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EDITORIAL - FROM ME TO THEE 

CHRISTIAN EDUCATION 

AS INVESTMENT 

Amid all the talk lately of the increasing costs of 
Christian education, it is well to remember that 
Christian education is more an investment than a 
cost. Even though we say that teaching in Christian 
school "costs" us so much in loss of salary or that 
it "costs" us as parents so much per child, let it 
never be forgotten that money used for education, 
Christian or otherwise , is an investment more than 
an expenditure . Money viewed as expenditure is 
money gone , departed ; money viewed as invest­
ment is money stored up,  money still bringing a 
return. 

Cars depreciate , clothes wear out or become 
outdated,  and bicycles rust and break down ; these 
represent costs , money put out never to return. 
Education is different. In our bookkeeping ledgers­
of-life money devoted to Christian education is not 
money spent and gone,  but money stored up for 
Kingdom possibilities. 

M.J. Rathbone , Chairman of the Board of 
Standard Oil Company put it this way: "The most 
important capital that any economy possesses is 
the skills which people carry around in their 
heads ."  He perceives what we tend to forget :  
money put into people is not spent but invested ; it 
is working capital for future returns. Children and 
their talents are like natural resources, needing 
only investment of capital to bring a return in the 
future . 

These returns on the money invested in Chris­
tian schools are many. The expected returns are in 
the form of competent laymen and leaders in all 
the areas that church and community require . 
From Christian schools, and hopefully because of 
them, come the deacons, church school teachers, 
ministers,  and active committee members of the 
organized church. From Christian schools, and 
hopefully because of them , come the businessmen 
dedicated to the ethic of Christian service in 
selling, the construction workers committed to 
show their love and concern in carpentry , the 

mothers motivated to exhibit Christ-like qualities 
for their children to imitate,  the citizens who see 
where the will of God can work in the voting 
process at the polls. 

Note that the whole Christian community bene­
fits from these returns, and not just the investor, 
and that is why the whole Christian community, 
and not just the parent , should support Christian 
schools. The entire community is strengthened in 
its work and witness when one child is streng­
thened in his work and witness. There are no 
investments for purely private gain in Christian 
schools ; they inevitably draw interest redeemable 
by any organization ,  corporation , political party or 
civic committee that needs the talents developed 1n 
the young. If all members of the Christian 'com­
munity , pre-parent , post-parent,  and single person, 
could see this investment opportunity , support for 
Christian schools would be more widespread than 
it is now. 

Parents and pedagogues· who catch the vision 
invest not only many dollars but many days of 
energy in the younger generation , and do it gladly, 
for they see that putting money into Christian 
schools is one of the best ways to invest in the 
coming of the Kingdom of God . Without the 
emerging talents and developing potential of the 
next generation of Christians, the onward march of 
the Kingdom will surely be slowed.  Some wag 
paraphrased a familiar hymn to say, "Like a 
mighty tortoise moves the Church of God ; brothers 
we are treading where the saints have already 
trod," but it moves, however slowly , at least partly 
because of dedicated teachers who see salary loss 
not as "cost" but investment, who pay tuition and 
enter it in their ledgers-of-life in the capital 
investment column and not in the profit-and-loss 
columns. 

It is they who are not a debit but a credit to the 
Christian school and the Kingdom . 

- D.O. 
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THE "ASYLUM" 

THE VISIT 
H. K. ZOEKLICH T *  

"Will you fellows please tell me how to be  
'distinctively Christian' in  teaching factoring in  my 
algebra class?" Jack Nieuwsma slammed the door 
of the faculty room behind him and slapped his 
math text hard on the table , the two loud sounds 
being angry exclamation marks behind his dis­
mayed tone. 

Bob Den Denker and John Vroom looked up 
quizzically . The three teachers shared the third 
hour as their "free" period .  Most days they spent 
the hour quietly , reading a book, preparing lesson 
plans , or grading papers, with perhaps an occa­
sional remark on the recent basketball game.  
Today , Friday,  would apparently be  different. 

Without waiting for their answers, Jack went on 
to explain his frustrations. "I just had one of our 
esteemed Board members sit in my second hour, 
and after class he chewed me out in no uncertain 
terms for not teaching distinctively Christian math. 
He accused me of giving them secular education 
because I never once mentioned God or Christ . He 
said I had failed to teach that numbers are part of 
God 's creation , and that laws of factoring are 
God's laws, and that God's greatness comes out in 
math as well as in anything else . He ended by 
telling me that the Board had apparently been 
mistaken when they hired me as a Christian math 
teacher. Then he left me without giving me a 
chance to reply ."  Jack paused for breath , and then 
he said more quietly , "I guess I wouldn't have 
known what to say at the time,  anyway . What do 
you say to something like that, Bob?" 

The dej ected mathematics teacher sat down , and 
unscrewed the top from his thermos, and began to 
pour himself a cup of tea ,  his hand still visibly 
shaking. 

· 
Bob heard him out with a slight smile on his 

face. "So Mr. Wachter finally made it to you too,  
huh? I guess I should have warned you . But  I 
doubt that you or I or anyone here could have an 

* This column is written under the illuminating pen name of H. K. 
Zoeklich t by several experienced Christian teachers working in 
concert over coffee cups. 
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answer for Wachter - at least one that would 
satisfy him. There are lots of prior questions that 
have to be asked and answered first , Jack. And the 
Wachters of the Omni community wouldn't likely 
have the patience,  even if they had the philo­
sophical bent , to listen to all the in-between stuff 
before we could talk sensibly about your math or 
my history class . "  

"But Bob , isn't there something wrong i f  the 
supremacy of God is not clearly revealed in every 
classroom, during every lesson?" John Vroom 
glanced challengingly at Bob as he put a stick of 
Spearmint in his mouth. 

Bob sighed .  "John , we have this Christian school 
here because we believe that God is supreme .  I will 
grant you also that all of our education here should 
reflect that faith .  But the how is the question here. 
Do we tell the kids every period every day that 
God is supreme ,  ad infinitum, ad nauseam? And by 
stating propositions such as that , do we thereby 
make the leap from secular to Christian education? 
Does the student receive Christian mathematics 
when he hears the teacher preface or conclude the 
lesson by the reminder that God's greatness is also 
found in numbers?" 

"Boy , I know how that would go over with my 
students," Jack broke in . "They 've heard about 
God's greatness at home and in church and in 
school so often that they put on their ho-hum 
looks as soon as you say something like that . I t  just 
seems so redundant and phony to them , and ,  
frankly, i t  does to me too ."  He rolled his eyes 
toward the ceiling, shrugged his shoulders, and 
wondered, "What's  a guy gonna do?" 

Vroom popped his gun before he answered, "By 
nature we are all one hundred percent corrupt and 
hate God in our hearts .  But by the grace of God 
and through the cleansing power of  the blood of 
Christ we may be changed,  and our students too . 
Sow the seed and God will give the increase , I 
always say . "  

There was silence for a moment . Bob broke it 
finally, and there was forced patience in his voice 
when he said , "Look, John , I think all Christian 
teachers agree ,  basically. But when will you get it 
through your sententious mind that that isn't the 
point at all? The question is not whether we ought 
to be Christian but how we might best reach and 
affect and equip our students with that Christian 
faith and perspective and commitment. And Jack 
here is suggesting that merely reminding students 
constantly of well-known propositional truths 
might not make for the most effective kind of 
Christian education.  What would happen, for 



example , if you kept reminding your son Mark that 
his parents love him? 'Get up,  Mark, and remember 
that your Mom and Dad love you ! '  'Here's your 
breakfast , Mark, and remember that we hereby 
express our love for you . '  'We hope you'll do your 
best in school today , son, because we love you . '  
'Change your clothes before you go  out to play , 
and never forget that we love you . '  'Time to do 
your homework , Mark, and we remind you because 
we love you . ' 'Mark, we 're telling you that you 
simply must improve in your arithmetic because 
we love you . '  'Turn off that radio and go to sleep , 
Mark, and remember that we love you . '  See what I 
mean , John?" 

The Bible teacher winced before announcing, "I 
would hope that my son would not need constant 
reminders to know that his parents love him. That 
should be perfectly obvious to him in lots of other 
ways. "  

"Exactly ! You got the point ! Now we can start 
talking about all those other ways,  and maybe 
begin to answer Jack's question in the process ."  

The bell sounded the end of third hour, and the 
immediate rumbling in the hall confirmed the 
signal .  It was time for the teachers to start for their 
classes. 

"Couldn't we have a professional meeting some­
time to discuss this whole question?" asked Jack? 

RELIGION 
IN 
SCHOOL 

THE "ASYLUM" 

Den Denker nodded slowly . "That's a good idea. 
High time,  in fact. But I wonder if Rip cares 
enough to even approve such a meeting, or if any 
of the others care , for that matter ."  

He had hardly finished when Ginny Traansma 
burst into the room obvisouly upset and straining 
to hold back the tears. Her voice quivered when 
she said , "I just got a verbal spanking from Mr. 
Wachter , right in front of some of my students, for 
not teaching Christian home economics." 

The other three looked at each other. "Maybe 
we 'll have that meeting sooner than I thought , 
Jack. What do you think , Vroom?" Den Denker 
looked at John ,  who had taken the gum from his 
mouth and was carefully aiming ·the wad for the 
basket across the room. 

"Yes, Bob , maybe we all need to remind 
ourselves of how we must train our covenantal 
youth in the way they must go, and when they're 
old . . . .  " 

Vroom's voice trailed off as Peter Rip ,  the 
principal, ushered in the visiting schoolboard mem­
ber. "P . R . "  rubbed his hands happily as he said to 
no one in particular , "Isn't it wonderful that we 
have people like Mr. Wachter here who's interested 
enough in our schools to take time off to visit our 
classrooms ! "  

And he poured him a cup of coffee. 

R. I.A. 
INTRODUCED 

* With this issue we begin another new continuing column on some 
aspect of Christian teaching. This column will be written in each 
issue by James Panoch and David Barr, staff members of the 
Association described in this initial column. 

D AV I D BA R R  AND JAM ES PANOCH* 

Religious Instruction Association serves as a 
clearing house and consultant service on matters 
pertaining to the relationship between religion and 
public education. The purpose of the organization 
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RELIGION IN SCHOOL 

is to promote the legal, proper, and significant 
study of religion in the public school. The major 
emphasis is on methods and materials designed to 
include the study of religion in the curriculum. 
Minor attention , however, is given to other areas 
where religion affects public school learning such 
as baccalaureate ,  released time , prayer , dual enroll­
ment , and Christmas programs. 

RIA advocates the legal, proper, and significant 
study of religion in the public school. Legal study 
is that which the continuing process of litigation 
and court decision determine to be within the 
framework of existing law at a given time. Proper 
study is that which produces an understanding of 
religion commensurate with the abilities of the 
student and goals of the curricular unit. Significant 
study is  that which is  in the curriculum as part of 
what the student is  required to study and know, 
and upon which he is  tested and graded. 

The study of religion includes religious themes, 
religious movements, religious events, religious 
personalities, and religious literature. This study is 
included in the curriculum through courses, units, 
and enrichment. Examples of courses include a 
course on the Bible or other religious literature in 
the English department, and a course on the 
History of Religion or Comparative Religion in the 
Social Studies department. Examples of units 
include a unit on the literary forms in the Bible as 
part of an English course , and a unit on the 
influence of the Reformation as part of a History 
course. Examples of enrichmen t include the effect 
of religion on whatever subject or object is under 
study ; Le., art , music, literature, science , history. 
(see CEJ , November , 1969, p. 2 for an instance of 
the latter) 

RIA does not develop school activities or pre­
pare curricular projects itself, but rather serves as a 
clearing house and consultant service to publicize 
and strengthen existing activities and projects -
and to motivate new ones. RIA maintains accurate ,  
extensive, and up-to-date files which classify by 
geographic area, academic subject, and special 
concern the many interested people, classroom 
teachers , and relevant organizations that have the 
potential or desire for developing or contributing 
to the development of responsible activities or 
projects. By using these files as a catalyst to 
acquaint (clearing house) and sustain (consultant 
service) , RIA becomes a motivational force that 
produces an interaction between groups and indivi-
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duals which enables or compels each to make his 
unique contribution. 

