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MEMO 

TO 

MANUSCRIPT 

MAKERS 

Every jou rnal w orth it s p r i c e  se e ks an. 
id e ntity,  a fac e  which w ill  d i s t ingu i s h  it from a 
multitud e · of othe r s  having s ome family r e s e m
b lanc e .  Some achieve this by focus ing on a 
c u r r iculum a r e a  ( e . g .  T he Reading T e ach e r  o r  
T he E nglis h  Journal) ; othe r s  w ill c oncentrate 
on one of the d i s c ipline s that und e r g i r d  educa 
tional thinking ( e .  g .  Journal of E ducat ional 
P s ychology) . Othe r s  a r e  explic itly an open 
forum for any and all kind s of talk on e ducat ion 
( e . g .  The E ducat ional F o rum) . Each of the m ,  
howeve r ,  has a p e culiar ity, and pe r s istently 
pur s u e s  it so that the c ontent s  have an inn e r  in 
t e g r ity . 

This  journal,  even though r e latively 
young , already ha s its own featu r e s ,  and a 
s tanc e that s e t s  it off from othe r s  in the field . 
The s e  a r e  b riefly de s c r ibed in the mas thead 
s tate ment which app e a r s  ins id e  the front c ove r 
of each is sue . If the journal i s  to c ontinue to 
impr ove , if it  i s  inc r e a s ing ly to  p r e s ent a r e 
cognizable fac e ,  then this fac e s hould be appar 
ent not only in its name , its c ove r d e s ign,  it s 
ma s thead s tatement ,  but als o it s article s ,  let 
te r s ,  and book r eview s . It is at this point that 

- 3-

e v e r y  r e ad e r ,  as a p otential p r oduc e r  of manu 
s c r ipt,  c an make a c ontribution . 

B oth the mas thead s tate ment and an E d 
ito r ial B o a r d  polic y s tatement (Ap r il,  1964) 
make the point that this jou rnal  s hould pre s ent 
a r e c ogniz able and dis tinc tive fac e  to it s r e ad 
e r s . In the w o r d s  of the •s tatement. of pur 
p o s e •  in the mas the ad:  " E ditor ial policy favor s  
tho s e  c ontr ibutions that a r e  nor mative and e 
valuative rathe r than m e r e ly d e s c riptive of ex 
i s t ing practic e s  in Amer ican e ducation . 11 

T h e  r e a s on fo r ·  taking this e dito r ial s tanc e 
is g iven in the policy s tate ment of the E dito r ial 
Board in the following w o r d s :  

Me r e ly de s c r iptive art iCle s c an be , and 
a r e ,  bette r s e rved in ihe s e cula r  pro 
fe s s ional magaz ine s .  Why duplicate their 
e ffort s ?  W e  have C h r i s tian ideals which 
n e e d  art iculation in each field . At time s 
this will call for op_en c ritic i s m  of exi s t 
ing pedagogical p r o c e d'ilr e s .  At othe r 
time s ,  it w ill imp e l  u s  to app r ove othe r s . 
But thr oughout we r e j�ct o r  a c c ept a 
the ory or practice on�y b e c au s e  ou r 
C hr i s tian s tanda r d  of p�dagogy c ompels  
u s  t o . And w e  a r e  hope fully inte nt on 
s p e lling out  a working C hr i s t ian philo s 
ophy of e ducat ion . 

It is s u r e ly t rue that the r e  is no dearth in the 
e ducation journals of de s c r iptions of what is 
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o r c an be done . T he r e  a r e  he lpful hint s and 
p ie c e s  of advice to the c la s s room t eache r and 
adminis trator eve rywhe r e ,  and this jour nal 
c annot hop e  t o  match the m in e ithe r quality or 
quantity . If C hris tian s chool teache r s  d o  not 
avail the ms e lve s of the s e ,  the y w ill not read 
this  jou rnal e ithe r .  

W hat this jou rnal c an and s hould d o  is to  
s t re s s  why g iven practic e s  a r e  g ood o r  bad , 
and in the p r o c e s s  of doing s o ,  make explic it 
what C h r i s t ian d o c t r ine s of man , o r  c onc e ptions 
o f  t r uth, e t c . are b e ing violate d  o r  hon o r e d  in 
the s e  practic e s . And we mu s t  get  beyond the 
this - is - bette r - e ducation - and - C hris t ian s - a r ·e 
fo r -bette r - e duc ation kind of argument . A pol
icy is us ually " bette r "  b e c au s e  it achieves 
more fully s ome p r inc iple . We mu s t  b e  p r e 
par e d  t o  s how that our obje ctiv e s  and p r inc i 
p le s  a r e  ident ifiable a s  B iblical p r in c iple s ,  or 
at lea s t  a s  c ons is tent w ith the m ,  To d o  le s s  is 

Due t o  the p re s s  of othe r dutie s ,  the E d i 
t o r  of this department, M r . S a m  Gre ydanu s , i s  
unable t o  c ontinue t o  c olle c t  manu s c r ipt and 
p r ep a r e  it for public ation . W e  thank him fo r 
his e fforts  in the pas t ye a r  and a half to make 
this s e ct ion challeng ing and r eadable . 

The E ditor ial Board is fortunate to have 
found s ome one who is willing to step  in, mid 
way in ou r publis hing y e a r ,  and a s sume r e 
s p ons ibility for this depa rtment, T he new e d 
ito r  is M r s . She r i  Haan� an e le mentary s chool 
t eache r p r e s ently in the B attle C re ek, Michi 
g an,  C hr ist ian S c hool . She ha s a d e g r e e  (rom 
C alvin C olle g e ,  and has done g raduate work at 
both W e s t e rn Michigan Unive r s ity and Michigan 
State Unive r s it y .  

Manu s c r ipts  which deal  w ith matte r s  in 
e ducation that cut a c r o s s the s ubje ct  fie lds and 
the g rade levels s hould now be s ent t o  M r s . 
Haan at the add r e s s  s hown on the mas the ad,  on 
page 2. 

T he following article by Philip E lve is a 
s atir ic t r e atment of the p r oblem of d ivis ion of 
lab o r  betw e e n  the o r e t ic ian and firing - line e du 
cato r . Hims e lf p r e s ently a " fat cat" who mus t  
c ontinually c onfront fir ing -line teache r s , his 
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t o  make our w r it ing s about e ducation a s  s e cular 
a s  tho s e  in the p e r iodicals which our jou rnal is 
d e s igned t o  s upplement . 

It should be c le a r  fr om the above that the 
expr e s s ion on the fac e  of this jou rnal c an r e 
fle c t  b oth s mile s and frown s , but e ithe r ex 
p r e s s ion s hould have s omething mo r e  subs tan 
tial behind it then p e r s onal irritation o r  s imple 
de light . It should have d o s e s  of Chris tian p r in 
c iple e vident in it . " C ont r ibut ions that a r e  
nor mative and e valuative' '  means mor e  than 
applauding or g r ip ing ; it means r e spons ible 
c r itic i s m  o r  prais e .  

It w ould s e e m  t o  this ob s e rve r that the 
E ditorial B oa r d  ha s launc hed the Jou rnal on a 
w o r thwhile jou rney, and that while w e  are  far 
from the d e s t ination, w e  c an, a s  w e  w r ite  for it 
and read in it , keep an eye fix e d  on the goal,  

- -D . O. 

expe r ience make s him peculiarly w e ll qualifie d  
t o  expr e s s  him s e lf o n  the is sue . A s  usual,  r e 
s p ons e s  addr e s s ing the ms e lv e s  t o  the is sue o r  
to t h e  p o s ition E lve take s ,  a r e  mo s t  we lc ome . 
Let  the d ialogue c ontinue , 

Department Editor, 
Sheri Haan 



The Castle� 
Beyon� 

In the c a s tle beyond the s un liv e s  a g roup 
of fat c at s .  T he s e  fat cat s c annot s e e  b e c au s e  
the y live beyond the sun,  They have liv e d  s o  
long in the c a s tle be yond the s un that the y think 
that they s e e  as w e ll as anyone or b e tt e r  than 
eve ryone living in the sun,  Some who live in 
the s un a r e  p r one to  s mile and r e fe r  to  the 
home of  the fat cat s  as " ivory tow e r s . "  

It is  a w e ll known fact that tho s e  who live 
in the ivory tow e r s  know what is  be s t  for tho s e  
who live in the sun;  a t  leas t  the y  s ay they do , 
The king s of the ivory towe r s  often pre c e d e  or  
p os t s c r ipt the ir, nam e s  with a c ouple of mag ical 
lette r s  o r  t itle s which s e rve notic e that ne ithe r 
the i r  knowledge nor author itative work is to be 
que s tioned by tho s e  who live eve ry day in the 
s un, 

The fat c at s  often t e ll tho s e  who live in 
the s un that ne ithe r they nor the ir s tudent s  ne e d  
any s p e c ial tools o r  aid s t o  help the m  in the ir  
work,  Y ou s e e ,  tho s e  who labor in  the s un 
s hould b.e indu�t r iou s and labor long and har d  

:v. MR. ELvE, A.B. CALviN CoLLEGE, M'. A. UNivER
siTY OF MICHIGAN, HAS BEEN A TEACHER AND PRINCIPAL IN 
CHRISTIAN SCHOOLS IN IowA, INDIANA, AND MICHIGAN, HE 
IS PRESENTLY ADMINISTRATOR OF ScHOOL RELATIONs, 
NATIONAL UNION OF CHRISTIAN ScHOOLs. 

--Philip Elve* 

to p r odu c e  the ir  own tools . N ow it i s  true that 
the fat cat s  have volume s and 'volume s of tools 
that the y u s e  to  deter mine what they s hould tell 
tho s e who live in the sun, Howeve r ,  the fat 
c a t s  fe e l  that only they s hould have s omeone 
e ls e  pr odu c e  the ir tools , T he sun dw elle r s  who 
c ontinually w o r k  to hand down knowledge to 
the ir  s tudent s  in the s un have e ons of t im e ,  e n 
e rgy,  s kills , and of cour s e  the y als o have 
s he lv e s  filled with tool - making media , At le a s t  
thi s i s  the the ory of the fat c at s . T ho s e  i n  the 
s un know that such is  not the c a s e .  T he y  often 
plead w ith the fat cats to ple a s e help the m p r o
duc e  tools s o  they c an m o r e  e ffic iently teach 
the ir  s tudent s . T hey say to  the fat c at s ,  " Y ou 
have all the s h e lve s filled w ith media ,  you have 
all the magical lett e r s  and title s befo r e  and 
aft e r  your name s ,  you have the time becau s e  you 
a r e  not working in the s u n ,  Y ou do not have 
s tudent s to guide to knowledg e ,  pap e r s  to ma rk, 
s ix  p r eparations a day, nor do you have par 
ent s ,  p rinc ipals , and fat c at s  to s at i s fy ,  Plea s e ,  
fat cat,  p r oduce tools for m e  and m y  s tudents 
to  help me and the m in the ta s k  of teaching and 
learning. " 

Now I w i s h  the r e  c ould be a ple a s ant end 
ing to this s to r y  and pe rhap s the r e  will be ,  but , 
ala s , a lar g e  numb e r  of fat c at s  live s o  fa r be -
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yond the s un that they c annot he a r  the voic e s  of 
tho s e  who labor in the s u n .  

T ho s e w h o  live a n d  w o r k  i n  t h e  sun s hould 
not give up the i r  c r i e s . Pe rhap s the s e  w o r d s  
of J e r ome B rune r w ill b e  mo r e  e ffe ct ive in 
r e aching thos e in the c a s tle beyond the s un .  

