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EDITORIAL 

The Fear of Bondaga 
and the Bondage of Fear 

The dust is now beginning to settle around the verbal 
battle in our circles about the use of tax dollars for support of 
Christian schools. Over the objections of a vocal minority who 
warned that it was unconstitutional, or that it was politically 
not achieveable, or that apathy among supporters would mush
room, or that we would lose our autonomy and freedom to be 
differ ent , numerous school boards , and the NUCS itself, have 
made a clear decision. The majority have decided that our 
schools have both the moral right to such fUnds and the need 

for them. Most are prepared not only to accept such aid 
when it comes their way, but also to seek new legislation that 
is non-discriminatory to non-public schools. 

An example of the seriousness with which this decision 
is taken is the recent addition to the National Union staff of a 
full time Administrator of Government Relations. His fUnction 
is two-fold: (1 ) to process information concerning the existing 
forms of aid, and (2) to seek ways and means to encourage 
non-discriminatory legislation when it deals with the allocation 
of tax dollars for education. 

One big battle is over and done with, and both opponents 
and proponents in the conflict of the past should now bury 

their ideological hatchets and face the new problem and new 
battle with a united front. While the old question was "Should 
we seek government aid?". the new major question is "How 
can we best get it while preserving autonomy enough to keep 
our schools distinctive?'' This is the new battle to be won. 

Those who have felt most strongly the fear of bondage 
to an all powerful state can now help most by backing the kind 
of legislation that gives money or services to the indi\?.dual 
rather than to institutions, to the Christian school student 
rather than to the Christian school board. The axiom that 
"Whoever pays the piper can call the tune" simply does not 
hold in all instances, and grants to students seem to be the 
best mechanism presently available for the prevention of 
arbitrary controls over Christian. schools. 

Fear is a valuable emotion if it makes us more alert; 
it is a harmfUl emotion if it paralyzes us into inactivity. 
Fear of bondage can simply place us in bondage to fear. 

If we think that hiding under rocks wW make the big, 
bad state go away and leave us alone, we are sadly mistaken. 
School standards are being forced up all along the line, 
whether in the amount of teacher training required, or the 
quality of the buildings; unqualified teachers and firetrap 
buildings wW not much longer be tolerated in any school, 
public or private. Legal machinery is already present in most 
states to compel private schools to meet minimum standards. 

Size of school libraries or the adequacy of science 
laboratories could well be the next areas under scrutiny. If 
our present concern for national defense and for physical 
fitness continue, it is conceivable that gymnasium fac111ties 
could become a prerequisite for a school to be defined as a 
school. Just as in some states now Amish private schools 
have been declared to be no schools because of lack of a 
qualified teacher, so too ours could fail to meet some re
quirement. This test wW be applied whether we can afford 
to meet the minimum standard or not. 

No one can predict with certainty what the state wW 
require in the distant future, or whether the pressure to 
improve education wW help or hurt us in our desire to be 
distinctive in our schools� What IS sure is that a vigorous 
fight in the political arena, and in the· courts if necessary, 
over access to a fair share of the educational tax dollar 
wW produce (1 ) more money to meet the rising costs of 
quality education, and {2) recognition of the legitimacy of 
private schools in making their unique contribution to the 
American educational scene. Achievement of the first will 
help us make those improvements which we ourselves wish. 
Achievement of the second wW give us help in combating 
legislation which would diminish our distinctiveness. 

Only if our fear of bondage places us in bondage to fear 
wW we be sure to lose our freedom in education by way of 
economic strangulation and legislative coercion. D.o. 
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TH E FO LLOW I N G  LETT E R, W R I T T E N  B Y  A P E R

C E PT I V E  LAY M A N  W I TH Y E A R S  OF I N VO LVE M EN T  

I N  C H R I ST I AN S C H OOLS , I S  ADD R E S S E D  T O  A L L  OF 

US AS E DUCATOR S  TRY I N G  T O  M A K E  OU R TEACHI N G  

M O R E  C H R I ST I AN . H I S  P LEA F O R  EN L I GH T E N M EN T  

AS T O  H OW TH E S P I R I T  OF C O M P ET I T I ON F I TS 

I NTO A C H R I S T I AN F RAM EW ORK S H O U LD N OT GO 

UNH E ED E D .  W H I LE T H E  LETT E R  DOE S N OT I N D I -

CAT E  S P EC I F I C  P RACT I C E S, S UC H  POLI C I E S  A S  

E N C OURAG I N G  C O M PET I T I VE S PORTS, AN D TH E U S E  

O F  A GRAD I N G  SYST E M  I N  W H I CH C O M P ET I T I ON 

AGA I NST FE LLOW S T U D E N T S  I S  ACC E N T UATE D  

COM E T O  M I N D .  E I TH E R  LETT E R S  O R  A RT I C L E S  

DEALI N G  W I TH H I S  QU E S T I ON A R E  I NV I T E D .  D . O .  

Dear Mr. Editor: 

The NUCS has just concluded an interesting and I 
believe a successful convention. The theme, THE CHRISTIAN 
MIND IN THE CHRISTIAN SCHOOL, was chosen to encourage 
us to build schools in which parents, administrators, faculty, 
curriculum, and whatever else is involved in the wor.d ' •school,'' 
is coordinated in such a manner that the product produced 
by the school will be capable of thinking with a Christian 
Mind. 

As an individual I am redeemed from sin and hell by 
the blood of my saviour Jesus Christ but required to live 
in a sinful, secular world. My life continues to involve a 
daily effort to find a positive understanding of my rela
tionship to the world and my function in it. A self analysis 
at the close of each day includes the question, "Which of 
my thoughts and actions today were the product of my old 
nature and which had their roots in my new nature redeemed 
in Christ?" As I have never been able to get away from 
this daily self review without losing spiritual ground, the 
tremendous responsibility that rests upon Christian teachers 
as they try to develop a Christian Mind in a convenant child 
appears frightening. 

With the above paragraph as some of the background 
involved in my thinking, one of the points you made in your 
speech, "THE CHRISTIAN MIND AND CURRICULUM," struck 

4 

a r esponsive note. You stated that we must "give explicitly 
Christian meanings to everyday words as encountered in 
any subject." You used as examples the wordS "Joy" 
and ''Death." This particular point in the development 
of a Christian Mind was brought back to my mind the other 
day when an administrator told me of the following incident. 
His third grade children were using the Ginn BASIC READER. 
In the vocabulary portion, of one of the achievement tests 
was the word ''believe" followed by four choices: know-
pitch--speak--think. According to the standard answer guide 
almost all of the third grade children had this item wrong, 
as they had underlined ''know" instead of "think." 

The problem of finding Christian meaning for every
day words could serve � a fruitful form for discussion. 
For the purpose of'getting some discussion started I would 
like to suggest a word and· a few allied phrases. This word 
cuts deeply into the American concept of life. However 
when I am asked to give a clear Christian meaning to the 
word I am hard pressed to come up with an answer. 

The word I am thinking of is 
'
"competition" (desire 

to win, competitive spirit, urge for success). If I believe 
that my purpose in life is to glorify God and to enjoy Him 
forever, and that "according to the Bible human work is 
to be a hallelujahing Jehovah, thanks-giving to God, spontaneous 
faithful response to his call to worship Him each new morning," 
(Seerveld) and that "now abideth these three faith, ,hope and 
love, and the greatest or

' 
these is love" and that this Christian 

love is ·a self-sacrificing love, then what kind of a Christian 
meaning am I to put into the word "competition?" Is the 
competitive spirit part of my old nature or can it fit into 
my new nature r edeemed in Christ? 

In working and studying for the development of personal 
competence we are obeying the command of the Lord to do 
our part in subduing the earth. Having developed the talent 
or talents God has given ·us, and using them to His glory, 
we can rest in His promises that we will receive what we 
need on this earth. If on the other hand, we strive in order 
to win over others, or are motivated by the urge for success, 
are 'we not seeking our own glory? How do you build a 
competitive and a self-sacrificing spirit in one individual 
at the same time? 

Much more could be written but I am sure this is 
enough to start a discussion. I believe it is very important 
for us as adults to ha,ve a clear concept of the Christian 
meaning of these everyday words. Without this common 
background the task of building a distinctively Christian 
curriculum which we as parents understand will become 
a much more difficult task. 

c. J. De Boer 
Grandville, Michigan 



I 
· :r. JlA�\CAMT 
fACt:;. UP To 
AMY �IMD � 
D\$Clf'�IN€::. j 

00, A 
tiTTLE.. 
��2�.TE. Cl\Of' 
�ow A:lJO 
It-\£ tJ , , . 

:r:: M�At-1 !toW couL-D I 
0\SC.lPf...HJ� �� �'0 wHEN 
W��� Eo� ME.MBE.�S 
o� Tl-\� sAMe.. c\\tA�-\\ � 

Oiscipline 

OUR CARTOONIST IS MR0 ROBERT A. JENSEN1 8ol"'oAo 

AND MoFoA.1 OHIO UNIVERSITY, 
.
WHO DRAWS UNDER 

THE NAME OF tROBIN0t HE IS PRESENTLY A MEMIIEft 

OF THE ART DEPARTMENT FACULTY OF CALVIN COL

L..GEo THE PERIODICALS IN WHICH HIS CARTOONS 

HAVII: APPEARED INCLUDE. F.RIENOS1 OH£1 SCOPE1 Mo

TIVE, CLASSMATE, YOUTH, Hl51 ETERNITY, AND THE 

WRITERS OIGEST0 



'�SOCIOLOGIST 
s,. 

SAYS. 

STUDIES DETECT FEW DIFFERENCES 

BETWEEN PUBL I C  AND CHR I STIAN 

SCHOOL STU DENTS 

The series of articles written thus far comparing 
Christian school and public school students has been based 
on studies conducted by students at Calvin College. The 
studies indicated little if any important differences between 
the Christian School and public school students in the selected 
areas under investigation, A number of other studies con
ducted by social scientists at other institutions indicate similar 
findings. A study by D. A, Erickson reported in the Spring 
1964 issue of THE SCHOOL REVIEW is an example, 

Erickson reported findings that indicate that parochial 
school Roman Catholics had ·higher scores on several measures 
of religiousness than public school Roman Catholics. He 
hypothesized that the "superior scores of parochial school 
groups on several measures of religiousness may simply 
reflect familiar background differences rather than differences 
in schooling." 

Erickson points out that: 

If one is to trace the consequences of 
sectarian versus secular schooling, more 
adequate evidence is required: compari
sons must relate to groups whose schools 
do differ, but whose home and church 
backgrounds DO NOT differ, systemat
ically. In a recent study at the Uni
versity of Chicago, an effort was made 
to effect such a comparison. 

Erickson studied 198 students using "Subject Re-
ligiousness" as the dependent variable, A four -way analysis 
of variance was performed with "Schooling Status" controlled 
at four levels. Public school students were divided up into 
those who would have attended sectarian schools if such had 
been available, and those who probably would not have at
tended such schools. The sectarian school subjects were 
also divided into two groups: those who had attended sec
tarian schools for less than four years and those who had 
attended for four years or more, Three important back
ground variables, "Parent Religiousness," "Parent-Subject 

*
THE MATER IAL. FOR TH I S  COL. U M N  I N  EACH I S S U E  

I S  S U P PL. I E D  B Y  TH E STAFF OF TH E SOCI OL.OGV D E
PARTM ENT OF CAL.V I N  COL.L.E G E , 
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Congeniality," and "Church Training" were also considered. 
Erickson reports that: 

It was found that the effects of "School
ing Status" upon "Subject Religious
ness'' were neither consistent nor sta
tistically significant. There was no evi
dence that the sectarian school subjects 
were more religious than the public school 
subjects when home and church back
grounds were controlled. There was no 
evidence that public school subjects whose 
parents wanted to patronize sectarian 
schools were more religious than public 
school subjects whose parents did not 
want to patronize sectarian schools, 
when home and school were otherwise 
controlled. 

Erickson then states: 

The findings of the present study lend 
no support to the view that sectarian 
education is more conducive to re
ligious development than is public ed
ucation. 

Erickson then concludes with a statement that should 
be revelant to all proponents of Christian schools. 

Perhaps the clearest implication of the 
evidence considered here is that search
ing questions should be asked about the 
efficacy of sectarian day schools. It is 
difficult to understand why religious school 
groups so seldom attempt to assess through 
careful research the fruits of their labors. 

While it must be admitted that "religiousness" as 
personal commitment defies precise measurement, and that 
tangential functions (quality of education, dedication of teachers, 
etc.) alon� might make the Catholic school superior, pro
ponents cannot be other than uneasy over Erickson's charge. 

Unfortunately proponents of Christian schools have not 
produced ver� much controlled evidence either that all the 
money and sacrifice put into the Christian schools is worth 
the sacrifice. It is interesting to note too that those who 
would build a philosophy for the Christian schools are often 
inclined to do so in an empirical vacuum. Yet the (admittedly 
fragmentary) empirical evidence indicates that the products 
of those schools are in no measurable way better Christians 
than those attending public schools. 

