living example s for the s tudents . W o rd 
for -word trans lations are  not acc epted ,  but the 

· teache r  he lp s  s tudents s ee trans lations as a way 
of expr e s s ing ideas in languag e  that is c lear 
and idiomatically c o r r ec t .  N o  s e r iou s e r ro r  is  
allowed to pas s unnotic e d ,  but no one is · e m 
barra s s ed b y  th� way pr onunc iation and u s age 
are c o r r e cted . English and French a r e  mean 
ingfully · linked ,  e specially in � explaining the 
F rench origin of such words  as c liche , fianc e ,  
fiac r e . 

Although a s  a F rench teache r ,  the teache r 
is inte r e sted in g etting pupils to read F r e nch 
clearly and und e r standingly,  yet Eng lish will 
have to  be  u s e d  for s ome r eading about the 
F rench and the ir culture . G ood t rans lations of 
F rench c las s ic s  and novels can enhanc e a pu 
pil ' s  ins ight in F rench life and thinking . Oe 
s-ir e  to read s ome of this in the o r iginal F r ench 
may be s timulated by int e r e s t  gained in r e ading 
in E nglis h .  T he teache r guid e s  this r e ading , 
help s  pupils find idea s ,  evaluate the m, .  and 
formulate their_ own thinking , als o in French . 

Mental r e s our c e s  for us e of le isure time 
are being cultivate d ,  Listening to French mu -
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s ic ,  s inging French s ong s ,  s tudying F r ench 
art, viewing F r ench films , learning about 
F r ench artis t s , writers  and pe rforme r s ,  at 
tending French dinner s ,  thr owing French par 
tie s ,  s taging French plays , and s everal  othe r  
activities c an enrich a pupil ' s  life o f  leisure 
activitie s .  

A e s thetic inte r e s t s  can be cultivated 
through a s tudy of F r ench obj e cts of art ,  as  
F rench china, g las s ,  furniture , and the like , 
F r ench speech and reading can be s timulated 
and activated the reby . 

Dis ciplined work and study we ll motivated 
deve lops strength of c·ha racte r . The French 
teacher has much opportunity through vitaliz ed 

. activity in French to cultivate s elf - dis cipline by 
firmne s s  of purpo s e  in the mas t e r y  of the French 
language and cultur e ,  

Ideals , ideas , and practices  that have ori 
ginated in a Fr ench cultural climate can be 
more adequately und e r s tood and apprais ed by a 
Christian through the ins ight gaine d by a me an 
ingful us e of the Fr ench languag e .  It he lps one 
to become more univer s ally human in apprecia -



tion and und e r s t anding of other s . T ruth is not 
me r e ly a s t at eme nt of fa c t ,  idea , o r  p r in c iple , 
but al s o  a way of life . It is s omething in u s , not 
m e r e ly s ome thing out s ide of us and r e c ogni z e d  
b y  u s . T his i s  what S c riptu r e  means by know
ing the t ruth . 

GU IDANC E :  Explo r e  ind ividual apt itud e s  and 
d i r e c t  e d u c ational opp o rtunity a c c o r d ing ly . D e 
ve lop s en s e  of ca lling and s te wa r d ship ,  

What d i r e c t  c ont ribution c an a s tudy of 
F r ench ma ke t o  one ' s  c alling or voc ational out 
look ? F e w  high s chool s tud ent s e ve r  learn e 
nough F r ench t o  put the ir know l e d g e  t o  vo c a 
tiona l u s e .  A few s tudents ma y d e ve lop unu s u a l  
int e r e s t  a n d  abi lity in langua g e  s tudy and t a k e  up 
fur the r F r ench for vocational pu rp o s e s . F o r  
the g r e at numb e r  of s tud ent s t h e  tea.che � of  
F r e n c h  will  b e  p r op e r ly c on c e rn e d  with t;.he c on 
t r ibut ion o f  langua g e  s tudy t o  the g e ne r a l  cultu 
ral enrichment of the pe r s ona l  and s o c ial life of 
the s tud ent s . 

E ve ry s ubj e ct in the high s chool cur ricu 
lum, including F r ench, should be taught, the 

F r enc.P teache r realiz e s ,  to waken in gifted 
s tude�t s  the desire  for languag � s tudy and in 
s ome·the urge  to make F rench languag e and cul 
tur e  � vocational task.  For a student to explore 
his aptitude s and dis cover talent is his r e s pon 
� ibility ,�or s elf- fulfillment a s  a s on of G od, a·s 
r e lg ious being , It is , the r e fo r e ,  impo rtant : that 
F rench be taught as a vital exper ience in the 
life of a p e r s on and no't merely as a formal 
linguis tic dis c ipline . 