I t  i s  one thing to  d e s c r ibe the natu r e  o f  
a c ou r s e  in t e r m s  o f  it s und e r lying dis c i 
p line and its  p e dagogical  aim-s , and quit e 
anothe r t o  r ende r the s e  hop e s  into a 
wo rkable for m  fo r r e a l  teache r s  in real  
c la s s e s . T e ache r s  a r e  s uffi c �ently c on 
s t raine d b y  the i r  work load s s o  that it 
w ould be vain to hope the y  might r e ad gen 
e r ally and widely enough in the fie ld t o  be  
able  to g ive for m  to the c ou r s e  in  the i r  
o w n  t e r m s . T he mat e r ials  t o  b e  c ove r e d  
i n  thi s  part icular c ou r s e ,  rno r e ove r ,  a r e  
s o  vas t  i n  s c op e  a s  t o  be  forbidding . T he 
mate r ials , in short ,  have g ot to be made 
u s able and att ractive not only to the highly 
g ifte d  t e ache r ,  but to t e ache r s  in g e ne ral, . 
and to teache r s  who live w ith the o rdinar y  
fatigue of c op ing w ith young e r  pupils  day 
by day . T he y  c annot be  ove rbu r dened 
w ith r e ading , nor can the r e a d ing be of  
s uch an orde r a s  to le ave the m w ith a 
fe e ling of impotence • • • •  111 

)(. 
JEROME BRuNER, 'MAN--A CouRSE OF STucv,' 

ESI QuARTERL.V REPORT, SuMMER, 1965, P, 85. 

Q U OTAB LE 
" It i s  a lu cky child who eme r g e s  into his  

te ens  s till s en s itive to the r oman c e  of learning . 
F o r  m o s t  of them w e  have ruine d educat ion try 
ing to teach too many of them at onc e ,  hu r rying 
along at a rate that dis r e g a r d s  the i r  ind ividua
lity and nature 1 s own rhythm s . But a few 

·child r en s urvive with a z e s t  fo r le a r ning , s t ill. " 

�� .� • • • 
� 

,----.... 
-4 

SOCIOLOGIST 

Sl 

SAYS. • 

W H A T  A B O U T  R A C I A L 

A T T I T U D E S  A M ONG 
-----------------�-

• 

C H R I S T I A N  S C H O O L  S T U D E N T S ? -----------------�------------

I s  the r e  a s ignificant; diffe r e nc e  in attitude 
between C h r i s t ian s chool and public s chool s t u 
dent s  i n  r e g a r d  t o  impottant moral is s ue s  in 
c onte mporary Ame r ican s ec iety ? In 1963, two 
C alvin c olle g e  s enio r s  t r ied to  get a partial an 
s w e r  t o  thi s  que s t ion by c ompar ing the attit ud e s  
o f  C h r i s tian and public high s chool s tudent s to 
w a r d  membe r s  of the N e g r o  race . T he two 
high s chools s e le c t e d  for the s tudy exis t within 
the s ame midw e s te r n  metrop o litan a r e a ;  each 
of the s chools had 70 s tudent s in the s enior 
c la s s .  All 140 s tudent s c oop e rat e d  in this s tudy 
by r e s ponding to the Bogardus S o c ial Dis tanc e 
S c ale . T hi s  s c ale of rac ial p r ejudice c ons i s t s  
of r e s pons e s  that rang e from tho s e  which allow 
a minimum of s o c ial  c ontact w ith the N e g r o  ( "I 
would p e r mit them a s  vis itor s only to my c oun 
t r y " )  to tho s e  which allow the c lo s e s t  pos s ible 
s oc ial c ontact ( "I w ould pe rmit them to c lo s e  
kinship b y  ma r r iage " ) . 

NU MBER O F  S T U DENTS (OF A T OTAL 
OF 70 FROM EAC H SCHOOL) WHO A 
G REE T O  G IVEN LEVE LS O F  S OC IAL 
C ONTAC T WITH T HE NEG RO 

I would pe rmit the m as CHRISTIAN PUBLIC 
H. S. H. S. 

vis it o r s  only to  my 
c ountry 66 62 

I would p e r mit the m in 
my c ount ry 66 62 

( C ont ' d  next c olumn) 
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I would p e rmit the m to 
c itiz enship in my 
c ount ry 

I would p e rmit them to 
work in my o c cupa 
tion 

I would pe rmit the m to 
my s t r e et a s  neigh
b o r s  

I would pe rmit the m t o  
m y  c lub a s  pe r s onal 
chums 

I w ou ld p e r mit the m to 
c l o s e kins hip by 
mar r iage 

C HR. 
H.s. 

66 

58 

1 5  

22 

1 

PU B LIC 
H.S. 

5 7  

50 

10 

1 7  

0 

A s  can be s e en from the table , the 70 
C h r i s tian s chool s tudents indicated a s lightly 
highe r d e g r e e  of tole ranc e .  For example , 66 
o f  the C .H.S. s tudent s ,  in  c ompa r i s on t o  57 of 
the P .H .S. s tudent s w ould pe rmit N e g r o e s  t® 
c itizens hip in the U .S.; 58 C. H. S . student s , in 
c ont r a s t  t o  50 P.H .S .  s tudents would pe rmit 
N e g r o e s  in the ir  o c c upation ;  IS C . H.S. s tu 
dent s ,  in c ompa r i s on t o  1 0  P.H.S. s tudent s , 
w ould permit N e g r o e s  into the ir  ne ighborhood ; 
and 22 C .H.S. s tudent s ,  .in c o mparis on to 1 2  
P.H.S. s tudent s ,  would pe rmit N e g roe s into 
the ir c lub s a s  p e r s onal friend s . T hu s , the C .  
H .  S .  s tudents as  a g r oup s how a c ons is tent pat 
t e rn of s omewhat g r e at e r  tole ranc e ,  although 
the diffe r enc e s  betw e e n  the ir  r e s pons e s  and 
tho s e  of the P.H.S. s tudent s  w e r e  not ve ry 
g r eat . 

N ext the s tudent s w e r e  a s ke d  whethe r 
the ir  attitude toward r a c ial matte r s  had chang e d  

····� 
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in the fou r ye a r s  s ince they e nte r e d  high s chool .  
S lightly more than half o f  the C .H.S .  s tudent s  
s tated that they did exp e r ience a chang e o f  at 
titud e . Of the s e  38 r e s pondent s , 2 1  s aid the y 
b e came more tole rant ; 16 le s s  tole rant ; and one 
did not ind icate d i r e c t ion . F inally, the s e  s tu 
dent s  w e r e  a s ke d  what fac tor s they be lieve d 
w e r e  pr imar ily r e s pons ible for the ir chang e in 
r a c ial  attitude � 1/ Mo s t  s tudent s  lis t e d  their 
friend s  and c la s s mate s  a s  having the mo s t  im 
pact . All 21 who be came m o r e  tole rant s tated 
that the ir friends and c la s s mate s influenc e d  
the m ,  while 1 2  of the 16 le s s  tole rant s tud ent s  
s tate d that the ir fr iend s and clas s mate s influ 
enc e d  them toward g r e at e r  int ole ranc e . 
2/ T w enty s tudent s  c laime d -that.i:eache r s  w e r e  
influ ent ial i n  making them more tole rant , while 
7 c laimed t e ache r s  w e r e  influential in making 
the m  le s s  tole r ant . 3/ N ine t e e n  s tat e d  that the 
c l e rgy aid e d  the m in b e c oming more tolerant , 
while s ix s tated the opp o s ite . T he s e  figu r e s  
unde r s c o r e  the potent ial s ignific anc e  o f  teach 
e r s ,  a s  w e ll a s  mini s t e r s  and p e e r s ,  in influ 
enc ing our youth in p o s itive o r  negative d i r e c 
tions . 

What is pe rhap s of even g r e at e r  s ignifi 
c ance i s  the amount of p r ejudic e s hown by both 
the public and Chris tian high s chool s tudent 
g r oup s . N ot e ,  fo r ins tanc e ,  that only 1 5  (2 lo/o) 
of the C .H.S .  s tudent s  w ould allow N e g r oe s  t o  
move into the ir neighb orhood , Studie s done by 
the Soc iology Department in othe r s e ctors of 
the C h r i s t ian R e for _me d  c o mmunity s upport this 
find ing . This rais e s  s e r ious que s t ion s , it 
s e e m s  to  me , about how the entire  matte r of 
race  is  handle d in our s chools and churche s . If 
the above stat i s t i c s  a r e  valid at all fand this 
one s tudy is not p r e s ented a s  pr oof, but only as  
a guide line for  fu rthe r r e s earch) , then the 
C h r i s tian high s chool is not fulfilling it s man 
date t o  g ive s tudents a C hr i s tian p e r s p e c t ive on 
life. If only IS g raduating high s chool s enio r s  
out of 70 would allow N e g roe s to live i n  the ir 
ne ighborhood,  it appe a r s  the r e  is  a ne ed to 
s p e ll. out mor e  c le a r ly the s oc ial implic ations 
of the N ew T e s tament as exemplifie d in such 
text s a s  Matt . 22:3 7-39, Matt. 25:3 1 -46, Ro 
mans 1 3: 1 0, Matt. 5:43-48, and many more . 

" W e  s hould s t op s aying ' Our Fathe r who 
art in heave n ,  . .  ' if we really don ' t  be lieve it , " 
s ays Fath e r  Lou i s  J. T womey, p r e s ident of 
Loyola U nive r s ity, New O r leans . " What doe s 
' ou r ' s tand for? It r e fe r s  to all men of every 
race for all time . Man 1 s attitude towa rd rac .e 
i s  the acid te s t  of his s inc e r ity in e mb racing 
C hr i s tianity . 1 1  
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SOCIAL 

SCIENCES 

Herm Beukema, 
Department Editor 

What Subjects 

Do Fifth Graders Like? 
Five Michigan cities participated re,cently 

in a survey of the subject preferences of their 
fifth-graders. The purpose was to indicate the 
need for extra effort in motivating the students 
and to determine the general effectiveness of 
the instructional program. No effort was made 
to isolate the factors responsible for subject 
preferences. The reactions of the 528 boys and 
583 girls will be used for further investigation, 
In order of preference the pupils listed: 1/ art, 
2/ a'Tithmetic, 3/ music, 4/ spelling, 5/ read-

ing, 6/ health and physical education, 7 I sci
ence, 8/ English, 9/ social studies. 

This shocking survey left me asking 
questions about the teaching of social studies in 
our Christian schools so I turned to my sixth
grade daughter for comfort and asked her to 
list her favorite subjects in fifth grade. Her 
listing corresponded almost perfectly with the 
above listing. One of her reactions was "arith
metic is fun". 

I am sure we can think of many defensive 
arguments, such as the student of that level 
liking the sense of accomplishment and using 
skills to satisfy his felt need. We could also 
say a fifth-grader has not had enough experi
ence to appreciate history or is not able to 
think in the abstract at this level. Somehow 
these answers do not completely satisfy me, 

Are we as social studies teachers moti
vating our students with interesting introductory 
material, stimulating content, and meaningful 
review? If we were working for CBS I am sure 
we would be scratched and replaced, Can we 
make social studies fun? 
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De ar Sir : 

D r .  Mar ion Snapp e r  i s  to b e  c ommende d 
for his s ig nificant and p r ovocative article on 
" T he olog iz ing - -a Func tion of the Day S c hool ? "  
His  s u g g e s t ions a r e  m o r e  than j u s t  a new ap 
p r oach;  they rep r e s ent a ne c e s s a ry change in 
attitude about B ible s tudy. 