Could it be that youths having to defend their faith 
in a public school setting develop a stronger and more secure 
faith than those not so tested? Is this more true at one 
educational level than at another? It is conceivable that 
we have developed a theoretical schema which retards rather 
than enhances, in some way, the development of the Kingdom 
of God. 



New: Teacher 
MA RtE J. PosT 

To one also in this work I come 
with all these out-of-place puzzle pieces: 

this hotchpotch of lesson objectives, 
this semester's blackboard jungle of personalities, 
parental interference or, even worse, disinterest, 
up the down staircase of rules and reports. 

My troubles thick in my throat I come 
and you, knowing exactly how I feel (once also a new teacher) 
meet all my doubts with one encouraging smile. 

In the light of that smile I can return 
to find my own solutions. 
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PRINCIPALS' 
PERSPECTIVE 
PAGE: 

Square Pegs and Round 
JoHN NAsE R * 

A very important part of the educative process is the 
relationship that exists between the child and his teacher. 
WhUe this relationship is important at every educational 
level, it is especially important in elementary grades where, 
usually, the chUd is with one teacher all day long, A good 
relationship will contribute to normal progress while a poor 
relationship will probably frustrate both the child and the 
teacher. 

The differences that exist between the children at a given 
grade level have received much attention in recent years. 
Dltferences in ability and performance have been measured 
for a number of years and have been the basis for a number 
of organizational and activity adjustments. Less attention has 
been given to making allowances for differences in interests, 
needs, attitudes, and personalities, even though these dif
ferences also have an influence on growth and progress. 

Teachers, too, differ significantly from one another in 
ability, performance, interests, attitudes and personaUty. 
Each teacher soon develops a reputation for being easy or 
hard, vague or clear, firm or weak, cheerfUl or solemn, 
patient or impatient, etc. Most teachers also develop special 
interests or competencies in working with the slow learner, 
the bright and gifted, the reading problem, the social problem, 
or some other segment of the group. Dr. Benjamin Wright of 
the University of Chicago has listed three basic teacher 

0 M R , NAB E R ,  P R I N C I PAL OF S E Y M OU R  CH R I STIAN 

SCHOOL, G RAND RAP I D S ,  M I CH I GAN , H E R E  I N I T I ATES 

A NEW FEATU R E  OF TH E CH RIS T I AN E D U CAT ORS J OUR

NAL, HE WILL S E RV E  AS E D I T O R  AN D-O R  W R I T E R OP' 

THIS COLU M N  I N  W H I CH A D M I N I ST RAT O R S  S H A RE 

V I EWS AND P ROPOSALS W I TH EACH OT H E R  AN D WITH 
TEACH E RS ,  
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types: the warm, loving teacher; the creative or imaginative 
teacher; and the masterfUl, efficient teacher, 

If we accept the fact that many differences exist in both 
pupils and teachers, we should also recognize that certain 
chUdren have greater potential for success with one teacher 
than with another. In small schools little can be done about 
this situation since all pupils in a given grade must be in. a 
single room. But in larger schools with several sections in 
each grade, it is possible to make some effort to place a child 
with a teacher where he is most likely to establish the best 
relationship with his teacher and thereby increase his chances 
for success. While this cannot be the only criterion for 
placement of students, I propose that it is important enough 
to be considered in preparing class assignments. 

Matching of pupils and teachers can be done most 
effectively by the teachers who know and understand the 
children in a gJven grade best. Thus, for example, the second 
grade teachers can recommend assignments for third grade 
for the next school year, This is especially effective if 
teachers know during the school year that they will have 
this responsibility at the end of the year and if they make an 
effort to learn about new teachers who are joining the school 
the following year. 

Effort to fit the pupil to a teacher when assigning a 
child to a given room will likely meet with parental approval 
and will probably make pupils' work at school more pleasant 
and productive. 



PROFESSION- WIDE 

In Defense of Fraternization 

I have been accused of being a fraternizer for nine years of 
teaching. I use the word "accused" purposefully, because every 
time I have been confronted with the term "fraternization," I 
have been made to feel as though I had committed one of the 
seven deadly sins. For decades we have been conditioned 
through educational psychology textbooks and through the teach
ing and practices of college personnel, in particular those 
teaching education courses, to believe that fraternization must 
be avoided at all costs if education is to be successful. On the 
contrary, I would like to suggest that fraternization, in the 
original usage of the term, is an essential concept to our 
philosophy of Christian education. 

The terms, fraternity, fraternizer, fraternal, and frater
nization, all have as their root the Latin term FRATER, mean
ing brother. The noun fraternization would then mean a type 
of association characteristic of brothers, or the verb frater
nize would mean to associate in a brotherly manner. Since 
the term fraternization is not generally applied to a blood 
brother relationship, the brotherly association of fraternizing 
would imply instead a bond of SPIRIT existing between people. 

Now this concept of a spiritual bond existing between 
people, this bond that I have as one human being to every 
other human being on the earth (call it even a duty or an 
obligation), is a fundamental teaching of Scripture, especially 
of Jesus and Paul. I choose not to belabor a fact with which 
we are all well acquainted, except to merely suggest the fol
lowing: the cup of cold water given in His name, the woman 
at the well, Nicodemus, love your neighbor, the touch and 
show of kindness to those who did not fit in, you and me • • •  
and then we all get the point. Furthermore, this concept of 
the brotherhood of all human beings is essential and inherent 
in the philosophical systems 

'
of most of the world's great 

#M R ,  ACHT ERHOF T EACH E S  CH O I R  AN D D EB AT E  AT 

U N I TY CHRI S T I AN H I GH I N  H U D S ON V I L.L.E , M JCH I GAN , 

T H I S  PA P E R  WAS G I V EN AT TH E CON F ERENCE O F  

CHRI S T I AN SCH OOL. AD M I N I STRATORS W H I CH CON-

V E N E D  AT K N OL.L.CR E ST TH I S  PAST S U M M ER, 

RoBERT AcHTERHOF * 

religions, and the science of philosophy itself presents the con
cept of universal brotherhood as a case r ecommended by reason. 

In view of the foregoing, I would suggest that we as 
Christian teachers and administrators should be about the largest 
collection of fraternizers to be found anywhere. As a matter of 
fact, all of us in the Christian school movement - parents, 
teachers, administrators, and students - make up together 
one large fraternity - a group of people, spiritual brothers, 
joined together by common interests, goals, work, and belief. 

I believe that if I am . truly to educate, to help one to 
understand himself and the wor�d he is placed in, I must get 
myself into a position to be able to work on and capture the 
mind of the student. This, th.en,· involves the student - teacher 
relationship. Now the real r esponse which a student gives 
to my subject matter, and to what I have to give him by way 
of life philosophy, is directly related to the response or attitude 

he gives to me personally as the teacher. You all know this 
to be true; we all communicate best with those we know the 
best. Socrates put ·it this way : "How can I really teach any
one but my friends?" 

Therefore, I as a teacher should ultimately seek to have 
ALL of my students as FRIE NDS so that what I have to say to 
them is received with the better grace. This is the fraternal 
relationship I speak of, and would encourage. Part of my hu
manity is that I have the ab111ty to care for people, and have 
concern for my fellowman, in this instance my pupils. Be
cause Christ cares for us ' individually, and the entire creation 
collectively, we, too, care. And we bring Christ to our students 
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because we care, and He cares. John Donne expresses the 
relationship this way: 

No man is an island, entire of itself; 
Every man is a piece of the continent, 

a part of the main. 
If a clod be washed away by the sea, 

Europe is the less, 
As well as if a promontory were • . • •  
Any man's death diminishes me, 
Because I am involved in mankind. 

William Shakespeare says it like this: 

Those friends thou hast, and their adoption tried, 
Grapple them to thy soul with hoops of steel. 

Do you recall Casca in Shakespeare's play, JULIUS 
CAESAR, who put on his tardy form in order that his words 
would be received with better appetite? What he was attempt
ing to do was to make himself palatable to his friends so that 
they would the better listen to him. "This rudeness is a 
sauce to his good wit, which gives men stomach to digest 
his words with better appetite.'' I see the process of teach
ing in much the same way. I should work hard to build a 
brotherly rapport with my students so that from this vantage 
point AS A FRIEND, I am the better able to communicate 
with and teach TO MY FRIENDS, and am received in the 
process with better stomach. This strikes me as being the 
penultimate word in student -teacher relationships and ed
ucation. 

I fear that the typical approach to teaching frequently 
sours a student on education. From the safe vantage point 
of the faculty lounge, or the office, we content ourselves 
with making abstract and negative generalizations about stu
dents without making any attempt to really know the individual 
and his reasons for being what he is. There is so much cold
ness inherent among us, such proper reserve, that we do not 
dare to be cordial; we are afraid to personalize, and fre
quently refuse to become involved in a one-to-one relation
ship with our students as fellow humans. I am convinced 
that as Christian educators we miss many opportunities to be 
of service to students and to help give direction to young lives 
because we refuse to become involved with their personal, 
social, and religious problems. Teachers are often afraid 
to lose the "teacher image," and their effectiveness is cor
respondingly reduced to "keeping school.'' Many teachers 
teach mechanics, but not appreciation; form, but not love. 
And this happens over and over again becaus·e the student 
COULDN'T CARE LESS about the person up front doing the 
teaching. This happens year in and year out, and you know 
it as well as I do. 

So what shall we do? If the response to my teaching 
is directly related to similar response to me as teacher, I 
should in good faith and all honesty seek to make MYSELF 
palatable to my students. So we attempt to build bridges to 
the hearts of our students, and identify ourselves with them. 
(Unless, of course, we think of them as monsters from the 
start, and they serve as a threat to the teacher.) Perhaps 
in an effort to capture their minds, our success is determined 
in part by our ability to stay in step or touch with their minds. 
I'll be branded as an "old fogey" mighty fast if I am out of 
touch with their world. And I frankly don't want to be an old 
fogey because at that time my students have ceased to listen 
to me with credulity, and education is to that same degree 
ineffective. So that I am the better able to communicate with 
my students, it might be helpful for me to know the current 
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sock and sweater colors, shirt and tie patterns, ('.'It's so 
terribly in, it hurts.'') and some of the hit tune names and 
artists. A little knowledge of what is "tough" in cars is 
often the way to a boy's heart. A kick in the rear with an 
arm around the shoulder is extremely effective. In this 
way you demonstrate through touch that you discipline be
cause you care and love. You gain an inroad to some stu
dents - especially at the secondary level-through your choice 
of dress, your language, your personality, your approachable
ness. I have a similiar obligation to make my material palatable. 
No one can be expected to listen with good grace to a dull 
presentation. 

Sometimes I get angry with myself when I find that I 
alter my usual teaching techniques because of being observed, 
by having a student teacher, or by the entrance of the principal. 
I tend to be somewhat informal and relaxed in my teaching, 
and my students take on something of this same atmosphere. 
But I am frequently misunderstood or looked at with raised 
eyebrows, because education is so pfted equated or confused 
with regimentation, conformity, and austerity. In one of my 
classes this summer all of my boys one day left their shoes 
at the door and went to their seats in stocking feet. To me, 
the only threatening part of this episode was thinking of what 
the principal would say if he were to chance by. In actuality, 
I think that the boys' minds were more receptive that day 
than usual because they had taken a load off their feet. To 
make a big issue of something this small would to my mind 
be strictly Mickey Mouse stuff. We are frightened of being 
real, honest people because of what our fellow teachers might 
say. We don't dare to be human. 

Have you ever taken a student out for dinner, or invited 
him to your home for lunch, or gone with one of the boys to 
pick out a sportcoat, or purchased a new shirt for a young 
fellow who just couldn't afford one? A ten-cent Coke saying 
that you care can also be tremendously effective. These 
are things that make us human. In the finest use of the term, 
then, I want to establish an honest sense of brotherliness. 
With this rapport I can approach my students in the classroom, 
in the hallway, in my home, and at the basketball game, and 
be effectively received for what I am as a person, and because 



of what I mean to the student . Without thi s  relationship of 
mutual r esoect and common spirit, I really don't expect to 
make much of a dent upon the mind and heart of a young 
per son. "We need r elationships with teachers who will help 
us face the big, tough hang-ups," one student wrote. 

I love to think of teachers as having favorites - so many 
favorites that one cannot tell where they stop or start.  Love 
does not run out , embracing only a few , and then diminish, 
but grows and grow s ,  allowing more and more to enter into 
its embrac e. Witnes s the love of Christ for us. And how 
extremely fortunate are those who under stand this principle. 
Their own humanity is enriched when they find ways in which 
they can act as brothers to their fellows. These are the 
gr eat joys of teaching which w e  have all experienc ed. 