RIA does not adopt official views, has no 
theological position , and is not part of any other 
organization. RIA does not adopt official views or 
make evaluations of commendation or condem­
nation on legal opinions,  policy statements, or 
curricular proj ects. However, these matters are 
described thoroughly and accurately for all to 
understand. RIA has no theological position and 
does not propagate particular views. However, all 
religious views are represented for study and 
understanding. RIA is not part of any other 
organization but is administered and funded inde­
pendently by those who consider its goals to be 
important. 

The most important function of the clearing 
house aspect of RIA is the collection and distri­
bution of "reprints". The reprints are reproduc­
tions of original material from books, magazines, 
newspapers, reports, and scholarly papers selected 
to represent a wide variety of opinions and 
activities. They are used to : 

1. Investigate the relationships between religion 
and public education. 

2. Indicate what relevant curricula are being 
developed. 

3. Issue materials adaptable for classroom use. 

The three reprint groups are available for $1 
each. Introductory materials are free :  Religious 
Instruction Association,  Box 533, Fort Wayne, 
Indiana 4680 1. 

The first group of reprints (those which investi­
gate the relationships between religion and public 
education) include excerpts from relevant cvurt 
d e c i s i o ns ,  interpretations by constitutional 
lawyers, policy statements, portions from impor­
tant books, articles , speeches - all designed to 
clarify the issues, suggest the solutions, and under­
stand the divergent opinions. The second group of 
reprints (those which indicate what relevant curri­
cula are being developed) include outlines of 
classroom activities, articles by teachers describing 
their work, and specific suggestions for curricular 
projects. The third group of reprints (materials 
adaptable for classroom use) include maps, charts, 
human interest stories, background articles - all 
selected for possible use by the student in the 
classroom. 



PRINCIPALS' PERSPECTIVE 

JUNIOR HIGHS-
Small and Large 

In Defense of the Small 
Junior High School 

In describing the positive aspects of administer­
ing a small junior high, I am taking sides, not based 
on research, but from a completely personal point 
of view. It is naturally true that points I see as 
advantages will be seen as disadvantages by others. 
The topic will be discussed in the following order : 
1 .  staff administration ,  2 .  student administration,  
and 3. parental relationships. 

The strength of a small junior high lies in the 
fact that it is easier to provide a personalized 
education to the students. The most important 
factor in developing this "humanness" approach is 
a staff which knows all the students well and tries 
to set up a program with the needs of the children 
considered first .  In our school, three full time 
teachers and the principal touch elbows many 
times through out the day and have a strong feeling 
of unity in working with our seventy-five junior 
high students. The fact that so few teachers are 
involved allows for a great deal of flexibility on a 
day by day basis. When we gather together to 
discuss a student having difficulties,  we all know 
who we are talking about . B ecause there are fewer 
variables in a small school, "administrivia" is kept 
to a minimum . 

The rewards in education come most often from 
the students we serve. This being true , an adminis­
trator in a small junior high has a high potential for 
rewards because he has a direct contact with all 
students in the school. In many cases , he is seen as 
a counselor and consultant ,  rather than the stereo­
typed principal sitting behind the big desk in the 

* This column, reflecting the administrator view of Christian 
education, is under the editorship of William Kool, principal of 
South Christian High, Culterville, Michigan. In this issue James 
Kool of Western Springs defends the small school and Warren Otte 
of Sylvan the large. 

office . In handling discipline ca&es, he is working 
with students he knows. There is also great spirit 
and loyalty within the student body because there 
is almost one hundred per cent involvement in such 
areas as plays,  athletic teams,  and many other 
activities. Where you have a high percentage 
involvement, you have a high percentage of satis­
fied students - and parents. 

Finally , there is a great potential for the 
administrator to have a direct personal influence 
on the atmosphere within the school and on 
parental attitudes concerning the school . I am 
convinced that the most exciting age to work with 
is junior high students. The differences in maturity 
levels with resultant individual problems is so great 
that in order to have a "successful" school you 
must be sensitive to these young adults and little 
children which are found in the junior high. This 
requires a close working relationship between 
parents and teachers. In  a small junior high, it is 
easier for the staff to establish a healthy atmo­
sphere and to have a personal and open relation­
ship with the parents we serve. 

The Advantages of a Large 

Junior High School 

In thinking about the advantages of a large 
junior high school ,  my mind wanders back to the 
time when our school was much smaller. Compared 
to junior high schools in the public school system , 
we are still not large, but we have added some 
things to our school over the years which we could 
not have done if our enrollment had not increased.  
Continued growth may prove to be even more 
beneficial to the students we serve . 

Because of our large student enrollment we are 
able to make individual schedules for each student. 
Therefore ,  he no longer is blocked with the same 
thirty students all day but has new associations in 
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PRINCIPALS' PERSPECTIVE 

each class. When every student has his own 
schedule it makes it easier to offer elective subjects 
to those who are interested. These elective subjects 
can be of the exploratory non-credit type where 
you introduce the students to new areas of study 
or they can be enrichment courses for which they 
can receive credit. This program has been a big 
asset to our school. Mechanics, drama,  French, 
German , and mechanical drawing are some of the 
courses we have been able to offer the students. 

As Sylvan grew to its present size we were able 
to employ specialized personnel to offer a more 
complete program to our students. These people 
were trained in guidance , library management, 
reading development, teaching art , and physical 
education. They have helped many of our students 
who can be easily overlooked in the regular 
curriculum of a school. 

The advantages of a large junior high go beyond 
scheduling techniques, course offerings, and speci­-
ally trained teachers. The classroom teachers can 
be given teaching assignments that do not force 
them to spread themselves thin over several differ­
ent subjects and three grade levels. This is an 
advantage to the student because he receives better 
instruction in all his subjects from teachers who are 
most comfortable in teaching his grade level. It also 
adds up as a big advantage for teaching in a large 
junior high. The science teacher in preparing for his 
classes can concentrate on the field in which he is 
interested. He does not have to prepare for 
teaching all three science courses we offer ; Life 
Science , Earth Science, and Physical Science. When 
teachers take additional courses themselves, it is 
usually in areas in which they are interested. If he 
is also teaching in that same field , all the students 
benefit from his advanced training. If he taught 
three different courses, two of these courses would 
not change and the students in these courses would 
not benefit from his having gone back to school. 
The same is true in the social sciences. The teacher 
no longer has to teach U.S. History, Civics, 
Geography and World History , but in his teaching 
he can familiarize himself with one body of 
knowledge and how to teach it in the best manner. 
The development of curriculum departments 
allows for daily exchange of ideas among the 
teachers and this, in turn, reflects an improvement 
in the classroom and to the student who receives a 
more varied program. 

The curriculum area that has been improved the 
most by our growth in size is the Bible curriculum. 
At one time every teacher taught Bible to his home 
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room class or first hour class. Some were qualified 
and did a fine job. But now, with full time Bible 
teachers organized in a department, all our stu­
dents get the benefit of having good instruction in 
Bible class. We can also work on a new curriculum 
which we feel will improve our instruction in 
teaching our students the Christian way of life. We 
can continue in other areas with similar results. 

Don't overlook the value of having teachers 
teaching one grade level. There are several advan­
tages, in this aspect , of a large junior high. Too 
often the ninth grade attracts all the attention in a 
junior high school. It can become the grade on 
which teachers focus their attention to the detri­
ment of the other two grades. By having their own 
teachers , the seventh and eighth graders get just as 
much attention as the ninth graders. But even more 
important, each grade level has its own personality 
and teaching implications. Therefore, one teacher 
teaching all three grades has a difficult time 
functioning at peak efficiency in each grade. In a 
large school a teacher can teach in the grade where 
he is most comfortable and relaxed, therefore 
creating a good environment for learning. 

There are some dangers that can arise in a large 
junior high but if you are aware of them they are 
not so great that they cannot be overcome. One 
danger is that teachers become subject oriented 
rather than student oriented. Teachers also could 
lose sight of the total program when they teach 
one subject to one grade. They may not be as 
aware of the sequence of topics the students have 
studied before coming to their class. This can be 
overcome by working close together in depart­
ments. Another charge that is leveled at large 
schools states that individual students become lost 
in the bigness. But individual schedules and con­
cerned teachers can best combat this danger. 
Another real danger could be that discipline or 
student control become a major factor in determi­
ning what the students can do at school. Strict 
rules about where they may go and what they may 
do can cause unnecessary friction between students 
and administrators. Class trips with one hundred 
forty-five eighth graders may be too cumbersome 
and unwieldly so no class trip is planned. However, 
many of these dangers can be overcome with good 
organization to provide for a bigger group of 
students. 

In summary, I feel we are serving our students 
better today by giving them more opportunities. 
We can give them these opportunities because of 
our increase in enrollment and our increase in 
teaching personnel. 
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PROFE S S ION WIDE 

zoenom1cs 
�OR 
all 

D. ROBERT L I NDBERG* 

John : I wanted to teach Zoenomics this year ! But 
our principal wouldn 't go for it . 

Ellen : What 's that? 
John : It 's  a word I 've coined for the study of the 

"laws" of life (from the Greek Zun, life and 
v6jios, law). 

Ellen : What did he say? 
John : Nothing . He just smiled ,  as if to say : "The 

curriculum, you know; the Board . . . .  " 
Ellen : But ,  heh, maybe you 've got something? 

Just what in the world do you have in 
mind? What would you teach in Zoe­
what 'd you call it? 

John : Zoenomics. First of all , I 'd  make a bid for 
the whole person . I 'd  try to structure the 
course so that no area of thought would be 
verbo ten. We might study 20 or so different 
"subj ects" during the year-all as inter­
related as possible. 

Ellen : Well , John , I can see that would be  inter­
esting , and er, well , challenging-to put it 
mildly ! But you 're beyond me.  I 've enough 
trouble in my field .  Still, now you bring it 
up , there are a lot of students I can't touch 
with a ten foot pole! Do you think we have 
compartmentalized human life more than 
we should? 

John : Exactly . And the way it shows up is right in 
my Biology classes.  From the first day I 
walk in the door I know the majority aren't 
interested .  But, I go ahead and try to "sell" 

Gamma Rays 

X-Rays 

*Mr. Lindberg, B.A., Seattle Pacific College; Th.M., Dallas Theo­
logical Seminary, is a teacher of Latin, Biology and Bible at 
Watson Groen Christian School, Seattle, Washington. 
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them on the idea that Biology is "the 
most" -so-yes, I know what you're going 
to say-so does every teacher . As a Christian 
teacher I know Biology isn't the measure of 
things-you know, everything. So even if I 
did succeed,  I wouldn't be fair to my kids. 
I 've got to show him that the world God 
made and put man in is a whole world , not 
just a Biological world , or even a Scientific 
world . 

Ellen : I know the big thing now is uniting the 
courses ,  like Bio-chemistry . 

John : Sure , men are driven to this position. The 
only thing is they don't go far enough. 

Ellen : What do you mean? 
John : Well, let's take one illustration from the 

idea of ligh t. I know it's  not taught as a 
separate subj ect , but it is a part of all of our 
science courses, and comes up in the arts 
occasionally. But looking at Light from a 
Christian vantage point , we turn to Genesis 
1 :3 and God's first declaration , "Let there 
be light ! "  

Ellen : I 've sometimes wondered-what did God 
mean? He couldn't have referred to the 
heavenly bodies. They were created on the 
4th day , weren't they? 