Howeve r ,  I don ' t  think Dr. Snappe r has 
g one fa r enough . Such the olog iz ing s hould be 
the foc u s  of the e nt i r e  high s chool B ible cu r r i 
culu m .  How much more c ould b e  done in the 
one s e me s t e r  of s enior B ible if the p r e c e ding 
thr e e  yea r s  had p r ep a r e d  the s tudent for it! 

B e fo r e  a s tudent can the ologiz e he mu s t  
learn t o  exe g ete . Before h e  c an exe g e t e  he 
mu s t  learn to u s e  the tools of exe ge s i s .  And 
b e fo r e  he can u s e  the s e  tools  he mu s t  know 
what they a r e . In the fre s hman , s ophomo r e ,  
and junior ye a r s  a g re at deal c ould be a c c om 
plishe d in this r e s p e c t . 

Dr , Snappe r  a s ks if our s tudents a r e  s it 
ting in the i r  c la s s rooms w ith B ible s open, s u r 
rounded by c ommenta r i e s  and other tools . T he 
ans w e r  is that many of our s chools d 'o not have 
such B ible s tudy aids  available in the quantity 
ne c e s s a r y .  The kind of B ible teaching he sug 
g e s t s  de mand s that our clas s r ooms be furnis he d  
for more than j u s t  le ctu r e s .  T he y  s hould b e  . 
w e ll - e quippe d laborat o r ie s whe r e  the s tu dent 
c .an p e r fo r m  his own expe r iment s in dis c ove r ing 
b iblical t ruth . But our lac k in this r e s p e c t  
s hould n o t  det e r  u s . W e  c a n  b e g in on a s mall 
s c ale and s t ructu r e  ou r c our s e s  a r ound wliat is  
available . 

H e r e  i s  the oppo r tunity to imp r e s s  upon 
the minds of ou r young p e ople the ir  r e s pons ib i 
lity t o  eng a g e  in s e r ious and s c hola r ly B ible 
s tudy . T hi s  i s  what C h r i s t ianity ne e d s !  T oo 
many of u s  a r e  s at i s fied t o  j u s t  r e ad the B ible . 
T his is not enough . All of the B ible was w r itten 

in a languag e  oth e r  than the one in which we 
read it , and it c ome s out of a r e lig iou s  and cul 
tu ral milieu c on s id e r ably d iffe r ent than our s .  
T he s e  two c ons id e r ations alone plac e g r eat de
mands upon the p e r s on t rying to unde r s tand 
what it s ays . When we als o  fully r ealiz e the 
p r ofound natur e  of biblical t ruth and its nec e s 
s ity for the Chris t ian life , we can come to no 
othe r c onc lus ion than that ·eve ry Chris t ian mu s t  
b e  thor oughly trained in exe g e s is a s  a " s c ienc e "  
s o  that h e  c an explor e  the s e  depths for hims elf.  

T his  i s  the j ob to which the C hr i s tian high 
s chool s hould addr e s s  it s e lf . A s  D r ,  Snappe r 
ha s r e minded u s , the C hr i s t ian s chool i s  the 
only ins titution which can do this. T he home 
and church s imply do not have the r e s our c e s ,  

Ralph R .  Latta 
Illiana C hr i s t ian High 
Lans ing , Illinoi s  

-

·----.._ 

�-�-- � 
���� 

LOOK AT T HEIR FAC ES, . .  
C hildren n e e d  t rue human love , s ay s  Moth 

�r Mar ia D e  La C ruz , San F ranc i s c o  Sup e r ior 
of the H e lpe r s  of the Holy S oul s ,  and not  the 
" s upe rnatural  love of ang e lic b e ing s . "  She 
a s ke d  t e ache r s  of r e lig ion: "Do you b r ing s mile s 
and peac e and j oy t o  the s e  child r e n ?  Or bitte r 
ne s s ,  unr e s t  and carping c r itic i s m ?  Look at 
the ir fac e s  the next time you c ome into the 
room . " She a s ke d  if the y w i s h e d  t o  p ro du c e  a 
new g ene ration of Phar is e e s  who always " follow 
the law , " or a pe ople who a r e  in love with G od ,  
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COMMUNISM: 

Three Convictions 

and Four Concerns 

The following article by Mr. Frederik 
Nohl, editor of Lutheran Education, is the 
first of two, His second on the subject of 
communism will appear in the spring issue 
of the C E J. 

Next to the weather, perhaps the most 
popular topic for discussion these days is Com
munism. Current events continue to force both 
the nation and the church to ask themselves 
questions about the past, present, and future of 
Communism, As a result, the newspaper or 
magazine which does not treat (or purport to 
treat) some aspect of the issue is the exception 
rather than the rule. 

Unfortunately, not all the discussion is 
constructive, enlightening, or even to the point. 
This is partly due to the inevitable and .highly 
vocal extremist, that is, the person who has all 
the answers and who often makes a profit out of 
it. Thus there are those on the one side who, 
like the monkey trio, simply cannot see nor 
hear any evil in Communism, let alone speak it 
(or, more accurately, speak out against it). 
And on the other side are those who find a Com
munist between the lines of every public-hous
ing bond issue or civil rights bill, in every drop· 
of fluoridated water, under every UNES C O  ros
trum, and in every pulpit voice t hat pleads for 
social justice. 

Neither form of extremism commends it
self to the concerned Christian man in the mid
dle. For while he recognizes the reality of 
Communism and the threat which it poses to 
cherished political, economic, social, and rel-

--Frederi ck Nohl 

1g1ous institutions, at the same time he senses 
that the answer to the threat can never be sket
ched in simple blacks and whites. And where 
the man (or woman) in the,middle happens to be 
a Christian elementary school teacher charged 
with the task of training up a trusting and some
times gullible new generation, he becomes 
doubly careful to avoid propounding absolutes 
where there are none. 

To say this is not to say that the teacher 
""-.. 

should avoid the Communist issue in the class-
room, This he need not, should not, and can
not do. In fact, this paper is being written for 
the very purpose of helping the teacher help his 
pupils face up to the issue. The paper asks two 
main questions: 1/ What personal convictions 
and concerns are essential if the Christian 
teacher is to tackle the Communist question? 
2/ How can the teacher help his pupils explore 
Communism? The answers proposed for each 
of these questions are admittedly tentative and 
incomplete, and especially in the case of the 
second question await the development of more 
adequate study materials. But they are pro
posed for what they may be worth, and for what 
they may do to help stimulate further construc
tive thinking on the matter. 

WHA T PERSONAL CONVI CTIONS AND CON
CERNS? 

We begin with the first question= What is 
the Christian teacher to believe about Com
munism and about life in a world increasingly 
susceptible to the Communist ideology? The 
answer to this question is of importance not 
only to the teacher himself, but also to his pu
pils. Unless the teache-r him self has fought his 
way through to defensible convictions, unless 
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he himself is firmly grounded, he has no right 
to guide and ground others. 

THREE CONVI C TIONS 

Looked at from a strictly theological or 
spiritual standpoint, the question may be an
swered i n  s ev e r al way s .  In the first place, 
there is a sense in which Communism--or for 
that matter any other anti- or sub-Christian i
deology--poses no r e al threat or problem for 
the convinced Christian, For he knows that the 
gracious God who has called him will also ac
complish His purposes in, through, and for 
him, no matter what. And what is true for the 
individual Christian is true also for the whole 
body of Christians, the church. Though the 
church may have to live out its earthly life in 
unfr iendly s u r r ounding s ,  it take s c omfort  in the 
fact that God remains the Master of His crea
tion--a creation which i s  Christ-conquered and 
which moves forward to God-appointed ends. 
" Be still, and know that I am God, rr God advises 
the nations. And though the nations may reject 
His advice, God will nevertheless be exalted 
among them. The Lord of hosts always re
mains with His people; the God of Jacob always 
remains their refuge, 

Thi s point suggests a second. Christian
ity--the Christian church--is always bigger 
than any nation or ism� T o  e quate the church 
with a specific political, social, or economic 
structure i s  to make a serious mistake. Like
w is e ,  t o  p r e dicate the chur c h ' s potential for be 
ing itself on the existence of a sympathetic en
vironment i s  to pr'edicate falsely, Admittedly 
there are forms of government or society un-

St. Badl'a, Red Square, and the Krem� Photo by H. Lamben 

der which the church can operate with a great

er degree of freedom, While the Christian_has 

every right and duty to seek the preservation 

and extension of such forms, he does so re
membering that the church is never dependent 

for its welfare on these forms and the freedoms 
they offer. The church can and does prosper 
unde r any and all c onditions , even though this 
prosperity may not always be visible to human 
e ye s ,  and may, in fac t ,  s e e m  t o  b e  the very op
posite. Pertinent here are Dietrich Ritschl's 
observations about the new theology developing 
in the chu r c he s  behind the i r on curtain , The 
following is among several conclusions well 
worth pondering: 

The criticism which Marx and his fol
lowers made about the church has proved 
to be a ha r d  but on the whole ju s t ified 
judgement on former activities and pro
nouncements of the church. This point is 
brought out in almost every conversation 
with Christians in the East. What the 
church had been saying represented in 
the main a kind of idealism; it exempli
fied, or at least tended toward, a middle
class religiosity which merely confirmed 
and supported what the children of Christ
ian homes already believed, Now God has 
judged and also purified the church by 
allowing to come into po wer those critics 
of the church who had been despised by 
the church. The church 1 s task in this sit
uation is s omething quite new. It can no 
longer act on the old concept of the 
mission of the church, however correct 
the theology behind it may have been, O
bedient life means living with Christ 
Jesus. If the mission of the church is 
really his work, then the risky venture of 
going with him into the world is the 
Christian 1 s task, According to Eastern 
Christians, this will mean, in concrete 
terms, being aware of the failure of the 
church as well as of its unique respon
sibility; being ready to make material, 
intellectual, even spiritual sacrifices 
(i. e., b eing ready to give up one's secur
ity, church institutions and buildings, and 
so on); taking every man as seriously a s ·  
one knows one is  taken b y  G od in Chris t ;  
loving and c onfe s s ing not only with the 
secret hope of receiving love and con
verting others but doing so merely be

c au s e it i s  the d iakonia service of 
Christians; taking man seriously and 
loving him in such a way that he is dir-
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e c t e d  t owar d  his  own voc ational ta s k  and 
goal.  1 

A thir d point al s o  n e e ds to b e  made. The 
chur ch , and e a ch Chr is tian whom the Spir it has 
calle d into the chur ch , mus t c on s tantly b e  on 
g uar d  to de te c t  the e ne my wher ever he may be . 
This enemy may b e  within the Chr is tian him
s e l f, te mpting him to dr own the ne w man and to 
le t the Old Adam daily c ome forth and ar is e .  
Or the enemy may lur k  within the o r gan iz e d  
c hur c h , whi ch b e c a us e  it h a s  los t its s en s e  of 
be ing the indwelt b ody of Chr is t ha s in turn e m
brac e d  the purpos e s  and value s of it s s u r r ound 
ing c ultur e ,  thus los ing its ability to pr onoun c e  
God's judg ment on that  c ultur e . The point is 
s imply this : For the Chr is tian to c oncentr a te 
all his  attent ion on a s ing le ene my - - in this in 
s tanc e C ommuni s m - - it to ove r s implify the p r o 
ble m of the chur ch in our age and to e xpos e 
h im s e lf to all kinds of oth e r  and mor e  s ub tle 
dang e r s . T he S c r iptur e s  the ms e lve s warn u s  
o f  this . F o r  when w e  turn to  the m:  