Student s  who s elect F r ench as thei r  langu 
age s tudy s hould find in their as s igned tas ks a 
s ou r c e  for per s onality development that dis c i 
pline s them in the r e s pons ibilitie s o f  life . They 
may neve r u s e  a s ing le French word in later  a 
dult life , but the vital c ontact  they had with 
French as a languag e and cultur e has developed 
ins ights and p ractic e s  which shape and channel 
their  way of life . Such is the cas e when careful 
planning and per s is tenc e until the plan is suc 
c e s s fully consummate d  g ive a pupil a s ens e of 
achievement as . a r e s ult of hard work. Shoddy 
work and cheap imitation are unworthy of a 
Chris tian . T he teache r ,  therefo r e ,  plans for 
and with his pupils work of c raft s manship qua 
lity.  French can be or ganiz ed  to accomplish 
this by accuracy and fluency of s peaking , r ead 
ing ,  and writing , by broadening one ' s  s c ope of 
unde r standing of other pe ople s . 

C HARAC T ER: Cultivate aes thetic and moral 
valu e s  and a way of life in ke eping with the m ,  

C haracte r  in gene ral has ;refe r enc e to 
what distinguishes one as  i�dividual from oth 
e r s . In this s ens e it may be c ons idered  .the 
c olor of one ' s  p e r s onality.  In a mo r e  r e s t r icted 
s ens e i t  refe r s  to one ' s  con s c ience in the moral 
aspect  of pe r s onality.  

As  every s tudent of F rench his tory, life , 
and culture knows , the r e  is much available in 
F rench art and lite rature that is enriching . The 
vig or  and b rillianc e of F rench thought and ·. c rea 
tive g enius r emain a pe rennial s ou r c e  of s tudy. 
T he r e  are  wor d s  of warning for the Christian in 
F r ench life and culture as we ll as wo rks of in 
s piration . Thes e may be had in s everal English 
s our c e s  and t rans lations . But .student s who s e 
le ct  F rench a s  a languag e s tudy can experienc e  
the thr ill and feeling o f  achievement that come s 
�ith fir s t -hand obs e rving of and lis tening to 
what the philos ophe r  and artis t have to s ay .  

T he F r ench te ach e r  plans h i s  cla s s room 
ins truction to open up direct  line s of c ornrnuni 
c::�.tion with F r ench life and cultur e  from the 
ve ry start . Fir st  thr ough picture s ,  imaginary 
j ou rneys , ane c dote s ,  and the like , in c onne ction 
with which many words and expre s s ions in F rench 
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take on me aning and ent e r  the lea rne r ' s  vocabu 
lary in r eading and speaking . If a French teach -
e r ,  as  eve ry for eign languag e teacher , will re 
memb e r  that one learns a· fo r e ign language a s  
one learned English, his native languag e ,  o r i 
g inally as  a child , he will r e c all that we live a 
languag e befo r e  we spell out it s forms . The 
latte r is ne c e s sary to dis c ipline the living of it , 
but the living of it is both motivation and func 
tional r eality for the learne r .  

Fr ench will c ont r ibute to a e s thet ic and 
moral forming of the s tudent when a life line be 
tween the pupil and F r ench life and learning is  
e s tablished from the beginning and strengthened 
thr oughout . 

SOCIAL: Develop inte rpe r s onal relationships 
through g roup participation and individual and 
g r oup r e s pons ibility.  

Christian edu c ation o'h all  levels and in all 
areas s e eks the s elf- fulfillment of the relig ious 
being, the G od - like man . T he G od - like man, the 
r elig iou s being , is not only rational and mo ral, 
he is als o s oc ial . He is not a dis c r ete  entity in 
a c ollection of individuals , but an integ ral part 
of the human rac e by c reation, and of the C hurch 
a s  the body of Christ  by redemption . Human r e 
lationship is native to man . H e  b elongs , and he 
needs the feeling of belongingne s s  s atis fied to 
be truly human . What can F re nch contr ibute to 
this aspect  of human development ? 