John : Well , Ellen , some try to point to different 
kinds of cosmic radiations but I think this 
sidesteps the issue .  When we look at the 
energy spectrum it looks like this : 

"Visible" 
Light 

Ultra 

I Violet Infra-
Rays Red ---Radio Waves----

Radar T.V. 
FM 

Short 
Wave 

AM 



So we see that light , radiation rays and sound 
or electrical waves are all traceable to the 
same source. Visible "light ," as we call it, 
makes up but a fraction of the whole 
spectrum. When God said "Let there be 
light" He could have been putting the 
whole atomic structure into operation-not 
just "light" in the usual sense of the word! 

Ellen : Great ! But what's the connection with your 
pet idea-"Zoenomics?" 

John : You see , for one thing, St .  Paul ties Gen. 
1 :3 with the revelation of Jesus Christ to 
the individual, saying the same Being acted 
in both cases (II Cor. 4:6). When a student 
"sees the light" ,  we don't go too far astray 
when we say God's Spirit has illumined 
him, just as he acted at first at creation.  

Ellen : Now you're confusing! "Light" ,  that's 
something physical-You see it-but you've 
shifted to a . . .  a "spiritual" idea. 

John : Maybe.  But just a minute. Light refers to 
energy, yes? Well , energy as we know it 
starts from the sun ,  huh? If we, then, start 
from God's master plan in Genesis 1:3, and 
afterwards we are in a better position to 
explain the atomic reactions of the sun 
itself which keep it going indefinitely with­
out dying out, and from there we can go up 
or down the light spectrum, connecting all 
life , power, and action throughout our 
universe-even our ability to think with our 
brains and talk like we are doing!  

Ellen : You still leave me "cold"! 
John : Get out in the light-girl ! The sun,  or the 

creation of light back of it , is everybody's 
business. Poets write about it ; advertisers 
capitalize on it ; myths and religions make 
over it ! Here's a theme which is big enough to 
include all our "subjects." 

Ellen : Yeh, guess so . . .  but , well-so what? 
John : Oh, suppose I'm teaching a class in Physics 

and the theme of "light" comes up.  Why 
not take the opportunities to tie this theme 
together with the biological aspects of light , 
or why not have an art class for a day or 
two talking about colors and color har­
mony . Then, since laser has brought light 
"into focus" (get it? )  in nearly every area, 
from tooth decay on* why not talk about 
how light relates to health problems. A 
discussion of the historical aspects of light 
would add interest , I 'm sure. Then, of 
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course , relating all this to the One who is 
"the light of the world" ,  and tying it all 
in to Gen. 1 :3 might clinch things. It might 
even lead to an interesting discussion of the 
connection between God, who is pure 
"Spirit" and the atomic nature of so called 
"physical" creation,  the unseen particles 
which make up our universe. 

Ellen: Now let 's be practical ! If I did this sort of 
thing with each concept,  I'd never get 
through my text book ! 

John : Maybe not , but really and truly, is that 
your goal? Still, you might be making more 
progress than you think, because you are 
struggling to relate the whole uni-verse to 
your student as a whole person. And if he 
gets this-if he can see , for example, how 
light ties in with himself, his work, his 
future etc . ,  haven't you done something for 
him? 

Ellen : But isn't this playing down to students just 
for interest 's sake? Shouldn't we make them 
come up to our level of thinking on a 
subject? 

John: Now who's being idealistic? One thing is 
sure , these kids aren't going to "come up to 
our level" if they don't "give a hang" about 
the subject we're trying to teach ! 

Ellen : Maybe "Zoenomics" ought to be the real 
name of anything we teach ! 

John: Now you're talking! I know there are good 
reasons for setting up the curriculum the 
way we do . All the teachers and administra­
tors like it that way . Make neat little 
packages and label them-"Math," "En­
glish," "Chemistry" etc .  But this isn't for 
real ! And the kids know it-watch them 
"turn off' about the 7th grade, and from 
then on ! 

Ellen: You sound like a "progressive" guy! 
John : I know "progressive education" has been 

toying with some of these ideas for a long 
time. But they've no corner on truth-not 
by a long shot. They'll just use this idea, as 
others, to go down another dead end street . 
Now, we've got our problems too-plenty 
of them. But God has given us a "key" to 
knowledge , a unifying and purposive concept 
and let's not take the back seat , Ellen. Let's 
kick the inferiority habit ! We ought to 
think big ! -at the whole person of our kids, 
and the whole creation of our God ! 
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ORFF 

AND 

KODALY 

COMPARED 
MA R V I N R I TS E M A* 

Introduction 

When I first began my project I had a precon­
ceived plan . I intended to explain briefly what the 
Orff method of music education was (I knew 
nothing about it before) and then explain briefly 
what the Kodaly method of music education was. 
(I have used the Kodaly method in my teaching for 
three years. )  The third and final part of the report 
was going to be a comparison of the two methods 
or , if you wish, my choice . 

Since I already knew that Orff was an instru­
mental method and Kodaly a vocal method, and 
since I am a vocalist , I'm afraid I was prejudiced 
before I began. I confess my fault, but at the same 
time I pledge to be as objective as possible.  

I feel that one other point of clarification is 
necessary also . For the mo�t part, when I refer to 
the Kodaly method I am actually referring to the 
Threshold to Music program by Mary Helen 
Richards. Mrs. Richards' work was the American­
izing of the Kodaly method,  which was used in 
Hungary . Therefore , since the Richards plan is 
based on the philosophies of Kodaly, I will refer to 
this method as the Kodaly method.  

* Mr. Ritsema, A:  B., Calvin College, graduate work at  Western 
Michigan University, is a music teacher at the Zeeland, Michigan 
Christian School. 
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Sim i larities 

One excellent point which both programs have 
in common is that they are both geared for 
children . In fact they are geared for all children, 
not just the talented few.  The Orff method refers 
to an age group of 8-12 while the Kodaly used K -6 
or if you wish, age 5-12. This speaks highly of both 
Orff and Kodaly. In music history we don't often 
find good composers bothering themselves with the 
music education of small children . Both men did a 
great service to their countries in raising the 
standards of music education. 

A second point of common ground is their 
beginnings. Each method begins with rhythm 
(pulse , beat, etc . )  just as primitive music must have 
begun. Both methods begin melodically with the 
falling third interval (sol-mi) . This led to the 
childhood chant (sol-mi-la-sol-mi) and eventually 
the pentatonic scale. It is interesting to note, 
however, that each method has its own reasons for 
the use of the pentatonic scale.  The Orff method, 
for instance , uses this scale because tonality is 
absent from it . Songs in this scale can then be 
easily accompanied since no distinction exists 
between consonance and dissonance . 

On the other hand, Kodaly uses the pentatonic 
scale because he believed that children cannot hear 
or sing half-steps and because so much folk music 
is pentatonic. 

A third point of similarity is that both methods 
stress bodily movement to music. Orff's original 
inspiration came from a school production in 
which the Dalcroze Method i .e .  coordination of 
music and bodily movement, was used . Both 
methods, however, suggest clapping, walking, 
jumping, or stamping as they sing or play . In other 
words, they want total involvement of the chil­
dren. 

I don 't think that either program intends that it 
be the only music education the child gets. The 
Kodaly , for instance suggests many other activities. 
Just because the program deals with pentatonic 
songs does not mean that the children may never 
sing diatonic songs or listen to diatonic recordings. 
Although the Orff program does not say this, I am 
sure it is permissible,  in fact even recommended. 
Ruth Hamm, in her defense of the Orff Method, 
tells of other activities which she uses, like taking 
her classes to symphony concerts by the Cleveland 
Orchestra. So let us assume that other activities 
may be added to both of these basic programs. 

I must add that both methods insist that music 
be enjoyable , and if either program is conducted 
successfully , it will be enjoyable. 



Differences 

Any two music education methods will differ in 
some areas. Perhaps the Orff and Kodaly methods 
differ more than some.  Let us look at some of 
these . 

The Orff Method uses basically an instrumental 
approach. The child will get most of his musical 
experience from playing either rhythmic or 
melodic instruments. Naturally some singing will 
take place , but a typical music score will include 
one voice and 4-5 instruments. Instrumental ac­
companiments are used exclusively . In direct con­
trast , the Kodaly Method uses basically a vocal 
approach. Most of the suggested activities are 
singing activities, although instruments may and 
should be used occasionally . Mr. Kodaly says that 
the best accompaniment for the human singing 
voice is another voice . It is in this choice (vocal 
approach or instrumental approach) that choral 
and instrumental teachers take sides. 

Since the methods originated in different coun­
tries, slight differences will exist. The Orff Method 
was aimed at music education needs in Germany 
while the Kodaly Method was aimed at needs in 
Hungary . The real point of difference which I want 
to expose is that the Kodaly Method has been 
translated and adapted to music education needs in 
America . The Orff Method,  on the other hand, has 
only been translated. 

Probably the biggest difference in the two 
methods is in their respective philosophies or goals. 
Orff wanted more than anything else in his 
Schulwerk to enable children to improvise, to 
invent their own rhythms, melodies, and accom­
panying figures. Music reading was only incidental, 
or as Orff himself said, "Reading was rather 
uncommon ; the music was learned by heart and 
played from memory." 

Kodaly found the children of Hungary unable to 
read music, so his purpose was in teaching music 
reading. It seems incredible that in a short time a 
third grade child who could not read music would 
be considered illiterate.  I would guess that impro­
vization or creativity was given about as much 
attention in the Kodaly Method as music reading 
was in the Orff Method.  

At this point I must make one observation. I 
cannot conceive of anyone teaching poetry or 
literature in general by rote. The ability to read 
literature is assumed. In fact , the need for this skill 
is so· obvious that it is no longer even thought 
about . Now comes my question : If the ability to 
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read literature is so important i n  the study of 
literature, isn't the ability to read music equally 
important in the study of music? 

If one wished to adopt either of these methods 
in his school, certain preparations, obviously, 
would have to be made . The Kodaly Method could 
be adopted quite easily . The only materials needed 
would be the charts and teacher's manuals. These 
are inexpensive . I am assuming that all schools have 
a phonograph and some record library. It would be 
helpful to have the teachers attend some type of 
workshop but not absolutely necessary . The Teach­
er's manual is explained in such a way that even a 
non-music person could understand it. 

The Orff Method would be more difficult to 
adopt . The teacher-training program necessary to 
prepare teachers in the Orff Method is an impor­
tant point to consider. In addition, the cost of 
instruments would also make the Orff Method 
prohibitive in some school systems. 

In conclusion let me say that instrumental, 
creative , and reading experiences are all necessary 
in a music education program . None must be 
omitted . Therefore a music teacher does wrong if 
he uses either of these two methods exclusively. 
Kodaly has said : "It is much more important who 
the singing (music) teacher is . . .  than who is the 
director of the opera house, for a poor director can 
be identified as a failure at once . . .  but a poor 
teacher can exterminate the love of music for 
thirty years in thirty successive classes." 
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CHOOS I N G  YO U R  F I RST PLAY 
E. J U DSON M E RENESS* 

At some point in the English or Speech teacher's 
career may come the opportunity to direct a high 
school play . Such an opportunity was mine 
several years ago . I accepted the challenge and have 
found directing to be one of the most pleasu rable 
experiences in high school teaching. One of the 
most difficult problems I encountered as a high 
school director was in choosing an appropriate 
play . The following eleven suggestions may help 
the high school teacher in choosing his first play : 

1 .  Insist on the right to decide for yourself 
which play you will direct. No one should make 
the decision for you . If a director does not 
understand the play , feels he cannot direct it, has a 
personal dislike for it, or thinks the choice a poor 
one for any other reason , he cannot do the play 
justice.  He should choose another. Some directors 
prefer having a faculty committee or a student 
committee choose the play . The director agrees to 
direct any play the committee chooses. Never agree 
to such a policy . Too much of you determines the 
success or failure of the play. Directing is too 
personal an experience, at times sapping one's 
physical and emotional strength. The director must 
be absolutely convinced that the choice is the right 
one for him . 