We find ne ith e r  the s ec u r ity for our way 
of life nor the blue pr int for a new wor ld 
for which we thought we we r e  looking . We 
tur n for help whe n  our foundations ar e 
shaking , only to le ar n  that  it i s  God who 
is shaking the m. We c ome to the S c r ip
tur e s  indignant ab out all the unfair things 
the Commun is ts s ay of us and a little un
s e ttle d by the ir pr ophe c ie s  of our doom, 
and find the r e a mor e s e ar ching pic tur e 
of our s ins  and a s ur e r pr e dic tion of our 
judgment than any Communis t  c ould th ink 
up. J e r e miah is only a s a mple .  We c ome 
looking for the p r inciple s of a C h r i s t ian 

c ivilization , and we .are referre d to one 
Je s us who was put to death by the for c e s  
which were tr ying to maintain , in the 
name of God and the law, the c iv ilization 
of his day. The Bible 's me s s age , the 
Wo r d  of Go d hims e lf ,  s e e m s  to be on the 
s ide of thos e for c e s  which .ar e uns e ttling 
us . It s e e ms to be more s ev e r e  with us 
than all the r e s t  of the m .  "You only have 
I known of all the families of the e ar th ; 
the r e for e will I punish you for all your 
iniquitie s ." (Amos 3:2)2 

None of the thr e e points made s o  far s ug
ge s t  that the Chr is tian c an 1?-ow b uild a s we et 
little We s t e rn ne s t  for hims e lf and le t the r e s t  
of the world g o  by. Ha r dly. While God has 
c alle d  the Chr is tian -._?ut of the world and into 
the chu r c h, God has 'als o c alle d him to be the 
chu r c h  in and to the world . And this d e mands 
involve ment . A s  Bayne p ut s  it : 

C h r i s tians take the ir  part in the activitie s 
of ne ighbo rhood o r  c ity  j u s t  a s  othe r c it 
iz ens  d o ;  w e  belong to the s ame o r gani 
z ation s , we take ou r turn at r e s pons ible 
lead e r s hip , w e  try to c a r r y  our end of the 
load . All the while , how eve r ,  as  we do 
the s e  c ommon ta s ks , we have the pr ivi 
le g e ,  at le a s t ,  of importing into the c om 
mon life of the c ommunity attitude s  and 
value s which a r e  not n e c e s s a r ily native to  
the c ommunity at all ,  but  which a r e  r e ally 
born in our expe r ience of the spirit - filled 
c ommunity of the alta r . 3 

F'OU R C ONC E RN S  

B e cau s e  C ommunis m i s  a reality in to 
day ' s world, the Chris tian who take s his local,  
national, and int ernational c itizens hip s e r iou s ly 
is bound to be involved with C ommunism in 
s ome way or othe r .  Meaningful,  c ons t ructive 
involve ment ,  howe v,e r ,  doe s not c ome auto 
matically . It r e quir e s ,  among othe r thing s ,  
the cultivat ion o f  fou r c onc e rns . 

F ir s t ,  a c onc e rn fo r d i s c ove r ing the his 
tory,  the natu r e ,  the s t rat egy,  and the potential 
of C ommunis m . A p r e r e qu i s it e  for such dis 
c ove ry i s , of cour s e ;  s tudy . And to be s ignifi 
c ant , s uc h  s tudy mu s t  g o  be yond the ephemera 
so often p r e s ent e d  in the rad io o r  t e levis ion re -
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port or in the daily or periodical press. The 
Christian teacher owes it to himself and to his 
pupils to dig into publications such as: William 
Z. Foster, History of the Communist Party of 
the United States (New York: International Pub
lishers, 1952) for example, or George W. 
Cronyn, A Primer on Communism: 200 Ques-
tions and Answers, rev. ed, (New York: E. P. 
Dutton&: Co,, Inc,, 1960) or John C. Bennett, 
Communism and Christianity (New York: Asso
ciation Press, 1960) .  All of these and many 
more are as near as your bookstore. 

A second concern to be cultivated is that 
which expresses itself in a fight for social jus
tice, both at home and abroad. While love, not 
fear of Communism, remains the force which 
compels the Christian to seek the community's 
welfare, the fact is that such efforts can do 
much to undermine the Communist �ppeal. 
Communism breeds on injustice. The hungry 
household, the family denied a place to live be
cause their skin has the wrong color, the un
skilled worker displaced by a push button--all 
these are fertile ground for Communist seed. 
Unfortunately, Christians have often been slow 
to allow the Gospel to take its inevitable social 
course. 

Closely related to a concern for social 
justice is a concern that the nation remain a 
force for good in this world, To implement this 
concern requires that the Christian possess a 
conscience sensitive to political duties, 

Worth noting here is the Christian's re
sponsibility to remind the nation that, as Smart 
puts it, "the rightful king in every land resides 
not in the houses of government but in the 
church, in so far as the church is in truth the 
body of the Lord Jesus Christ. 114 For Christ 
is lord and king; God himself "has put all things 
�der His (Christ's) feet and has made Him the 
head over all things for the church. 11 (Eph. l :  22) 

There remains a fourth concern to be 
cultivated, namely, that resistance to Com
munism and to its proponents be as enlightened 
as possible, and that it proceed out of love and 
charity, even for those who have wittingly or 
unwittingly embraced, the rivai ·faith,5 As sug
gested at the beginning of this paper, a reck
less extremism that litters the road through to 
a hoped-for victory over Communism with 
character assassinations, half-truths, mis
quoted pleas for a return to an irretrievable 
yesterday, and prayers to new tribal gods is 
little less than futile. As Chief Justice Earl 

Warren said in eulogizing the late President 
Kennedy: 

If we really love this country, if we truly 
love justice and mercy, i( we fervently 
want to m'ake this nation better for those 
who are to follow us, we can at least ab
jure the hatred that consumes people, the 
false accusations that divide us, and the 
bitterness that beg.ets violence. Is it too 
much to hope . that the martyrdom of our 
:beloved President might even soften the 
hearts of those who would themselves re
coil from assassination, but who do not 
shrink from spreading the venom which 
kindles thoughts of it in others? 6 

Moreover, reckless extremism is dis
armingly dishonest, for it presumes fixed and 
easy solutions where there are none. Enlight
enment never' comes without effort, but come it 
must. Otherwise the Christian may find that in 
the process he has seemingly gained the whole 
world, but lost his soul. 
* * * * * * * * * * * * * * * * * * * 

ii>ietrich Ritschl, "The Challenge from 
the East," 'I'he Christian Century, LXXVIII 
(March 29, 1961), p. 3 90. 

2charles C. West, Outside the Camp: The 
Christian and the World (Garden City, N. Y. 
Doubleday&: Company, Inc., 1959), p. 76. 

3stephen F. Bayne, Christian Living 
(Greenwich, Conn.: The Seabury Press, 1959), 
p. 253. 

4James D. Smart, TheRebirth ofMinistry: 
a Study of the Biblical Character of the Church's 

Ministry (Philadephia: The Westminster Press, 
1960), p. 6 3. 

5Ralph Lord Roy, in his Apostles of Dis
cord: A Study of Organized Bigotry and Dis
ruption on the Fringes of Protestantism (Bos
ton: The Beacon Press, 1953) p. 252, de
scribes the Communist faith as -follows: '�Its 
central credo is dialectical materialism; its 
saints, Marx and Lenin; its scriptures, the 
Communist Manifesto and Das Kapital; its hier
archy, the Politburo; its priests, the commis
sars; its chosen people, the proletariat; its re
demption, the revolution; and its heaven, the 
New World Order." 

6John Fitzgerald Kennedy: Eulogies Jo the 
Late President Delivered in the Rotunda of the 
United States Capitol, November 24, 196 3 
(Washington, U.S. Government Printing Office, 
196 3) ,  p. 3. 
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AT RANDOM. 

"From the social studies, students can 
gain>a body of knowledge and some basic under
standings about man.and society, past and pre
sent, which contribute to intellectual enrich
ment and pleasure. They can acquire skills, 
furthermore, for transmuting acquired know
ledge and understanding into the development of 
those values and patterns of behavior funda
mental to freedom and the open society. Goals 
for the social studies, therefore, include know
ledge, understandings, skills, values, and be
havior." John S. Gibson, New Frontiers In 
The Social Studies, Lin€oln Filene Center for 
citizenship and Public Mfairs, Tufts Univer
sity, Medford, Massachusetts. 

"·,,it is first and foremost important to 
discover what we wish to achieve through social 
science instruction; what existing means we 
have to achieve these ends; what means could 
we creatively contrive; how can we bring all 
relevant personnel into satisfactory liason and 
communication on these matters; and how, 
therefore, we may better help the children of 
the United States to achieve a more profound 
understanding of who and where they are, and 
why and what they can hope to do about enjoying 
more of what they find good, and about changing 
more of what they find undesirable and proble
matic in their lives. 11 Melvin Tumin 

"Ultimately • • •  the capacity of a demo
cratic government for great achievement de
pends on the qualities that the citizens of a 
democracy are willing to call forth in them
selves. Democratic debate is a source ·of 
strength; it is wasteful only when the debaters 
put forward irresponsible or foolish views. 
Public discus'sion .of the policies of government 
can make the formulation of these policies more 
intelligent and their execution more resolute; it 
fails to do so only when citizens fail to distin
guish between dissent and· obstruction and when 
they lack the self-contrOil and the love of the 
democratic process that J,teep criticism within 
the bounds of reason and decency. 

"When there is weakness in democracy, 
it does not lie in the inefficiency of the process 
by which democracy reaches its decisions. It 
lies in the values held by the individuals who 
take part in these decisions--in what they hold 
dear and in what they regard as right and 
wrong. "--From The Roc::kefeller Panel Report, 
Prospect for American 

"· • •  democracy means much more than 
popular government and majority rule, much 
more than a system of political techniques to 
flatter or deceive powerful blocs of voters. A 
democracy that has no George Norris to point 
to--no monument of individual conscience in a 

sea of popular rule--is not worthy to bear the 
name. The true democracy, living and growing 
and inspiring, puts its faith in the people-
faith that the people will not simply elect men 
who will represent their views ably and faith-

, fully, but also elect men who will exercise 
their conscientious judgment--faith that the 
people will not condemn those whose devotion 
to principle leads them to unpopular courses, 
but will reward courage, respect honor and ul
timately recognize right. "--John F. Kennedy 
in Profiles in Courage 
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H PRfHGHfR In WOnDfRlHnD -- J. Frankli n McHendry* 

A while ag o I w e nt back t o  c olle g e  w ith 
my daught e r , A s id e  from s ome s umme r in 
s e rvic e t r a ining in the T he olog ical  S e minary at 
P r inc eton in building s and unde r c ondition s 
which chang e little and which he r g raduat e s  r e 
m e mbe r w ith nos talgia ,  I had n o t  s e e n  what 
g o e s  on ins id e  p r e s ent - day highe r education . 

"Hey,  Daddy - o , " s aid the r e d-headed 
light of my life , " how about g o ing to b iolog y 
with me? " 

S o  p r o mptly at the s chedule d hour - -al 
though in a la r g e  unive r s ity no one c are s whe 
the r you c o�e o r  s le e p  in - -I was s eated be s id e  
he r i n  an amphitheat e r  that s he c a s ually told 
me c ou ld hold between s even and e ight hund r e d , 
A s  in mo s t  unive r s it ie s ,  it is full on the fir s t  
day o f  each s e me s t e r  and then the intelle c tual 
d e ath rate b e g ins  to take it s toll . T hi s  day 
the r e  w e r e  p r obably no more than s ix hund r e d ,  
which i s  s till la r g e r  than mo s t  c ong r e g ations on 

* J. FRANKLIN McHENORY IS PASTOR OF WESTMIN-
STER UNITED PRESBYTERIAN CHURCH, DELANO, FLORIDA. 
HE 1s A GRADUATE OF THE CoLLEGE oF WoosTER AND oF 
PRINc;::ETON SEMINARY, THIS ARTICLE IS COPYRIGHT 19�5 
BY CHRISTIANITY TooAv, usEe BY PERMISSION, 

Sunday mo rning . The bell, however, was still 
tolling for them. We sat at long tables that 
s t ruck us in the chest at the proper height to 
c o mp e l-u s  to stay awake and take notes. 