Now if I were the principal, I would be extr emely im
patient with unhappy, grumbling teacher s. If t eachers are 
unhappy, just imagine what a drag their classes must be. 
Sur ely if any edFcation is taking plac e in such a classroom, 
it is extrem ely spotty. I further more wish there were some 
way of injecting or transfusing the attribute of involvement 
and conc ern for students into complacent teachers.  I think 
that teachers should have sorr.e b.lck in the heels when coming 
to m eet their friends at s,�r,ool because the experience is � 0 
enjoyable. They should be eager to swap ideas with students 
and to interact with them, or they r eally don't under stand 
what education is all about. I would also like to see in our 
secondary schools a number of qualified teache r s  given time 
for counseling so that the student may choose the teacher 
with whom he prefer s to talk. This recognizes the fact that 
all of us are attracted to one type of per son or per sonality 
more than to some other type.  Again, I think that the student s  
will choose to go to their friends, and then our counseling 
will be most productive and effective.  I f  I were to hir e  new 
teacher s, I think that in addition to checking academic prepar 
ation and grade point average, I would like to watch their 
interaction with students behind a one-way glass .  After 
all, of what use is your knowledge to the teaching profe s 
sion if you don't stand a chanc e of communicating it? I a m  
bothered no end when some of our most gifted students tell 
me that they hate one of their classes. When appreciation 
is the goal, and dislike is produced instead, the teacher should 
be fir ed or hung. This is what I m ean by souring students 
on education. 

In conclusion, if I were the administrator, I would have 
considerably more fear and concern for those teacher s who 
do not fraternize than for those who do. Many of the for m er 
go through the motions and the r outine, but the latter educate 
because they are involved and care about their end product. 
Just think of the success of the school in which every single 
student found at least one brother among the staff mem 
bers - just on e with whom to fraternize and feel at home. 
Y ou know it makes a differenc e .  

QUOTABLE 

T H E  M OST S I GN I F I CANT TH I N G  I WOULD ASK O F  

THE000T EACH ER I S  THAT H E  B E  ALI V E ,  THAT HE F I N D  

T I M E  I N  H I S  LI F E  FOR I M AG I N AT I V E  T EACH I N G  AN D 

ALSO FOR I M AG I NAT I V E LI V I N G ,  T HAT HE APPRI S E  

H I M S E LF O F  WHAT · I S  HAP P E N I N G  I N  H I S  W ORLD AN D 

I N  T H E  WORLD THAT E X I ST E D  B E F ORE H I M ,  T HAT HE 

ST EAL P R I VATE T I ME TO THI NK AN D A P P RA I S E  HI S 

W O RK A N D  H I S  CHARACT E R  _AN D H I S  LI F E ,  THAT HE 

ATT U N E  HI MS E LF TO THE N E E D S  AN D E S S EN T I A L  

LON E LI N ES S  O F  H I S  F E LLOW HU M AN B E I N G S ,  THAT 

HE P U RG E  HI MS E LF OF E XCE S S I V E  P R I D E ,  THAT HE 

CONQU E R  THE V I RUS E S  O F  HAB I T  A N D  I N D I F F E R E N C E ,  

THAT H E  ASK H I MS E LF"OFTEN WHAT H E  I S  B ECOMI N G ,  

THAT HE LEARN T O  CAR E0 TO CA R E , 'AN D ,  AB OV E 

ALL,  THAT H E  S E EK EACH WAK I N G  M OMENT TO B E  

TH E V E RY B E ST HE CAN B ECO ME AS T EACH E R  AN D 

P E RS ON ,  (GO RDON COHN I N  I M P ROV I N G  COLLE GE AND 

U N I V E R S I T Y  TEACH I N G) 

The "Don'ts" of Good JJehavior 

ESSAY 'OF SCHOOL RULES 
Ruul and agreed to at a meeting of the School COm
mittee the First pay_ of the Ninth Month: 1798 

Tat Mind to haoe your Hands and facu UJa&hed and H«<lh 
Combed eoery morning before you come to school and h 
careful to be there by the time appointed. 

2nd Come into School quietly and Soberly. and when thete 
be Quiet and still at your proper business; and mind 
the instructions of.the Teacher, mooe not from H4llo 
seat, or go out unnessecerily, and but one at a time. 

3rd· Do not scribble in your own, or one anothers Speling. 
reading, writing or· Cyphering Book.s:· nor we one an
others pens etc without leaoe. 

4th. In coming to or going from School, behaoe with decencg 
and sobriety, not differing with or purposly hurting or 
offending each other; mock not nor insult any person, 
neither stop on the road to play. nor mok.e a great and 
unbecoming noise. 

5th Tell no untruths, or miscall one another, nor we the 
corrupt or unscriptural Language of you to a single 
person: also be Careful to Call the months and days of 
the wee!( by their proper names as I st 2nd 3rd etc and 
date your Books accordingly. 

6th Let none make bargains, Sell, swop, or exchange on any 
account at school. 

7th Let there be no Quarrels. fighting or chalanging to fight, 
no wrestleing or wilfully proool(ing one another to anger 
in or out' of school, no throwing dirt, sticl(s, stones or 
snowballs. 

8th and Lastly let these rules be observed by all, and. if any 
wilfufly trample and despise the good order of the school, 
after. being cooly admonished without manifest signs of 
amendment with the approbation of two· or more- of the 
Committee they' are to be discharged. 

-Regulations governing student conduct in an eighteenth century common school 

in Penn:sYT;ania 
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CORPORAL 
PUNISHMENT 

YES! 
Jo AN N E BoLT * 

C orporal punishment, more commonly known as spank
Ing, is fast disappearing from the school scenes as a method 
of punishment. It is being condemned as old fashioned and 
probably is older than some of the more recent ideas. How
ever, the mere fact that our g r e a t  grandparents were 
"whipped" doesn't make the idea necessarily bad. 

In fact, I feel and wish to show that corporal punishment 
can, WHEN USED PROPERLY, be an effective means of 
discipline in the classroom. Therefore, I feel that the privilege 
of spanking should not be denied to the teacher of today as 
a means of disciplining the very uncooperative anq rebellious 
child. 

THEN AND NOW AS I REMEMBER 
About ten years ago, when I was in elementary school, 

this situation arose in the course of one particular day. A 
certain pupil, who was known in our class for his quick 
temper (with which Mrs. B. had been extremely patient) 
had forgotten his dally assignment and left it home on purpose. 
This had happened several times in the past and each time 
was met with reprimands of increasing intensity. The last 

* M I S S BOLT ,  WHO COM E S  F RO M  LAN S I N G ,  I LL I N O I S0 

I S  A S EN I OR I N  TH E TEAC H E R  E D UC AT I ON PROGRAM 

AT CALV I .N COLLEG E .  TH I S  ART I C LE WAS W R I TT E N  

AS PA RT OF HE R W O R K  I N  AN E D U CAT I ON  C OU RS E .  
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time it bad happened he was threatened that the principal 
would be notified of his behavior. 

There it was happening again, and the principal was 
called' in. A lecture-type reprimand was given to the student 
while the rest of us listened. Then to our surprise the student 
stood up and talked back to the principal I The rest of us were 
astounded! How could he dare to do such a thing? I felt as if 
the roof of the school building would fall upon us all. The 
whole room was quiet and each of us knew what would happen 
t o  him. And it did. This 'was not new to any of us; but it was 
very rare occurrence indeed. It was an occurrence reserved 
for the most heinous of. crimes and the most hardened of 
criminals. We all knew that this was the FINAL judgment. 
Few of us ever received this punishment, but all of us feared 
lt. 

This very last year I was fortunate enough to be able 
to view scenes similar to the above from the vantage point 
of the teacher. I too was allowed the privilege of spanking the 
child just as my teachers had been. In some ways it was 
rather humorous remembering how I felt about it and seeing 
my pupils feeling the same way. 

I was thankful for this privilege, not because the spank
ings themselves did so much good, but in case a situatiqn 
should arise I would not have my hands tied and the children 
knew this. 

I bad to use this privilege only twice. Both cases were 
extreme and could be handled in no other way. The first time 
was especially interesting because it was a spontaneous 
decision on my part. Two boys who were fighting on the 
playground were not going to stop and listen to me tell them 

- C ONTID PAG E  14-



IN 
SCHOOLS? 
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- ScoJ.o 'l • 

J propose that teacher s in the schools should not use 
corporal punishment as a means of discipline or punishm ent. 
This injunction forbidding corporal punishment is meant to 
include public as well as Christian schools, and the primary 
grade school student as well as the high school student . 

But what does corporal punishment in the school mean.? 
It can be defined as the teacher laying hands on the pupil by 
way of punishment .  And usually we think of the teacher 
spanking the pupil or hitting the pupil' s  hands with a stick. 

When I say that I am against corporal punishment does 
it mean that I do not believe in "Spare the rod and spoil the 
child?" Not exactly, I would be the last one to say that a 
child should never be hit or spanked • . But I believe this is the 
duty of the parents, not the teachers.  Also, it is the very 
young child who has the greatest need to be disciplined by 
"licking", because he does not know how to reason yet, and 
trying to instruct him in the "what and why he did it" will 
mean absolutely nothing to him .  The parents, not the teacher, 
care for the child during this period. 

In my statement of position I want to add that teacher s  
must be per mitted t o  u s e  corporal punishment i n  cases when 
it is necessary for the preservation of life. Generally, dis 
cipline can be administered effectively without corporal 

O M I S S  N E E LE I S  A CALV I N  C O L L E G E  S EN I O R I N  T H E  

T EACH E R  E D U CAT I ON PROGRAM .  TH I S  A RT I C L E  WAS 

W R I TT E N AS PA RT ·OF H E R  WO RK IN AN E D U CATI ON 

C OU R S E .  

NO! 
MARC I A  N E E LE * 

punishment, but when a student does something to threaten 
the life of another stud�nt or of the teacher, the teacher 
should have the authority to use immediate force on the threat
ening pupil. 

PERSONAL EXPERIENCE ARGUMENTS 
I have not really had too much experience in school with 

teacher s who used corporal punishment. Maybe this very fact 
contributes to my position against bodily punishment. Perhaps 
I subconsciously noticed that discipline could be had in the 
classroom without corporal punishment.  However, I distinctly 
r emember one incident tha:t happened in sixth grade . One boy 
in the class had done something which the teacher did not like. 
The teacher immediately strode over to the boy, grabbed him, 
pulled him out of his seat, shook him, said some angry words 
to him, slapped him, and jerked him out of the room . I cannot 
remember the exact details anymore, but I do know that I was 
r eally scar ed, 

Looking back on what happened, I see some arguments 
which make me revolt against such a corporal punishment . 
This extreme instanc e of my teacher using bodily force made 
me actually scared of the teacher . It made me as a pupil feel 
miles away from my teacher . This kind of feeling does not 
aid learning. I could not talk or communicate with him because 
I was afraid of him. He was not interested in me as a person, 
only as an obje£t which is expected to do everything correctly. 
As a re�mlt of the whole thing, I lost some respect for the 
t eacher. As a per son 'and as a teacher I thought he had done 
something wrong and incon siderate, and consequently I could 
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COR PORAL PU N I S H MENT ? YES ! 

(cont i n ued from page 12) 
about school policy. They knew it so well already. Thus; the 
time to use this privilege arose. 

AN OPI N I ON POLL 

The study which I present was written in the form of a 
series of interviews with parents and teachers of the well
adjusted child, concerning discipline in general. 

A total of 41 4 children were studied, ranging in age 
from 5 to 22. These children had evenly distributed back
grounds, so that other factors might not interfere with the 
study. The children were taken from three different parts 
of the country. Such things as family position, number of 
children in the family, ages of mother and father, educations 
and income of parents, and many other things were con
sidered and evenly weighed so that some were taken from 
every situation and extreme. 

According to the studies of Langdon and Stout, in the 
DISCIPLINE OF THE WE LL ADJUSTED CHILD, the section 
of interviews that deals with spanking seemed to center on 
the idea of corporal punishment as a fast and direct method 
that can easily be associated by the child with the crime 
committed. OVer half of the parents felt that corporal punish
ment should always be done through love and understanding, 
should seem fair to the child, and should decrease in frequency 
with the age of the child. 

It should be remembered that this was an opinion poll, 
and I grant that polls do not conclusively prove anything, but 
then 1t should also be remembered that it would be inhuman 
to carry on an experiment with one group of children being 
spanked for misbehavior and the others not. An experiment 
with rats could be conducted, but I don't believe rats have too 
much in common with humans. In the second place, an experi
ment with c h i l d r e n  of this type would be i m p o s s i b l e  to 
perform. There are too many other factors that cannot be 
controlled; the findings would be invalid. 

WHAT ABOUT E MOT I ONA L FEA R  ? 
The mind of the human being is a complex thing and is 

made up of several different psychological levels. I would 
like to call attention to two of these levels. 

The first level is that of behavioral responses. The 
reactions of behavior that result from this level are the 
"doers." These are automatic in that they are superficial 
and are performed without plunging deep into a person' s  
emotions an d  character. 