He re , a s  els ewhe r e ,  the F r ench teach e r  
r e memb e r s  that he is teaching adole s c ent s a s  
w e ll a·s teaching F rench . He is dire cting the 
learning of adole s c ent s  in F rench . The forming 
pow e r  of F r ench as a s tudy and dis c ipline for 
adole s c ent s  will depend in lar g e  part on the 
teache r ' s  ability to g et thr ough to adole s c ents ,  
and this  is done by meeting their  real needs , not 
p s eudo -nee d s . What adoles c ent s often fee l as  
needs p e r iphe rally are  not the).r genuine needs  
even for the p r e s ent . T he French teache r un 
der stands adole s c ent needs and how to p rovide 
s atis fying exper ienc e s  and ends for them .  

The French teacher who und e r s tands ado 
le s c ent ne eds from the very s tart� organiz e s  
his c las s o n  a communicative and c oope rative 
basis  rathe r than a s  a s e rie s of exe r c is e s  for 
individual rivalry for the teache r ' s  favor and 
high g rade s . Student s  learn as memb e r s  of a 
g roup toward a common goal .  Outs tanding ind i 
vidual achievement is u s e d  for enrichment of 
g r oup experienc e .  In addition to opportunitie s 
which every teache r has for cultivating human 
r elations , the F r ench teache r  will activate the 
thrill every adole s c ent g et s  when learning to 
c ommunicate in a for e ign or  additional langu -

ag e,  when making imaginary journeys to for 
e ign lands or t e r r itorie s and c ommunicating in 
the native tongue of the s e  areas . 

T he Fr ench teacher is we ll awa r e  of the 
ethno - c entris m and provinc iali s m  pupils in 
Christian s chools are apt to cult ivate .  T hey 
mus t  b reak through the clos e d  circle g r ouping 
of their own kind . What better exercis e than 
s e eking c o r r e s ponden c e  with pupils in French 
s chools as s oon as  pos s ible ? T his c an become 
a s ourc e of g reat e r  inc entive to s tudy Fr ench as  
a channel of c ommunication and mutual unde r 
s tanding o f  each other ' s  culture . What an op 
portunity too for a Christian testimony, of 
C hristian fellows hip, of ecumenic ity in the 
Christian c ommnity . 

T he cla s s ro om of the F r ench teache r is a 
replic-a of Franc e ,  her urban and rural life, he r 
r e lig ious history and c:urrent apos tacy, her po -
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l itic al,  e c onomic and s oc ial s t rug g l e ,  h e r  art  
and lit e r atu r e ,  h e r  fa s hions an d he r show s . D o  
you want t o  live i n  F r an c e for a little while ? 
C ome to F r ench c la s s ,  s tay a wh ile to catch the 
F r ench s p i r it .  F r ench p e r s ona lit ie s c ome to 
c la s s ,  a r e  he a r d  on the radio,  and s e en on T V .  
F r ench cus toms a r e  adopt e d  for F r ench pa rtie s 
o r  dinne r s . 

And all thi s is done a s  F r ench id e a s  and 
ideals a r e evaluat e d  by C h r i s t ians fo r the i r  s e lf 
fulfillment ,  the i r  ma tu r ing a s  G od 1 s chil d r e n  in 
the w o r ld,  who a r e  to be the Lor d ' s witne s s e s . 
T he F r ench t e acher cultivate s z ea l  and c ompe 
t e nc e  fo r witne s s  by b r oad ening and s t r engthen 
ing inte rp e r s onal r elations e ve n  on a int e rna 
tional leve l .  

In thi s c onne c t ion it s hould b e  s a id that 
the cult ivation of c ivic r e spons ibility is a vital 
part of one ' s  human r e lations . F rench is a s o 
c ial s tu dy a s  much a s  it i s  a lingui s t ic s tu dy 
when the opportunitie s of develop ment of p e r 
s onality a r e  r ightly und e r s tood . T he s tudy of a 
fo r e ign langua g e  and cultu r e  is an exc e llent me 
d ium fo r learning the d ifficult l e s s on that " dif 
fe r ent from" doe s not ne c e s s a rily me an e ithe r 
" b ett e r  than" o r  " wo r s e  than" . No man s hould 
be a bigot,  e s p e c ially not a C hri s tian . How to 
be tole r ant and upho ld the way of t ruth e v e r y  
C hr i s tian s hould lea r n .  Adole s c en c e  i s  a n  op 
p o r tune time t o  exp l o r e  thi s learning . T he 
F r ench t e a c h e r  r e c ogniz e s  his oppor tunity to 
c u lt ivat e a fulle r und e r s tand ing of oth e r  p e ople s ,  
the i r  right t o  b e  d iffe r ent , and how to shar e the 
way of t ruth in love . 