The lecturer, a Ph.D. in biological sci
enc e ,  was a woman who is rather a favorite of 
the s tudent s  be c au s e  she relates her material 
to eve r yday life . On this first day of classes 
aft e r  the T hanks g iving holiday, the le cture  hap-

Photo by H. Lambert 
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pened to be on the c omplicate d  p r oc e s s  of di 
g e s t ion . T he le ctu r e r  r e mind e d  the c la s s of the 
yet und ig e s te d  c old tu rke y  within them and then 
plung ed imme d iate ly into the ta s k  at hand , 
which, like the · le g e ndary que s t ion to the cent i 
pede - - "How do you mana g e  w ith all tho s e  
le g s ? " - - w a s  calculated t o  make u s  s o  amaz e d  
w ith what w a s  going o n  in s ide u s  that w e  w ould 
n ' t  be able to function p r ope r ly .  

T he lec tu r e r  had a mic rophone about he r 
n e c k; c ontrol  of .the light s in the room and the 
p r oje ct o r  w a s  at the t ip of he r toes ; ins tead of 
a b lackboa r d  she had in fr ont of he r an illumi 
nate d  w r it ing pad that threw the important 
w o r d s  on a s c r e en behind he r .  But as I sat 
the r e ,  my memory took m e  back t o  b iology a s  
I had s tudied it s ome thirty ye a r s  b e fo r e ,  and I 
marve led not only at the t e c hnology that made 
the mod e rn c la s s room it s e lf such an amaz ing 
pla c e  but als o at · the amount of detail  gathe r e d  
by b iology s in c e  I S tudied it . T he lis t of e n 
z yme s i n  the panc r e a s  alone w ould d r ive you 
mad , 

A s  the l-e ctu r e r  talked rapidly on toward 
that dead lin� ,b'eyond which no p r ofe s s o r dar e s  
g o  le s t  fe et  S'huffle and books b e  d r opp e d ,  two 
s entenc e s  appeared fo r me on the c la s s room 
wall ,  behind he r w r iting s ,  s upe r impo s ed on a 
full - c olor draw ing of the s tomach and inte s 
tine s . They w e r e  from Luke 1 2 : 5 5 , 5 6 :  

And when y e  s e e the s outh w ind blow , ye 
s ay,  T he r e  wiH be heat ; and it cometh to 
pa s s ,  Ye hypoc r it e s ,  ye can d i s c e rn the 
fac e  of the s ky and of the earth;  but how 
is it that ye do not d i s c e r n  thi s t ime? 

T he te ache r was g iving the most  c onvinc ing 
te s timony to the fac t  of and the pow e r  of and 
the intent of G od I had eve r hea r d ,  Aft e r  de s 
c r ib ing the b r e akdown of the pr ote in w e  eat into 
amino acids  and mentioning five or s ix s t e p s  
which she s aid w e r e  chemically unfathomable a t  
point s ,  s he s tated that t h e  food c ome s to  a 
chemical c ompo s ition that i s  " the only c ompo 
s ition which would enable the c e lls  to ab s orb 
it . " And I wanted t o  s tand up in the mid s t  of a 
c la s s de dicat e d  to the p r op o s  it ion that evolution 
make s all thing s equal and s hout that the hand 
of G od w a s  right the r e  in the ir  mid s t . 

Again and again in t r a c ing the bio log ical 
proc e s s  that lectu r e r  would a r r ive at the my 
s t e r iou s end by which all thing s worked out for 
g ood for the turkey d inne r and the clas s .  And 
I thought that even if s he c ould not have shown 
us a c r os s s e ction of the s oul,  she c ould at 
le a s t  have w r itten ac r o s s he r diagram of the 
live r ,  " the work of G od . " F o r  the live r ,  by 
means of the ma rvelous A T P ,  chang e s  g luc o s e  
into the " only" subs tanc e ( g luc o s e  pho s phate)  
into which it can be t rans formed and s till be 
u s e d  by the body . And parenthetically, it 
s t ruck me that the r e  i s  a high d e g r e e  of c o r 
r e lation between the abu s e  of the live r ,  the a 
bu s e  o f  the human s p i r it ,  and the wag e s  of s in ,  

But a s  I looke d a t  the s le e py young fac e s  
I knew that they did not s e e  the handw riting . 
Mo r e ove r ,  I r e aliz e d  that unle s s  the p r ophet 
pointe d  with the ete rnal point e r  to the s ove re ign 
G od and w rote on the proje c t e d  c e llulo s e  pag e ,  
"In the b e g inning G od , " the y would not know . 
And it ' s  a fac t ,  dear  r e ade r ,  that whe n the lec 
tu r e r  turned off the flow of s c ientific fact  and 
s hut off the light s ,  I looke d at the clock on the 
back wall and it s aid five minute s to twe lve . 

1 2  
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We're on the Same S ide 

Judgment is a potpourri, Evaluation of 
a student 's work in any area i s  a m ixture of my 
feelings about what is important, . my success 
in making him feel it ' s  important, his interests, 
ability, insight , his parents 1 concern for scho
lastic achievement, and the attitude of the 
school towards grades or some other measure 
of success. 

Sometimes one wonders whether such 
measuring is really necessary in the educa
tional process. In early society, when a father 
taught a son to hunt , proof of achievement was 
in the pot. Today some testing is still done by 
assessing the end product. But generally, when 
we speak of "testing" we mean testing a whole 
group of students over a certain body of infor
mation in comparison to each other and similar 
groups. 

THREE CONSIDERATIONS IN TES TING 

If such testing is to be done, there are 
certain specific considerations as to what is in
volved. The first of these is the purpose of the 
teaching. I did not add 1 1 and of the testing" be
cause these are one. The student should know 
as clearly as possible why the course is being 
taught , why he should be taking it, and why this 
particular morsel of information belongs to it. 
Though some students would like it so, this 

.V. M R ,  GEORGE JAS P E R S E  HOLDS AN A , B ,  D EG R E E  

I'" ROM CALV I N  CoLLEGE AND A N  M.A. D EG R E E  I N  M ATH E M A

Tic!\ !'"ROM WESTERN M I C H I GAN UN IVERS ITY, H E  HAS 

TAUGHT IN SOUTHWEST M I N N ESOTA AND IS NOW T EACH I N G  

AT U N ITY CH R I ST I AN H 1 GH1 H u DSONVI LLE, M I C H I GAN , 

- - George Jas perse* 

purpose should not always be an immediately 
tangible one. More emphasis might be given to 
showing him that as a created child of an all
wise, providential Creator no information that 
reveals the attributes of that God is worthless. 
In mathematics we like to stress the orderli
ness, and b oth the physical (ge ometric) and 
l o g ical beauty of this creation. 

Any particular test should b e  constructed 
to determin e whether the material being tested 
has been learned, and if it has not been learned, 
wherein the failure lies. B ll!t· it should also be 
constructed so that the stua ent may learn by 
taking it. One of the best teachers I know took 
time after the course was finished, and after 
the grades were handed out, to go over and ex
plain every item on his test--why he had in
cluded the item and how it sh ould be understood 
and answered. 

A second consideration in evaluating is 
the number of students involved. When working 
with one student an interview may be the best 
method; when working with small groups, cer
tain types of subjective questions or individual
ized questions may be p ossible ; however, when 
working with our usual class groups or testing 
several sections over the same material it is 
necessary to include questions that result in 
standard, obj ective answers. 

A third consideration in evaluation is 
the teacher ' s  j udgment of a student 's success. 
I am no advocate of a magic percentage. In
s tead, I think a good test may be constructed 
where no student gets a perfect paper and the 
median is about fifty percent. I believe that 
when one or more students can work every pro
blem correctly I have failed to see j ust how far 
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he could have gone, and whether his knowledge 
i s  beyond the basic material being tested . I 
als o  believe that a good test should show as 
sharply as possible the difference between stu
dents. This cannot be done when all passing 
students must be encompassed within the nar
row range of twenty-five percent. 

Some of these ideas are also apparent in 
the standardized tests which are available � 
These tests are seldom designed so that stu
dents write perfect papers. Although I could 
not use such tests all of the time, I believe they 
serve a :purpose in mathematics. Tests such 
as the "New York Regents High School Exami
nations' ' or n The Cooperative Mathematics 
Tests" do give the teacher an idea of what pro-

fessional test makers are asking and how they 
approach certain items or phrase questions. 
Such tests also give the teacher who uses them 
some guide as to whether his students are a
chieving at the level of the test norm. They 
may force the teacher to examine what he is 
doing, and any such examination is valuable. 

But, because of variations in class and 
community, I think most tests should be made 
by the teacher, These should test a minimum 
competence. A student who works hard and has 
some mathematical insight should find he is 
able to understand and perform a substantial 
part of the test. And by "substantial part" , I 
mean enough to do passing work. These tests 

should also be rather carefully arranged so as 
to be varied and ordered. One shoul d try to 
write a geometry or algebra test so that proofs , 
numerical exercises , general questions ,  and 
constructions all appear. Something for every
one 's taste. One should als o  try to arrange 
them so that what the teacher thinks are more 
difficult items appear later in the test. If this 
is not · done, students spend too much time 

working at a hard problem which appears early, 
some because they think they can get the an
swer, others because they have not learned to 
skip. And in this last conne ction, I believe we 

should spend time teaching how to take te sts -
that often it is better to skip around and cho o s e  
items one i s  certain of, o r  to enter the _room 
unencumbered, but that once in the room it i s  

not cheating t o  write from memory a key idea 
or j ot down a useful formula. 

If such useful formulas, or key ideas may 
be easily memorized, we must be certain that 
we are testing more than memory. A s killful 
use of open- book tests would be a pledge to the 
student that the teacher does want him to under
stand and apply, not to store fact s but to reason 
from his available information. In the nnew" 
math we claim we are interested in meaning 
more than in manipulation; such open- book 
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tests . might force us to substantiate that claim 
by asking a different kind of question . 

A different kind of question may also be 
asked if evaluation of students in mathematics 
extends b eyond the classroom test. Two ave
nues are the use of special problems, and out 
side reading. S ome teachers pose " problems 
to think about" on a side board. These may 
deal in unusual applications or other areas of 
mathematics as logic, calculus, and topology , 
Sometimes this distracts a student from the 
regular material, but those students who wor� 
on them regularly with some success stamp 
themselves as mathematically apt. The out
side reading which students do broadens hor 
izens in mathematics, and makes the students 
aware of other approaches or historical contri
butions, It makes the teacher aware of which 
students are willing and ready to explore. It is 
another way in which they reveal who are really 
interested in mathematics, and how keenly they 
can understand something different from the 
course work. 

Last year, in spite of what I said above, 
a student wrote a perfect paper on five conse
cutive tests in second year algebra. As we 
finished each unit the tension and excitement 
mounted. Could she do it again? In testing, 
there must be some of this, too: a mutual 
feeling of achievement and success, The stu
dent and I are both on the same side. Testing 
is one way to see how clo s e  we are in attaining 
our objective. 