2. Take time in making your decision. Think 
about a particular play for weeks or even months 
before tryouts and casting . Make no quick deci­
sions. No one can make a worthwhile production 
from a mediocre or poor script . If  the script is 
inferior , the production will be inferior, even if 
you have the finest actors, scenery , and costumes 
available .  Choosing a script involves ( 1 )  much 
reading of plot synopses to narrow the range of 
possibilities, (2) actual reading and study of a 
dozen or more plays , and (3) reading and re­
reading of the two or three most promising plays 
before making your final decision. Delay the final 
choice for several days or weeks. Think about it. 
Then reread the play and think about it some 
more . If you anticipate directing a play in the fall , 
start reading synopses and scripts the previous 
spring. 

3. Use the public library . The local public 
library can be an invaluable aid in choosing as well 
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as directing a play . There are many books available 
for the amateur play producer. As you read about 
how to build sets, make costumes, conduct re­
hearsals, etc . ,  you will learn about plays that have 
been done successfully on the professional stage. 
When you hear of a play that sounds like it might 
be a good one ,  write it down. It might not be right 
for this year's  play , but it may be worth investi­
gating later on. Anything you read about play 
production will assist you in making choices for 
future plays. 

4 .  Keep your standards high. Choose plays that 
have been proven excellent and worth doing. Plays 
that have had long runs on Broadway are wise 
choices. L ife with Father, The Late George A pley, 
The Barretts of Wimpole Street, and The Man Who 
Came to Dinner, to name a few, are strong plays, 
proven successes, and worth the effort because 
they not only entertain but also say something 
worthwhile . To choose an unknown play by an 
unknown author and attempt to produce excel­
lence with an amateur cast of high school students 
is a risk no high school director should take. Too 
much work goes into a play to chance producing a 
flop .  Beware of the play-written-for-high-school­
students-to-perform . Such plays are generally not 
worth doing. High school students are capable of 
adult drama and when properly motivated and 
stimulated and diligently rehearsed they can rise to 
the occasion and perform very well. 

5. Choose a play that involves many students. 
Large casts are difficult to work with, but most 
rewarding when the final product is realized and 
the director experiences the thrill of having seen 
many work together toward a common goal. 
Choose a play that involves many students in work 
behind the stage . Some of the most pleasant 
experiences come from working with committees. 

6. Choose a play that has the right number of 
male and female parts. Some plays must be 
eliminated because they are too lop-sided.  Girls, 
especially , find the high school play an important 
vehicle for recognition . The Caine Mutiny Court-

* Mr. Mereness, M.A . ,  University of Michigan is a teacher of speech 
and English at East Christian High, Grand Rapids, Michigan. 
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Dress R ehearsal for "Th e Man Who Came to Dinn er " 

Martial, an excellent tragedy with an all male cast 
of nineteen, would not be a wise choice for the 
typical high school.  The Magnificen t Yankee, a 
great comedy by Emmet Lavery , would not be a 
good choice with its cast of fourteen men and two 
women .  Choose a play that gives girls a fair 
opportunity for trying out. 

7. Write for free catalogues of plays. Catalogues 
of plays are invaluable in making preliminary 
decisions. There are many publishers of plays and 
each publisher will be glad to mail a catalogue 
listing hundreds of plays.  The best publishers of 
plays are Baker's (Baker's Plays,  1 00 Summer 
Street , Boston , M assachusetts, 02 1 1 0) ,  Dramatists 
Play Service , Inc.  (Dramatists Play Service, Inc . ,  
440 Park Avenue South , New York , N . Y .  1 00 1 6) ,  
and Samuel French, Inc.  (Samuel French , Inc . ,  2 5  
West 45th Street , New York, N . Y .  1 0036 . )  You 
can learn much from such catalogues. The typical 
play is described by title , author, type (comedy, 
farce , tragedy , mystery , etc . ) ,  the number of male 
and female roles , the type of setting (interior, 
period ,  exterior , etc . ) ,  a brief synopsis of the plot , 
the royalty fee ,  what the critics said about the 
play,  and the price of the individual script . 

8 .  Precast your plays as much as possible. In a 
large high school where you might expect a large 
turnout for tryouts, precasting is not as important 
as in the small high school. Make no irrevocable 
decisions, however. Surprises do occur during 
tryouts. A director should , however , have some 
notion as to the number of people available for 
tryouts and whether or not key roles can be filled 
by interested individuals.  A director should be 
sensitive to the capabilities of the particular stu­
dent body before making the final selection of a 
play . Too great a risk is involved in selecting The 
Man Who Came to Dinner if the director has no 
idea of whether or not there is a boy who can 
competently play the lead of Sheridan Whiteside. 
Similarly, the demanding role of Elizabeth Barrett 
in The Barretts of Wimpole Street makes some sort 
of precasting imperative . If one does not wish to 
precast , he should have several plays in mind at the 
time of tryouts and reserve his final decision of a 
play until he sees what students he has to work 
with. 

9 .  Read the script carefully for staging details. 
Scenery , costumes, properties , lighting, etc . ,  are 
important parts of any production. Do not attempt 
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the impossible . Rent costumes from a professional 
costume company or make your own costumes. 
Whatever you do , though, be sure that you give 
each aspect of the play , i . e . ,  costumes , scenery,  
properties , etc . ,  the care it  deserves and which is  
necessary for the good of the whole production.  If  
you cannot ,  for instance , afford to rent costumes 
and you do not have the facilities for making 
appropriate costumes, choose a play with contem­
porary costume.  

1 0 .  Choose a play that will entertain and delight 
your audience . One of the most important rules 
about play selection is to know your audience. 
Never alienate your audience . Your first obligation 
is to provide a pleasant evening of e ducationally 
worthwhile drama . Be sensitive to the educational 
level of the community , their values, interests, 
expectations, etc . ,  and choose a play that will be 
rem em be red as a delightful experience . You can 
find a number of plays that will entertain as well as 
uplift the spirit and broaden one's perspective and 
yet not offend . Don't approach play-giving with a 
n o w - I ' m  - g o i n g- t o -r a ise-the-cultural-level-of-this­
boorish-community attitude .  Hope that the com­
munity will accept and appreciate fine drama 
through long exposure to quality productions. 

1 1 . U nfortunately , Christian plays by Christian 
authors are non-existent for the capabilities and 
range of high school performance. There are, 
however , many fine plays available that do expose 
the weaknesses of society and emphasize social 
reform .  M any of these are worth doing .  Satirical 
comedies like The Late George Apley, The Man 
Who Came to Dinner, The A dmirable Crich ton, 
The Old Lady Shows Her Medals, and The Boor 
make good choices for high school plays. 

Accept the challenge of  high school directing if 
you love drama and really want to direct a play . If  
you do not  want to  direct,  don't .  I f  you have the 
enthusiasm and love for high school play produc­
tion ,  accept the challenge,  even if you feel you 
have not had enough experience and practical 
knowhow.  You can teach yourself by reading 
books and talking with others. You can learn a lot 
by watching other high school play productions. 
Accept the challenge if you love working with 
young people in a non-academic type of situation.  
Students who never show any interest in the 
academic classroom can be invaluable behind the 
scenes on any number of play production activi­
ties. The thrill of seeing and experiencing a number 
of students working together to produce a high 
school play can be an unforgettable experience . 
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The work of producing a successful play 
depends on the efforts of a large num ber 

of unseen participants. 



D R AMA: CAN IT BE 

RELEV A N T ?  
J A M E S  KO L D E N H O VE N *  

The artistic revolution in our country provides 
the Christian community with an optimum mo­
ment to get into the act. Dra·matically , too .  On the 
one hand drama has developed a psychedelic and 
electronic dimension that is intent on bombarding 
its viewers at gut level and shaking from them 
subjective truth . On the other, dramatic expression 
is intent on message , objective lesson . The strobe­
lighted ,  rock musical�drama Hair urges the viewer 
to find in himself his own message ; the lyric-dia­
logue speaks a message of concern for one another. 
Likewise , such movies as Space Odyssey 2001 have 
a double direction : to shock you into self-aware­
ness and , in case what you find is ugly, to soothe 
you with notions of rebirth. 

No one is certain anymore what dramatic art is 
supposed to do or be . Existentialism has produced 
both the anti-hero who lacks exaltation and pur­
pose and the desperate sense of wanting to belong, 
to communicate .  Technology is exploited by the 
dramatic art form to say something new about a 
dying society. However ,  through the blinking 
strobe lights and cacophony of electronic music 
comes the cry for relevancy . A new society is born 
with every generation, but the twentieth century 
has not seen a society and life-style quite like the 
one being born at the moment . And, in my 
opinion , there is no greater opportunity than right 
now for the Christian community to act . 

Relevancy , however , cannot be the kind of 
relevancy that is demanded by a misguided society .  
Accommodation to prevailing trends is  not in  the 
picture . What we need is a radical review of drama 
in the Christian community , but more , for society 
at large . The following paragraphs are an attempt 
to outline such a program. 

Relevancy Cal ls  for Review 

We must first of all agree that the very existence 
of drama is God ordained.  At the heart of every 
good play there is that which God spoke . His 
Word. And that is Law ! Believe it or not, God's 
opening paragraph to man makes drama possible . 
Not by what man has done with physical action.  
Nor situation . Nor time.  Nor subj ect matter . If  you 
don't believe God created the very laws of art , the 
very essence of drama, then you don't believe that 

• Mr. Koldenhoven, M.A . ,  University of South Dakota, teaches 
English and drama at Dordt College, Sioux Center, Iowa. 
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God created the heavens and the earth. It's that 
simple . A matter of faith. Make that relevant to 
your students and society and you are Biblically 
relevant ! 

We must also agree that every play , seriously 
sculptured , is rooted in a rather singular religious 
outlook . And I don't mean denominational the­
ology . Like a vacation trip , a play starts at home. 
The entire trip is prejudiced by the conditions of 
home and family environment , though a play­
wright, like the vacationer , prefers to avoid talking 
about home during his trip . But sooner or later he 
comes back. Arthur Miller's play A ll My Sons 
leaves home assuming that man's condition is what 
it is because of material selfishness and that society 
can be restored by self-asserted integrity. This 
religious outlook influences the choice of subj ect 
matter , language , set background,  and lighting. 
Make this relevant with each play you produce and 
you have done a service for your students and 
community,  if the Biblical alternatives of sin 
(un-God-direction) and redirection in Christ are 
inherent in your relevancy discussions. 

We M ust Bui ld Bridges 

We must also agree to build,  not burn, bridges 
between the society we serve and our own pig­
headed notions about drama. We are a corporate 
body of Christ , and the body of Christ is the salt of 
the earth, that is, secular society .  I'm talking about 
communal participation. I have an appreciation for 
the school board who will not permit the produc­
tion of Wilder's Our Town. That board is no worse 
than the director who wants to do the play in the 
name of "humanizing experience" , or because it is 
art , or because it has a simple set . The board , of 
course, is sensitive to the graveyard scene . But I 
have yet to hear a high school director give an 
adequate explanation of the play's norming, reli­
gious principle , or, for that matter, an adequate 
explanation of the ladder . But boards have cooled ,  
directors have won , and Our Town has had its 
viewing. But where is the gain in communal 
understanding? The relevancy? A really Biblical 
account of the performance? Nowhere. And now 
there is confrontation over Osborn's L u th er. Can 
we get together as a Christian community and 
really think positively about what happens on a 
stage, with a play , with student actors, in front of a 
living Christian audience? 