According to O. Hobart Mowrer in LE ARNING THE ORY 
AND BEHAVIOR, we should realize that emotions "instigate, 
guide and direct behavior but they don't do anything about 
1t -- not at least directly." This means that fear of this 
punishment (spanking) does not overwhelm all other emotions 
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in the child, because even though it might guide behavior it is 
not affected very readily by the consequences of it. 

In the second place, as a Christian I believe that since 
m an is sinful by nature, the emotional fear should be used 
as a method of control and guidance. In HUMAN DE VE LOP
MENT, LEARNING, AND TEACHING Cornelius Jaarsma states 
that "because we live in a world in which not love of the truth 
but love of the self is the primary motivation factor, fear is 
a necessary form of control." 

Also we must remember that the world is full of all 
sorts of fears and that (if handled correctly) this fear of 
spanking in a child will certainly not be the greatest, but one 
of the least. If then, the child cannot learn to live with this 
fear how can he grow up to live with all the other fears of 
human existence ? 

CH RI ST IAN EM PHASI S 

As Christians we believe that God is the Truth, the 
Way, and the Life. He is our final Authority for all that we do. 
The teacher is placed in his position by God through her 
calling and thus is vicar to the child in the place of God. 

The sin which a child commits is committed because 
he is wicked and depraved. The Lord commands children to 
obey His commands as well as to respect those placed in 
authority over them. The penalty for disobedient and re
bellious children ? In the Old Testament times, death ! (Deut. 
2 1 :  1 8-21;  Ex. 21 :17; Lev. 20:9; Proverbs 20:20) Should we 
as Christians then shudder at the idea of a spanking? 

The child's rebellious act, then, is also to be considered 
as sin; sin committed not against the teacher but against 
God. It 1s therefore not only the privilege of the authority 
but also the duty to raise up the child ' 'in the way he should 
go and when he is old he s� not depart from it," (Proverbs 
22:6) and to do it in the best way he knows how. 1f this involves 
the use of the rod and is done as a father, and, as John Calvin 
states in the INSTITUTES OF THE C HRISTIAN RELIGION, 
"not .to take vengence or maltreat him , but rather to teach 
him and to render him more cautious therefore," then it is 
done out of Christian love, for the love of God, and for the 
love of the child. 
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COR PORAL PU N I S H MENT ? 

(cont i n u ed from  page 13) 
NO !  

not look up to him as much. E ven now I do not consider him 
to have been a capable teacher at that time. 

T H EORET I CA L  A RGUM ENT S 

What are some theoretical arguments that would support 
. a belief in non -c orporal punishment in school ? First of all , 

the rod should be spared because it s use goes contrary to the 
general aim of education. Children are educated for the pur-

pose of becoming better citizens of either an earthly kingdom 
or a spiritual kingdom . The for mer is characteristic of public 
school s, the latter is added in Chr i stian schools.  A better cit 
izen i s  one who acts positively , one who can choos e between 
right and wr ong, and one who can solve practical problems.  
Corporal punishm ent does not  help the pupil develop any of 
these marks of a good citizen. C orporal punishment makes the 
c hild blindly accept and obey the teacher's standards.  On the 
c ontrary , if the teacher us,es r easoning instead of the r od ,  he 
can show the pupil why what he did was wrong and he can offer 
alternative way s of acting. The enlightened pupil can then 
c hoose the way he wants to behave . Thus the child is acting 
positively and is getting practic e in choosing right from wrong 
and in knowing how to solve practical problems of human con
duct. In short, he is being prepared to live as an inform ed, con
tr ibuting citizen , not as an uninfor med, docile citizen. 

Another ar gument. for refr aining from corporal punish
ment is that the teacher who uses corporal punishm ent does 

not investigate the causes of misbehavior. P sychologists tell 
u s  that all behavior is caused and that there must be a reason 
why a child acts as he does and why he misbehaves. The r efor e ,  
the way to c or r ect the child' s actions is t o  help h i m  under stand 
his own behavior.  Such an understanding will often make the 
c hild mor e willing to learn new way s of solving conflicts .  In 
c ontrast , corporal punishment does not encourage studying and 
acting upon the underlying causes of misbehavior. 

Corporal punishment accomplishes little.  It is seldom an 
effective deterr ent . For a tim e it may seem to be a good deter 
rent ,  but r eally it is not effective until the child accepts in his 
own heart the conviction that he must behave differ ently. If 
corporal punishm ent makes the child scar ed of the teache r ,  the 
c hild may r efrain from that particular action for a time. But 
we have already seen this to be a poor answer to the problem . 

C orporal punishment , instead of accomplishing som ething, 
actually pulls the pupil away from the teacher . The indignity 
of physical for c e  stirs dislike and erect s a bar rier between the 
pupil and the teac her .  The child may feel very embarrassed at 
being spanked in front of his classmates, and therefore., he re 
s ents his t eacher . Such an attitude , of course,  is not conducive 
to the teacher teaching anything or the child learning anything. 

PHI LOSOPHI CA L -T H EOLOGI CA L  A RGU M ENT 

We could say that the ethical principle of being kind to each 
other is being violated by the practice of corporal punishment. 
It is generally agreed that we should be kind to and help our 
neighbor . We should not do something which will harm him .  
Thus i t  follows that i f  corporal punishm ent is not thought t o  be 
the way to effectively solve disc iplinary problem s in school , a 
practic e of corporal punishment would be thought to har m the 
individual. Corporal punishment is not a good deterrent . It 
does not give better alternative ways to act . It does not help 
the teacher -pupil relationship • .  Therefore, it is for the " good" 
of the individual that physical force not be used .  

That t h e  child has a worth o f  lii s own is a Biblical notion 
of the child. This same thought is r eflected in our idea of a 
democracy . We believe in the worth an� valu

_e .
of �vE:!rY. !nd�

vidual, and this includes children. The Bible t eaches that 
c hildr en, too, are important in the sight of God . And our whole 
C hristian religion is not one which takes the group as a whole , 
but one which emphasizes the individual and his active part in 
salvation. Keeping the idea of the value and worth of the indi 
vidual in mind, I find it difficult to r econcile corporal punish
m ent with it , because its very use humiliates the child and thus 
he is denied this value. 

1 5  



1GOD' S TEMPLE S 
PHI LI P  E Lv E * 

Is there virtue in ignorance? Is it true that "what you 
don't know won't hurt you?" When the author of GOD'S 
TEM PLES, WUliam Hendricks, was teaching junior high school 
students the systems of the body in his health class in Lynden, 
Washington, he came face to face with these q_uestions. 

The textbook he used was similar to most junior high 
health textbooks then and now; it presented all the body 
systems except one, the reproductive system. The students 
knew of the omission and wondered. The teacher knew, too, 
and decided that the omission was a serious one, one which 
detracted from the image he was trying to create -- an image 
of man fearfUlly and wonderfully made by God. He asked 
himself, ' 'Is this system of man's body of such a nature that 
these students may not learn about it?" His answer was, "Since 
they are old enough to understand, to wonder -- and to be 
misinformed -- they are also old enough to be properly 
educated as to this wonder of God's creation. Of even more 
importance than proper information is the development of a 
proper Christian attitude toward sex. The teacher is in a key 
position to develop proper individual and group attitudes 
about this unique body function and its relationship to all 
creation." 

Wllliam Hendricks prepared materials which he sub
sequently used in his classrooms. His school board requested 
that he first meet with parents and explain what he was at
tempting to do. He was encouraged by this meeting and the 
fine response that parents gave to the material prepared and 
the film used. 

News of good material is not easily 'hidden from the 
NUCS publication department. The author was soon approached 
and asked to write a resource unit on sex education. This 
effort was hardly completed when it was realized that if any 
significant progress in sex education was to be made, student 
materials would have to be produced; hence, GOD'S TEMPLES 
came into being. 

Producing such a controversial piece of educational writing 
is not done painlessly. Early drafts of these materials were 
submitted to the Michigan Christian School principals, min
isters, key-interest people, and authorities in educational 

0 M R . E LV E 0  A. M . 0  I S  AD M I N I ST RAT O R  OF SCH OOL 

R E LAT I ON S  FOR THE N AT I ONAL UN I ON O F  CH R I ST I AN 

SCHOOLS . 
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methods. Revisions were freely made as suggestions poured 
into the publication department, and I for one feel that the 
finished product is a masterpiece of concise, tactful, and 
easily understandable writing. 

Some problem s  naturally will arise relative to the best 
use that can be made of GOD'S TEMPLES. Parents need to be 
involved in planning the use of the text. PTA's, educational 
committees, staffs and boards must discuss its use. Some 
schools will no doubt decide to use the student booklet as 
regular text material in a classroom science unit, while 
others may prefer father-son, mother-daughter, or parent 
m eetings at which the student booklet is distributed and 
introduced. 

Perhaps the most critical problem will be that of getting 
teachers to feel at home in using the booklet. Most adults 
must still overcome a reticence that they have inherited 
from incomplete education in this area in the past. Indeed 
only a sensitive teacher should undertake the project. 

We are most fortunate in Christian education. What a 
wonderful approach we have to all subjects, but especially 
to this subject. We are God's temples. This wonderful truth 
can be told best through the study of the reproductive system. 
It has been taupt clearly an d  tacttully in GOD'S TEMPLES. 

f 



SEX EDUCATION 

FOR COMPLETE EDUCATION 
A L.LAN B u L.T * 

The problem of educating today ' s  youth about sex and 
r eproduction has no easy solution, especially if this educating 
is to be done in a Christian manner ,  shored up by a Christian 
morality. Too many par ents today , including Christian parents, 
have ignored the problem because they find the subject too 
difficult or too embarrassing, only to leave their children to 
"find out" for themselves from more worldly -wise peers, or 
hopefully their teachers or a family physician. 

Mr. Hendricks' book, GOD'S TEMP LES, is an attempt 
to fill the void left by the parents in the total education of 
their children. In order that the void be filled by a presen 
tation that is as accurate as possible, the book has been 
examined by Christian scholars in the areas of medicine , 
biology, guidance, psychology, and the Christian ministry. 

GOD'S TE MP LES sets its .  own theme in the introduc
tion; that is we, as Christians,  belong to God as His cr eated 
and r edeemed beings. From this,  reproduction is described 
as the fundamental process, established by God the Creator , 
to continue the presence of these beings on the earth. 

In approaching human reproduction, the book describes 
in frank detail the structure and function of the male and 

* M R .  B U L.T 0  A . M . , I S  A TEACH E R  OF PHV!; I C S  AN D A 

S T U D E N T  C O UN S E L.L.O R AT KALAM AZOO M I CH I GAN 

C H R I S T I AN H I GH S C H OO L. .  

female s e x  organs. Intercour se and conception a r e  described 
generally and clinically, with a compositely complete study 
of multiple births. 

In the last part of the book, Hendricks deals with the 
moral issues involved in courtship, ·sex, and reproduction. 
Here the rules are laid out firmly, yet the reasons behind 
the rules are also pointed out clearly and logically. 

Without a doubt, GOD'S TE MP LES is not a perfect answer 
to the problem of sex education; yet one must agree that here 
is a frank, accurate, Biblically grounded attempt to fill a need 
in the educatio n of our covenant youth. Mr. Hendr icks speaks 
with a candor and refr eshing clarity to a problem long 
muddied by embarrassment, lack of r eal knowledge, and poor 
application of Christian principles . 

A number of questions are sure to arise from the pos
sible use of GOD'S TE MP LES. " To whom is the book aimed?" 
The National Union says, "Sixth graders." Are they ready ? 
How about incorpor ating this unit into tenth grade biology? 
Do we segregate the classes for this presentation? Can any 
teacher pr esent the subject clinically yet warmly, field all 
the questions, talk without embarrassment? 

These questions are not really directed at the book, are 
they? The problems of the use of this book are your s, dear 
educators,  and your s also, dear parents.  Here is a tool about 
which to answer questions;  to allay fear s within; with which 
to build a moral, Christian foundation. It is a very important 
aspect of the young Christian' s life. 

SEX EDUCATION -- WHEN? 
JoHN B oR S T * 

Eom the pen of a colleague and friend has come a • 
very well -written booklet , intended for use in our Christian 
schools anywher e from grade six through nine on the very 
significant and somewhat delicate subject of sex. Mr . William 
Hendricks has appropriately called his work, GOD'S TE MP LES. 

* M R .  B O RST , A. M . ,  I S  T H E  P R I N C I PAL. OF T H E 

CH R I ST I AN E L.E M E N TA RV S C H OO L.  I N  C UT L.E RV I L.L.E , 

M I CH I GAN . 