- 2 0 -

QUOTABLE . . . .  
In ord er that people may be happy in their 
w ork, these thre e things are ne e d e d :  The y ni�st 
be fit for it ; the y  must not d o  too much of it ; 
and the y  must have a sense of success in it , 

- - Ruskin 

## # 

The e ssence of jurisprudence is that , however 
inexact may be the d e cisions of a court, a court 
is a far superior method of re aching a d ec ision 
than a battlefi eld , - - E rnest C un e o  

###  

The timid way i s  safer, but the y are slaves who 
take it . - - Publius S yrus 

###  

A word fitly spoke n  i s  like apples of gold in 
network of silve r ,  - - Prove rbs 2 5 : 1 1  

### 

A C OU NS E LING AND 

GU IDAN C E  WOR KSH OP: 

for 

TEAC HERS AND ADM! -

NISTRA TORS (April 26 & 2 7) 
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Department Editor , 
Merle Meeter 

God 's  G i ft of Books- -the Teacher  and  H is Tools  

T he Pilot S e r ie s ,  Book T h re e ,  ninth 
g rade lit e ratu r e  book (National U nion of C h r is t 
ian S chool s ,  1 964) ,  s tand s a s  a monument t o  
the C h r i s t ian s pi r ituality, inc is ive s chola r s hip , 
literary ta s t e ,  and s y mpathy with adole s c ent s 
of it s e ditor s ', G e rt rude Haan and B e th Me r i 
z on ;  it s illu s trator , A r mand Me r i z on;  and the 
me mbe r s  of  the advis o r y  c ommitt e e : E dward 
H e e rema,  J ohn T imme r man, N e lle Vande r  Ark,  
and D o r othy W e s t ra ,  

C omp r i s ing ( in 5 7 3 pag e s )  ten unit s ,  from 
" C r o s s ing B oundar ie s "  and " T ime s of C r i s i s "  
to " Mood s "  and · " C la s s ic s , " i t  p r e s ent s in 
larg e ,  clear type ( w ith much white s pace)  w e ll 
glos s e d  ( at page botto m s )  s e le ctions from 
Ame r ican, English,  and W o r ld L ite ratu r e , 
F o r  example,  the volume opens w ith " A  Lette r 
from Johanne sburg" from C r y ,  the B e loved 
C ount ry by A lan Paton, and proc e e d s  ( naming 
my favo r it e s )  w ith T ol s toy, Saint Exup� ry,  
C onrad , B r owning , Vaughan, Bunyan, Dic kin 
s on, T ho r e au ,  Machen, F r o s t ,  C onan Doyle , 
Fab r e , T wain, Ke at s ,  Augu s tine , Defo e ,  s e v 
e ral pas s a g e s  from the B ible , and finally, that 

minor epic by Longfellow in he r oic hexamete r s ,  
" E vang e line " ;  " T his i s  the for e s t  p r imeval , 
T he mu rmu r ing p ine s and the hemlocks , B e a r d 
ed w ith mos s ,  and in garment s  g re en ,  • • •  " 

A r mand Me r iz on1 s illu s trat ions s u it the 
s e le c t ion and unit : the humo r ou s  are  apt c a r 
icatu r e s and indu c e  levity; the s e rious invite 
the vie w e r  immediate ly through the acc idental 
and supe rficial t o  the e s s entia l .  

T he b r i e f  int r oductions to  the s e lect ions 
a r e  c onc is e ,  ne c e s s ary,  and no imped iment to 
the e ag e r  s tudent , C lear  and he lpful,  too,  i s  
t h e  Index , for in addition to autho r s  and title s ,  
it lis t s  t e r m s  ( and pag e s )  s uch a s  the s e :  Act 
ion ve rb s ,  d e fined ; C lich� ,  d e fine d ;  Dia lect ;  
�igu r e s  of s p e e ch ;  Free  ve r s e ;  Local  colo r ;  
Pun; Romanticis m;  Story e le ment s ;  Symbol; 
and V illane lle , 

P e rt inent a s  the " T h inking It Ove r "  que s 
t ions are , the c ompet ent t eache r is u s ually in 
c line d to c ompo s e  his own que s t ions , But the 
biog raphic al  s ketche s that follow the s e lections 
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a r e  maste rpieces of co mpressed significance - 
of human and lite rary interest ( if these may be 
for the m o m e nt separable) . B e st in the m  is 
commentar y  like this, howeve r :  " Po e  lacked 
many things as a write r ,  conspicuously a sense 
of moral values and the gift of human sympathy . 
But his po e ms a r e  unsurpassed in m e lody of 
w o r k  and line and perf e ction of for m , " And 
this: " E mily ' s  [E mily Dickinson ' s] attitude to 
ward G od is often imp e r tinent ;  on the othe r 
hand, her r e fe r ences to Him can be trusting 
and de licate ; She did not profe ss the faith of 
he r fath e r s ;  it is difficult to know what she 
he ld , finally ,  in her heart . " 

I was de lighted to m e et that C hristian 
natu ralist H e nri Fabre through his bio g raphe r 
Ariadne G ilb e r t  and thr ough " The Procession 
aries" ( pine caterpillars) f r o m  Fabr e ' s  book 
Insect Adventur es. A lso well chosen are the 
c onte mporary po e ms ,  such as 
to the Radio Announce r "  ( with 
r o ny) by David R oss. A stanza: 

Y ou 
Who leap among wo rds 

"De mosthenes 
its humbling i-

Like an ibex 
A t  home on his m ountain s - 
R e m e mbe r me in your vow e l s ; 
Words w e r e  my angu i s h .  

" A ll Natu r e  Sing s � " · by J .  G r e s ham Ma 
che n  is an exce llent exce rpt , not only f o r  young 
pe r s ons ,  but fo r all C h ri s t ian educat o rs . H e r e  
ar e the concluding parag raph s : 

If G od has r e vealed H im s e lf s o  plainly 
thr ough the w o r ld that He has mad e ,  why 
do m e n  not s e e ? 

Well,  whe n  men do not se e s om e thing , 
the r e  a r e  two p ossible exp lanations f o r  
t h e  fact . One is that the r e  is nothing t o  
s e e . The othe r i s  that the m e n  who do not 
s e e  are blind . 

It is this latte r explanation which the 
B ible g ive s f o r  the failu r e  of men to know 
G od thr ough the thing s that He has made . 
The Bible puts it v e r y  plainly in that s ame 
pas s a g e  alr eady quot e d  from the fir s t  
chapte r  o f  Romans . " The i r  fooli s h  he art, " 
says Paul, " was darkened . "  H e n c e they 
did not s e e . The fault did not lie in na 
tur e ,  Men w e r e  ' ' without excu s e , " Paul 
says , when the y  did not s e e  what natu r e  
had to show. Their minds w e r e  blinde d  
by sin. 

That is a hard saying , but like many oth e r  
hard s ayings i t  i s  t rue . W e  all o f  us , s o  
long as we stand i n  o u r  own r ight , and 
have not had our eye s mys t e r ious ly o 
pened, a r e  lo s t  and blind in s in .  - - M . M .  

The Somerville comes to the aid of the Judea - i n  Joseph Conrad's "Fire at  Sea,11 o cha pter 
fro m Youth. I l l u stration by Armand Merizon, i n  The Pilot Series in Literature, Book Three. 
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N OTES ON: A Wr it i ng Program 
for th e E l em enta ry Grad es  
( a  teac h er' s  g u id e  pub l i sh ed b y  N UCS ) 

T HIS G U IDE IS NEEDED 

T oday the r e  is  a noti c e able lac k  in the 
numb e r  of C h r i s tian w r it e r s . W he r e  c an the s e  
w r ite r s  be ? P e rhap s they a r e  und e r  the ir 
workbooks , fa s t  a s le ep .  C olle c t ive ly, our p e n s  
have b e e n  quite s ilent . W hy ?  

C an it b e  that w e  teache r s  a r e  s o  bu s y  
g o ing through pag e s  of p r e p a r e d  mate r ial that 
we have for g otten the d iffe r e nc e  betw e e n  qua l 
ity and quantity ? W e  mu s t  gua r d  again s t  the 
s mug fe e ling that we have s u c c e s s fully taught 
languag e me r e ly b e c au s e w e  have c ove r e d  the 
workbook or the t ext . O r ,  w e  may be ins i s t ing 
that s tudents c opy and r e - c opy until a p e rfe c t  
c opy is hande d  i n  fo r o u r  ins p e c tion . C on s e -

WR I TE !  

*. M R s ,  HAAN, A . B .  CALV I N  CoLLEGE, 1 s  AN ELEM EN
TARY T EAC H E R  IN TH E BATTLE CREEK, M I C H I GAN , CH R I S
T I AN SCHOOL, 5 H E  WAS A M E M B E R  OI'" TH E CO M M ITT E E  P Ro
D UC I N G  TH E C u R R I C ULU M Gui D E  S H E  H E RE R ECO M M EN D S ,  
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- - Sher i Haan* 

quently, w e  oft e n  s que lch eve ry child ' s  d e s ir e  
to b e  him s e lf and to c r eate o n  pape r .  

Often w e  teache r s  ove rdo ou r c o r r e ctions 
w ith red pen until we have nearly rewritten the 
child 1 s pape r .  U pon r e c e iving it from us , a 
child may no long e r  r e c ogniz e his original ma s 
te rpie c e , S oon the child fe e l s  that he w r ite s 
only for the eye of that eag e r  r e d  pen . 

It i s  time that we f r e e  ou r s e lve s and our 
s tudent s fr om the shackle s of meaningle s s  d r ill , 
unne c e s s ary r e c opying , and late hou r s  w ith our 
r e d  pens . 

T HE IN T ENT IONS O F  T HIS GUIDE 

T his guide ha s b e e.n w r itten to pr ovide 
s timu lation t owar d  new and c r e at ive teaching 
of languag e ,  the art  of life . If p r ope r ly unde r 
s tood , thi s guide p r ovid e s  the ba s is for a c om ·
plete language art s p r og ram for the ele mentary 
s chool .  It is  not intended me r e ly a s  a c olle ction 
of thought s and c onc rete  example s to be u s e d  
a s  s upple menta ry mate rials . 

T HE GUIDE IN U SE 

T he ta s k  of the e le mentary s chool i s  to 
p r omote the exp r e s s ion of ide a s . C on s e quently, 
the atmo s phe r e  of the c la s s r oom mus t  be ag low 
with warmth and ins pirat ion . It mu s t  be free 
and invit ing . Let u s  fir s t  ins t ill within the child 
the r e alizat ion that language is  alive and mean 
ingful before w e  burden him with c ountle s s  
rule s .  T o  d o  this we mu s t  w r ite � 

T he guide g ive s many s ou r c e s  of id eas 
and s u g g e s t s  d iffe r ent kind s of wr iting . T o  o 
pen i t  t o  the s e  s e ctions will unve il a kind of 
w r it ing to fit any day or any mood of a clas s 
room . T he importanc e of mot ivation is dis 
c u s s e d  b e c au s e  child ren cannot c r eate from a 
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vacuum , The guide c ove r s  the e ntire  p r oc e s s  
o f  w r iting ; motivat ion, the act it s e lf,  and eval 
uation . 

At time s teache r s  a r e  puz z le d  by the in 
adequacy of e a r ly p r imary childr e n  to do the 
act of w r iting by the m s e lve s ,  Many s u g ge s 
tions a r e  mad e in thi s guide to alle viate this . 
S e c r e ta r ie s fr om uppe r g rad� s c an be b r oug ht 
into the c la s s r oom . Var iou s type s of word and 
picture  dictiona r i e s  can be made or  pu rcha s e d .  
C hild r e n  can als o make u s e  o f  the ir b e g inning 
and end ing s ound knowledg e ,  if the y a r e  uns u r e , 
But, child ren s hould not alway s be expe c t e d  t o  
w r it e  the i r  s t o r i e s  o n  pape r ,  e s p e c ially n o t  in 
fi r s t  g rade . 