When we have agreed to the origin of drama, 
agreed to the fact that drama is religiously ori­
ented , and agreed to find out as a community our 
cultural mandate relative to play production, then 
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we can shout , "Down with moralistic codes for the 
stage ,"  "Down with sentimentality and unreality ."  
But that takes time,  patience,  tact , and Godly 
leadership . When we have really come to under­
stand how to serve our Loard with drama, then we 
can put into proper perspective discussion about 
nudity , profanity , drunkenness, coarse language, 
and sexual overtones in drama.  Not until then, 
however . And not until we can be sure of the 
Christianity of our y outh will we be able to 
condone any or all of the subjects just mentioned. 
But we will be irrelevant if we cater to  the service 
of our youth at the expense of our Lord , if we 

D R AMATI CS IS BIGG E R  

T H A N  T H AT 
GA R Y  M E Y E R *  

The day when a high school drama program 
consisted only of class plays or an all-school play is 
hopefully past . In  response to the question ,  "Do 
you have drama at your school? " one can still hear 
too often,  unfortunately , the reply , " Sure we give 
a play every fall . "  In some places, such a reply 
would indicate a significant advance over the 
not-very-distant past when even to present a play 
was considered sinful. We obscure the basic values 
of drama, however,  by aiming only at the annual 
performance that will evoke a second or even a 
third curtain call . 

It Should I nclude Many 

I feel we are too performance-conscious .  It 
might be well to spare the junior and senior high 
school student from the big production altogether, 
with its cutthroat competition for parts,  its endless 
committee work (which is often simply work 
without yielding benefits of dramatic experience to 
the worker) , and the rigorous rehearsal schedule . 
We too easily copy the sports  program,  which 
concentrates most of its effort in popular inter­
scholastic sports because they draw the audience, 
and neglects intramural sports .  The same amount 
of effort and tim e by both drama director and 
students should and can produce more beneficial 

* Gary Meyer, A . B. ,  Calvin College, teaches English and speech at 
Chicago Christian High School as he pursues work on an M.A.  at 
Loyola University. 
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arbitrarily select some sin-subj ects for deletion, if 
we distort reality for the satisfaction of our own 
code of behavior or morality . 

Whether or not we produce Christian writers of 
drama, we have a vital responsibility to the arts, 
among them drama.  Whether we choose to use 
post-performance discussions, in-rehearsal insight 
breaks, or Christian critique mailings as a place to 
begin is not important,  but we must begin . We 
must bring to the stage a renewed vision of our 
Biblical responsibilities. By our relevancy and 
modernity we may yet be heard by a visionless 
society .  

results for more students if i t  is  not all geared to 
one big production,  but is  directed in other ways, 
such as in workshops or in producing, more 
frequently , shorter plays where the presentation is 
accompanied by discussion. 

It  Engages Ch i ldren 

Further , we make a critical mistake when we try 
to make Willy Lomans and Juliets out of students 
before they have learned how to be Jacks and Jills. 
We wait until the child has developed the inhibi­
tions and self-consciousness of the junior high 
student before we begin to teach him drama .  A 
first grader can act more honestly and spontane­
ously than a high school senior with little back­
ground in acting, because he believes in his acting 
just as surely as he trusts whatever he learns. He is 
creative , imaginative , and unashamed.  E xperience 
in acting can be of tremendous value for the 
elementary school child because it can teach him 
to observe closely the motivations and actions of 
others and in doing so , teach him to be  more 
sensitive to the thoughts and feelings of others. 
Drama deals directly with the thoughts and feelings 
of others. Drama deals directly with the emotions 
and actions of man in a way that no other art does 
because the entire person,  body and voice , is the 
material used . It can bring out the reticent and 
insecure child and help him to be confident and 
communicative about his own ideas and feelings. 



Improvisation is natural with younger children 
and older students as well as teachers can work 
with younger ones. Six seniors and I spent a 
marvelous afternoon conducting an improvisation 
workshop with first graders. We acted out situa­
tions which focused attention on simple emotions 
like happiness and fear ; we conducted experiments 
in suspense ; we became cats and tractors and 
hedges and wind . (High school drama directors 
ought also to consider doing plays for children. 
There is no better audience than small children and 
there are many short , excellent plays such as 
"Many Moons," "Winnie the Pooh," "The House 
at Pooh Corner," and "The Bad Children.")  

It  Encourages Creative Play 

Workshops in improvisation and acting can be 
exciting and more beneficial to more students than 
the single production . Some of the following 
programs have been used : Give a group of students 
(five or so) a couple of obj ects and let them build 
their own scene, using the objects in as many 
imaginative ways as possible . Give five or six 
groups of students a one-sentence idea or maxim 
and compare the way they "act out" the idea . The 
Book of Proberbs, the works of Ralph Waldo 
Emerson, Benjamin Franklin and McLuhan are 
good sources. Use "mirror acting" in which one 
person serves as the mirror for another who moves 
to the music of Simon and Garfunkel or the 
Swingle Singers.  Do physical exercises which ex­
plore what visible and audible effects bodies and 

THE SCHO O L  P L AY :  

A N  EN LAR G I N G  EX PERIEN CE 
E R V I N A B O E V E *  

Preparing a play for presentation is without any 
question a demanding and exhausting job, but 
perhaps the most difficult part of all is the 
selection of a play . I don't presume to be the final 
authority ,  but I'm willing to share a few of my 
ideas, hoping they may be helpful . 

Education is our business, and this is my first 
concern . A student involved in a dramatic presenta­
tion spends most of his working hours for at least 
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voices are capable of producing on the stage. Place 
an object (a three-foot cube works well) on a stage 
and have students decide how to place one or more 
persons on stage in relationship to the object for 
different effects. Then imagine the object to be a 
bench, a gravestone , or a bridge abutment and 
experiment with positions and gestures which will 
identify the object more naturally and convinc­
ingly to an audience. Once students become 
involved in such workshops, alone or with the 
students from a neighboring school, they readily 
come up with good ideas of their own. 

It  Reaches I nto Classrooms 

Teachers should find acting and improvisation 
resourceful means towards interpreting literature. 
Students learn to understand characters in greater 
depth if they have to work at portraying them . For 
example, one could have a boy and a girl act out 
the breakfast conversation between Krebs and his 
mother in Hemingway's "Soldier's Home," or the 
"breaking the butter dish scene" between Mattie 
Silver and Ethan in Ethan Frome. Or improvise 
scenes not included in detail in novels or plays or 
those which would follow the conclusion of a short 
story , as the perceptive interpretation I saw of a 
father and mother in S .V.  Benet 's "Too Early 
Spring" "given by imagining their conversation with 
each other after the story ends . 

Drama has inherent appeal for most students, 
and is a valuable tool for learning. What are needed 
are resourceful teachers and drama clubs to explore 
the exciting potential. 

six weeks thinking about the play . He is busy 
defining his role,  understanding the motivations of 
one human being over against other persons and 
situations.  A student grows in his understanding of 
himself and others as he perceives the characters in 
a drama acting and reacting to each other. There­
fore,  a drama having well-defined characters would 
be one of my criteria for selecting a play. 

* Mrs. Edgar (Ervina) Boeve, M.A . ,  University of Michigan, is 
Director of Drama at Calvin College. 
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As the characters unfold a plot , we begin t o  see 
that the dramatist has something he wants to say. 
This becomes a very important part of selecting a 
play because our students must not only be able to 
understand the meaning of the dramatist , but they 
must be able to convey this meaning to an 
audience.  I suspect that this is where many of us 
begin to falter. Because so much of drama is 
negative in its outlook, we resort to inane produc­
tions that will offend no one and fail to realize that 
we have betrayed our goals of educating. 

Drama Presents a World-View 

Most serious drama has been written expressing 
a profound religious idea of a playwright or a 
serious social conviction . These ideas relate directly 
to the physical, psychological, or philosophical 
environment of the writers, and our students will 
understand more clearly the world in which they 
live if they engage in a thorough study of the 
drama . Too long we have adopted the ostrich­
policy or attempted to surround ourselves with 
walls. We have armed our students for a defensive 
battle with the world , not an offensive one. This 
does not permit us to win the world for Christ as 
we are commanded to do ; we are merely protecting 
ourselves. Learning to know the thoughts of the 
dramatists as they reflect the world of their time 
helps us to know what our role must be. Of course, 
the Christian teacher will not stop there, but will 
always present the Christian option as an alterna­
tive . Some of the most important moments of my 
teaching occur when students and I share our 
responses to the ideas of a dramatist ; it is at that 
moment that we are both most intensely engaged 
in Chrsitian education . Therefore , a second cri­
terion in the selection of a drama is that it must 
stimulate and encourage discussion of basic ideas. 

A practical consideration is available actors. Do 
you have the students necessary to do a good 
production of the drama you are considering? We 
know that classes vary from year to year, and 
perhaps the play you would like to do would be 
more effective at another time because you are 
missing someone to portray a vital role, or this 
group would not rise to the challenges of doing this 
drama well . To be able to answer this question you 
must know your students well. 

Our Concern I ncl udes the Aud ience 

Not all plays are truly dramatic , so my next 
consideration would be, "Does it play well? " At 
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this point the drama director must put himself in 
the position of the audience and try to anticipate 
what its reaction will be. Will it respond to the 
humor, the pathos, the excitement, and the sus­
pense of the drama? The scene designer and the 
costume designer can do much to provide spectacle 
for an audience,  but will the script be strong 
enough to move the audience emotionally? 

Will your audience stay with you for the 
production , and will you by presenting this play 
build up an ever-increasing potential for an audi­
ence? Whatever your immediate response to this 
question , educationally we ate responsible to the 
audience as well as to the students with whom we 
are working .  This means that we will try to 
encourage an audience and cultivate it carefully.  

Consider carefully worked-out program notes on 
the production . These notes must not be conde­
scending nor attempt to mystify. If we think of the 
entire audience as our students, we should achieve 
the character we desire . 

We might be able to sponsor discussion groups. 
Students  could prepare a panel about the play or 
on the purpose of drama for school assemblies, 
parent-teacher groups, or organizations in yol.ir 
community . After-play dialogue with the audience 
can be effective . 

As drama teachers, we are most qualified to 
show the sincerity of our appreciation of drama. I 
believe we do this most effectively not by what we 
say but by what we do in our work. In other 
words, the play presented to an audience must be a 
product of quality . We must know our craft and 
work diligently to perfect it . We must not tolerate 
a casual attitude toward producing a play if it is to 
be a part of the educational program of our school. 
The audience will sense this immediately. The 
intellectually curious will be stimulated , and the 
indifferent may even be aroused to wonder why all 
this is important . If so , the process of educating an 
audience is begun. What a challenge ! Classes of 
hundreds with whom we may share the ideas of 
past and present in a vivid presentation ! 

"Education is our business," and to me,  drama 
offers a tremendous opportunity to reach both 
students and audience in a way which only this art 
can do. In an age when communication falters, the 
responsibility of keeping avenues of understanding 
open is significant . Therefore , the selection of a 
play and its competent presentation is of utmost 
importance and calls for the drama teacher's 
committed best . 
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THE  

EXPERIMENTAL 
CHRISTIAN SCHOOL 

A UNIQUE OPPORTUNITY fOR 

CHRISTIAN TEACHER EDUCA TION 

P ET E R P .  D E  B O E R *  

If present plans materialize, an experimental 
Christian school will open in September, 1970, at 
the Oakdale building of the Grand Rapids Christian 
School Association. Forty students would be en­
rolled in a non-graded class situation. They would 
range from six to eight years of age. Approxi­
mately half of the students would be black ; half 
would be white. They would not be grouped 
according to age , race , nor achievement. Instead, 
the so-called "family plan" would allow eight and 
seven year-olds to freely mix with the six year-olds. 
An accent on individual differences would pre­
scribe a maximum of work which capitalizes on the 
needs and interests of the children, and would 
allow them to progress in accordance with their 
achievements. 

The decision to accept the recommendations of 
the Study Committee was made by the GRCSA 
Board at its January , 1970 meeting. According to 
the document adopted by the Board, the school is 
to fulfill the following purposes : "experimentation 
with new ideas in Christian education" ; to provide 
an "opportunity for children to attend a bi-racial 
Christian school" ; "research in Christian conpensa­
tory education" ;  and "Christian teacher training in 
a unique setting ."  

That last purpose may sound as if  the Grand 
Rapids Christian School Association is planning to 
do something which the National Union toyed 
with in its early years:  to get independently 
involved in the education of teachers. Such is not 
the case . 