Along with SUZ IE 'S BABIE S, written by Margaret Clarkson 
for intermediate grade s, this new publication by the National 
Union of Christian Schools is beautifully written. It is not 
only accurate in a biological sense, but Mr . Hendricks suc
ceeds in a very real way in bringing this important matter 
within the Christian purview of thought . In fact the manual is 
so well written that no one should have any qualm s of con
science in recommending its use to parents for discussion 
with their children or for teacher s in the biological sciences 
who wish to infuse into their teaching human reproduction 
and related activities dealing with health and moral attitudes. 
GOD'S TE MP LES also includes information on birth control, 
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venereal diseases, abortiOI•, as well as practical suggestions 
r egarding self -control. 

The r eal purpose, however, in wr iting this article is to 
attempt to crystallize our thinking on the matter of large 
group or mass education on the matter of sex. Doe s this 
task justifiably fall within the Christian classroom as a 
distinct and separate study? Should the Christian teacher be 
the r e source per son in the life of covenant children at the 
ages of 1 1  thr ough 14 to make them awar e of the physiological 
structur e of thier bodies, and how they relate male to female, 
or what actually takes place when " they twain shall be one 
flesh?" (Matthew 19 :5) 

Some have advanc ed the idea that par ents are not doing 
the job and therefore the school should take over . There even 
s eems to be a movement to take the child out of the home 
earlier than kindergarten, by having nur sery and pr e-nur sery 
schools. 

We should hasten to say that no one seems to deny that 
really the matter of sex education is the job of the par ent s.  
It  is theirs principally because the emotional involvement in 
the development of sex is so great , at  the level about which 
we are speaking, that it demands the most intimate and car eful 
relationship, preferably father to son, and mother to daught er .  
Many youngster s of this age range respond with "pure" 

emotion to life's problem s. Their affections for the oppo
site sex are fickle and changeable. In many instanc es there 
is no int erest at all . Levels of maturity are tremendously 
gr eat, particularly amongst the girls. The knowledge a student 
should have about sex should be gauged according to his or 
her developmental level, and since these levels of develop
ment are most widespread in the junior high years (or middle 
school) the breadth and depth of knowledge provided should 
be ideally as individualized as possible. It is true that national 
statistic s show an appalling problem regarding sexual behavior 
today. But we are not dealing with national statistic s .  National 
norms do not apply to God' s covenant childr en any more than 
do the national norm s  for academic achievement . For the 
m ost part (99%) the homes from which Christian School 
children come ar e of quite a differ ent hue. You cannot replace 
the heart-to-heart talk with mass m edia and hope to come 
up with the same results. 

A second concern relates to those who espouse knowledge. 
If only w e  provide the right kind of infor mation; if only the 
teacher would substitute . the proper knowledge, label all the 
parts for what they are and give the pupils the straight fac ts, 
then we will dissolve ugly patterns of sexual activity and the 
vulgar talk that is part of the lives of so many young people 
today. Facts do not support such a view. We live in the time 
of the prolif.eration of all kinds of informational books, pam
phlets, and magazines, informing thi s generation of the im
portance of under standing sex. Ther e has been encouragement 
to read novels that emphasize these highly per sonal r ela
tionships. L ong and loud has been the " give them realism" 
struggle in high school literatur e department. W e  may Well 
ask the question whether all these things have really given 
our young people the proper per spective? In ter m s  of the 
national picture the answer is an unqualified NO.- A fifth grade 
teacher in one of our Chr istian schools attempted to carry 
out some se x education in her classr oom, hopeful that her 
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car eful and clear pres entation would give the childr en a more 
m eaningful under standing of themselves and the problems of 
sex, using as a guide the book m entioned in the first paragraph 
of this article . She was very disappointed when the following 
year her pupil s as sixth graders were overheard to jest and 
use the language we are so desirous of thwarting. 

A third approach is that children are maturing at a much 
faster rate than year s ago. Mass media has made them more 
knowledgeable in almost every area of life. Ther efor e we should 
recognize thi s advanced maturity and treat them in a more 
adult -like manne r .  There are tw o facts which should testify 
against this so-called maturity. F ir st of all, the statistic s 
on divorce show that the rate inc r eases as the age of the 
couples dec reases . Secondly , in Michigan at least, the average 
age o f  those in penal institutions today is significantly lower 
than that of 20 years ago. Again these statistics do not apply 
to God's covenant children. However, we are all caught up 
in some of the influenc es of society. And when society says 
childr en are matur e they ARE matur e .  We can speak, I be
lieve, of three maturities. Ther e is thi� forced and somewhat 
ar tificial maturity, a maturity that comes about through national 
calamity, or drastic changes in a home situation such as the 
loss of a father or mother, and the naturally wonderful ma 
turing process that takes each step as it comes. Thi s maturation 
must take into account all we know about child developm ent . 
P eople who have spent any time at all with j unior high school 
children know full well that they want to be considered as 
quite matur e,  and your treatment of them must take this into 
account . But all the time you know that they are really just 
childr en. They are in a period of transition. It is well to rem em
ber, however , that they are children for only a little while. 
They are adults most of their lives. 

There is one more point that is deserving of mention, 
even though it is somewhat a matter of conjecture. Is it 
possible that the complete knowledge of sex as suggested 
by GOD'S TEMPLES would provide a vicarious experience 
for junior high youngster s? Gun play on television could 
pr ovide another kind of vicarious experience.  Both c ould have 
adver se result s .  But certainly any sensitive parent wants 
to control them both. 

In sex education then it is a matter of how much at what 
time, And since this most intimat e of all human relationships 
is fraught with emotion, this kind of a study as a separate 
course at this early level is  not de sirable. 



THE AR TS 

In Defense of General Homemaking 
WAv E L EN E BAB B ITT * 

"You can't manage Latin? Well, let ' s  see if you can get 
into homemaking." So Sue_ is shifted to the easier subject with 
the hope that she'll really sparkle, and the counselor is pleased 
to have settled another sticky curriculum problem. 

Strange, is it , that the homemaking department gets the 
reputation that only the "slow" are seen there? Surely Kathy, 
a college-bound senior, would not stoop from the academic to 
the practical. Because of so many Sues and no Kathys, the 
homemaking cour ses must be watered down if we are to follow 
the desired grade curve. 

Let' s  look at the future of these two types of girls. Sue 
may settle down as a homemaker a little earlier because she 
finds the academic and business world less able to use her . It 
isn't likely that she will marry a professional man, so there is 
little need for her to know much except the management of a 
house and family. You know, that' s the sixth sense of woman, 
so with a little help from the homemaking departmtmt she ought 
to do a pretty good job of raising a family. She does marry, 
she does manage her home well, she has children of about the 
same caliber as she and her husband, and is a respected mem
ber of her community. 

Kathy goes on to college, pur sues the art s or the scienc.es, 
and at the same time answers the nudgings from within. She 
marries, follows her profession for a while, later has some 
children, and has full time responsibility of management of 
home and family. So often as she cooks a meal she wishes that 
she knew just a little bit more about food preparation. P er -

* M I S S  B AB B I TT ,  A . B . I N D I AN A  C E:N T R A L  COLLE G E ,  
M . s .  P U R D U E  UN I V E RS ITY, I S  A T EACH E R  OF H O M E� 
E C ON O M I C S  AT UN I TY CH R I S T I AN H I GH ,  H U DSON

V I LLE , M I CH I GAN . 

haps if she didn't have to buy so many convenience foods the 
food budget would be less strained. Even though her husband 
is a professional man, he makes no more in his Christian 
school teaching than Sue' s husband, so Kathy sur ely wishes that 
she knew something about money management. Many of her 
friends stretch the clothing dollar with their ability to sew, but 
Kathy finds herself all thumbs when faced with a needle. House 
work becomes monotonous, even odious , and some days she 
couldn't care less about the job. As soon as the last child is in 
kindergarten - -maybe before- -she'll go back to work outside the 
home. 

SCH OOLS ARE FOR ALL 

Are the Christian schools bein� fair to both girls? We z. 
believe, or so we say, that the Christian home is the very foun
dation, the most closely knit unit, of an ideal Christian com 
munity. We believe, or so we say, that it is the Christian home 
that is the most important factor in giving to family members 
guidelines for optimal living and a per spective for all of life. 
We believe, do we not, that' preparation for any major task is 
accountable for the way in which that task will be performed? 
Is our logic faulty then when we deny Kathy - -or at least dis 
courage her - -the opportunity to pr epare for that role for which 
we believe women have been cr eated? 

When talking recently with a member of the school board 
of one of our prominent Christian schools, I asked about a home 
making program. " There isn't one, and I' m concerned," the 
board member said. " For sixty percent of our kids who have no 
chanc e of academic achievement there is nothing offered of a 
vocational nature. Our administrator' s chief concern is the top 
ten percent . What' s going to happen to the other s?" 

Often the same thing is expressed by public school home
making teacher s :  " The Christian schools don't stress home-
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making, do they?" Last week a business man who has contact 
with the homemaking departments of all schools said to me,  
"You know, I can't understand why the Christian school s are so 
far behind in the area of hom emaking." He went on to say that 
his three daughter s  have benefited more from their homemaking 
courses than from any other subjects to which they were exposed 
in either high school or college . 

Speaking of college brings up another question : if Chris
tian secondary schools are to teach hom emaking, where ar e the 
teachers going to come from? If huge state colleges and uni 
ver sities feel that a homemaking department is important , why 
should our church-related colleges which represent our Chris
tian homes feel that such a department is extraneous? Instead 
of taking away from the dignity of the institution, the addition 
of such a department should enhance and broaden its signifi 
caric e. Most staff member s of our Christian schools are grad 
uates of Christian colleges. Is it not imperative that the home
making teachers also have this  same heritage if they are to 
train girls effectively for the role of Christian homemaking? In 
addition to this need we have to face the fact that there are 
insufficient homemaking teacher s to fill the demand of the pub
lic schools, so unless we train our own we're going to continue 

20 

to g o  without. Very few who a r e  trained i n  public institutions 
are willing to reject well -furnished departments and higher pay 
in order to accept the poorer physical and financial conditions 
of the Christian schools. Such decisions will come only when 
there is a sincere commitment to Christian education. 

SURVEY OF OU R SCHOOLS 
Upon seeking information concerning homemaking in the 

high schools,  I was told by a r epresentative of the National 
Union of Christian Schools that "probably more than half of our 
thirty-five high schools have a homemaking program." The 
extent of that program? "Well, the school has a kitchen." 
What cour ses are taught? " That' s hard to say because so 
often teachers are not available, so some year s no courses 
are offered." And that with a kitchen available l Cour ses other 
than cooking? What else is there? I could go into a lengthy dis 
cour se on what homemaking is not, but I'll stop with : it is not 

cooking; it is not sewing! Can the homemaker succeed with just 
knowing how to cook and sew? Nutrition, selection of fabrics, 
furnishings and appliances , management of time, energy and 
money, car e of children and the sick in the home, and family 
and social relationships - -unless these find a place in the cour se, 
one can hardly say that there is an attempt to present hom e 
making. A n  administrator wouldn' t  presume-that a commercial 
course is offered if only typing is available (especially when 
one typewriter to every four or five students is provided). 
Neither would he consider a music course adequate when only 
instrumental music is taught. How then can schools claim to 
offer homemaking when only a kitchen is provided? 

Authorities say that more than half of today' s high school 
senior s will be mar ried before they are twenty -one . They also 
pr edict that most girls will be employed outside the home for at 
least twenty-five year s of their adult life. There are few who 
can do two jobs at the same time with the same thoroughness 
with which they would do one job. I'd like to think of our Chris 
tian school pr eparing them as much as possible for this dual 
r ole. Surely if homemaking courses help to prepare them for 
fulltime wifehood and motherhood, they would also help them to 
be more efficient so that neither the home nor the outside job 
is unduly neglected. 

What can the Christian schools do to build up homemaking 
programs? Adm inistrators,  ·counselors ,  teacher s and par ents 
can encourage girls- -highly academic as well as the ones on 
the other end of the scal e - -to get into the homemaking program. 
Departments can be modernized so that girls are attracted to 
them . Teacher s ought to be secured so that no homemaking 
department need to put out the sign : "Nothing offered this 
semester ." 
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Technology: 

Revolution or Revelation? 

GE RA LD LAv E R MAN * 

After a careful study of the status of industrial arts as 
a subject area of Christian education, we feel that in terms of 
preparing covenant youth for living and contributing to life 
in an age of technological revolution, our schools are seriously 
lacking in a positive program. out of thirty-seven schools 
which include grades ten thru twelve, only ten schools have 
SOME industrial arts courses and only FOU R  of these have 
what may qualify as a MINIMUM offering of courses. The 
others are only a pretense. 

There are those individuals who have been quick to point 
out superficial weaknesses in the industrial arts subjects with
out recognizing the potential which these subjects possess. 
Much of the criticism seems to have been based on a limited 
understanding of the true nature and purpose of industrial arts 
education and has frequently come from individuals with back
grounds of strictly academic and scholastic training. They 
are quite able to express themselves but seem 'to forget that 
there are varying modes of self-expression. Not all of the 
students that pass through our Christian schools fit into the 
scholarly books-and-papers mold. To force them into this mode 
of self-expression is as absurd as expecting an architect to 
transmit his ideas through poetry. If we really expect to 
develop creative expression which is so necessary to cultural 
progress, we must recognize that there are those students who 
need to express themselves with their hands as well as their 
heads. 