T he guide a s ks teache r s  t o  chang e the ir 
id ea of the m eaning of e valuation . It i s  true 
that all languag e  w o r k  mu s t  b e  e valuated , But 
thi s doe s not ne c e s s ar ily mean te ache r c o r 
r e ct ion . Evaluation take s the for m  of s har ing . 
Many d iffe r ent ways of shar ing a r e  g iven ,  But 
m o s t  impo rtant i s  that evaluation mu s t  be pos 
itive and mus t challenge s tudents to improve<i 
work on futur e  w r iting . 

E valuation s hould always b e  done fir s t  by 
the child him s e lf .  In addition, pe e r  evaluation 
i s  very e ffe c t ive . This  can e a s ily be d one if 
s tudent s  have w r itten on the board or la r g e  pa 
p e r . But pape r s  can be p r oj e ct e d  by u s ing the 
ove rhead or the opaque p r oj e ct o r . 

T eache r evaluation i s  b e s t  done through a 
memorandum to the s tudent and /  or by pupil 
teacher c onfe r e nc e s . But not e :  all  evaluation 
mu s t  be p o s itive and s t imulating to  the s tudent ; 
rathe r than negative and de flating . 

Le s t  anyone fea r that s kills and d i s c ipline 
have been for g otten,  let  him u s e  the s e quenc e 

of s kills which i s  p r ovid e d  in the guide , T he r e  
a r e  c e r tain s kills which c an b e  exp e c t e d  o f  Kin 
de rgarten child r e n .  T he s e  s kills .  c ont inue to 
build one upon the othe r until the child ha s 
r e ached ma s t e ry of many by g rade 6 .  

But let  u s  neve r de mand s kill mas te r y  at 
the expen s e of original and c r e ative thought . If 
a child is w o r r i e d  wheth e r  he s hould u s e a. c olon 
or a s e mi - c olon, his thought s will like ly be 
c ome inc ohe r e nt and s t ilte d ,  Rathe r let  ide a s  
flow fr e e ly .  S e lf - c o r r e ction and evaluation c an 
follow when and whe r e  ne c e s s a r y .  

T he s kills prog ram i s  a s u g g e s t e d  one . 
In the p r imary g rade s ,  s kills s hould be taught 
out of n e e d  rathe r than le s s on by le s s on ,  Als o 
the s oc io - e c onomic level  of the s chool c on 
s t ituency w ill help dete r mine whe the r this s e 
que nc e  should be ac c e le rat e d  o r  r e ta r de d ,  

T his  guide c ont r ibut e s  much toward fr e e 
ing the spirit to c ommunicate , whe the r hor i 
z ontally o r  ve rt ically . In both ins tanc e s  it is 
this c ommunication " via " languag e which w e  
mu s t  cultivat e a s  a g ift from G od ,  

Photo by H. Lamben 
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BOOK 
REVIEW 

LET MY TEMPTAT I ON BE A 

BOOK WH I CH I SHALL 

PURCHASE , HOLD , AND KEEP 
(Eug ene Field) 

Peace Shall Destroy Many by Rudy H .  
Wieb e  ( E er dmans) is a short, poeti c  novel that 
aff irms the c e ntral ity of C hr ist . The setting is 
C anada of 1 9 44 .:. - during World War !l - -in an 
Anabaptist farming community . C onflict in 
volves the nature of C hrist ' s  peace and the 
truth of C hristian charity . 

Thorn Wiens, a brawny , c ontemplative lad 
of college, and d raft, age - - whose pare nts forty 
years before emigrated from C entral Russia - 
struggles t o  a c c ept the isolation i s m and intol
e rant pac if isnti - of Deacon Peter B lock,  w e a lthy 
organiz er and feudal baron of the colony . 

Herb and Hank U nger have repudiated the 
Mennon ite trad ition : Herb , by dissolute and ir
responsible behavior as farmer, neighbor , and 
would - be lover ; Hank, by his sad ist i c  gusto in 
r e lating his demolition of twenty - seve n  G e rman 
planes: " When I shoot down a Naz i pig , it ' s  
s tric tly fun for me , Only one que st ion c r os s e s  
my mind , . .  ' Will he blow or fry ? ' "  

Deacon Peter B loc k ' s  empire collapses 
when his m i d d le - aged - - but unmarr ied - - d augh 
ter E li z abeth d ies in childbirth , overworked as 

a far m  lab o r e r ;  when the D e a c on dis c ove r s  that 
that the fathe r was one of .the d e s p i s e d  " b r e e d s " ; 
and when his s on,  Pete r ,  J r . , i s  a participant 
in the c limactic brawl with war h e r o  Hank U n 
g e r - - in a s table , note - - ove r a n  " out s id e r "  
c oquette s choolt eache r (hir e d ,  i ronically, by 
the D e a c on hims e lf) , who ha s h e r  s tudent s p r e 
s ent a C h r i s tma s pag e ant while s he lu r e s  the 
local bachelor s ,  

T his  i r onic c onclus ion i s  pe rhap s too 
s ens ational and amu s ing to be c ons onant w ith 
the s e r iou s ne s s  of the theme ; more of an imp r o 
p r iety, it s e e m s  to me , is the moral dete r io 
ration of D e a c on Bloc k - - o r  rathe r ,  the expo 
s u r e  of his  inc r e d ible hypo c r i s y .  T horn W e ins , 
in his battle for s p i r itual matur ity, i s  left w ith 
a ho llow man as antag oni s t .  Pac ifi s m  and s e 
parat i s m  de s e rve a le s s  d e g ene rate c hampion , 

T he me of the nove l i s  in a lette r to "T horn 
from J o s eph Due c k, e ducated Mennonite who 
has r e j e c t e d  indiffe renc e ,  inact ion, and intol 
e r anc e :  

A c c o r ding t o  C h r is t ' s teaching , peace i s  
not a c ircumstanc e but a s tate of  being . 
T he C h r is t - followe r ha s the peace of r e 
c onc iliation w ith G od and the r e fo r e  the 
peace  of c ons c ious fe llow s hip w ith G od in 
C h r i s t .  Peace i s  not a thing s tatic and 
unchang ing : rathe r a mighty inne r r iver 
( r ead I s aiah 4 8 :  1 8) that car r ie s  all  out 
ward c ir cums tanc e s  b e fo r e  it a s  if the y 
w e r e  d r iftwood . T hi s  was the peace 
Christ  brought ; he neve r c ompr omi s e d  
w ith a s ham s lothful peac e ,  a s  w e  want t o ,  
He s aid , " D o  not think that I have c ome 
to b r ing pe ace on e a rth; I have not c ome 
to b r ing peace but a s w o r d . " He brought 
no outward quiet and comfo rt such as we 
a r e  eve r p raying fo r .  Rathe r ,  he brought 
inward peac e that i s  in no way affe c t e d  by 
outward war but quietly ove r c ome s it on 
life ' s  r e al battle - field:  the s oul of man , 

But poetic , too,  I s a id - - thi s , fo r example : 

An owl - s hadow flitted ghos tly a c ro s s  the 
fa rmyard . Ove r the t r e e  - t ip s , glaring 
like a r e d  - fa c e d  g iant , leane d the S ept 
e mb e r  moon, F r o s t  faintly threaded the 
t r ough wate r and fing e r e d  along the r ims 
of the popla r  leave s . The owl call, 
w e i r d ,  came shive r ing the s ilenc e of the 
c le a r ing . High, w i s p e d  by s ome s t rato 
s phe r ic w ind, c loud s fled thr ough the 
night . - - M , M, 
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CREATIVE 
DRAnlATICS-

co n t inued 
- - H e l e n  Bonzelaar 

A s  an addendum to the full article  in the 
la s t  i s s ue of the CEJ ( C r eative Dramatic s - 
T eaching for the Futu r e )  the autho r he r e  g ive s 
a few p ractical  s ug g e s tions and t itle s for the 
e le mentary teache r who i s  b e g inning w o r k  
w ith c r e at ive d ramatic s .  

Int r oduc e. child r e n  t o  playmaking by e s t a 
blis hing a highly imag inative mood . W inifr ed 
W a r d  in  he r book, P laymaking w ith C hild r e n ,  
c alls thi s  " o iling t h e  mac hine r y . " C hild r e n  
may be g iven t h e  b e g inning c lu e  with " W on ' t  
you put o n  you r mag ic s.pe ctacle s ? "  o r  " C ome 
s it w ith m e  in the toy s hop . " A s king the va 
cuum c le ane r s  t o  p i c k  up s c raps o r  the kang a 
r oo s  t o  hop t o  the dr inking fountain p r oduc e s  
exc e llent c oope ration.  

Move ment,  an e s s ential e l e m e nt of d rama, 
he lps FREE young s t e r s . It ' s  ofte n  w i s e t o  b e -

Department E d i tor , 
Vernon Boerman 

g in pantomiming s ome s ituations ne a r  the 
child r en ' s actual expe r ienc e . An ala r m  c lo c k  
m a y  c a l l  child r e n  to wake u p  i n  a land of  make 
be lieve or r e mind them of awakening in the ir  
own be d s . Lead e r s  may as k child r e n ,  "How d o  
w e  walk i n  t h e  mud ,  or when we a r e  happy, o r  
when t h e  floor  i s  s lipp e r y ? " R e c or d e d  mu s ic 
may s u g g e s t  flutte ry butte r fli e s , a c r ou ching 
lion, or a gallop ing ho rs e • .  G r ie g ' s  " Hall of the 
Mountain . King " from the P e e r G ynt Suit e  c ould 
be the ba s is fo r pant omiming c limbing a moun 
tain in s ev e r al ways . S t r ange ob s tacle s lead t o  
new movement s . " Oop s ! T he r e ' s  a c r ooked 
t r e e  that talks ! "  U s ing ou r bod i e s  to de s c r ibe 
the s t rang e p e ople w e  me e t  at  the top of the 
mountain and whe re they lead us w ill encourage 
c r e at ive exp r e s s ion . Hou s e cleaning , b e ing 
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animals, being in a parade or circu s  a r e  g reat 
fun and easily motivated by sho r t  poems or 
st o ries . G lad ys Andrews 1 excellent book1 
C reative Rhythmic Movement fo r C h i ldren, sug 
ges t s  many ways to help ch ildren move . 

Once a general idea is established , the 
leader must F OC U S  it to a single idea . Dis 
cussion of the idea helps chi1dr.en recall their 
feelings f o r  the experience and heighten the 
mood , Questions like the fo llowing one focus 
feeling: " What one thing you did on you r vaca 
tion wou ld you be s t  like t o  do right now ? " E ach 
child ' s  answer to the question may be differ e nt . 
T elling about each thought verbally takes a fai r  
amount o f  time and might lead some child ren t o  
lose that first feeling for their o w n  experiences . 
After hearing a few ideas it w ould be wise to do 
one of two things: 

T he leader rnay capitaliz e  on one young 
ster ' s  idea which sounded workable du r ing dis 
cuss ion and f ocus the whole g r oup 1 s attention 
on that subj ect . Analy zing a few details and 
pantomiming by all or a small group of students 
start the act ion . If s ai�ing is the selected 
idea, develop it . Mu s ic may heighten the sail ., 
ing movement , " Whe re could we go sailing ? "  

" What might w e  s ee ? " C onflict could aris e :  a 
shipw reck on a s t range island leads to many 
kind s of pretend activitie s .  