What is being proposed is a highly cooperative 
arrangement with Calvin College, particularly 

through its Coordinating Committee on Teacher 
Education . What is being urged is the creation of a 
sub-committee of that Coordinating Committee, 
which would be concerned directly and wholly 
with the relationship and the interest that the 
College has in this enterprise . Perhaps the chairman 
of the sub-committee will be appointed to repre­
sent the College on the committee from within the 
experimental Christian school which is charged 
with the immediate , close-up care and governance 
of that school. Thus the College while not owning 
and supervising the school as such, would be 
represented on its "board ," and would have oppor­
tunity to help shape the institution , and move it in 
educational directions which are in keeping with 
the nature of the school and the nature of the 
College's involvement in the project. 

What's In It For Calvin? 

But why should the College wish to be involved? 
What's "in it" for the College? One answer is that 
the school could become Calvin's "lab" school. 
There have been established , on college and univer­
sity campuses, so-called "laboratory schools" or 
"demonstration schools. " Some of these , of late, 
are being phased out while others still thrive. Why 
some decline and others thrive may be due , partly , 
to local circumstances. Generally speaking, there is 
a trend away from the old "lab" school because 
( 1) the student population was often not very 
well "mixed," i .e .  did not , for testing purposes, 

* Dr. De Boer is Professor of Education at Calvin College and Editor 
of this College Forum Department. 
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adequately represent a cross-section of social class, 
ability ,  and even racial factors, so that the results 
of educat ional experimentation were not readily 
applicable to the public schools ; (2)  because pre­
sent educational interests suggest that certain 
segments of teacher education , especially the 
"practice" segment, can better be done away from 
the university campus in . the real world of the 
schools in city and suburb . 

The school ,  as herein proposed , would avoid the 
first hazard,  and capitalize on the second .  For it 
would have ( I )  a deliberately planned "mix" in 
its student population of social class, ability , and 
racial factors, and (2) it would be located off 
campus in the real life of the community . By virtue 
of the cooperation of Calvin College , the school 
could become Calvin's "lab" school. This would 
help the College provide leadership in educational 
research and classroom innovative practices. 

Another answer is that the school would provide 
the College with an opportunity for "cluster 
placement"  of its student interns.  Due to the 
enrollment increases at colleges and universities, 
the increased student interest in social service , and 
the interest , among such students, in the teaching 
profession , there is a vastly increased competition 
among the colleges for "places" to put student 
interns. Such is true in western Michigan and, 
pertinently , true in Grand Rapids and environs. 
The pinch is felt, with increasing pressure, here at 
the College . 

This competition for places, in conjunction with 
a growing interest among college supervisors of 
student interns to cut down on the distance and/or 
"spread " of their travels and attention , has led the 
supervisors to consider the benefits of "cluster 
placement . "  That is, to place larger numbers of a 
particular college 's student interns at a single 
school.  

But cluster placement demands the consent of 
the cooperating schools, and even in cluster place­
ment , Calvin must compete with area colleges and 
universities. The school would provide us with a 
readily available , non-competitive institution where 
we can place our student interns in clusters. 

A corollary to this interest in cluster placement 
is the interest in giving to the teachers in the 
schools, in whose classrooms the student interns , a 
larger share in the responsibility for judging the 
quality of the work done by the student intern . 

If we assume that the teachers at this experi­
mental Christian schools, particularly the adminis­
trator, are qualified to do the job of "college 
supervisor" of the student interns, and, given the 
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uniquely cooperative relation that the College 
would have with this school, the responsibility for 
judging the quality of the intern teaching perform­
ance could be left to the teachers and/or the 
teaching-administrator. This would relieve the Col­
lege of the task of hiring additional personnel for 
the sake of intern supervision. 

Such an arrangement , some of us feel, is actually 
superior to the present system of having a class­
room teacher serve as a supervisor in addition to 
which the College uses its own "collegiate" super­
visors. Given qualified personnel, the administrator 
of the experimental school may well be able better 
not only to observe and judge and evaluate, but 
may be able to conduct seminars with the student 
interns involved in the school and any others who 
may be interested in learning more about unique 
approaches to Christian primary education. 

Finally , given the growing interest - in Detroit, 
Philadelphia , Passaic (N .J . ) ,  Miami (Fla . ) ,  Des 
Plaines and Lawndale (Ill . )  as well as Grand Rapids 
- of black Christians and other minority groups in 
Christian day schools, there are educational prob­
lems and challenges of a theoretical and practical 
character being presented to the Calvinistic com­
munity which cry for attention and solution ! For 
example , what do we really mean when we say that 
an overriding aim in Christian education is to help 
the child live the Christian life in contemporary 
society when we all know that contemporary 
society , including our own Calvinistic community, 
is shot through with racism ! And even where, 
among us, and by the grace of God, there has been 
vital concern, all too often our missionary zeal 
dictates that we be our "brother's keeper" rather 
than our "brother's bro ther. " Again, what curri­
cular materials do we have or can we develop 
better to help teach all the children who seek 
entrance into our schools? Or, are there Christian 
approaches to compensatory education for educa­
tionally disadvantaged children? Are there educa­
tional methods which, when directed toward the 
disadvantaged ,  will have greater success if put into 
effect by Christians, Christians who ought to have 
the highest kinds of expectations for these young­
sters because they are seen as born in the image of 
God? 

This experimental Christian school gives to the 
College an opportunity to face these and other 
problems in their concrete reality. It gives the 
College a chance to try to solve them for our 
Calvinistic Day Schools and for others. 

You may have noticed that I have been talking 
about "the College" rather than the "Education 



Department . "  I do that for at least two reasons. 
First , I have always maintained that teacher educa­
tion is an all-college function . It is too important 
to be left to the Education Department. At Calvin 
it is an all-college function. But secondly , the 
cooperation that the College is planning to main­
tain with the experimental Christian school would 
involve much more than the Education Depart­
ment . Several departments, and for various reasons, 
have expressed deep interest in the school and in 
its success. Personnel from our Music , Physical 
Education , and Art departments as well as from 
the Science Division have expressed interest in 
curricular innovations. Others from he Psychology 
and Sociology departments are interested in empi­
rical research . 

What's I n  I t  For the Chi ldren and the Teachers? 

Some of the ideas which those who have been 
promoting the school are drawing on , thus far at 
least , have their source in the thinking of Jerome 
Bruner, M aria Montessori, and Jean Piaget ; their 
source in the practices of British Infant schools, 
Montessori schools, and the research in the teach­
ing of the educationally disadvantaged as dis­
covered by Martin D eutsch and his associates at his 
New York I nstitute for Developmental Studies. 
From such sources one learns that education calls 
for the organization of the material on the part of 
the learner, that there be a continuous interaction 
between the learner and his environment, that 
there be a greater concern with the pro cess of 
education rather than the end product, or that the 
child be a more active agent in his own learning. 
That , especially on the primary levels, there be 
little distinction between work and play on the 
part of the child ; that layers of meaning in play 
may include highly conscious organization of the 
environment , exploration of physical and social 
relationships , and the like. That , for the child to 
learn there be  created a "prepared environment ," 
prepared by the teacher for the individual child.  
This would include "interest centers" where the 
child can learn math, science , music, reading, the 
arts,  and to which centers he will have free access. 

Lest one interpret the above to mean "chaos," 
one must realize that the teacher is not to abdicate 
her role as a preparer of the environment and the 
sustainer of learning. Some children may be able to 
be led to freedom from passive dependence on the 
teacher ; others ,  in terms of their needs, may have 
to be stimulated to a greater dependence for the 
time being . Obviously much of the work-play must 
be individualized .  
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And such individualizing of the work leads us 
directly back to teacher education, and the use, in 
the school, of student interns . As presently plan­
ned , each of the two teachers will be aided by as 
many student interns as they feel they can use with 
profit . That may mean that each teacher would 
have three , or four,  or even five student interns. It 
could mean that the teacher's role of instructor 
would,  as traditionally conceived,  decrease ; it 
could mean that her role as planner would increase . 
Being not as caught up in the actual teacher-to­
student relationship as is presently the case , she 
could rather be useful in making assignment cards, 
suggesting problems and ideas that a child (or 
groups of children) may wish to investigate. And 
she would have the student interns there to help 
her carry through the assignment . 

W i l l  It Work Anywhere E lse? 

Sound exciting? I think it does. But is it 
"exportable"? That is, can the future teacher learn 

something here which can carry over into other 
Christian (or public) schools once she (or he) leaves 
the environs of the experimental school? Much, of 
course, will depend on how receptive other schools 
are to some of the innovations suggested . But it is 
possible . Suppose , for example , that , instead of 
student interns from Calvin College , the teacher 
were aided by mothers willing to be instructed and 
to give of their time? Or, suppose a school used 
older students from the high school or junior high 
in the primary classrooms as aides? What a tremen­
dous experience would be in store for them. And 
one ought to keep in mind that in many a British 
Infant School a single teacher is teaching under 
conditions described above, is doing so with up to 
forty children in a room, and doing it without any 
additional aides ! 

Further , one of the decided advantages of 
locating this experimental Christian school within 
the Oakdale Christian school building is that the 
student teacher who interns at the experimental 
school could have arranged for him a dual experi­
ence : in the experimental classroom and in the 
regular classroom.  That way he could be prepared,  
in a future teaching assignment , to cope with what 
already is, and with what may be.  Besides, the 
Oakdale Christian school is already integrated 
racially and ethnically , with between thirty and 
forty black students and an equal number of 
Cubans. 

May God bless our efforts.  Our children are too 
precious for us not to try to improve . 
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T EACH l N G  O U R 

FU TU R E  T EACH E RS 
H .  W .  V A N  B R U M M E L E N *  

"Half-baked teachers are the core of the class­
room crisis," says Frank Rasky in The Canadian 
Magazin e  of January 1 1 . Our methods of teaching 
teachers , he claims, are "increasingly outmoded 
and inadequate ."  There's no doubt that the train­
ing of teachers is important : the methods that the 
future teacher will use to teach a child influence 
the child greatly . 

In our Christian schools, the problem we face is 
more acute than it is for the tax-supported schools. 
Every year, we face a shortage of teachers and 
school boards are sometimes happy to get a 
teacher, any teacher, who ' s  willing to stand in front 
of a class . Yet our teachers need a better training 
than those in other schools : we need to be able to 
discern what is unchristian in the present-day 
philosophies and psychologies of education,  and 
we must be able to help develop a program in the 
school that is truly Christian in both content and 
method . We should not overlook that a teacher 
who is a Christian is not necessarily a Christian 
teacher . 

We should encourage our future teachers to 
attend an American Christian college where they 
are instructed in such a way that the Reformed 
world-life view will become a part of their teach­
ing , where they learn teaching ideas based on a 
Christian philosophy . However, many students in 
the past have not been able or willing to spend four 
years after grade 1 2  before starting to teach. These 
students have done one of two things : attended a 
Christian college for a shorter period of time,  often 
only for two years, or they have attended Teach­
ers'  College in Ontario or its equivalent in other 
provinces. 

I f  they attended a Christian college for only two 
years, they were given courses in the liberal arts 
only , and none in education or in practice teach­
ing . Such teachers faced their first classes without 
any training in education .  As for Teachers' College, 
two of our ex-students now attending it told us :  
"We are overwhelmed in our classes by the 
philosophy of humanism. Mr. Dennis spoke to us 

* M r .  V an B rumm elen i s  Secretary t o  the Editorial Committee o f  the 
Christian School Herald, a publication of the Ontario , Canada 
A lliance of Christian S chools. Reprinted w ith permission from the 
author. 
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and replaced the Bible on the lectern with the 
Hall-Dennis report and said : 'This is the Bible of 
education . '  In the Teachers' College , that's exactly 
what 's being done : the Hall-Dennis report is 
declared the gospel for education." 