By listening to those who do not see a need or place for 
industrial arts in Christian education, one might get the im
pression that their feelings are representative of a large 
number of educators in the Christian school system. But our 
experience does not support this view. out of seventy-one 
Christian school principals surveyed in the spring of 1 966, 
only two indicated that they did not feel industrial arts could be 
a vital part of a Christian school instructional program. out 
of thirty-seven principals of Christian schools which include 
grades ten thru twelve only five felt that industrial arts courses 
were not presently needed at their schools. When asked 

M R , LAV E R M AN ,  A.B . I LL I N OI S T EACH E R  COLLE G E ,  

W I TH A N  M .A .  I N  P RO G R E S S  AT TH E S A M E S C H OO L ,  

I S  A T EACH E R  OF I N D U ST R I AL ARTS A T  CH I CAGO 

C H R I S T I AN H I GH S C H OO L .  

whether the statements of philosophy and objectives and the 
Biblical principles upon which their schools operate would ac
comodate an industrial arts program only five out of seventy
one principals gave a negative response . 

Industrial arts is in many respects training for the work 
of life, and this type of training has always been a part of the 
general' educa tion of youth. In early Jewish education it was 
the custom for a boy to go to school in the morning and be 
taught a trade in the afternoon by his father. This practice 
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of placing upon parents the duty of providing their children 
with a trade continued into the idea of a paternal relation
ship between master and apprentice. 

It has been said that ' 'Christian parents prolong themselves 
into the Christian school." we feel that it is important that 
such prolongation include preparation for the work of life. 
One of the finest ways for young boys to experience the joy 
and dignity of labor, to prepare themselves for their place in 
"the world of work" , and to understand what ought to be the 
Christian' s approach to his work is to provide them with the 
opportunity to " learn by doing." It can give them the actual ex
perience of working with tools and materlals, and the feeling of 
pride in a job well done when creating articles which reflect 
their own speclal, individual, interests and abilities. How 
can they be expected to develop desirable Christian attitudes 
toward labor without ever having a real opportunity to experi
ence the duties of work in which Christ himself engaged and 
which did so much to mold the character of all the early apos
Ues ? WW they be able to maintain a good Christian witness 
on their fUture jobs if they fail to understand God's purpose 
in giving men work to do with their hands and minds ? It is 
hard to conceive that they can. They need the unique experi
ences which only the practical arts subjects, if properly or
ganized and taught, can best offer to them. 

SOCI ETY N EEDS T E CH N OLOGI CA L  SKI LLS 

Industrial arts is the subject area of practical arts 
education which serves to familiarize students with the tools, 
processes, products, and occupations of industry, as well as 
the soclal and economic impact of technology upon the world 
1n which they must live and work. Technology is the science 
of industrial arts. It may be thought of as those techniques 
by which available resources are transformed into goods and 
services to fUlfW human needs. It is actually a record of 
m an' s achievements with tools and materlals, and it has become 
the means by which our nation is supplied with the greatest 
variety of goods known to any nation and in such abundance 
that we cannot possibly consume them all. 

Technology supplies man not only with products but also 
with such things as new and better tools, machines, jobs, in
dustries, communication, transportation, improved health con
ditions and many other things which have helped him to gain 
control over his environment and have dominion over the crea
tion of which he is a part. It is a process by which he has 
freed himself from fear, hunger, disease, poverty, ignorance, 
and isolation. And in so doing, he has gained a physical and 
cultural liberation which has permitted him to seek an even 
fuller realization and utilization of his God-given abilities. 

SCH OOLS NEED POSI T I VE P ROGRAM 

We are now living in an age of technological revolution. 
The tenor of life in America is undergoing rapid change. But 
change is nothing new. Throughout history, changes in technol
ogy have constanUy taken place. In the early days of indus
trlalization change was characterized by a transfer from hand 

to reduce drudgery and minimize the need for human energy, but 
rather, machines capable of performing the work of men' s 
senses- machines which actually control and correct their own 
operations I It is called cybernation and is tQe result of combining 
computers with automation. 

While it is true that technological change is not a new 
phenomenon, the type of changes now taking place seem to have 
at least one characteristic not com mon to those of past gener
ations :  a relatively more rapid and more massive application. 
The pace of technological change is an ever- accelerating one, 
and this acceleration must continue. We cannot go back to the 
production methods used in "the good old days." In modern life 
technological changes must be regarded as imperative to human 
existence.  

The sad com mentary on an otherwise promising ouUook is 
that man' s ingenuity with tools and materlals has grown so 
rapidly that it has surpassed his ingenuity for properly uti
lizing all that technology is capable of producing. In itself, 
technology cannot create a higher level of living; it can only 
make it possible for man to reach this higher plane. The 
great question now facing man is: How can we effectively con
vert technological growth into cultural and spiritual growth? 

As man' s attempt to combine his intellect and tool-using 
abilities with the material resources of nature, technology has 
followed a plan laid out for men by their C reator. His pur
pose for involving man in this plan must have been to demon
strate to man his own God-given potential as a creator since He 
made man in His own image. Technology must be viewed by man 
as a means of human expression of concern for his neighbors. 
It has the potential to free him for a higher living and to 
permit him to develop and use his still unknown, unused talents. 
But in order for man to gain real and lasting benefits from 
technology he must study and understand it. This should be the 
central goal of industrial arts education in the Christian 
schools. 

to machine methods Of production. Later mass production and M ET E O R OLO G I ST AT THECON SOLE OF THE I B M 7090 C O M P UTE! 
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LANG UA GE AR TS 

E D ITO R IA L: " E P ITA PH " 

A language routine fairly established, 
A literary anthology fairly digested, 
A few favorite books fairly mastered--

She did what she could. 

With limited vision people perish, teachers grow dull, 
and students glassy-eyed. The science-math class could 
conceivably be matter-of- fact, but in today's classroom the 
impetus to chase the frontiersmen of our universe can build 
up an exciting momentum. And the sense of discovery must 
mark the equally important venture of the literature class, 
lest the student minds that could soar with Joan of Arc or 
plumb deep places with Graham Greene move through class 
with clipped wings. So clipped and weighted down with the 
daily dull, they will fail to be stirred to a sense of wonder in 
the daily event, to a sense of sympathy for the human condition, 

to the sense of the presence of God in the most sordid sltuatlon. 
And the sharp young minds will turn to the test tube and slide 
rule for challenge. The scientists, the philosophers, the 
preachers-in-embryo must dream and question and be stirred 
in reading and literature classes. 

A formula to modify the epitaph? No magic one. "Teach
ing students how to look at a piece of literature, how to see 
what is there, how to discover what it means, and how to 
talk and write about what they see is a gradual process." 
(Commission on English) 

Yet new ventures will help. The Journal papers this issue 
suggest a fresh look at the reading hour; a consideration of 
a new novel by a man attempting to see life under God honestly 
and whole; a saturation for a while with a poet like Hopkins, 
for whom children embodied all ' 'gallantry and gaiety and 
grace.'' 

If a sense of discovery can recur periodically in the 
literature class, then let the last line of the teacher's epitaph 
stand. She--or he-- will have removed weights from wings. 

Gerard Man!�Y Hopkins : 
Neglected Christian Poet 

H ERM I N E  J .  VAN N u 1 s  * 

Gerar d M anley Hopkins is a C hristian poet of r em ark
able intensity, discovering novelty in the old -- in clouds, 
leaves, birds, sounds, color, designs -- and exploiting the 
r esour ces of language to show the m arvelous comple xity 
of simple things. In fact, · by having r e stor ed the ladder 
for rootless modern m an to climb to a higher reality, the 
late Victorian Roman C atft'blic priest has revived something 
of the metaphy sical temper of meditative poetry, for to him 

lCI M I S S VAN N U I S 1 A . B 0 CALV I N  COLLE G E ,  HAS TAUGHT 

AT HOLLA N D  M ICH I GAN CHRI ST I AN H I GH AN D IS N OW 

AS S I STANT I N  E N G L I SH AT CA LV I N  COLLE G E .  

the · I  AM WHO I AM i s  pr ecisely that, not dead but all around, 

r eflected in all things -- in " skies of couple-color as a 

brinded cow " in ' ' all the fire-folk sitting in the air," in . ' 
"E ach limb's barrowy brawn. '' He tastes the divme matter 
continuously, for the I AM mean s  the difference b etween 
life and death, wholeness and hollowness, fertility and aridity. 
He is constantly living the mind of Christ by being sensitive 
to beauty, by r efle cting on all the variegation around, and 
by flowing forth into genuine praise. 

If we can thus sharpen our senses that even the barn's 
r after s have a uniqueness, that even the flag ' s  ruffling 
has a design, that even the tiny bluebell deserves our utmost 
attention and we can say • 'I know the beauty of our Lord 
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by it," then we have understood Hopkins and what it means 
to be alive. Then we can hurrah in harvest and lift o 
eyes ' 'Down all that glory in the heavens to glean our Savio , " 
look at the " silk- sack clouds" que stioning "has wild , 
wilful-wavier I M e al- drift moulded ever and m elted aero 
skies ? '' 

TrWHAT I D O  I S  M E TT  

F or Hopkins the importance of all things lie s  precisely 
in their inscape, their intrinsic pattern, a r eflection of the 
unchangeable pattern, the I AM, Who fathers-toi'th all 
excitem ent of pied beauty -- "All things co ter, ortgiDiil 
spar e, strange. "  Inscapes are alw ays and everywhere aroun '�--�-:lil---t 
for the world is ever ready to explode with the grandeur 
of God and the thrush does eve r  " rinse and wrin ' Tbe 
ear , ' '  so that it " strikes like lightning to hear him 
But our senses have become dulled. The beholder is wan g, 
"nor can foot feel being shod." Yet, Hopkins calls out the 
inscapes everywhere, also in his poetry. We can see what 
that means by examining one of his finest sonnets, " As 
kingfishers catch fire, dragonflie s  draw flam e . "  

A s  kingfi sher s c atch fir e, dragonflie s  draw flam e ;  
As tumbled over rim in roundy wells 
Stones ring ; like each tucked string tells, 

each hung bell 's  
Bow swung finds tongue to fling out broad its n am e ;  
E ach mortal thing does one thing and the same: 
Deals out that being indoor s e ach one dwells; 
Selves -- goe s  itself; myself it speaks and spells, 
Crying 1Yh&_l dQ 1§ �: !Qr that l. �. 

I say more: the just man justice s ;  
Keeps grac e: that keeps 3ll his goings graces; 
AGts in God ' s  eye what In God ' eye he is --
C hris - - for .C hrist plays in ten thousand plac es, 
Lovely in limbs, and lovely in eye not his 
To the ather through the featur es of men' s faces. 

"The 
r evels in 
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r ead enough, nor taught enough, 

G i v E B EA UTY B AC K , 

B EAUTY, B EAUTY, B EAUTY, 

BACK To Goo ,  

B E AUTY I S  S E LF 

A N D  B EA UTY I S  G I V E R , 

(G ,  M ,  H O PK I N S  I N  
11 T H E  GOLD E N  E C H 0 11 



Using a Contemporary 
Christian Novel 

GE RDA B os * 

At the P r incipals' C onvention last sum mer , D r .  N. Wol 
ter storff stressed the need for a Chri stian to avoid living in 
isolation from contemporary society . Among other things, he 
said that Hemingway and Sartre must be r ead. Dr . C. Seer
veld has said much the same thing about Tennessee Williams and 
other c ontemporary writer s .  One wonder s  sometimes, however , 
whether such injunctions ar e necessary. Christians are r eading 
them or othe r s  like the m ,  and we need to be r eminded to give 
our attention to certain deser ving Christian writers whose 
voices may not be so strident and whose numbers are not many, 
but who need our encouragement and even our critical attention. 
Seer veld and Wolter storff are r e minding us that " the life of 
the r edeemed is a life of serving God in the whole range of cul
tural tasks . "  Shall we not use examples which will stir young 
people to assume that r e sponsibility if they have talents? 

Because student writers so often overlook the subj ect 
matter that lies all around the m ,  and because they even oftener 
fail to see the implications of that matter for the Christian 
writer,  we have begun to choo s e  literature ih our English 104 
cour se at T rinity that is  Christian in its orientation. Selec
tions have included the poetry of George Herbert as well as of 
Br other Antoninus, the drama of T. S. Eliot, and the novels of 
Graham Gr eene and Alan Paton. 

During the spring of 1966,  Rudy Wiebe ' s  P E A C E  S HALL 
DESTROY MANY (Eerdmans Paperback) rec eived close scru
tiny. At the last discussion, the author addressed all the fresh
men on the subject of fiction writing and his own novel. 