T he F r ench t e a che r will enc ou r a g e h i s  
s tudent s  t o  g e t  a F r ench v i e w  of Ame r i c an lif� 
and cultu r e . T o  s e e  ou r s e lv e s  as othe r s  s e e  u s  
i s  v e r y  revealing though w e  may not a c c ept all 
the implications . When the F r e nch tea che r ha s 
his  s tudent s  r ead E me ry R e ve s ,  T he Anat omy 
of  Peac e ,  e l;) pe c ially the b r illiant fir s t  chapte r 
that p r e s ent s  the hi st o r y  of the w o r ld b e tw e e n  
W o rld W a r  I and W o rld W a r  I I  a s  i t  w ould b e  
told by an Ame r i c an, a n  Eng l i s hman, a F r ench 
man, a G e rman, and a Rus s ian, they w ill want 
to explo r e  F r ench life and thought a little fu rth e r  
f o r  the view s  exp r e s s e d .  

HEALT H: C ult ivate s e lf -unde r s tanding and 
p ra c t i c e  of phys ical and m ent al w e l l - b e ing . 

In c ommon with all t e a c he r s ,  the F r ench 
teacher p r omot e s  idea s ,  ideals , and p ra c tic e s  
that fu rth e r  mental and phy s ical  h e alth . But it 
is so r e a d ily for g otten when formal t rans lat ion 
and g rammar exe r c i s e s  bog one down in an aim 

. le s s ,  me aning le s s  s t ru g g l e  fo r s u rvival and 
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g ra d e  p o int ave r a ge . T h e  langua g e  r e.qui r e ment 
rath e r  than b e ing a challeng e i s  often a cho r e  
to b e  tole r at e d  i f  i t  cannot b e  avoid e d .  Lan 
guag e s tudy can be fun , tha t i s , it can be ente r 
p r i s ing for adventu r ous .youth who a r e  c on s tant 
ly s e eking new and envig o rating endeavo r . 
W hat would a nor mal adole s c ent rathe r do than 
talk? What wou ld he rather do than s p e ak in 
" s t r ang e t ong u e s " ? T h e  F r en c h  t e a c he r  ap 
p e a l s  t o  thi s u r g e  fr om the s tart and t r ie s  t o  
ke ep the flame l i t  thr oughout . 

T o  a c c ept one s e lf and to fe e l  a c c epted 
are a mong the pr imary felt ne e d s  of adole 
s c ents . T h e  Fr ench c la s s r o om alive w ith 
F ranc e and all that F r anc e and the F r e nch have 
to offe r p r ovid e  unlimit e d  opportunit i e s  to s a 
t i s fy the s e  ne e d s . 

IN C ONC LU SION : 

T h e  above a r e  only a few s ug g e s tions for 
implement ing C h r i s t ian e duc at ional the o r y  in a 
F r ench c la s s .  A c omp etent F r ench teache r c an 
think of many mo r e .  ( T he autho r i s  not a teach 
e r  of F r en ch . ) Int e g rat ion of faith and lear ning 
a r e  the rais on d 1 e t r e  of the C h r i s t ian day s chool . 
Int e g r at ion i s  not a c c omplished by p iou s phra 
s e s ,  c a s ual s p i r itual r e fe r enc e s ,  and e s p e c ially 
not by mor aliz ing and pontific ating . It is ac 
c ompli s h e d  by di s c lo s ing the way of truth in. a 
l e a rne r ' s  exp e r ience a s  he explo re s s ubj e c t  
matt e r  me anin g fully and exp r e s s e s  hims e lf in 
it . Int e g ration is the p r imary �a s k  of eve ry 
C hr i s tian teache r a s  a clas s room teache r .  

F o r  a C h r i s t ian t e acher p e r s onal and 
p e r s onality va lu e s a r e  always s up r e m e ,  but 
neve r ends in the m s e lve s . T h e y  a r e  to r e fle c t  
t h e  G od - like -ne s s  of man. Sub j e c t  matt e r  is 
impo rtant in that it dis c lo s e s  the way of t ruth 
that for m s  p e r s onality in G o d - like - n e s s .  T h e  
C h ris tian t e a che r of F r ench o n  t h e  h i g h  s chool 
level i s  v e r y  ale rt to adole s c ent ne e d s  fo r two 
r e a s ons : fir s t ,  b e caus e p e r s onal and p e r s ona 
lity valu e s  a r e  pa ramount ; s e c ond, b e c au s e  
matu r ity level and fe lt ne e d s  involv e d  in this 
level a r e  the' s ou r c e s  of a c t ion of and g ive d i 
r e ct ion to the s e e king of s atis fying goals . 
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