Such an education is  not good enough for our 
teachers , even with the addition of the summer 
courses now being offered.  Judging from the past , 
not all our future teachers will attend four years of 
a Christian college in the States. It also seems that 
the establishment of a full-fledged teachers' train­
ing program for Christian teachers in Canada is 
some time away yet .  The Board of the Alliance of 
Christian Schools estimates that a staff of about 
five people would be needed , with an annual cost 
of at least $ 1 00 ,000 . Yet something needs to be 
don e !  

I believe that i t  i s  possible to  set up a program to 
fill this gap .  It 's not ideal (the only ideal is the 
establishment of a Christian university with a 
faculty of education),  but it should help our 
schools in our present situation and lay a founda­
tion for an extended program later on. I 'll sketch 
the main outlines of my proposal ; I hope that this 
may lead to some further discussion .  

After Teachers' College , to teach in  a Christian 
school, a student should be required to take a year 
of "study internship ."  During this year he would 
take courses in educational philosophy , psychol­
ogy , and pedagogy from a Christian perspective. At 
the same time,  he would teach half-time at a 
Christian school under the supervision of the 
principal or another qualified teacher. Such an 
"intern" would actually be "in charge" of a class 
for half a day , not just practice teaching. He would 
therefore receive som e  salary for teaching. There are 
many Christian schools in the Toronto-Hamilton 
area ;  if the course were offered in this area , several 
of these should be able to make use of such 
half-time teachers. In fact , if lectures for the 
courses are arranged for late-afternoons or early­
evenings, one "intern" could teach the class in the 
morning ; another , in the afternoon. 

The advantages of such an approach are many. 
The beginning teacher would get a better under­
standing of Christian education than presently 
possible with the six-week summer course . He 
could work out problems he faces in teaching 
together with his professors and fellow students 
and try to approach these problems from a 
Christian perspective . He would be able to get help 
and insight from the teaching staff of the school 
where he "interns. "  Such a program would cost far 



less than a complete teachers' college and is 
financially feasible even at the present time. 

How could such a program be implemented? 
The Board of the Alliance of Christian Schools 
correctly feels that "the Alliance should not 
actively operate or help operate any institute of 
learning. "  The only organization in Canada pres­
ently promoting Reformed Christian higher learn­
ing is the Association for the Advancement of 
Christian Scholarship . It already has provided 
valuable leadership in offering several in-service 
training courses for teachers , and in co-sponsoring 
summer courses with the Alliance . Only one or two 
additional staff members would have to be ap­
pointed to the Institute of this organization in 
order to start a program like the above . With the 
co-operation of the O .A.C . S .  and the O .C .T .A. ,  the 
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A.A.C .S . could extend its services to include a 
program for teacher training. 

Would students be willing to attend such a 
course? I 'm convinced they would be-especially if 
school boards gave their support by being willing 
to hire "interns," and by recognizing graduates of 
such a program in their salary schedules. Having 
recognized that it should not operate an institute 
of higher learning , the Alliance should lend its full 
co-operation to such a venture . A first logical step 
would be for the Alliance to decide that summer 
courses should also be under the auspices of the 
A.A.C .S . ,  though these should continue to be 
encouraged by both the Alliance and the Teachers' 
Association. This summer program could then be 
expanded by the A.A.C .S .  into a more complete 
program in the near future 

PSYCH O LOGY I N  H IG H  SCHOO L 
H E N R Y  D E  W I TT *  

The teaching of psychology a t  the high school 
level presents both the teacher and the student 
with problems ;  at the same time, it offers many 
opportunities for dramatic, exciting, and valuable 
educational experiences. Many of the problems 
concern orientation of the student to material 
about which most students have preconceived 
notions which not only are erroneous but also 
interfere with the acceptance of psychological 
facts. 

Psychology is a Science 

First we hope that you will assume that psychol­
ogy is a science . It may not always look like one -
the complexities of experimental variables produce 
tailored conclusions ; fuzzy thinking and fuzzy 
research produce fuzzy conclusions - but it is still 
a science . Psychology can uncover how fears 
develop ; and the behaviorist is attempting to create 
technology which will provide for an effective 
means for conditioning and controlling man's 
behavior. But most psychologists cannot answer 
the question why nor the question what to do. I t  
simply describes a behaviorial world and suggests 

* Henry De Witt, A .M. , University of Michigan, is psycholozy 
instntctor at Unity Christian High School, Hudsonville, Mich. 

ways to change it. The why and wha t to do has 
been the real challenge for me as I teach psychol­
ogy to the high school student. 

One Must Confront Self 

Why should we understand ourselves and others? 
We can point to the fact that if one wants to 
achieve understanding there must be the will to 
understand . Besides the will there must be the 
desire to express oneself. Here the Christian teac­
her must care for and share with his pupils. If he 
cares for and shares with them , then he will love 
them. Students have a real need to be loved and 
understood . As an attempt to fill this need , one of 
the course requirements is to write a paper on the 
topic , "Who Am I?" .  This gives the teacher a 
wonderful opportunity to have a personal confer­
ence with each student . Sometimes it is very 
painful for the student to face himself. A thousand 
fears may keep him in check, but if he knows that 
he is really being listened to, feels sure of being 
loved and understood,  then he finds the conference 
a beautiful and liberating experience . Yet he must 
be aware that there cannot be complete under­
standing unless there is personal submission to 
Jesus Christ . He must be fully congnizant of the 
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fact that G o d  is passionately interested in each 
human being . 

Qu antitative Th ink ing  Essentia l  
Th e nature and functio n  of measurement is  

essential i n  present-day scientific p sychology . To 
the h igh school  st udent t his fa ct often comes as  an 
u n welcome surprise .  When we e xamine such u n­
fam il iar quanti ties as median , mean,  m o d e ,  sta n­
dard d eviation , frequency distribution - these 
kinds o f  m ental activities do not fit in with his 
prej u dgments  a bout psychology . He is thinking 
more a bout abnormal behavior,  E S P ,  and "psy­
ching out friends" . 

B u t  t h e  fact is that quantitative thinking is an 
essent ial rather than a p eripheral feature of psy­
chology today . 

The one area of m ea surem ent which seem s to be 
so mystify ing and yet  so interesting to everyone is  
intell igence testing.  Everyon e  must h ave heard of 
the S tanford-Binet test . Almost eve ryone wants to 
know his num erical I Q .  Unfortunately , in  t he past 
fift y year s ,  the term IQ has become overly popular 
and has been used in numerous unwarranted ways.  
Reports o f  ch ildrens IQ's were made to parents 
wi thout their  u n d er standing the m ea ning of I Q .  
Tim e  magazine even published t h e  I Q  o f  vice­
president Agne w .  

M isco nceptions about t h e  m eaning o f  I Q  are still 
very com m on .  The student m u st realize that IQ is 
not the all-im portant capacity it is o ften a ssumed 
to be . They cannot give u s  an over-all inde x of 
human qual i t y ,  as so m e  d iscussions of "giftedness" 
in children erro neously suggest . They do not get at 
special talents for art , music and human relat ions.  

Two K i nds of I ntel l i gence 
N e ither are they p u re m easures of innat e capa­

city . Ho wever , in the past decade there has been 
much research i n  this a rea . Research ind icates that 
there are t wo kinds o f  i ntell i ge n c e ,  fl uid and 
crystall ized , and that the former,  which is  indepen­
dent o f  culture , can be measured a s  a ccurately as 
the latter .  

C ry stall ized intelligence shows itself i n  j u dg­
m e ntal  skills that have been a cq u ired b y  cul tural 
e x perience : habits o f  logical reaso ning,  vo cabulary , 
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n u m erical skil l s ,  good mem ory a n d  good u se of 
sy n on y m s .  It  stretches a cross t h e  whole ra nge of 
cultural acqu isi t ions .  

F l u i d  intell igence tests  have l i t tle relat ionsh i p  to 
a well-sto cked m e m ory .  They are culture free 
perce p t u al and performance tests.  Their main 
characteristic is that they lea d  to perception of 
complex relatio nships  in new environ ments .  They 
involve solutions to tests o f  classificat ions ,  a n al­
ogi es ,  m atrices and proble m s  that do not involve 
m u ch edu cational procurem e n t .  Some might call it 
common sense.  

Stress 
S ince every indivi d u al finds himself having to 

cope with stress throughout his l ife ,  the psy chol­
ogy class is  an ideal place in which to d iscuss the 
reasons fo r stress and the patterns of beh avior that 
one u ses t o  sat isfy his self-co n ce p t .  The degree of 
stress tolerance is  related t o  the strength o f  the 
self-co ncept  and the flexibility of the  i nd ividual .  I t  
could be said that t h e  perso n who is  least  trou bled 
in life is at peace with himself, with others,  and 
with God . W e  m u st see that defense mechanisms 
are sel f-defea ting and are re t reats from real ity .  
Direct co n frontation of co n fl ict  situations m ay 
seem m ore th reatening than avoidan ce , but it tends 
to m a intain the unity o f  the personality .  

Questions Psychology Teachers M ust Face 
I s  t h ere h e l p  for t he troubled p erson in the 

classroo m? Can we suggest certain principles of 
m ental hea lth that  would re duce the p ro portion of 

tro u b l e d  p erso n a l i t ies?  Is avo i dance of prob lems 
the best way to h a n dle psych ological problem s? I s  
there a p l ace for the co ncep t of sin i n  psycho­
thera p y ?  How ca n we h e l p  and u n derstand t h e  
tro u bled p erso n ?  These questions a nd m any more 
must be faced a n d  a nswered by t he C hristian 
t ea ch er and Christ i a n  student  in d i scu ssing mental 
he a l t h . 

We have o n ly t o u c h e d  on a few areas that 
challenge the teacher a n d  s t u d e n t  i n  a psychology 
course . M an y  of o u r  Christian h i gh schools are 
teaching psychol ogy . We chal l enge those who do 
not have a course in  p sychology to study the 
merits of such a co u rse in their curriculum . 
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N U CS Cu rricu l u m  R esource Paper N o .  6 
M inority Grou ps in Anglo-America - An I ntro­
duction and Bibl iography of selected materials 

Gordon Oosterman - Social Studies Curriculum 
Coordinator, National Union of Christian Schools 

R evi ewed by B U R N I E  W I E R S M A ,  
Soc i a l  Stu d i es D e pa rt ment E d itor 

Not the least of the many changes occurring in 
the Social Studies Curriculum today is the in­
creased emphasis on the role of minority groups 
inherent in both the history of Canada and the 
United States. 

Aware of the need for a guide to aid teachers in 
Christian schools in dealing with this theme ,  the 
Association of Christian School Administrators, 
meeting in convention during the summer of 1 969 ,  
passed a resolution asking the National Union of 
Christian Schools to recommend materials for use 
in this area by our teachers in their classrooms. It 
was in response to this request that Resource paper 
No . 6 has been prepared . 

The booklet contains four sections ;  They are : 
1 .  An introduction toward the plight of certain 

minority groups 
2. A sample fact sheet concerning one minority 

group 
3. A chronological listing of selected events in 

Canadian and United States history high­
lighting certain events which provide oppor­
tunities for discussion of minority groups 

4. A bibliography of materials available for use 
in grades K through 1 2 

In this review,  the four sections will be treated 
separately . 

S OCIAL STU DIES 

In introducing the plight of minority groups,  the 
author stresses the rationale of a Christian ap­
proach to the problem as opposed to the ever 
present humanistic idea that man's "baser traits" 
will eventually evolve out of him . Basically,  since 
man's inhumanity to man reflects man's alienation 
from God , it is only in a completely restored 
relationship to God through Jesus Christ that man 
can really improve his relationship to his fellow 
man . However , having made this statement, we 
cannot now piously ignore our obligations to 
develop in our love toward and understanding of 
our fellow man. To properly per�eive the nature of 
the "minority problem " will require real work in 
gathering valid historical and sociological data. To 
diminish evil in our dealings with minorities will 
require prayerful teaching within a matrix of our 
own Christian value system. 