The knowledge that the novelist would be on campus added 
an extra fillip to the r eading and study of the book. E ven with
out that , how eve r ,  we were c onvinced that Wiebe's book pro
vided a satisfactory learning experienc e.  For one thing, it i s  
not excessively long, and t h e  plan of the whole is easily seen by 
even inexperienc ed r eade r s .  (Our student s  came to it after 
reading Thor eau's WALDEN in their fir st semester, and some 
of them wondered whether W iebe was indebted to Thoreau for 
the organization according to seasons.) Further discussion 
brought out how the author had tried to get a tightly unified book 
by additional m eans : the u�e of complementary chapters,  the 

<It M I S S  B OS ,  A , B , CALV I N  COLLE G E ,  P H , D ,  LOYOLA 

UN I V E R S I TY, H AS TAUGHT AT CH I CAGO C H R I ST I AN 

H I GH AND I S  N OW A M E M B E R  OF TH E E N G L I S H  D E

PART M E N T  AT T R I N ITY C H R I ST I AN COLLEG E ,  PALOS 

H E I GHTS , I LL I N O I S ,  

foreshadowing of climactic events, and a series of idyllic scenes 
where each is saved from being conventional by the intrusion of 
r ealistic disharm ony . 

The subject matter of the novel had immediate appeal be
cause of the cur r ent focus on life in A mish and Mennonite com 
munities. When it became apparent that ther e were parallels 
between the life of such a community and that of a Christian 
Reformed or Reformed church com munity, interest quickened .  
Student s saw themselves i n  Thorn Wiens as h e  questioned the 
traditions of the elders,  even of those for whom he had high 
r egard. They also saw that the Mennonite attitude towards 
the Indians about them might be compared to their own atti 
tudes towards Negroes and other groups,  more often described 
as " outsider s.'' 

Further study revealed that Thorn ' s  dilemma is a uni ver 
sal one. During that summer of his nineteenth year he had a 
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vision of evil : idealism c onfronted r eality, and Thorn learned 
that · some of his heroes had feet of c lay. He learned, too, that 
answers to one' s questions r egarding good and evil are hard to 
come by . M ost of all, he had a vision of evil that lurked in his 
own heart, and the revelation almost shattered him . Some of 
the student s could see that other writer s might deal with the 
same theme, varying the character and the situation. Instruc 
tors could help them anticipate its treat m ent by Conrad and 
Hawthorne, for example .  

Peter Block, the community leader who next t o  Thorn 
Wiens is the m ost i mportant figur e in the novel, offered a 
good starting point for the discus sion of c haracterization. It 
took tim e  for some to see that Wiebe had skillfully avoided 
making Block a stereotyped hypoc r ite-villain, as he had also 
refrained from making the protagonist an ideal youth. Looking 
back, students c ompar ed this tr eatment with that found in much 
so -call ed Christian fiction which they had read. 

Var ious aspects of the novel lent the m selves to discus 
sion in short cr itical paper s .  Subjects included Wiebe' s use 
of irony, symbolism, foreshadowing, the function of the four 
pr eludes ,  and contra st as a structural device .  Students were 
encouraged to read closely and sympathetically , but were 
assur ed at the same time that their car eful criticism s stood 
a good chance of being valid. (In the meeting with Wiebe, stu
d ents had the opportunity to ask him to defend certain ele 
ments they c onsidered unsatisfactory in the book : insufficient 
realism in one case, and weak characterization of a minor 
figur e or two. One student brought out an interesting aspect 
of publishing methods when he complained that the jacket blurb 
had little r elation to the actual story.) 

Our criticism of much so -called Christian literature has 
been that it is totally unrealistic and irrelevent to our contem 
porary situation. The study of much contemporary literatur e 
reveals a current despair , with which we find even more 
fault. Against both of these limited vi sions we want to place 
the Christian vision which recognizes ·evil, but boldly affirms 
that good will prevail. Our time needs writer s who can embody 
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this view in significant literature. We hope that our students 
may be inspired to contribute to it . P EACE SHALL DESTROY 
MANY served us well as an example of a w ell -wrought Chris 
tian novel. 

New A i d  to Learn i n g  - BOOK 

A n e w  a i d  to rap i d --almost mag i c a l - - l e arn

i n g has made i ts app earan c e .  In d i c at i o n s  are 

that if it c atches on , a l l  th e e l e c tron i c  gad

gets w i l l  be so much j u n k .  The new d e v i c e  
i s  k n own a s  Bui  I t - i n  Ord erly Organ i zed Know
l e d ge . . The makers general ly  cal l it  by i ts 
i n i t i a l s , B OO K . 

M an y  advantages are c l ai m e d  over the o l d 

sty l e  l earn i n g  an d teac h i n g  a i d s  on whi c h  m o st 

p e o p l e  are brou ght up n o w adays . . . .  It i s  

made e n t i r e l y  w i th o u t  m e c h an i c al parts t o  go 

wrong or n ee d  rc p l ac c rn en t 
Anyone c an u s e  B O OK , e ven ch i l dren , and 

it fi ts c o m fortably into the h an d s  . . . .  
H o w  does th i s  re v o l u t i o n ary , u n b e l i e v ably 

easy in ven tion work ? Bas ical ly , BOOK c o n s i sts 

only of a l arge n u m ber of  paper s h e e ts .  These 

may run to h u n dreds wh ere BOOK c o vers a 

l e n gthy pro gram of i n form ati on . . . .  Each 

s h e e t  of  paper pre s e n ts the u s e r  w i th an i n 
forma t i on s e q u e n c e  i n  t h e  form o f  s y m b o l s  . .  
. . No butto n s  n e e d  to be pre s s e d  to m o v e  
f r o m  one s h e e t  to an oth er , to open or c l os e  

B OOK , or to start i t  work i n g .  
B OOK m a y  be taken u p  a t  a n y  t i m e  and 

u sed by merely o p e n i n g  it.  Instantly i t  is 
re ady to u s e  . . . .  Th e u s e r  may tu rn at w i  11  
to any sh e e t ,  going back wards or forwards as 
h e  p l eases . . . .  

A ltogether , the Bu i lt- in  Orderly Organ i z e d  
K n o w ledge s e ems to have gre at adv antage 
wi th n o  drawbac k s .  We pre d i c t  a great fu tu re 

for i t .  
R .  J.  Heathorn, "L earn with BOOK, " Punch.  



SOCIAL SCIENCES 

tc.-. 

B'001( BIURNING 

IS NO·T THE ANS WER 
Roa E RT Sw i E R E N GA * 

Recently som eone thrust into my hands one of the 
provocative and controversial books of Professor E. M errill 
Root, for merly of E arlham C ollege, entitled BRAINW ASHING 
IN THE HIGH SCHOOLS ; AN EXAMINATION OF ELEVEN 
AMERIC AN HISTORY TEXTBOOKS (D evin- Adair� 19 58). The 
book was based on an an alysis of eleven Am erican history 
texts used in Evan ston Township High School, Evanston, 
Illinois, in the years 1950-1952.  Writing in the m ilieu of the 
"Red scar e "  of the e arly F ifties (i .e. ,  the M cC arthy in 
ve stigations, the r evelations of effective Communi st brain
w ashing of u. s. POW ' s  during the Kor ean War, etc.), the 
author trie s  to put the finger of blam e  for the appar ent 
"softnes s "  of Americans toward communism on hi story 
textbooks and, indir ectly, on the professors and teachers 
who author and use the m ,  

M r. Root's  viewpoint is, o f  cour se, r adi cally conservative 
and the texts ar e j udged in this light, He scor es the author s 
for writing propaganda r ather than history, for mi S.nterpr eting 
and distorting the facts, and for using "tainted" sources. 
B asically, the for m er E nglish pr ofe s sor argue s  that the 
U nited States is a constitutional r epublic , not a democracy. 
F rom this pr emise, he obj ects to the emphasis in the texts 
on "class warfar e, " the cynical tr eatment of the "aristo-

crati c ' '  F ounding F athers and the C onstitution they wrote, 
the castigation of the . "Robber B arons, " the stress on the 
seamy side of life, and, conver sely, the eulogies to the New 
D eal, the welfar e state, and civil liberties. 

I 

The problem of choosing an American history text would 
seem to concern us as well. Accor ding to a m ail survey last 
spring of the 32 C hristian high schools belonging to the 
National Union of Chri stian Schools, more than thr ee-fourths 
were using v arious editions of one of the textbooks attacked 
by P rofessor Root. Altogether, seven different texts were 
reported,1 one and only one--by Graff arid Krout- -escaped 
Root 's attack because it was fir st published in 19591 after his 
study was in print. But another leading conservative scholar, 
Rus sell Kirk of C.  w. Post College,  has sinc� �losed this 

I 
T H E  B R EAKDOW N , BAS E D  ON TH I RTY SCHOOLS 

R E P O RT I N G ,  IS AS F OLLOW S-- H , W ,  B RAGDON AN D 

S , P ,  M C  CUTCH E N 1  H I STORY O F  A F R E E  P EOPLE 

( M AC M I LLAN ) ,  CALV I N  (G RAN D V I LLE ) ,  EAS T E RN 

(PATT E RSON ) ,  KALA M A Z OO, R I PON , WAT S ON GROEN 

l(c M R , SW I E R E N GA 1  A , B , CALV I N  COLL E G E ,  M ,A,  (S EATT LE) , W E ST M I N ST E R (M I AM I ) ,  U N ITY (H UDSON-

N O RTHW E S T E RN U N I V E R S I TY, PH , D ,  UN I V E R S I TY OF V I LLE ) ;  L , H , CAN F I E LD AN D H ,B ,  W I LD E R ,  TH E MAK-
I OWA1 I S  AS S I STAN T  P RO F E S SOR OF H I STORY AT l N G  OF M O D E RN A M E R I CA (H OUGHTON M I F F LI N ) ,  

CALV I N  COLL E G E ,  H E  TAUGHT SOC I A L  S T U D I E S AT B E LLEV U E ,  D E NV E R ,  U N I TY (ORAN G E  C I TY > :  R , W ,  

P E LLA ,  I OWA, CH R I ST I AN H I GH S C H OOL F O R  TH R E E  

Y EA R S , 

GAV I AN AN D W ,A ,  HAM M ,  UN I T E D  . STAT E S  H I STORy 

� (D , C ,  H EATH ) ,  M AN HATTAN ; H , F ,  G RAF F AND J ,A ,  
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gap by attacking Gr aff and Krout for their " smug partis an 
generali �ation " of the period since 1932 . 2  

Perhaps w e  should fulfill the half- e xpressed wish of 
R ev . Chri stian Huissen who opened in hi s r eview of Root ' s 
book (THE B ANNER, Nov . 24, 1961 ,  p. 29) that we could, if 
we wer e a totalitarian state, "have a nice little bonfir e  of our 
own. " But I think not, and, parenthetically, neither does M r .  
Hui s sen . Book-burning i s  not the answer . N either, however, 
i s  the opposite e xtr eme-- an uncritical use of any text that 
happens to line the shelves of the s chool bookstor e. F rom m y  
own limited teaching experienc e  a t  the secondary level, I 
know that it is all too easy, e specially for an overworked or 
inadequately-trained teacher, to r ely heavily on the textbook 
and to foist it on the students as an accurate portr ayal of 
our nation ' s history, No textbook, of course, deserves such 
sacrosanct tr eatment. 