The other method gives all of the s tude nt s 
oppo r tunit y to " tell" their ideas at the s am e  
time by pantomiming . T he leader ob s e rves the 
whole g r oup and selects a par ticularly effective 
perfo r mance , Then that idea is dramatiz ed by 
the entire clas s ,  

Rhythmic movement and panto mime b e 
gin the process of C reative D ramatic s , A lready 
through using their bodi es t o  communicat e ,  
youngsters have had t o  imagine . T hey may have 
vicariously encountered new situation s which 
demanded sensitivity, fluency , o riginality ,  and 
flexibility . T h ese elements of c reativity pr e 
par e  students for their unknown futu re , T hen, 
dialogue , characterization and sto ry dramati 
z ation expand the p r oces s  of C reat ive D rama 
t i c s .. -but only after child re

.
n are free and con 

fident with creat ive mov e ment , and after they 
understand the kind of activity expected , 

(Dialogue, charact e riz ation and s t o r y  
dramatization 'were discussed i n  the previous 
ar ticle . ) 

THE M IN ISTRY OF SYMBOLISM 
The anc-ient ·s ymb o l s  f o r  the Holy T rinity, 

inte r twined t riple circle s , or the shamr ock, 
s ays one s chola r ,  are no longe r valid s ymb ol s , 
as the one is u s ed by a pr omine nt b rewery f o r  
it s t r adema r k ;  the other pu rloined by the I r i s h  
a s  an excuse f o r  r iotous living i n  the mids t  of 
L e nt . The de s cending D ove , s ay s  anothe r ,  re 
mind s one of a s t r i c ken pig e on o r  a dive-b omb 
e r .  S t ill anothe r argu e s  that t oday the anchor 

*
THIS A RTICL.E, APPEARING AS AN EDITORIAL. IN THE 

ANNO DoMINI M AGAZ INE, IS REPRINTED sv PERMISSION OF 

ANNO DoMINI JuL.v-A uGusT 1 964 VAL.L.EY FoRGE, PA. 

--Trevor W .  M oore* 

s ymb olizes only the U . S . N avy and it s f r e e  
w o r ld crui s es ,  

" We need s ymbo l s  which communicate t o  
people of t oday in the language of today � " Thi s  
i s  the hu e and c r y  of w e ll- me aning a r t i s t s , 
architects ,  and cle r gy ,  who a r e  confr ont e d  
with the de sign and exe c ution o f.  s ymbo li s m in 
our chu rches today . 

We fea r  that t o o  much t ime is wa s t e d  in 
the s earch for s ymbo li s m  that s p e aks only t o  
cont e mpo r a r y  m a n  and only i n  a language which 
i s , at b e s t ,  b a s ic E ngli s h .  W e  s e a r c h  for the 

- 2 8 -



Philo s opl).e r ' s  Stone . In s hort ,  what w e  s e e m  
to  b e  s e e king i n  o u r  s ymboli s tic s c ienc e ( o r  
art) i s  ins tant r e ligion , 

Our Lord,  of c our s e ,  u s e d  s ymboli s m  in 
H i s  teaching . In many Parable s the m eaning 
was not imm e d iate ly appar ent, fo r He was al 
ways b e s et w ith th� n e c e s s ity to explain the m ,  
I t  s hould b e  obviou s that H e  did not choo s e  the 
Parable , the s ymbol,  as it w e r e ,  b e c aus e it 
imparte d immed iate c la r ity to H i s  me s s ag e . 
On the c ontrary,  the s ymbol  left it s mar k  in 
d i r e c t  p r opo ration t o  the amount of e ffort  n e e d 
e d  t o  c omp r e hend it , This  i s  not to s ay that w e  
s hould s peak in r iddle s ,  but ne ithe r s hould w e  
come t o  t ruth too e a s ily . 

T he h i s t o r ian i s  fond of s aying that C hr i s 
tianity i s  r ooted in the p a s t , T he the o log ian 
t e lls us that it mu s t  s p e ak to the p r e s ent . H e r e  
a r e  t w o  half - t ruths which, even when c ombined ,  
do not make a whole . C h r i s t ianity i s  rooted in 
E t e rnity, unc ircum s c r ibe d by b e g inning or e nd , 
It i s  unr e a s onable , then, to s ug g e s t  that the 

only valid s ymbolis m  be long s to the e r a  of the 
j et and the jukebox . T ruth i s  not only immut 
able , but t imele s s . What was  true in the s ym 
holi s m  of the e a r ly C hu r ch and the Medieval  
C hurch i s  j u s t  a s  true today, and can speak to 
m od e rn man . 

It i s  pointle s s  to r e ma r k  that w ith all of 
his s ymbols  Me d ieval man did not c omp r e hend 
C h r i s tian Love . N e ithe r did the Apo s tle s ,  
fully . N e ithe r doe s mod e r n  man in this en 
lightened a g e . N e ithe r will the s upe rman of the 
s poon - fe d  futu r e . We have unfo rtunate ly in 
he r it e d  from our Original Parent s  the ir Ori 
g inal Imp e rfe c t ion ,  W e  may att e mpt to hid e 
·th i s  fac t  in the dark clos e t  of ou r spir 
itual s ub c ons c iou s ,  but it ope rat e s  s t ill in a 
manne r t o  .hind e r  immed iate ·and ins tant c om 
p r ehens ion of t ruth . It i s  this Orig inal Sin 

which obfu s c ate s ou r vis ion : St . Paul ' s allu 
s ion to " s e e ing in a g la s s darkly . " 

A s  w e  s c orn the pas t and appr e c iate only 
our own enlightened time s ,  both the ologic ally 
and politic ally - - and b e c; au s e  only hi s t o r ians 
unde r s t and the c oncept of " r oyalty" - -we might 
invent timely new s ymbols  that speak imme d 
iately to eve ryone everywhe r e  o f  the p r e s idency 
of C h r i s t  and of the republic of H e ave n .  Rid i 
culou s ? 

T h o s e of u s  c rying fo r s ymbols fo r a new 
a g e  s hould be c autious , le s t  w e  dilute t ruth, and 
r ob the Sac rament s of the ir mys t e ry, which is 
a r e al part of r e lig ion , Having done this in the 
c au s e of time line s s  and urg ency,  we may in the 
end, fa il to c ommunicate , alb e it s lowly, the 
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g ood new s  of Salvation, which is in its e lf an old 
fa shione d word . 

T he d i s cus s ion " s hould w e  teac;h the 
meaning of s ymbols - -or s hould the s ymbols  
teach for u s ? "  i s  r e mini s c ent of anothe r ,  more 

c e lebrated c ontr ove r s y  de aling w ith a chic ke n  
a n d  an e g g . I t  w ould s e e m  in s tantly obvious 
that we should teach the meaning s of our s ym 
bols , and at the s ame time let the m  s p e ak for 
the m s e lve s - - p r ovid e d  the y  are not fake , not 
apochryphal, nor of exp e d ient manufactu r e . 

W e  mus t  remembe r that with all the u r 
g ency of the Pente c o s tal c ommand - - " G o  ye 
the refore into all nations and te ach" - -teach is 
r eally the hook word , The long p e r iod of in 
s truction for the early catechumens before they 
c ould attain full membe r ship in the Mys t ic a l  
B ody would make ou r p r e s ent - day c onfirmation 
c la s s .e s  look like a short c our s e  in Speedw r i 
t ing . 

F o r  tho s e who would s purn the Dove : the 
s imple , his t o r ical  fact  r e ma ins , if w e  are to 
be lieve the G os p e l  a c c ount s of the B apt i s m  of 
Our Lord,  that the Holy Spirit did appear as a 
D ove . 

A s  for the anc ient s ymbols for the T r in 
ity: who c an sugg e s t  or c ont r ive a bett e r  way 
to he lp explain this Mys t e r y  of faith ? 

And, in this r ootle s s  w o r ld ,  w ith shifting 
ide ologie s ,  s u r e ly the s ymboli s m  of the anchor 
i s  meaning ful . 

While w e  may quibble about the artistic  
and the ological natur e  of id e a  s ymbols , we 
mu s t  c e rtainly agree that the s e  ve ry s ymbols 

are tools to procure the s a lvation of men' s 
s ouls . If we don ' t  b e liev.e this , w e  shall d raw 
p r e tty pictu r e s  and build p r etty chu rche s ;  noth 
ing more . Martin Luthe r w ou ld s ay that we 
were indulg ing in the " he r e s y  of works . "  

W e  mu s t  rememb e r  that the ministry of 
s ymboli s m  is p r imar ily c onc e-rne d  with e van 
g e lis m .  T he work of the H oly Spirit has been 
d one in a Medieval c athe dral,  w ith all  it s s ym 
bols ; in my own Roman C hurch,  p e rhap s but 
not ne c e s s a r ily, - - in s p ite of s ome of the s ym 
boli s m  found the r e ,  It ha s als o been done in a 
tent at a Revivali s t  c amp m e e t ing , obvious ly 
devoid of formal s ymboli s m ,  

Our p r oble ms w ith s ymboli s m  i n  today' s 
wo rld a r e  not tho s e  of inventi9n but of r e s tor 
ation , If we u s e  that which is g ood,  that which 
is  t ru e ,  r e m e mb e r ing the teaching and evan 
g e lical funct ions of s ymbolic art ; if we make 
this r e s torat ion to C h r i s t  of all that is His , we 
s h ould find many of the p e rplexitie s of the min 
i s try of s ymboli s m  s wept away . 

QU.OTABLE 
T he " g r eat" c ommitment all too e a s ily ob s cu r e s 
the " little"  one . But without the humility and 
wa rmth which you have to deve lop . , . to the few 
w ith whom you a r e  pe r s onally involve d ,  you 
will  neve r be able to do anything for the many . 

- -Dag . Hamma r s kj old 

##  

C opy natu r e  and you infring e  on the wo rk· of ou r 
Lo r d ,  Inte rpret  natu r e  and you a r e  an artis t .  

- - Ja c que s Lipchitz 

# #  

Int e g r ity w ithout knowle d g e  i s  w e ak and u s e le s s ,  
and know l e d g e  w ithout int e g r ity i s  dange rou s  
and d r e adful . - -Samu e l  J ohns on 
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TEACHERS AND ADM I N I STRATORS WHO ARE COUNSELORS : 

ATTEND A COUNSEL I NG AND GU I DANCE WORKSHOP 

DATE : A P RI L 2 6- 2 7 , 1 9 6 6 

SPONSOR : C HRI S T I A N  AS S OC I AT I O N  O F  P SYCHO LO G I CA L S T U DI E S  

C A LVI N C O L LEG E ( K N O L LC RE S T  C AM P U S )  

THEME : 
1 1THE I N T EG RAT I O N  OF C O U N S E LI N G  P RACT I C E  

W I T H  P E R S O N A L  CHRI S T I A N  VA LU E S ' '  

SESS I ONS ON : 
- -C ontemporary S ocia l Environment as the Matrix o f  G uidance P rob l ems 

- - E ffects of S chool Environment on G uidance P rob lems 

- - Ana l ysis of Taped C ouns e l ing S es sions 

- - Ro l e  P laying C ritical C ounseling Re lations h i ps 

P rogram i nc l ude s lectures , di s c u s s i ons , sma l l group work ses s i ons and p sycho-drama 
l ed by a team of qua l i fi ed ,  practic i ng C hri sti an educators , counselor s , and p sycho logi sts . 

For further informati on and · reg i strati on mat eri a l s , wri te to: 

D R. W I L LI A M  HI E MS T RA , S ecretary 
C H RI S T I A N  AS S OC IAT I O N  FO R P S YC HO LO G I CA L  S T U D I E S 
6 8 5 0  D I VI S I O N  AVE N U E , S O U T H  
G RA N D  RAP I DS I M I C H I G A N  
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