One mistake frequently made when dealing with 
minorities is failure to realize that society in 
Anglo-America is fundamentally pluralistic. We 
often share in the notion that citizens of N orth 
America mus t  be made to appear as if they were all 
punched from the same mold.  The author cautions 
us against equating the freedom which is promised 
in Anglo-America with sameness or duplication. He 
warns us to guard against the idea that in guaran­
teeing political and social equality we have to deny 
a minority's right to develop its own cultural 
differences. 

Included in the first section is a list of  penetra­
ting questions which we as Christian teachers 
should consider as we study the plight of minori­
ties.  

I I  

In section two the author presents a 'Fact 
Sheet ' .  This is a "mini-history" of the American 
Indians with emphasis on the "plight" of this 
group as it interacts with other groups throughout 
Anglo-American history . This fact sheet serves as 
an example of what each teacher can and should 
do regarding any minority group before beginning 
an in-depth study.  

I l l  

Because the history of the various minority 
groups is interwoven through the fabric of a 
nation's history , the author has included a chrono­
logical arrangement of Canadian and United States 
history emphasizing the events in which minorities 
took part . 
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IV 
The largest section of the booklet presents a 

bibliography of materials dealing specifically with 
minority groups.  This section is divided with regard 
to interest and ability levels. Thus, an elementary, 
junior high , or senior high teacher would have no 
difficulty in finding the section which deals pecu­
liarly with his or her level of teaching. 

This booklet doubtlessly provides a much 
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needed reference for those of us who desire to 
enlarge our Social Studies horizons. Too many 
have been wading through a seemingly endless 
morass of materials constantly being ballyhooed. 
In this resource paper ,  we will have at our 
fingertips not only an extensive selection of ma­
terials available on this subject ,  but also a clear 
analysis of how we as Christian teachers can deal 
with this area . 



R ELI G I O U S  E DU CAT I O N  

A CU RRICULUM DESIGN 
S H E R I H A A N * 

On February 1 6 , 1 968  the Board of Directors of 
the National Union of Christian Schools authorized 
the appointment of a Bible consultant to perform 
the following duties : 

I .  To prepare a set of Bible curriculum materials 
for the schools. 
a. These materials will be offered to schools 

as an alternate to present NUCS Bible 
study guides, not to replace them. 

b .  To offer the schools a real choice , the basic 
organization of the curriculum should be 
different from the present NUCS Bible 
study guides. 

c. The curriculum should promote knowledge 
of the Scriptures and an understanding of 
the continuous interaction between the 
Scriptures and the whole developing Chris­
tian life of the individual pupil .  

2 .  To continue delineating the task of the 
Christian School in religious education as 
distinguished from the tasks of the home and 
church. 

In August of 1 969 the annual meeting of the 
National Union of  Christian S chools convening at 
Philadelphia , Pennsylvania passed a resolution 
which read : 

"BE IT RESOLVED that the NUCS take 
immediate steps to re-evaluate its present 
religion-theology program and course of 
study with the goal being to make the 
program more relevant with respect to 
the problems of our contemporary 
society so as to prepare our students for 
wise decision-making and consequen t in­
volvement in problem solving." 

Appointment of  a Bible consultant was ex­
tended with the understanding that the writing of 
materials should begin with the intermediate grade 

* Mrs. Haan, A.M. ,  Michigan State, prepared this as the N UCS Bible 
Consultant and is used with the permission of the National Union 
of Christian Schools. 

level . Taking all of these statements into consider- . 
ation , I submit this curriculum design as a model 
for a new religious education program for our 
schools. 

C H 0 0 

The S tructure of the Discipline of B ible 
The Bible is God's divinely inspired revelation to 

man from whom He demands a response. It is 
God's record of His interaction with particular 
people in their own individual life situation .  Yet 
this Book provides us with a guide for living the 
Christian life in the twentieth century , specifically 
in the 1 970's .  

While it i s  true that the structure of the Bible 
can be said to be historical-chronological and 
social-cultural, a meaningful mode for the indivi­
dual is its revelation-response structure . 

Certainly there are times to study the Bible for 
its history and the chronology of people and events 
just as we do for its cultural and social dimension . •  
The new Bible program will recognize this and 
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there may be times to study the Bible in these 
ways. However , the basic structure will be revela­
tion-response . 

Students will respond to the message of God in 
many different ways. They may write a hymn of 
praise and put it to music . They may write poetry, 
plays ,  or stories. There will be times to respond 
through the various media of art . At times they 
will surely find a need to respond through the 
action of giving , sharing, and showing love . This is 
the concept of revelation-response . 

The Learner 

Because the child and his needs will play a 
strategic part in curriculum planning, let 's look 
briefly at his development . 

Age Grade 
5 K 

6 

7 2 

8 3 

9 4 
1 0  5 

1 1  6 

1 2  7 

1 3  8 

1 4  9 

1 5  1 0  

1 6  1 1 

1 7  1 2  

Learns best through active participation 
Can consider only one aspect of a 

situation 
Is ego-controlled 
Cannot reverse thought processes 
Thought restricted to concrete situations 
Begins to reason based on concrete 

experience 
Images become internalized 
Begins to reverse thought , can go back to 

beginning and check his own thinking 
Peer group dominates 
Begins to understand supernatural rather 

than superhuman 
Bible is authority in a very literal sense 
Has positive belief in God 
Beginning the age of negativism , rebel­
lion 
Starting to think abstractly 
Can formulate hypotheses and consider 

all possible questions 
Beginning to question 
Demanding to look at varying opinions 
Needs freedom to think and explore 

within a secure base 
Struggling to apply the meaning of the 

Bible to their own lives 

The Bible as a Book is an adult Book. It was 
written by adults . It is intended for adult use . We 
err to think that we can use it from cover to cover 
with children . There is so much in it that young 
students do not have the background of experience 
or meaningful vocabulary to understand .  The 
reading vocabulary is generally around the tenth 
grade level . We must choose appropriate material 
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from the Bible that correlates with the student's 
development so he can make a meaningful re­
sponse. 

School Curriculum 

Having established an overview of the discipline 
structure and the nature of the learner, we must 
look at the school curriculum to help determine 
the religious education program as part of the total 
curriculum . If we fail to do this, we fail to help 
delineate the task of the school as different from 
that of the home and church . 

Learning from the Bible will be integrated with 
art , science , social studies , language arts, and music 
as closely as possible.  Concepts studied in each of 
these areas at any given grade level may be related 
to the study of the Bible . 

When simile and metaphor is introduced in the 
language arts program , a unit of work can be 
developed around God 's message to man through 
the use of these literary devices. This would enable 
the

. 
student to have a fuller understanding of the 

richness of the Word . 
God speaks to us through natural phenomena. 

Concepts developed in science will have a deeper 
meaning when related to the Almighty God and 
Creator of the universe . Think of the possibilities 
of praise through the arts. Certainly there is no end 
to the avenues of response to God through drama,  
song, writing, painting, drawing , and sculpting ! 

Content 
Knowledge 

Part of the religious education program of our 
schools will be the academic study of the Bible as a 
subject, much like any other subject in the 
curriculum . There are facts and ideas to be studied .  
There will be verses to be  learned . And this 
knowledge can be tested to determine mastery. 
Periodic evaluation must take place . In  this sense, 
then , Bible is an academic subject .  

Attitudes 

However, knowledge has often been over­
emphasized to the demise of values which govern a 
student's life . In this sense , religious education is 
more than purely academic. We can no longer 
assume that a student can learn the Bible as a 
cognitive body of knowledge and be religious. 
Religion is a way of life .  The student must know 
the Bible and make a personal commitment to 
Christ .  

There i s  certain knowledge about the nature and 
meaning of  worship that a student must know. But 



worship can also be a spontaneous outcome of 
school activit ies .  We worshi p God t hrough o ur 
study ing and through all  aspects of school a ctivi t y .  
Students m u st learn t o  creat e their o w n  school 
worship services,  whether spontaneous or plan n e d .  

Skills 

Ou r students must a cquire certain t e ch nical 
skills .  They must learn to u se the Bible as a book 
o f  various part s .  They m u st u n derstand its organi­
zation so they can find passages quickly . 

To help understand the vocabu lary of the Bible 
stu dents must learn to u se Bible dictionarie s .  To 
help u n derstand ideas they m u st use a n d  have 
available t o  them various com m en t aries and con­
cordances.  

Map skills are a necessary part o f  t h e  r eligio us 
education progra m .  Those skills learned i n  social 
studies m u st be ap plied to B ible stu d y . 

I n  the h igher grades students must  become 
acquainted with t he Christian m agazi nes available 
t o  the m .  They should realize what each one o ffers 
and how it will contribute  to h i s  continual spiritual  
gro wt h .  

Methodology 

Religiou s education has over-used e xpository 
tea ching and learning in the i ntermediate grad es.  
Either we tell or stu d e nts  read for the mselves. This 
oft e n  llows them to rely passively upon what has 
been sai d  or written.  

Students  m u st learn to use many techniques in 
respo nd ing t o  God in the ir lives .  They must think 
creatively in e x pl oring God's directives fo r them­
selves .  Therefore , we must e x p and m ethodology to 
include di scu ssion , gro u p  and individual problem­
solvin g ,  p e er teaching, role playing,  creative dram a ,  
a n d  writ ing.  

In addition we must build a greatly e x panded 
utilization o f  visu al aids into a n e w  p rogram su ch 
as films,  filmstrips , overlays for t he overhead 
proj ector, and r esource books.  

W e  m ust consider the  l ife e x perience o f  the child 
when b eginning any particular u n i t .  For e xample , a 
unit on Covenant should begin with what an 
inter m ediate grade student knows about agree­
ments .  He o ften has secret clubs with a greements 
and regulations.  So he comes with some idea of 
agreem ent-making.  In t his sense,  God established a 
pact with m a n .  But  this covenant is also wond er­
fully different . G o d ,  man's  partner ,  is a n ever 
failing God ! Each child must struggle with what it 
means for him t o  be in  partnershi p with G o d .  

R ELIGIOU S E DUCAT I O N 

There are responsbilities but also m a ny promises 
and blessings . This concep t  must a ffect his l ife .  

Implications 
As this curriculum design is  e x p a n d e d  and 

developed m or e  specifically , certa in  impl ications 
for religious edu cation beco m e  clear . 

1. Memorizatio n .  Bible verses a n d  passages will be 
chosen for their relevance to a part i cular unit  
and u sability for the children of each age level . 
A core requirement may e x ist for all students .  
Beyond that provisions may be made for indivi­
dual differences.  

2. Time . The p reviously recognizable Bible p eriod 
fro m 9 : 00 a . m .  to 9 : 30  a . m .  will som etimes be 
correlated with other subj ec t� and therefore 
come a t  different times throughout the  day .  
Spontaneous worship services may d evelop at  
any time of the school da y .  Planned worsh ip 
services m ay or may not b e  assigned to a specific 
t im e  schedule . 

3 .  Grading . The idea of grad ing Bible as an 
academic subj ect m a y  be revi ewed for the 
elementary school .  There is difficu lty involved 
in determining the e xtent to which the c h il d  h as 
internalized and accepted the m essage of t he 
Bible . There is also the problem of attitudes t h at 
grades tend to generat e .  Furtherm ore,  if at ti­
tudes are worthy objectives of religious educa­
t io n ,  ho w can they be graded? 

4 .  Translations. B ecause the reading and speaking 
vocabularies of elementary school chil dren vary 
so much fro m  standard editions of Scripture , 
different translations and paraphrasing will be 
u se d .  

5 .  Teachers. At the elementary level ,  t h e  cla ss­
room teacher should also teach the religious 
education be cause the key concept is integra­
tion . At the j u nior high and high school level we 
may wish to have teachers trained in religious 
education. These people may team with teachers 
o f  other su bj ects for certain aspects of the 
religious edu cation p rogram . 

A new religious e du cation program shou ld be 
developed base d  on the standards set fo rth in this  
curriculum design . 
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