II 

By what criteria should we judge the current crop of high 
school American history texts ? Should we follow the lead of 
Professor Root and other ardent conservatives who evaluate 
texts largely on the b asi s of their political orientation ? 3 

Given the bipartis an natur e of support for our Christi an 
schools, thi s  would not seem to be wise.  The prim ary con
sider ation, I believe, should r athe r  be the e xtent to whi ch a 
text r eflects the latest and best hi storical scholar ship. As 
m o st of us ar e well aware, textbook interpr etations have 
per ennially lagged behind modern scholar ship. Their authors 
have shown, as P rofe s sor Ray A. Billington r ecently r eas
serted, "a r egr etable di sinclination " to keep abr e ast of the 
latest finding, r elying instead on "di scr edited legends and 
outworn viewpoints. ' '  4 

Histor y text s  can best be evaluated by comparison with 
recent r esearch findings and viewpoints on specific topics . 
These new interpr etations ar e  conveniently available in m any 
paperback collections, such as the "Problems in American 
C ivilization " serie s  of D, C. Heath ; the " American. P roblem 

K RO UT ,  TH E ADVE N T U R E  O F  T H E  A M E R I CAN P EO P L E  

(RAN D M C  NALLY) , C E N T RAL (G , R , ) ,  C E N T RA L  W I S

C ON S I N ,  C H I CAGO, EAST (G , R , ) ,  I L LIANA,  T I M OTHY 

( E L M H U RS T ) ;  R,V,  H A R LOW AN D H , M ,  N OY E S ,  STORY 

OF A M E R I CA (H OLT , R I N E H A RT AN D W I N S T ON ) ,  I L

L I AN A ,  DAKOTA , W E S T E RN M I CH I GAN ; D , S ,  M U Z Z EY ,  

O U R  COUNT RY ' S  H I STORY O R  D , S ,  M U Z Z EY AN D A , S , 

L I N K ,  O U R  AM E R I CAN R E P UB L I C  (G I N N ) , C E N T RAL 

M I N N E S OTA, H OLLAN D ,  N ORTH E RN M I CH I GAN , ON

TA R I O (CA LI F , ) ,  P E L LA ,  R E H OB ETH , S OUTHW E ST 

M I N N E OSTA , VALLEY (A RT E S I A) ,  W E S T E RN (H U L L); 

L , P ,  TODD A N D  M ,  C U RT I ,  R I S E  OF T H E  AM E R I CAN 

NAT I ON (HARC O U RT , B RAC E AN D W O R LD ) , SOUTH 

(C UT L E RV I L LE ) .  N OT R E P O RT I N G- - LYN D E N ,  PH I LA

D E LPH I A- M ONTGOM E RY ,  

I A M  I N D EB T E D  TO M Y RT LE VAN LAA R O F  T H E  

CALV I N  COLLE G E  L I B RARY C U R R I C U L U M  C E NT E R  F O R  

H E R  D I L I G E NT E F FORTS I N  ACQ U I R I N G  COP I E S O F  

M OST OF TH E S E CON DA RY- LE V E L  A M E R I CAN H I STORY 

T EXT S C U R R E N T LY IN P R I N T ,  
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Studi e s " series o f  Holt, Rinehart and Winston ; the "Berkeley 
Series in Am eri c an History " of R and M cNally, or the various 
pamphlets of the Service C enter for Teachers of History, 
sponsor ed by the American Historical As sociation. 

By way of fur ther illustr-ation, let me suggest some 
discr edited legends and outworn viewpoints drawn from the 
early national period-.;the area of my special interest- 
which the teacher might consider: 

1) that the American Revolution was not one but two 
r evolutions (the J ame son-B e cker thesis). F r ederick 

B . Tolles, D aniel J. Boor stin, C linton B. Rossiter, 
and m any other scholar s  have shown how much this 
view must be modified. s 

2) that the C onfederation er a was a "critical period. " 
This long- standar d view, populari zed by John F iske, 

2 11 T E XT EVALUAT I ON R E P ORT , n I N D EX N O .  283 1 

T E XTB OOK EVALUAT I ON COM M I TT E E  OF A M E R I CA I S  

F UT U R E ,  I N C , ,  542 M A I N  ST , ,  N EW ROCH E L L E ,  N ,Y ,  

3S E E ,  F O R EXA M P LE ,  ROB E RT L.  S CH U ETT I N G E R 1  
11 AM E R I CAN H I STORY, n TH E U N I V E RS I TY B OOKMAN, A 

Q UART E R LY R E V I EW (S P R I N G ,  1966) 8 1-90,  OR TH E 

T E XTB OOK EVA LUAT I ON R E P O RT S  C I T E D  AB OV E ,  I N

T E R E S T E D  T EACH E RS , I N C I D EN TALLY, M AY W R I T E  

F O R  F R E E  COP I ES O F  TH E S E  R E P O RT S  I N  TH E I R  

A R EAS O F  I NT E R E S T .  

4 11 H I ST0Ry I S  A DAN G E ROUS S UB J ECT , 11 SAT U R

DAY R E VJ E W, JAN UARY 1 5 1  1966 , P ,  59 , 

5
CONV E N I ENT S U M M AR I E S  A R E  G E O R G E  A, B I L

LAS 1  TH E A M E R I CAN R EVOLUT I ON, H OW R EVOi..U

nT I ONARY WAS lT , "' A M E R I CAN P ROB LE M S T UD I E S , 11 

1965 , AND J OH N  C ,  WAH LK E ,  T H E  CAUS ES OF TH E A

M E R I CAN R EVO LUT I ON ,  R E V ,  E D , ,  11 P ROB LE M S  I N  A

M E R I CAN C I V I LI Z AT I ON ,  T! 1 962 . 



THE CRITIC AL PERIOD OF AMERICAN HISTORY 
(1888), has been rather thoroughly undermined by 
M errill Jensen, THE NEW NATION (1950) who calls 
it the "chaos and patriots to the rescue interpre
tation, "  6 

3) that the advocates of the new Constitution of 1787 
were economically motivated (the Beard thesis). 
Robl!rt E. Brown, CHARLES BEARD AND THE 
CONSTITUTION (1956) and Forrest McDonald, WE 
THE PEOPLE (1958), and others have demolished 
this sacred cow. 7 

4) that political parties emerged from a struggle be
tween capitalists and laboring men, the latter led 
personally by Thomas Jefferson, See for example, 
Claude Bowers, JEFFERSON AND HAMILTON: THE 
STRUGGLE F OR DEMOCRACY IN AMERICA (192 5). 
Recent studies by Joseph Charles, Noble E. Cunning
ham, Jr., and William N. Chambers indicate the 
fallacy of this view. 8 

5) that the Allen and Sedition Acts violated the First 
Amendment and instituted a "reign of terror " in 
America. This standard view has recently been 
completely refuted by Leonard Levy, LEGACY OF 
OF SU PRESSION, (1960.) 

6) that J:ames M aqtson was a weak president, This 
portrait, . popularized by Henry Adams'  multivolume 
history of the Jefferson and M adison administrations 
(9 vols., 1889-91), has been largely discredited by 
Irving Brant's new and definitive biography (6 vols., 
1941-61). 

great moJilents in history 
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"GENERAL CUSTER, SIR I . DOES THIS MEAN THAT 
ALL LEAVES ARE CANCELLED ? "  
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� 
" MAYBE THE GENERAL CAN'T HELP ROW, BUT HE 
COULD AT LEAST KEEP FROM ROCKING THE BOAT . "  

7) that territorial expansionist caused the War of 1812 
(the Hecker-Pratt thesis), Bradford Perkins, A. L. 
Burt, and Norman K. Rlsjord, among others, have 
undermined this durable interpretation, 9 

8) that the tariff of 1828 ( • 'tariff of abominations") 
was a Southern ploy to escape a higher tariff, 
Robert V, Remini, THE ELECTION OF 1828 (1963) 
demonstrates convincingly that the tariff was rather 
a political maneuver of the Jacksonian Democrats to 
gain votes, 

9) that Andrew Jackson, r epresentative of the western 
frontier�Mnan and eastern working man, ushered in 
political and social democracy, This position, stated 
most per suasively by Arthur M. Schlesinger, Jr., 
THE AGE OF JACKSON (1945), has since been 
relegated to myth by Lee Benson, THE CONCEPT OF 
JACKSONIAN DEMOCRACY (1961), and Bray Ham
mond, BANKS AND POLITICS IN EARLY AMERICA 
{1 957). 

1 0  . 
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How do the text now used in the Christian high schools 
measure up to modern scholarship? Do they still contain 
the outworn viewpoints noted above ?  .space do.es not per-

6 
S E E  STAN LEY E LK I N S  A N D  E R I C  M C  K I T R I CI< ,  
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mit a detailed report on each book but perhaps a few things 
can be noted about the three textbooks used in 22 of the 
schools, e.g., Muzzey or Muzzey and Link (9 schools); 
Bragdon and McCutchen (7 school:J); Graff and Krout (6 
schools). The Muzzey-Link volume, despite the fact that 
it has served over thirty million students since it was first 
written in the 1930 's, is by all odds the most unsatisfactory. 
Although the authors note in their Preface that they have 
incorporated the "findings of recent historical research and 
interpretation '' (1966 ed., p. 2), they have in fact done no 
such thing, at least for the early national period, The dis
cussion of the ratification of the Constitution and the origin 
of political parties closely follows the ' 'class interpreta
tion " prominent in the 1930's, despite a one-sentence dis
claimer to the contrary (p. 1 19). Beard's critics, Brown 
and McDonald are completely ignored. James M adison 
emerges as a weak, timid President driven into war against 
his will by western expansionists eager for Canada and 
Florida. Largely overlooked among the causes of the War 
of 18 12 are the issues of national honor and maritime griev
ances. The critical analyses of the Jackson era by Benson 
and Hammond are likewise ignored, and the pro-Jackson 
view of Schlesinger, now largely discounted, is presented 
without apology. The financial crisis of 1836-37, moreover, 
is so placed as virtually to disassociate it from Jackson 's 
Administration. Muzzey's text, in short, has never seen 
major revision in any of its more than a dozen editions, 
including the 1963 edition co-authored by Professor Arthur 
Link. 

The Bragdon-M cCutchen and Graff-Krout texts are far 
superior. This should be expected, of course, since both 
were written quite recently, in 1954 and 1959 respectively. 
By, this time, the "class" interpretation was largely passe. 
Even the most r ecent editions of these texts, however, do 
not incorporate the new interpretations of the Alien and 
Sedition Acts, the tariff of 1828, or Jackson Democracy, 
On this latter point, moreover, Bragdon and McCutchen 
give a very questionable interpretation of Jackson 's bank 
veto, describing it enthusiastically as the first major vic
tory for " free competitive enterprise" (1964 ed,, p, 267). 
A more valid view is that Jackson 's action destroyed a stable 
and much-needed central bank, not unlike the present-day 
F ederal Reserve bank. Bragdon and M cCutchen also yield 
to the temptation to follow Schlesinger •s "wage-earner thesis" 
(p. 260) which Professors Richard Morris, Joseph Dorfman, 
Edward Pessen, and other scholars have largely disproved, 

Given the somewhat overdrawn attempt of Bragdon 
and McCutchen to write a conservatively-oriented text (as 
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illustrated by the interpretation of the bank veto), my own 
preference--among the three books here considered--is for 
Graff and Krout's ADVENTURE OF THE AMERICAN PEOPLE, 
keeping in mind, however, the fact that this book is some
what less than objective regarding the period after 1932, 

Of course, Graff and Krout is not the only book that can 
be recommended · warmly. One respondent encouraged the 
adoption of Nathaniel Pratt and Mui'iel Jean Drummond, 
OUR NATION FROM ITS CRE ATION: A GREAT EXPERI
MENT (Prentice-Hall, 1964), and. I readily concur. None 
of our schools, regrettably, reported the use of this new 
text, one which is far above average in its scholarship 
and objectivity. Lewis P. Todd and Merle Curti, RISE 
OF THE AMERIC AN NATION, (Harcourt, Brace and World, 
1961), used in only one school, is also well worth consider
ing. 

IV 

' By this point some readers who disavow objectivity 
in history have likely concluded that I am ensnared by the 
"it's-later-and-therefore-better '' thesis, that I have merely 
urged the substitution of newer biases for older ones. Ad
mittedly, hi'Storians no more than anyone else can escape 
t!Jeir past. Yet, I reject the notion of complete subjectivity 
in history, First I believe that history can be and is being 
written more carefully and judiciously today than formerly, 
Historians now have at their fingertips more raw data and 
improved research tools than did their counterparts of sev
eral decades ago. Interlibrary loan and photoduplication 
services, the many cataloging, abstracting, and bibliographi.cal 
aids, data-processing equipment, and computerized informa
tion-retrieval systems have revolutionized research methods 
and help the diligent scholar to obtain a better grasp of a 
larger body of information, 

Second, and more important from the perspective of 
the Christian teacher, historians since the Second World 
War have increasingly been willing to recognize the role 
of religious com mitment and ideals in explaining man's 
action. And rightly so. Too long have the economic de
terminists held sway with their un-Christian view of man 
and of the historical process. That Christian idealism is 
again being restored to its rightful place in our nation 's 
history is also evident in the newer high school textbooks, 
Graff and Krout, for · example, explain that one of the main 
causes for the reform movements that engulfed the country 
in the years between 1830 and 1850 was "the spread of 
evangelical religion such as Methodism ''  (1965 ed. , p. 241). 
Texts written before the war, such as M u z z e y  •s OUR 
COUNTRY'S HISTORY, on the other hand. attribute this 
phenomenon solely to the faith in democracy which (supposedly) 
characterized the Jacksonians. Similarly, when Graff and 
and Krout (p. 488) and Bragdon and McCutchen (1964 ed., 
p. 5 15) discuss President Woodrow Wilson's first inaugural 
address, they try to recapture the mood of this genuine 
Christian by quoting the final paragraph of the message 
where Wilson expresses his need for God 's help in the 
tasks ahead. Muzzey ignores the reference. Admittedly, 
these random examples are hardly issues of great signif
icance, yet we can be grateful for the shift in emphasis 
and seek to exploit it. 

Hopefully, these comments and observations will prompt 
more careful selection and use of the more than two dozen 
American history texts now flooding the market. As tEtachers 
of excellence, nothing less will do. 
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